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TEACHER'S GUIDE

Summary

Civilization and Writing is part of a 12-video History
through Literature series that examines the
connections between historical events and the literary

figures and works of each era. Other titles in the series
are listed on the back of this Teacher’s Guide.

The opening scene of Civilization and Writing is a
tale from oral tradition that was first written down
about 1000 B.C., in the Book of Job. The story, in
which bad things happen to a good person, raises
moral and ethical questions that still trouble our
civilization. The long life and universal theme of this
story illustrate the power of writing to both express
and shape civilization.

The program defines civilization as “highly organized
society” and describes the gradual evolution of ele-
ments of order: agriculture, town life, metal mining
and working, specialization of labor, and, especially,
cities and writing. The program describes how writ-
ing evolved from simple pictographs to hieroglyphs
to alphabets.

The program then surveys the earliest city-states with
writing, which arose in Mesopotamia. Ancient litera-
ture from Mesopotamia, including the Epic of
Gilgamesh and an early version of the Job story, are
examined, showing their roots in oral literature.
Using the Mesopotamian city-states as examples, the
program also notes a general pattern of history: set-
tled peoples are invaded by nomads, who then settle
down and fuse their culture and traditions with those
of the peoples they have conquered.

Geography assured greater stability to another great
civilization, that of ancient Egypt. The program uses
literature to provide glimpses behind the great monu-
ments into everyday Egyptian life. The program also
surveys two other ancient “river valley” cultures—
those of India and China. In both regions, town life,
trade, and writing developed. As in Mesopotamia
and Egypt, writing was used to set down ancient spo-

ken traditions, including sacred epics such as the
Vedas and philosophical traditions such as the Book
of Changes. The program also briefly describes the
Olmecs and other early civilizations of the Americas.

Then the program examines several “crossroads civi-
lizations” that arose because of long-distance trade
between other highly organized societies. These civi-
lizations spread important technologies around the
ancient world. The Minoans of Crete developed an
early form of the phonetic alphabet. The Hittites of
eastern Anatolia developed ironworking and intro-
duced horse-drawn chariots. The Assyrians carried
ironworking into Egypt. The Phoenicians developed
far-flung trade routes and contributed their letters to
the Aramaic, Greek, and Arabian alphabets. By about
1000 B.C., phonetic alphabets were being used to
write down very abstract ideas and complex stories
from the spoken tradition, including such religious
works as the sacred drama, the Book of Job.

The ancient Greeks were rivals of the Phoenicians
and, like them, among the first to develop an alpha-
bet. The program examines two ancient Greek poets
who continue to influence literature today: Homer
and Hesiod. From extended similes in Homer, the
program notes details of everyday Greek life. From
Hesiod, we get not only the Greek myths but also
two long-lasting literary themes. One is that of the
“golden age,” or “ancient paradise,” a simpler, purer
age in the distant past. Another idea from Hesiod,
who commented on the use of iron weapons, was
“the price of technology.”

The program ends with a summary of the literary
forms used by ancient poets—epics, lyrical poems,
and sacred dramas—and with philosophical ques-
tions from the drama of Job. The ancient ideas
expressed by Homer, Hesiod, and the unknown writ-
ers of Job would continue to haunt writers for many
civilizations to come.
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Intended Audience

This program is designed for students in junior high school and above.

Presenting the Program

To prepare a lesson plan to accompany the presentation of this program, review the suggestions outlined below.
You will find all of the sections mentioned in the Table of Contents of this Teacher’s Guide.

1. Familiarize yourself with the video and the
sections of this Teacher’s Guide.

2. Introduce students to the video, using one or
more of the Pre-Viewing Suggestions to relate
the upcoming information to what they
already know. As a final activity, it may be
helpful to introduce new names and
vocabulary words—especially those with
difficult spelling and pronunciation—Dby using
the chalkboard or overhead projector.

3. Have the students watch the video in its
entirety and without interruption.

4. Check for understanding by discussing and
reviewing the information, vocabulary words,
and concepts presented in the video by using
the History and/or Literature Post-Viewing
Suggestions, including the H.O.T. Topics
(Higher Order Thinking), which delve into
many related subjects and concepts.

5. If time permits, have students watch the
program a second time, pausing at points of
interest for discussion.

6. As guided and independent practice, choose
and assign some of the In-Depth Research
suggestions.

Learning Objectives

After watching this program and taking part in the suggested discussions and activities, students will be able to:

List some of the important events that happened
in world history at the time of the first
civilizations, between about 4000 and 600 B.C.
(see History in the Program);

Identify major literary forms used in ancient
times, including epics, stories, songs, lyric poems,
legends, and dramas (see Literature in the
Program);

Identify major literary figures, when known, and
literary works from ancient times (see Literature
in the Program);

Identify four locations where ancient river valley
civilizations arose: in Egypt, Mesopotamia, India,
and China;

Identify characteristics of the Olmec civilization
in Mexico;

Identify elements of civilization—including
agriculture, domestication of animals, division of
labor, formation of classes in society, religious or

philosophical tradition, cities, and writing—and
describe how they gradually evolved;

* Identify cities and writing as two of the most

important elements of ancient civilizations;
Identify some of the distinguishing elements of an
empire and name some of the empires that arose
in the ancient world;

Describe how manuscripts were produced in
ancient Egypt and Mesopotamia and the type of
people who wrote and read them;

Describe some of the religious beliefs and sacred
texts of ancient peoples and identify the regions
where different forms of faith prevailed;
Describe the evolution of writing from
pictographs to alphabets;

Describe the advantages of phonetic alphabets in
literary expression and trading transactions; and
Give examples of ancient literary themes that are
still relevant today.
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History in the Program

The following events and trends from world history are specifically mentioned in the program. They are listed
below in roughly the order that they occurred in history. More events are outlined in the Chronology of History
Chart: Ancient Civilizations (page 14).

First appearance of biologically modern humans Rise of monotheism among Hebrews
Beginnings of agriculture Aryan invasion of India

Corn cultivated in Mexico Development of Sanskrit language
Cotton grown in Peru Rise of Shang dynasty in China
Division of labor and division of society into classes Development of Chinese writing
Earliest towns, villages, and cooperative projects Rise of Olmec civilization

Beginnings of copperworking, tinworking, and (Mexico and central America)

bronzeworking Rise and destruction of Minoan civilization (Crete)

Use of clay seals and stamps Introduction of ironworking

Building and priestly rule of temple complexes and horse-drawn chariots

Rise of Mesopotamian city-states Rise of Assyrian Empire

Rise of first empires Rise of Phoenicia as a trading power

Nomadic invasions Development of Phoenician and Greek alphabets

Greek invasions of Asia Minor,

Rise of Kingdom of Egypt
& &P including the Trojan War

Rise of pictographic and hieroglyphic writing Rise of M —_
se of Maya civilization

Recording of first law codes (Mexico and central America)

Rise of Indus River Valley civilization in India Spread of Greek trading influence

Beginnings of civilization in China

Literature in the Program

The following authors and works of literature are specifically mentioned in the program. The works are listed in
roughly the order in which they are cited. More authors and works are listed in the Chronology of Literature
Chart: Ancient Civilizations (page 15).

The Book of Job, from the Old Testament Hieroglyphic and hieratic writing (Egypt)
Development of spoken literary traditions Epic of Gilgamesh (ancient Sumeria)

“On Mining,” from the Book of Job Egyptian Book of the Dead

Use of seals and stamps in commerce Papyrus in use

Cuneiform used in Sumer “The Shipwrecked Sailor,”

. . anonymous Egyptian stor
First written law codes Y gYP y

“Crocodile,” anonymous Egyptian love poem

The Vedas (India)

Code of Hammurabi

Beginnings of written literature

Pictographic writing Song to Indra,” from the Rigveda
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Development of Sanskrit writing
Use of oracle bone writing

Development of Chinese writing

Chinese love poems, poems to dead, philosophy

I Ching [Book of Changes] (China)

Development of Minoan,
Phoenician, Hebrew, and Greek scripts

Homer, /liad, Odyssey
Hesiod, Theogony, Works and Days

Development of Hebrew writings
now in Old Testament

“God’s Answer,” from the Book of Job

Key Words and Concepts

Most of these vocabulary words are in the Transcript, where they appear in bold type the first time they are used.

agricultural
alphabet
anonymous
archaeologist
artisan
bronze
bureaucracy
calendar
caste
chariot
chronicle
city-state
civilization
colonies
copper
crossroads
culture
cuneiform
drama
embalming
empire

engineering

epic

ethical

hero
hieratic writing
hieroglyphs
Hinduism
historian
hymn
immortality
invasion
inventories
iron
irrigation
Judaism
labor
legend
linguist
literature
lyrical
monotheism
mystic

nomads

papyrus
philosophy
pictographs
priest
pyramid
sacred
scribe
scroll

seal

secular
simile
smelted
specialization
stamping
technology
temple

text

theme
trade route
traditions
urban

worship
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Pre-Viewing Suggestions
DISCUSSION: LINKING PARTS OF THE SERIES

If you are showing this program in chronological

order with the other programs in the History through
Literature series, lead this review and discussion.

1. Inform students that this program, Civilization
and Writing, is the first in the 12-part History
through Literature series. The series explores
how literature and history have affected each
other over thousands of years. This program
will show how writing helped make human
civilization possible.

2. Ask students to think about the written words
on which our society depends. In other words,
what do we use writing for? Elicit these
answers: for making and recording laws, for
entertainment, to pass along religious
teachings, to teach science and other subjects,
to record history, to keep track of business
transactions, etc. Suggest that students look for
similar uses of writing among the people who
first learned to write.

3. From their general knowledge of world history,
ask students to recall how the earliest human
beings supported themselves. [by hunting and
gathering] Discuss the tools and objects early
peoples learned to make for hunting,
gathering, and storing food. [arrowheads and
spearheads, bows and arrows, nets, baskets]
Ask students to suggest advantages and
disadvantages of this mode of existence and to
name the advance toward civilization that
made a more secure food supply possible.
[agriculture] As they watch the program,

suggest that students look for elements of
civilization that appeared with agriculture and
town life.

4. Ask students to review or guess the dates at

which the first written languages appeared and
to watch the program to see if their knowledge
was correct. [by about 2500 B.C.] Then ask
students when they think the first /izerature
appeared. As they make their educated guesses,
ask them to distinguish between writing and
literature. Suggest that they think about forms
of literature that are not written down and look
and listen for such literature in the program.

. Inform students that this first program will

introduce several definitions and literary
themes that will be repeated in future
programs. Ask them to ask the question,
“What does literature teach us about history?”
as they watch the program.

DISCUSSION: INTRODUCING THE PROGRAM
AND ITS KEY WORDS AND CONCEPTS
1. Introduce the title Civilization and Writing and

have students speculate on the meaning of its
terms. Have students define civilization by
listing some of the elements of a civilized
society. Suggest that they look for these
elements in the oldest societies for which there
is a written record.

. Introduce the Key Words and Concepts and

ask students to define the words they know,
looking up unfamiliar words in a dictionary.
Have students listen for the terms as they
watch the program.
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Post-Viewing Suggestions

CONTENT QUESTIONS: HISTORY

1.

10.

When did civilizations begin to develop?
[about 10,000 years ago]

. What technological advance increased the food

supply and encouraged people to settle in one
place for long periods of time? [agriculture]

. What were the two important indicators of

civilization discussed in the program? [cities
and writing]

. Between which two rivers did the world’s most

ancient civilization arise? [Tigris and Euphrates
rivers] What are other names, both ancient and
modern, for the area? [Mesopotamia, Fertile
Crescent, part of the Assyrian Empire and later
Alexander’s Empire, Iraq/Syria]

. What river was the lifeblood of the ancient

Egyptian civilization? [Nile River]

. In what river valley were the cities of Harappa

and Mohenjo-daro located? [the Indus River
Valley] After the Harappan civilization
disappeared, what invaders formed a
civilization in the same place? [Aryans]

. In what river valleys did farming develop in

China? [Yangtze and Huang He, or Yellow
River] Which dynasty formed a civilization on
the Huang He? [Shang]

. What was the earliest known civilization in the

Americas? [the Olmecs] Name some of their
achievements. [calendar, trade networks, large
earth platforms, huge carved stone heads]

. Name three important technological advances

that took place between around 2000 and
1000 B.C. [development of ironworking,
introduction of horse-drawn chariots,
improved ships, development of alphabetical
writing]

Name at least two ancient “crossroads
civilizations” that grew because of seafaring
and trade. [the Minoans, Phoenicians, and

Greeks]

H.O.T. TOPICS: HISTORY

The following Higher Order Thinking questions
should be presented in order to achieve maximum
effectiveness. To jog students’ memories and provide
supporting details for general discussion, distribute
copies of the Chronology of History Chart: Ancient
Civilizations (page 14).

1. Elements of Civilization. Review the dates given
in the program for the rise of civilization.
When did the elements of civilization begin to
appear? [about 10,000 years ago] What were
some of the early signs of civilization?
[agriculture, town life, communal defense and
irrigation, specialization of labor] What were
two very important elements of early
civilizations? [cities and writing] Ask students
to remember the maps seen in the program
and to name four locations in the Old World
where the earliest civilizations grew up.
[Mesopotamia, Egypt, India, China] Then ask
students to identify what all these places had in
common geographically. [All were located along
great river valleys.] From a clue in the program
[irrigation], ask students to think of the reason
river valleys encouraged farming civilizations.
[The great rivers assured a regular water
supply.] Ask students to recall the location
footage from Mesopotamia, Egypt, India, and
China that were shown in the program. From
these pictures, students should reason that
many elements of these ancient civilizations are
still around today.

2. Specialization of Labor. Ask students to
remember some of the occupations they saw in
the program [herders, farmers, construction
workers, priests, scribes, rulers, etc.] From the
Transcript, reread Job’s description of mining,
Then ask students to identify the various
processes that would have been involved in an
ancient mining operation. [Students should
mention mining itself, refining and smelting the
ore, taking the ore to an artisan, trading the ore,
etc.] Discuss the term “specialization of labor,”
perhaps with the aid of a chalkboard list. The list
should show how some labor divisions created
others. For example, soldiers who used bronze
weapons would require artisans to create them,



who would in turn need traders and miners.
From clues in the program, ask students to
reason what kinds of laborers might cluster
around an ancient temple complex, causing it to
expand into a city. [Students should reason that
priests would require robes, incense, music, other
elements of ceremony, which would in turn
create markets for textiles, dyes, musical
instruments, etc. The program presents priests as
keepers of inventories and controllers of writing,
so students should reason that priests would
require writing implements, storage jars and
chests, locks and keys, and guards for the
storehouses.] Have interested students research
and report on everyday life and occupations in
ancient civilizations.

. Patterns in History. Review details from the
program about the evolution of empires in
Mesopotamia. What were some of the signs
that a city-state, originally built around a
temple complex, had evolved into an empire?
[massive fortifications, professional armies, legal
systems] What new occupations or classes did
these require? Elicit from students the idea that
empires separated the functions of priests and
rulers. Which ancient river valley civilization
seems to have had the largest secular
bureaucracy? [China]

9 Ask students to recall how empires extended
their power [through trade routes and
professional armies] and what factors caused
empires to fall. [natural disasters, overextension
and weakening of frontiers, nomadic invasions]
Remind students that another noticeable pattern
in history was formed by waves of invasions of
settled societies. Who were the invaders?
[nomadic tribes] What usually happened after
they invaded? [The invaders settled down, fused
their culture with that of the conquered peoples,
and formed a new civilization.]

9 Ask students to discuss whether the same
patterns still apply today. For example, is it
possible today for a nation such as ours to
weaken itself by overextension? Have students
use examples from recent history to back up
their points of view. From events in current
headlines, ask students to describe how warfare
can turn settled peoples into nomads. [by
creating refugees] Students should conclude
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that such temporary nomads would also have
been created as a result of ancient warfare.

CONTENT QUESTIONS: LITERATURE

1.

10.

Of what sacred book is the Book of Job a part?
[the Old Testament in the Bible]

. What was the earliest known use for writing?

[keeping track of trade and inventories]

. What preceded writing as a method to keep

track of ownership and trade? [seals and stamps]

. What kind of writing did the ancient

Sumerians use and what did they write on?
[cuneiform script; on clay tablets]

. What kind of writing did the ancient Egyptians

use and what did they write on? [hieroglyphics
and hieratic script; on papyrus scrolls]

. What Sumerian work is one of the earliest

known epics? [Epic of Gilgamesh] What is an
epic? [a long poem or tale about a legendary or
traditional hero]

. What ancient Egyptian work is a guide for the

soul in the afterlife? [Book of the Dead)

. What ancient sacred books of hymns

appeared in India after the Aryan invasion,
and in what language were they later written?

[the Vedas; Sanskrit]

. Name at least three of the first peoples to

develop alphabets in which the letters stood for
sounds. [Phoenicians, Greeks, Hebrews, Arabs]
Who were two early Greek writers who still

influence world literature? [Homer and Hesiod]

H.O.T. TOPICS: LITERATURE
The following Higher Order Thinking questions

should be presented in order to achieve maximum

effectiveness. To jog students’ memories and provide

supporting details for general discussion, distribute
copies of the Chronology of Literature Chart:
Ancient Civilizations (page 15).

1.

Communications Technology. How were
writings reproduced during ancient times?
[They were copied by hand.] Who did most of
the copying? [scribes] Who trained the scribes?
[priests] What interest did priests have in
keeping records of trade? [Priests controlled the
community food supplies as well as supplies
for the temple.] Discuss some of the uses of
writing in establishing and spreading an
empire. [Students should recall that writing
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was used to make laws and establish religious
and cultural traditions, and reason that all of
these would help to unify a civilization or
empire by reinforcing central authorities.]
Discuss why ancient civilizations usually kept
literacy in the hands of priests and rulers. [The
written word was a symbol of authority.]
Remind students that China and other ancient
empires did develop secular bureaucracies.
Students should conclude from that fact that
China would have been more likely to develop
secular literature as well. Refer interested
students to further research into the writing of
ancient China, especially the history of the
Han by historians Sima Qian (Szu-ma Ch’ien)
and Ban Zhao (Pan Chao), China’s first
woman historian and scholar.

. Literary Forms. Which came first—writing or
literature? After viewing the program, students
should identify literature as far older than
writing. They should remember that the
spoken traditions of literature lasted long after
writing was invented. Ask students to identify
some forms of spoken literature—epics,
legends, myths, hymns, songs, sacred
dramas—and to give examples of similar forms
of literature today. For example,
improvisational comedy is a descendant of
spoken literature, as are plays, hymns, and even
childhood rhyming games. Poetry readings,
which are showing a resurgence in popularity,
are another example.

. Literary Fusion and a Fresh Look at the Hook.
Ask students to recall the name of the first
European civilization [the Minoans] and their
contribution to literature. [one of the first
alphabets with letters based on sounds] Review
the names of other alphabets with possible
Minoan roots. [Phoenician, Greek, Aramaic
(the language of the Hebrews), Arabian]
Students should reason that since all these
ancient peoples traded with each other, and
since their alphabets shared common roots,
similar letters in their alphabets would stand
for similar sounds. From the same facts,
students should also reason that the

Phoenician, Greek, Aramaic, and Arabian
cultures would fuse their literary traditions.

9 What evidence did the program present for the

age of the Job story? [The program said the
story had come out of oral tradition and was
first written down 3,000 years ago in the
Middle East.] What other story, also told in
the Bible, appears in the ancient Sumerian Epic
of Gilgamesh? [the story of a great flood that
covered the earth] How much time elapsed
between the ancient Sumerians and the time
when the Book of Job was first written down?
[over a thousand years] What were some of the
roots of Aramaic, the alphabet used to write
down the Book of Job? [Phoenician, Assyrian]
Where was Assyria? [in Mesopotamia] From
this discussion students should reason that Job,
Noah’s flood, and other Bible stories have their
sources in spoken literature that came from a
fusion, over a long period of time, of many
different cultures.

. The Rise of European Literature. With Homer

and Hesiod, we get the first written record of
European literary traditions. Ask students to
recall the names of Homer’s two great epics.
[{liad and Odyssey] How long after the Trojan
War were Homer’s epics written? [about 400
years] Remind students that a similar time has
gone by since the European settlement of the
Americas. Discuss how, after this passage of
time, both invaders and native peoples might
become heroes of the epic. Ask students to
remember the names of some of Homer’s
heroes. [Achilles, Odysseus of Greece; Hector
of Troy] Discuss why an epic writer might
want to make the enemy more heroic. [to
make his defeat a greater accomplishment]
Ask students to identify similar heroes on
both colonial and native sides in early
American history.

9 Ask students to identify the myths first

written down by Hesiod. [the myths about the
ancient Greek gods] Have students cite
examples from popular movies or television
programs of the ancient Greek myths being
acted out or retold today.



DISCUSSION: LINKING PARTS OF THE SERIES
If you are showing this program in chronological
order with the other programs in the History through
Literature series, use this review and discussion to
prepare students for the next program.

1. Using a chalkboard timeline or the chronology
on page 14, review the overall pattern of
history during the centuries between 4000 and
600 B.C. Lead students to recognize this
pattern: settled societies are invaded by
nomads, who settle down, intermarry, and fuse
their culture with that of the civilization that
they have conquered. In time this new
civilization is itself invaded by nomads. In
other words, Eurasian civilizations have
received repeated fresh infusions from nomadic
cultures. Based on their general knowledge of
history, as well as on clues from the program
and the Chronology of History (page 14), ask
students to name some of the civilizations and
empires that would rise and fall during the
next few centuries.

2. Ask students to recall the name of the nomadic
people who invaded India around 1600 B.C.
[the Aryans] How did their invasion change
Indian society? [It developed a rigid caste
system.] Ask students to reason why a caste
system might grow up in a society ruled by
invaders. [A caste system would serve to
separate the new rulers from their conquered
subjects, who included the previous rulers.]

3. Using a map or globe, review the patterns of
history in terms of geography. Locate again the
great river valleys and the mountains that
protected them. Show students the great plains
and grasslands that generally lie on the other
side of the mountains and ask students to
reason what kinds of people lived on these
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plains. [nomadic herders] Locate key mountain
passes. Based on the insights gained from this
map study, ask students to predict where
decisive battles would be fought by future
civilizations.

9 Also note the crossroads civilizations growing

up around the Mediterranean. How would
geography affect battles of the future in this
area? [Many would be fought on the sea and
would require skilled navies and well-built

ships.]

. Remind students, however, that geography isn’t

everything. Sometimes it’s a question of how
you are able to spend your time and resources.
For instance, by the thirteenth century B.C.,
the powerful empires of the Middle East, such
as Egypt, were in periods of decline and not a
threat. This gave some of these smaller cultures
the opportunity to put their energies into
growing and prospering. Which ones were
they? [Greeks, Phoenicians, Hebrews in
Palestine] Sometimes relative isolation is all it
takes. Which ancient civilizations prospered
because the large empires were quite distant
from them? [Minoans on Crete, Greece] What
would probably happen to these civilizations
when mobility improved? [They would be
challenged by larger powers.] Tell students that
this is what happens in the next program,
which is about the world in Greek times.

. Review the technological advances of ancient

times, especially the progression from copper
to bronze to iron tools. Students should reason
that, as a given society acquired each harder
metal, an “arms race” would ensue with its
rival societies. Students should be able to give
examples of this trend from various periods in
history, including our own.
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In-Depth Research

The following topics for further study will help students make connections between history and literature,
between western and eastern history, and between the past and present. To provide key words for computer and
library searches, distribute copies of the chronologies on pages 14 and 15.

EXTRA HISTORY STUDY EXTRA LITERATURE STUDY

1. The Archaeological Record. Assign individual
students or teams to research and report on
archaeological excavations in the four great
river valley civilizations [Mesopotamia, Egypt,
India, China] as well as among Olmec ruins in
Mexico and pre-Inca ruins in Peru. Other team
members can research the Minoan, Hittite,
and early Palestinian “crossroads” cultures.
Students’ reports should include names of
archaeologists, types and dates of important
discoveries, and mysteries about the ancient
peoples that are still unsolved.

2. Transportation during Ancient Times. Assign
teams to research and report on the forms of
transportation mentioned or shown in the
program, including wheeled vehicles, horse-
drawn chariots, and early ships. Assign
individual students or teams to study different
ancient vehicles. Reports to the class should
include models and pictures as well as
information about the speed of travel.

3. Bible History. Beginning with the Aramaic
alphabet, around 1000 B.C., events of the
ancient Middle East were recorded in the Old
Testament and other documents. Ask students
or teams to investigate empires, kingdoms, and
historical events mentioned in the Bible,
compare those accounts with other
contemporary records, and prepare
chronologies of Bible history. Students will
discover that multiple records of events [the
same events recorded by different cultures]
become historically reliable only around the
time of the Assyrians [around 600 B.C.],
around the time of the Babylonian captivity of
the Jews. Earlier Biblical events, such as Noah’s
flood and the captivity of the Jews in Egypt,

are much more difficult to date accurately.

1. Old Testament Literature. Assign individuals or

teams to read the Book of Job, the Psalms, the
Proverbs, and the Book of Ecclesiastes from the
literary point of view. Students should discover
and read to the class not only passages of
literary merit but also parts that reveal telling
details about everyday life in Old Testament
times. Other team members can research and
report on similar literary forms in ancient

Mesopotamia and Egypt.

. Great Ancient Epics. Assign students or teams to

read and report on the great epics mentioned in
the program: the Epic of Gilgamesh, the Vedas,
the lliad, and the Odyssey. Students should
choose passages of literary merit to read to the
class. They should also note some of the phrases
used to describe the hero, as well as actions and
attributes, such as semidivinity, that make the
hero larger than life.

. The Community of Learning. Suggest that

students research the connections between
writers mentioned in this program and (a)
other writers and thinkers of their own times,
(b) writers in the generations before them,
and (c) writers in later generations. Students
may already have noted such connections in
the program. For example, the program notes
the ancient origins of the Book of Job, the
story of the flood, the tales of shipwrecked
sailors, and heroic epics. Students’ reports
should note the roles of temples, priests, and
scribes in recording and passing on the first
written literature.
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Chronologies: Class Discussion and Extra Study

The chronologies of history and literature located on the following pages are designed both to summarize the era
covered by the program and to motivate students to learn more about the era. Copy and distribute the chronologies
to individual students or study groups. Use the pages for both in-class discussion and extra study assignments.

CHRONOLOGY OF HISTORY: CHRONOLOQGY OF LITERATURE:
ANCIENT CIVILIZATIONS ANCIENT CIVILIZATIONS
1. Class Discussion: Drawing Conclusions. 1. Class Discussion: Drawing Conclusions.

Encourage students to restate key ideas and draw
conclusions from details on the chart. The
following are some conclusions they can draw.

* By 4000 B.C., agriculture had developed in
both the Old World and the Americas.

* Civilization developed earlier in the river
valleys of Mesopotamia, Egypt, and India
than it did in China, Europe, or the Americas.

* While the Old World developed copper,
bronze, and iron tools, the Americas
developed metal only for ornamentation.

* Technology grew gradually more complex
during ancient times.

* We know the names of some of the rulers of
ancient empires.

* Temple complexes were built in Europe, 2.
Asia, and Africa before they were built in
the Americas.

* Copperworking, bronzeworking, and
ironworking all spread west from the
Middle East to Europe.

* Several different kingdoms and empires rose
and fell in Mesopotamia during ancient times.

* The ancient empire of Egypt went through
periods of contraction and expansion.

* Egyptians traded with and influenced the
peoples who lived in Africa’s interior.

* The Phoenicians traded and settled on three
continents: Europe, Africa, and Asia.

* At the time the Minoan civilization
flourished in Crete, the earliest known
villages were being built in the Americas.

* The Olmec civilization was spreading
through Mexico at about the same time as
the Greeks were fighting the Trojan War.

2. Extra Study: Researching and Reporting. Ask
students to research and report on events listed
on the chart. You might want to assign one
continent to each study group and have members
choose from events in their column. You might
also assign each group a time period and have
members file reports from different continents.

Encourage students to restate key ideas and
draw conclusions from details on the chart. The
following are some conclusions they can draw.

* Writing first developed in ancient
Mesopotamia and Egypt.

* Literature began with spoken traditions;
the first literary works were not written
down until hundreds of years after they
were first composed.

* In ancient times writing was used for
trading records, laws, epics, poems,
hymns, and works of philosophy.

* Among the earliest writers whose names
we know are the Hebrew prophets and the
Greek poets Homer and Hesiod.

Extra Study: Researching and Reporting. Ask
students to research and report on writers and
literary works listed on the chart. You might
want to assign one literary category to each
study group and have members choose from
writers and works in their column. You might
also assign each group a time period and have
members file reports about developments in
different categories of literature.
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Chronology of History Chart: Ancient Civilizations

before
4000
B.C.

EUROPE

skiing & sledding known
(Scandinavia); agriculture spreads to
Baltic; Indo-Europeans reach Danube

ASIA

copper, bronze tools, cereals, &
cattle used in Middle East;
rice cultivated in India

AFRICA AND OCEANIA

farming towns flourish & lunar cal-
endar, weaving, & pottery known

(Egypt)

AMERICAS

corn grown in Mexico; beans &
potatoes grown in Andes region

copper & bronze used in eastern
Mediterranean; neolithic farming
culture in rest of continent

wheat & barley cultivated from Egypt
to India; horses domesticated
(Turkestan); cities appear (Sumeria)

copperworking reaches Egypt;
Berber tribes live along north
coast; town life known (Ethiopia)

fish hooks, harpoons, & burials
known along Pacific coast

Bronze Age spreads into central
Europe & Bohemia

wheel, plow, & sail in use from
Palestine to Persia; Sumerian cities
begin; rice grown in eastern Asia

Egypt is unified (3100-2660);
Egyptians invent sails; nomadic
herders open Sahel corridor

grinding stones, baskets, maize,
squash, & chilies used in Mexico

Indo-Europeans spread through
central Europe; Danubian & Celto-
Ligurian “beaker cultures” flourish

Sumerians invent sickle
& harness oxen

Egypt’s Old Kingdom (2660) builds
pyramids & Sphinx

pit houses built (Mexico); pottery
made & cotton grown (Andes region);
Laurentian culture in northeast

wine, olives, & cheese traded in
Mediterranean; Balts, Slavs, &
Thracians settle in central Europe

Indus River (Harappan) civilization
develops; Sargon | founds Akkadian
Empire; Ur Il Empire rises

Giza pyramid completed; Sahara
region starts drying; 100-yr. chaos
ends as Middle Kingdom begins (2080)

dogs domesticated (Mexico);
spear-throwers, bow and arrows
spread through North America

Dolmens built in west & north;
copper tools made in Britain;
Greek bronze age begins

Empire of Babylon flourishes;
Hittites invade Anatolia;
Amorites expand west

Egypt conquers Nubia & trades
with Mesopotamia, Niger, & Lake
Chad regions

gold, silver, & copper used
in ornaments (Mexico & Peru);

Minoan civilization flourishes
(Crete); Stonehenge & other mega-
liths built; Teutons settle in
Scandinavia; copper reaches Baltic

Harappan culture declines (India);
horse-drawn chariots appear;
Iranians expand into central Asia

Hyksos invade, rule, & bring
bronze tools & chariots to Egypt
(1640-1570); famine drives
Hebrews from Palestine to Egypt

pottery used & shell mounds built
(southeast region); villages built
(Mexico & Peru)

bronze made in Scandinavia,
Britain, & Baltic region; Minoan civ-
ilization ends abruptly (1450)

Hittite Empire expands; Iron Age
begins; Aryans begin invasion of
India; Palestine ruled by Egypt;
Shang dynasty begins (China)

Egypt's New Kingdom (1570)
builds wealthy empire with wide-
spread slavery & imperialism

larger trading towns developed
(Mexico & Andes); Olmec culture
appears in central Mexico

Greeks resettle Crete & settle on
Cyprus; Baltic-to-ltaly trade in
wine, oil, amber, furs, & textiles

Greeks invade Asia Minor; Moses
leads Hebrews from Egypt; Jews con-
quer Canaan; Mesopotamians use iron

Akhenaton weakens Egypt; kings
Tut & Ramses Il rule & expand
trade; farming towns in Niger region

Pyramid of Sun & temples built
(Teotihuacan, Mexico)

Dorians invade Greece from north;
Greeks end monarchy, elect first
archon, & surge east again

Greeks fight Trojan War; Zhou
dynasty begins (China); Saul &
David unite & rule Hebrews, who
prosper (Palestine)

invaders with iron weapons attack
& rule Egypt; upper & lower Egypt
separate & chaos begins

Olmec civilization spreads
(Mexico); maize, squash, & beans
grown (southwest region)

Phoenicians found colonies from
Cyprus to Spain; iron used in Greece;
silver, copper, & tin mined in Spain

lonians from Greece begin cities
(Asia Minor); David founds Jerusalem
& Solomon builds temple (Palestine)

Nubia becomes independent king-
dom; Phoenicians found colony in
Morocco

agriculture & burial complexes
multiply (northeast & Great
Lakes regions)

Phoenicians trade from Spain to
India; Greeks control both Aegean
coasts; iron used in Italy & s. France

Phoenicia enjoys “golden age”;
mounted warriors replacing battle
chariots; Indian cotton trade grows

Kingdom of Kush begins;
Phoenicians found Carthage
colony (813)

Olmec-inspired temple complexes
& tombs built (Mexico)

Celts move into England; Greek
colonies founded (Spain); first Olympics
(776); Rome founded in (753)

Assyrians control Babylonia, Palestine,
Syria, Anatolia, Israel, Judah, & Egypt;
feudal age begins (China)

Kushite kings conquer & rule Egypt
& lead revival of power

earliest temple centers built
(Chavin, Peru)

Estruscans control central ltaly

Babylonia wins independence;
Assyrian Empire divided among
Medes, Persians, & Scythians

Egyptians build canal
from Nile to sea

Maya temple complex built
(Uaxactun)

Phoenicians settle in Corsica; Solon
codifies Athenian laws; Romans expel
Etruscans & declare a republic;
prophets keep Hebrew faith in Babylon

Assyrians conquer Palestine;
Babylonian captivity of Jews
begins; Mongols invade Japan

Assyrians invade Egypt, destroy
Thebes & Memphis, & reintroduce
iron to Africa (587)

Olmec-inspired cultures flourish
(La Venta, Monte Alban, Mexico)

Rome builds influence; Egypt rules
Cyprus; Pericles comes to power
(Athens)

lonians revolt against Persia;
Greeks fight Persian Wars;
Era of the Warring States (China)

Egypt joins Persian & Greek wars

Maya culture flourishes
(Central America)

© CLEARVUE/eav
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Chronology of Literature Chart: Ancient Civilizations

DATES

RELIGION, PHILOSOPHY

SCIENCE, MEDICINE, [NONFICTION: GOVERNMENT,

FICTION: POETRY,

lunar calendar known (Egypt)

HISTORY, ECONOMICS

seals and stamps used
from Mesopotamia to India

DRAMA, STORIES

2,000 pictographs in use
(Mesopotamia); traditional start of
Jewish calendar (3760)

cuneiform writing begins
(Mesopotamia); traditional start of
Maya calendar (3372)

hymns to god Tammuz composed
(Sumeria)

astronomy observations recorded
(Egypt, Babylonia, India, & China)

Pepi, Instructions to a Son

Epic of Gilgamesh composed
(Sumeria)

snake & bull cults known on Crete;
cults of Isis & Osisris known

(Egypt)

earliest medical texts (Egypt); writ-
ing, mathematics, & geometry
known from India to Egypt

first libraries of papyrus scrolls
(Egypt); first code of laws
(Ur; 2100)

Ennuma Elish, creation epic, com-
posed (Sumeria); early version of
Job story composed

Egyptians, Semites, & Minoans
develop early alphabets; Minoans
use decimal system

Story of Sinuhe (Egypt)

Hammurabi’s Code (1792)

Epic of Gilgamesh written down

Hymn to Aton & Book of the Dead
(Egypt); oracle bones used (China)

Olmec calendar system developed
(Mexico); papyrus used (Egypt)

Olmec writing developed—
still undeciphered (Mexico)

Ten Commandments compiled;
Upanishads, Rigveda, & other
Vedas composed (India)

| Ching (Book of Changes) written
down (China; approx. 1100)

Hittites set up multiple-language
libraries; Laws of Zhou composed
(China)

love poems (Egypt)

Greek paganism develops; bull & sun
cults throughout eastern Mediterranean;
Apollo worshiped at Delphi

Phoenician, Greek, & Aramaic
alphabets developed; musical nota-
tion used (Sumeria)

Lycurgus forms Spartan law

story of Job written down;
Song of Songs composed

prophet Elijah preaches against
Baal worship; Greeks develop
sacred choral dramas; more Vedas
composed (India)

planets observed
(Babylon & China)

Homer, lliad & Odyssey (Greece)

prophets Amos, Hosea, & 1st Isaiah
live (Palestine); Torah, first five books
of Old Testament, written down

Hesiod, Works and Days & Shield
of Heracles (Greece)

Hesiod, Theogony (Greece);
Book of Songs (China)

Upanishads composed (India);
Talmud written down; Zoroaster
lives (Persia)

Sumerian & Semitic texts translat-
ed (Ninevah); Egyptians develop
demotic script

Draco, Laws of Athens;
Greek graffiti appears in Nubia

Archilochus, fables; Kallinos,
Alceus, Arion, & Sappho, poems

Buddha lives (India);

Lao-Tzu & Confucius live (China);
Seven Wise Men live (Greece); 2nd
Isaiah lives (Babylon)

oldest known Latin writing

Solon, Laws of Athens

Aesop, Fables,
Thespis, dramas & hymns

Buddhism & Greek philosophy expand;
Ramayana & Vedas transcribed (India)

Sanskrit writing standardized

Herodotus on history

Aeschylus, Sophocles, & Euripides,
dramas;
Pindar, Odes

© CLEARVUE/eav



HISTORY THROUGH LITERATURE—CIVILIZATION AND WRITING

Cross-Curricular Explorations

These projects are designed to relate the ideas in the program to other areas of study; assign them to individuals
and study groups according to students’ interests and strengths.

1. Personal Stamps and Seals. Rubber stamps are a
modern version of ancient clay stamps and
seals. Using rubber stamps, or clay stamps of
your own design, try to develop an early
“pictionary” of trading symbols.

2. World’s Oldest Fashion Show. Using picture
books showing ancient art as well as histories of
textiles and fashions, reconstruct some of the
clothing worn in ancient Egypt, Mesopotamia,
India, China, or Mexico. You might want to
work with a team to create a display of
international fashions from 1000 B.C.

3. Ancient Music. Find pictures of murals,
carvings, painted vases, and other ancient
works of art that portray musicians and their
instruments. Then look for similar folk

instruments that are still manufactured today.
Research ancient musical forms. Then perform
or record a concert demonstrating what you
think ancient music sounded like.

4. Ancient Civilizations on the Internet. Assign
interested students to conduct computer
searches for modern remnants of the ancient
civilizations. Start by contacting tourist
bureaus of nations in regions mentioned in the
program. In addition, many universities have
their own Web pages, some of which include
photos of archaeological digs, museum
acquisitions, and other ancient treasures.
Archaeology and history magazines can also be
accessed electronically.

Transcript

There lived in the land of Uz a man of blameless
and upright life named Job, who feared God and

set his face against wrongdoing.

—Job 1:1

So begins the Book of Job, one of the oldest stories
in literature.

We don’t know the name of the scribe who first
wrote the story down, about 3,000 years ago, or the
names of the previous poets and storytellers who
passed it along by memory, but we do know that
each person’s experience of personal suffering
enriched the story’s timeless theme.

The righteous Job is happy, prosperous. Then,
suddenly his world collapses. His oxen and camels
are robbed, his sheep are consumed by fire, and his
family is destroyed. Job despairs...

Why did I not die when I came out of my
mother’s womb? Why is life given to men who
find it so bitter?

—]Job 3:11

Job asks God many more difficult questions—
questions about the meaning of human existence,
including the most difficult one of all:

If a man dies, can he live again?

—Job 14:12

In at least one sense, we know the answer to that
question—because we are still reading the Book of
Job, giving life again and again to the storytellers,
and recalling their ancient civilizations and woes.

A civilization is, by definition, a very complex
society. In historical terms, it is a very new idea.
Scientists believe that humans biologically like
ourselves appeared about 100,000 years ago, but not
until people learned to grow their own food could
civilization begin to develop. This process first started
around 12,000 years ago in the Near East.

A more reliable food supply enabled people to settle
for longer periods in one place. Because fewer
workers could now produce more food, others were
free to work as artisans or priests.



By 7000 B.C., people began fashioning ornaments
from copper and gradually added small tools to their
repertoire. By 4000 B.C. smiths were adding other
elements like arsenic to make an alloy—bronze—
that is harder than pure copper. Tin later became the
standard additive to make true bronze.

Ancient peoples regarded the metalworking process
with awe.

There are mines for silver and places where men
refine gold; where iron is won from the earth and
copper smelted from the ore; Man sets his hand
to the granite rock and lays bare the roots of the
mountain.

—Job 28:1

Two important organizing elements of civilization—
cities and writing—appeared at somewhat different
times in the world’s great river valley civilizations:
around 3500 B.C. in Mesopotamia and Egypt, 2500
B.C. in India, and 1700 B.C. in China.

The first cities often developed around temples,
which served as the focus of community loyalty and
the symbol of social unity.

CHRISTOPHER MEDWIN EDENS
The question is why did this process happen?
What was the attraction to temples as such?
One of the attractions, I think obviously, is
that they were places to worship gods and to
try to maintain a connection with the cosmos.
Another important thing though is on the
social side of what temples were about in
Mesopotamia. Temples were not just the place
to go and worship gods; they were also places
of enormous economic activity. The temples
themselves controlled plots of land and were
farming it and were producing a surplus for
themselves, and also a surplus they could
trade off or give to people in those cities.
They maintained craftsmen who made things
both for the gods and for trade with the other
people, and they acted as almost like a
cushion against natural disasters or famines
where the food that they had stored in the
temples could be passed out to people in
times of famine.

TEACHER'S GUIDE

Early cities were home not just to the priests of the
temples, but also to multitudes of scribes,
administrators, artisans, tradesmen, and farmers. Urban
life enhanced the division of society into classes.

Most archaeologists and historians think that priests
were the earliest ruling class. Priests were the
guardians of spoken literature—legends, poems,
dramas, and hymns handed down by mouth and
memorized. The Book of Job is an example. The
spoken form dominated literature for thousands of
years—long after writing was developed.

Writing probably had its beginnings in economic
accounting, not in literature. Seals for stamping

clay dockets appeared in the Near East as early as
5500 B.C.

Priests and scribes, who were in charge of the
community’s food supplies, used the seals to keep
track of their temples’ inventories. Seals were the
forerunners of the first written languages, which were
made of simple pictographs. The pictures stood for
objects, such as “bird,” or ideas, such as “to see.”

Hieroglyphics evolved next. In these more complex
pictographs, some pictures stood for objects and
ideas, while others represented sounds or syllables.

From pictures that represented sounds, scribes
gradually created more abstract symbols—Iletters, the
basis of our modern alphabets.

The first advanced civilizations—with both writing
and cities—appeared about 3500 B.C. in
Mesopotamia, “the land between the rivers”—what
we know today as Iraq.

The waters of the Tigris and Euphrates rivers—and a
complex system of irrigation—turned the region into
the most advanced portion of what historians call the
Fertile Crescent, “the cradle of civilization.”

The Mesopotamian city-states had massive
fortifications to protect them from invaders;
professional armies; codes of law; calendars; a
knowledge of basic mathematics; and one of the
earliest known writing systems.
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Scholars call this writing found in Sumer cuneiform,
or wedge-shaped, writing. The shapes were formed
by pressing a sharp reed into wet clay.

The first known law code was written down in the
city-state of Ur around 2100 B.C. About 600 years
later came the famous code of Hammurabi the
Great, ruler of the city-state Babylon.

The first written literature also appeared in
Mesopotamia, introducing themes and forms still
used by writers today. Ancient writers celebrated
their cities’ gods or praised the great deeds of their
rulers. Here, an unknown Sumerian poet gives voice
to Enki, the god of wisdom, as he recites his
impressive credentials:

My father, the king of heaven and earth...
My ancestor, the king of all the lands,
Gathered rogether all the divine laws, and placed
them in my hand.
—anonymous Sumerian (2300 B.C.)

Sumeria also produced one of the earliest known
epics, or long hero poems, the Epic of Gilgamesh,
which historians believe was first written down
around 1800 B.C. Like other epics, it is a collection
of ancient stories of a hero-king. Gilgamesh faces
many life-and-death challenges, including a great

flood like the biblical flood.

ROBERT PINSKY

Before the technology of the digital computer,
before the technology of video, the technology
of audio, before the technology of books
printed, before the technology of writing, even
before the technology of making scratches in
the dirt or on rock, human beings made a
technology out of their own body, a
technology of the sounds of words, of music, of
rhythmic chanting. It was a technology like
others used to preserve information and to
transmit the information horizontally to
people that were helping us and that we
helped, and also vertically to get information
from those who lived before us, and to pass
information on to our young and to those not
yet born. Poetry is a very ancient technology.

Early civilizations were vulnerable, not only to
natural disasters like floods and droughts, but to
human invasions. Civilizations that developed in
river valleys could use the surrounding mountains as
natural defenses against the tribes of nomads who
roamed the world’s great plains.

However, periodically, the nomadic tribes would
sweep down on the cities and overwhelm their
defenses. Usually, the invaders settled down and
fused their tribal traditions with the more advanced
societies they had come to dominate, forming new
versions of the traditional cultures—which lasted
until more waves of invaders arrived to repeat the
pattern, a familiar one in history.

While city-states were facing these challenges in
Mesopotamia, a highly stable civilization was
developing along the Nile River in north Africa.
Nourished by the Nile, protected by mountains
and formidable deserts, and located in the hub of
the world’s oldest trade routes, Egypt had a 3,000-
year history as one of the great powers of the
ancient world.

Religious ideas that promoted hard work in this
world and immortality in the next, served Egypt’s
economy well and stimulated the science of
embalming and the construction of pyramids. These
giant tombs immortalized Egypt’s rulers, or pharaohs,
who were worshiped like gods.

Their strong work ethic helped the ancient Egyptians
accomplish astounding feats of engineering,
requiring thousands of workers over long periods of
time. They also learned to use the annual flooding of
the Nile to irrigate the desert and support a vast
system of farms.

They ventured forth onto the neighboring seas, in
search of trading partners, and made significant
advances in astronomy and writing. In addition to
hieroglyphics, Egyptian scribes developed hieratic
writing—an easier, less formal script that was used
for business.

Egyptians even made the first writing paper—out of
papyrus, a plant that grew along the Nile—and
developed a large collection of scrolls 4,000 years ago.



Because priests controlled learning and trained the
scribes, most ancient Egyptian literature was
religious. The Egyptian Book of the Dead, or Bar-
Thodol, is just one surviving example. It is a
guidebook for the soul in the afterlife.

Fortunately for us, Egyptian writers also took
delight in describing their own world. One story,
found on papyrus scrolls in a pyramid, tells of a
shipwrecked sailor. It may be the earliest prototype
for tales about characters like Sinbad, Odysseus,
and Robinson Crusoe.

A storm burst while we were yet at sea.... We flew
before the wind which made waves eight cubits
high. Then the ship perished and of them that
were in it not one survived. I was cast onto an
island by a wave of the sea.

—anonymous Egyptian (2000 B.C.)

Ancient Egyptian literature also included lyrical
poems, often about love.

ROBERT PINSKY
An anonymous Egyptian poet used poetry—the
rhythms and the images—to treat the subject with
sexual attraction.

The love of my beloved leaps on the bank of the
stream.
A crocodile lies in the shadows,
Yer I go down into the water, and breast the wave.
My courage is high on the stream,
And the water is like land to my feet.
It is her love that makes me strong.
She is a book of spells to me.
—anonymous Egyptian (c. 1320-1070 B.C.)

Egypt traded with Mesopotamia, and Mesopotamia
traded with another ancient farming civilization,

found in the Indus River Valley.

The Harappan civilization was notable for its
impressively engineered and well-planned cities,
especially Mohenjo-daro and Harappa.

CHRISTOPHER MEDWIN EDENS
With the Harappans, we're talking about the
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Indus Valley at around 2500 B.C. where we've
got very large cities frequently divided into two
sections, walls around each section. One
section is public architecture, perhaps temples,
palaces, and so forth built up on platforms—
very, very visible and prominent. The other
section being residential where you've got
regular grids of streets, you've got regular
layouts of houses, often following only a
couple of different patterns of floor plans.

For unknown reasons, Harappan civilization began
to decline around 2000 B.C., and was virtually gone
when nomadic Indo-European tribes, called Aryans,
invaded the Indus Valley. When the Aryans finally
established peace with the native Dravidians, a
different kind of society developed in the Indus
Valley, one marked by a rigid caste system.

Unlike the Harappans, the Aryans had no written
language. Their traditions, called Vedas, or Songs of
Spiritual Knowledge, are mystic hymns primarily in
praise of the Aryan gods. They are the earliest sacred
texts of Hinduism, one of the world’s oldest religions.

Heaven and Earth bow before him, the
mountains are in fear for his might; who is
known as the soma-drinker, with thunderbolt on
his arm, with thunderbolt in his hand—he, O
men, is Indra.

“Song to Indra” from the Rigveda

For hundreds of years the Vedas were transmitted by
word of mouth. Finally, a written form of the Aryan
language, Sanskrit, was developed by 300 B.C., and

the Vedas were transcribed.

In ancient China, two great river valleys became
home to farmers, but true civilization did not arrive
until the Shang dynasty organized its great
civilization along the Huang He—or Yellow River—
about the same time the Aryans invaded India.

CHRISTOPHER MEDWIN EDENS
We know that the Shang civilization was
highly structured by kinship, that is people
were connected by descent, and that their
politics and their religion and political
authority tended to flow along those lines,
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which actually is important for understanding
the origins of their writing system because one
of the things the Shang king did—and also
priests or shamans did—was to ask the advice
of ancestors to guide them in present-day
problems. And what they would do is take the
scapula, or shoulder bone, of a cow or the shell
of a turtle and heat it and that produced cracks,
which they could then interpret as being the
answers from ancestors. And once they had the
answers, they started to write the answers, the
interpretation of these cracks onto the scapula
or to the tortoise shell, which is what
archaeologists now call oracle bones.

Using this complex system of notation, revered
Chinese writers kept government records and created
a literature that included lyrical love poems, poems
memorializing the dead, and serious works of

philosophy.

Perhaps the most ancient of Chinese writings still in
use today is the 7 Ching, or Book of Changes, a work
of philosophic and mystical speculations used, like
the oracle bones, to divine the future. At its core is
the idea that two opposite but complementary
forces—called yin and yang—interact and bring
harmony to the constantly changing universe.

Agricultural civilizations also flourished in the
Americas in ancient times. Corn was cultivated in
Mexico as early as 5000 B.C., and cotton in Peru by
3000 B.C.

CHRISTOPHER MEDWIN EDENS
The Olmec are a people who lived near the
Gulf of Mexico in eastern Mexico, starting
around 1500 B.C. and continuing on to about
500 B.C., who are probably the first in this
area of the New World to have created, in
essence, a complex society or perhaps even an
incipient state. We know this because they
were building large platforms, one of them
being a quarter of a mile wide and half a mile
long. It is a truly immense thing that must
have involved the labor of lots of people being
organized by some authority. They were also
creating an art style, which is best expressed in
immense heads made of stone being brought

from as much as 50 miles away and perhaps
carved to represent the faces of individual
people as opposed to some standard ideal.

Like other ancient peoples of South America, the
Olmecs did not use bronze. They used copper,
gold, silver, and other metals for decoration, not
for tools and weapons. Still, they developed temple
cities, trade networks, and a complex society ruled

by priest-kings.

The Olmecs also developed a calendar system, which,
like their religion, spread throughout central America.

The great Maya civilization inherited many elements
from the Olmecs. The Maya improved the Olmec
calendar and developed hieroglyphic writing. Their

civilization flourished for over a thousand years.

The Maya and other central American civilizations
were connected by trading networks to the silver
and turquoise mines of New Mexico, the rich
fishing grounds of the Caribbean, and the gold

mines of Colombia.

Organized societies in Africa, Europe, and Asia were
also connected by trade. Several crossroads
civilizations rose to power through trade as well as
conquest. Among the most advanced of these was
the Minoan civilization, a seafaring culture on the
island of Crete. Scholars consider it the first
European civilization.

Minoan rulers built elaborate palaces, whose walls
were decorated with brightly colored frescoes. The
most famous ones show acrobatic young Minoan
men and women trying to leap and tumble over the

back of a charging bull!
The Minoans also developed an early script.

CHRISTOPHER MEDWIN EDENS
The importance of this idea is that you've got
one sound, one syllable. Instead of having 70
or 90 symbols to remember you've got maybe
30 or 25, and therefore more people can learn
it, and more people can use it.



The Minoan civilization ended quickly and
mysteriously around 1450 B.C., perhaps from outside
attack or maybe civil revolt, leaving the great palaces.

Meanwhile, Middle Eastern peoples, such as the
Phoenicians and the Hebrews, were also
developing scripts.

The Phoenicians built the most advanced ships of
the ancient world. They traded and built colonies
throughout the Mediterranean Sea and even down
the west coast of Africa.

For business and other purposes they developed an
alphabet that had 30 letters, all consonants. The
letters represented individual sounds. This made
writing far more flexible, expressive, and easy to learn.

With alphabets, more people in these early societies
could learn to write and read, and they too could
finally express the same abstract ideas they could speak.

Around 900 B.C. the Phoenicians began to establish
colonies in many parts of the Mediterranean, in
order to promote their trading interests. The
colonists took with them their newly devised system
of alphabetic writing.

The Greek cities soon followed suit, and by 700 B.C.
had established a network of colonies and trade that
rivaled the Phoenician effort. Linguists believe the
Greeks adapted the Phoenician alphabet, and added

new symbols to represent vowels.

With this new script, the Greeks began—around 850
B.C.—to write down their spoken traditions. Two of
the early Greek writers, Homer and Hesiod, remain

among the most influential writers in world literature.

Homer, who according to tradition was blind, is
credited with writing two of the world’s greatest
epics, the Iliad and the Odyssey.

The lliad tells of an incident in the Trojan War,
which had taken place centuries earlier, when Greeks
expanded across the Aegean. The Odjssey chronicles
the adventures of one of the Greek heroes, Odysseus,
as he returns home from that war.
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Homer is known for his striking similes—or
extended comparisons. In this passage from the Iliad,
he uses a simile to describe a fight between the Greek
hero Achilles and Hector, hero of the Trojans.

As when a hawk in the mountains who moves
lightest of all things that fly makes bis effortless
swoop for a trembling dove...so Achilles went
straight for Hector in a fury.

The Iliad

—Homer

To shock the listener into remembering his images,
Homer often compared quiet, everyday scenes to
warlike ones. So his similes give us hundreds of
glimpses into ordinary Greek life.

ROBERT PINSKY

Seizing the olive pole, they drove its sharpened
end into the Cyclope’s eye while I used my weight
[from above to twist it home like a man boring a
ship’ timber with a drill, which his mates below
him twirl with the strap they hold ar either end
5o that it spins continuously. In much the same
way, we handled our pole with its red-hot point
and twisted it in his eye till the blood boiled up
round the burning wood.

Odlyssey

—Homer

The second important early Greek poet was Hesiod.
His Theogony was the first written record of the
Greek myths. In his poem Works and Days, Hesiod
recounted the Greek idea of the ages of human
history. His poem starts by telling of a long ago
happy golden age; but it continues all the way to the
Age of Iron, a much more brutal time.

The Spirit of Envy, with grim face and screaming
voice, who delights
in evil, will be the constant companion of
wretched humanity.
Works and Days
—Hesiod

Alphabets made it easier to spread the most sacred
ideas of the world’s religions.
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The Hebrews used their alphabet to develop and
preserve monotheism, the belief in one god, whom
they called Yahweh, and to record the history and
spoken traditions of their faith, Judaism.

The story of Job belonged to Judaism’s spoken
tradition. This moving example of ancient Hebrew
poetry is now part of the Old Testament.

Like Job, great philosophers and religious teachers
around the world would ponder humanity’s most

profound and eternal questions in the next centuries.

From the Middle East to India and from Persia to
China, they would write down their insights, thus
forming the moral and ethical codes that are the
foundations of our civilization.

They and other writers would also perfect the forms
that are still the basis of our literature: epics, lyrical

poems, legends, and dramas. Job’s drama ends with
God’s humbling answers to Job’s questions.

[ will ask questions, and you shall answer.
Where were you when I laid the earth’s
foundations?

Who watched over the birth of the sea, when it
burst in flood from the womb?

In all your life have you ever called up the dawn
or shown the morning its place?

Have the gates of death been revealed to you?
—Job 383, 8, 12, 17

Questions like these would continue to perplex and
inspire writers for many civilizations to come.
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Summary

Philosophy and Government: The World in Greek Times
is part of a 12-video History through Literature series
that examines the connections between historical

events and the literary figures and works of each era.
Other titles in this series are listed on the back of this
Teacher’s Guide.

The opening scene of Philosophy and Government:
The World in Greek Times takes place in 399 B.C.
The philosopher Socrates, having been accused of
not recognizing the city’s god and of corrupting the
youth of Athens, is forced to kill himself by drinking
poison. The events of his trial, imprisonment, and
death are recorded by his pupil, Plato. Plato and /s
student, Aristotle, formulated the ideas of
humanism and government that are the foundations
of western civilization.

Greek humanism was concerned with people, rather
than the fates or the gods, and with human freedom
and personal responsibility. The Greek humanists
believed that the senses were the most reliable
source of human knowledge and that government
existed not to honor a ruler or even a god, but to
benefit its citizens.

The program shows how these ideas and other great
philosophical ideas worldwide emerged with the
development of alphabets. Alphabets were used not
only to write down the myths and traditions of
Hinduism, Judaism, and other ancient faiths, but,
eventually, to make those belief systems more person-
al by emphasizing human ethics. The program then
surveys the lives and works of some of the great ethi-
cal masters who rose during the seventh and sixth
centuries B.C. Among these were Lao-Tzu and
Confucius in China, Siddhartha Gautama—the
Buddha—in India, the Old Testament prophets in
Jewish Babylonia, Zoroaster in Persia, and Thales,

Aesop, and Pythagoras in Greece.

The empire of the Medes and Persians, who con-
quered Babylon in 536, soon extended from Egypt to
India. The program relates how this great empire,
one of the mightiest in world history, was defeated

by the tiny, independent city-states of Greece. At the
same time, Greeks in southern Italy defeated the

great western Mediterranean power, Carthage. These
almost miraculous victories marked the beginning of

Greece’s “Golden Age.”

The program presents some of the magnificent
achievements of this age in art, architecture, govern-
ment, and literature. Democracy was the age’s great-
est political achievement. The program briefly alludes
to the limitations of Greek democracy and describes
the antidemocratic factions in Greek society and lit-
erature. Important conservative writers included the
great dramatists Aeschylus, Sophocles, and
Aristophanes. The program explains the role of liter-
ary conservatives, whose livelihoods depended on the
Greek festivals of sacred drama, in accusing and con-
demning Socrates, who doubted the physical exis-
tence of the ancient Greek gods, and his friend
Euripides, whose plays criticized the state and even
dared to challenge the basic Greek institutions of
slavery and warfare.

Another group of philosophers, materialists—which
later included Aristotle—also threatened the conserv-
ative oligarchy. Their emphasis on objective knowl-
edge obtained through the senses was the foundation
of both science and historical scholarship. The pro-
gram then returns to Plato and Aristotle, contrasting
their world views.

The career and conquests of Alexander the Great, a
pupil of Aristotle, expanded Greek power to its great-
est height. The program describes not only those
conquests but also the far-flung Hellenistic, or
Greek-influenced, cultures that resulted. One new
Greek city, Alexandria, Egypt, became the scholarly
center of the world in late Greek times.

The program ends with a look forward to the Roman
conquest of Greece in 192 B.C., when, as Horace
put it, “conquered Greece took captive her barbarous
conqueror.” Greek would continue to be the lan-
guage of scholarship throughout the Roman period.
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Intended Audience

This program is designed for students in junior high school and above.

Presenting the Program

To prepare a lesson plan to accompany the presentation of this program, review the suggestions outlined below.
You will find all of the sections mentioned in the Table of Contents of this Teacher’s Guide.

1. Familiarize yourself with the video and the
sections of this Teacher’s Guide.

2. Introduce students to the video, using one or
more of the Pre-Viewing Suggestions to relate
the upcoming information to what they
already know. As a final activity, it may be
helpful to introduce new names and
vocabulary words—especially those with
difficult spelling and pronunciation—by using
the chalkboard or overhead projector.

3. Have the students watch the video in its
entirety and without interruption.

4. Check for understanding by discussing and
reviewing the information, vocabulary words,
and concepts presented in the video by using
the History and/or Literature Post-Viewing
Suggestions, including the H.O.T. Topics
(Higher Order Thinking), which delve into
many related subjects and concepts.

5. If time permits, have students watch the
program a second time, pausing at points of
interest for discussion.

6. As guided independent practice, choose and
assign some of the In-Depth Research
suggestions.

Learning Objectives

After watching this program and taking part in the suggested discussions and activities, students will be able to:

* List some important events that happened in world
history during the time of the ancient Greeks,
between 800 and 200 B.C. (see History in the
Program);

e List some authors who lived and wrote between
800 and 200 B.C. (see Literature in the Program);

¢ Define humanism and contrast it with more
ancient beliefs in the gods or fates;

¢ Describe how humanism led to new views of
science and government;

* Identify two great Chinese masters of the sixth
century B.C., Lao-Tzu and Confucius, and
compare their world views;

* Identify an Indian master, Siddhartha Gautama—
the Buddha—and describe his world view;

* Identify Zoroaster, a Persian sage, and describe
some of his beliefs;

* Locate the ancient trade routes along which ideas
and goods traveled;

* Describe the market economy of the ancient
Greek world;

* Describe the purpose and conventions of
Greek drama;

* Describe the expansion of Persia and Carthage
and the role of Greece in checking those
expansions;

* Identify major literary forms used in Greek times,
including epics, dialogues, lyric poems, tragedies,
comedies, and historical, scientific, and political
prose; and

* Describe Alexander the Great’s conquests and
their effects in dispersing Greek culture.
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History in the Program

The following events and trends from world history are specifically mentioned in the program’s narration. They
are listed below in roughly the order that they occurred in history. More events are outlined in the Chronology

of History Chart: The World in Greek Times (page 14).
Writing down of Hindu and

Jewish religious traditions
Spread of feudalism under the

Zhou dynasty (China)
Formation of Daoism and Confucianism (China)
Formation of tribal kingdoms and

monarchies (India)
Foundation and early spread of Buddhism
Invasion of Babylon by Medes and Persians
Persian imperial adoption of Zoroastrianism
Persian conquests of Phoenicians
Phoenician shift of power to Carthage
Development of classical market economy

Rise of Greek city-states

Foundation of Olympic games and sacred dramas
Conquests of Greek territory by Medes and Persians
Invasion of Greece by Persians
Battles of Marathon, Thermopylae,

Salamis, and Platea
Defeat of Carthage by western Greeks
Development of democratic institutions

in Athens and other city-states
Peloponnesian Wars
Trial and execution of Socrates
Founding of schools by Plato and Aristotle
Conquests of Alexander the Great
Founding of Alexandria
Roman defeat of Carthage and Greece

Literature in the Program

The following authors and works of literature are specifically mentioned in the program’s narration. The works are
listed in roughly the order in which they are cited. More authors and works are listed in the Chronology of

Literature Chart: The World in Greek Times (page 15).

Socrates

Plato, Apology, Crito, Phaedo
Aristotle

Lao-Tzu, a0 Te Ching
Contfucius, The Great Learning
Buddha, “The Eightfold Path”
Zarathustra, Zend-Avesta
Homer, //iad and Odyssey
Hesiod, 7heogony

Thales of Miletus

Aesop, Aesop’s Fables
Pythagoras

Sappho, fragment from a love poem
Herodotus, Histories

Aeschylus, Agamemnon

Sophocles, Oedipus Rex
Aristophanes, The Clouds
Euripides, Trojan Women
Thucydides, The Peloponnesian Wars
Aristotle, Ethics

Euclid, 7he Elements

Archimedes

Horace



HISTORY THROUGH LITERATURE—PHILOSOPHY AND GOVERNMENT: THE WORLD IN GREEK TIMES

Key Words and Concepts

Most of these vocabulary words are in the Transcript, where they appear in bold type the first time they are used.

Brahman democracy Hinduism meditate sage

Buddhism disciple historian moral secular
bureaucracies dramatist humanism nomadic slaves

caste empire ideal oligarchy Socratic method
chariot epic invasion Olympic thought
chorus ethics Judaism philosopher trade route
city-state executive judicial physics tragedy
civilization fable last judgment Platonism university
colony festival legislative priest virtue

comedy feudal lyrical prophet Zoroastrianism
culture geometry master reason

Daoism heroes materialism sacred

Pre-Viewing Suggestions
DISCUSSION: LINKING PARTS OF THE SERIES

If you are showing this program in chronological

3. Using a map or globe, review the patterns of
history in terms of geography. Locate the great

order with the other programs in the History through river valleys and the mountains that protected

them. Show students the great plains and

grasslands that generally lie on the other side of

Literature series, or if you want to provide
background for students who may have missed the

previous program, lead this review and discussion. mountains and ask students to reason what

1. Inform students that this program, Philosophy

and Government: The World in Greek Times, is
the second in a 12-part series on history
through literature. The series explores how
literature and history have affected each other
over thousands of years. Remind students that
they have already seen the program Civilization
and Writing, which showed how writing helped

make human civilization possible.

2. Ask students to remember the relationship

between settled and nomadic societies in
ancient times. They should recall the pattern:
settled societies were invaded by nomads, who
settled down, intermarried, and fused their
culture with that of the civilization that they
conquered. In time, this new civilization was
itself invaded by nomads. In other words,
Eurasian civilizations have received repeated
fresh infusions from nomadic cultures. Ask
students to watch for examples of this pattern
repeating itself in the program they are about
to watch.

kinds of people lived on these plains. [nomadic
herders] Locate key mountain passes. Based on
the insights gained from this map study, ask
students to predict where decisive battles
would be fought by future civilizations.

. Review the technological advances of ancient

times, especially the progression from copper
to bronze to iron tools. Inform students that,
once iron came into use, a basic economy
developed that lasted until the late Middle
Ages. Have students pay attention to the maps
and visuals in the program for evidence of
how this economy evolved during the
centuries that followed.

. Ask students to identify the characteristics of an

empire [strong central government, royal
bureaucracies, professional armies] and to name
some of the empires of ancient Mesopotamia.
[Sumeria, Assyria, Babylon] From the pattern
of history discussed above, ask students to
predict what would happen to the Babylonian
Empire. [Students should predict that it would
be destroyed by a nomadic invasion.]



6. Ask students to recall two rival seafaring
“crossroads cultures” who helped develop not
only the Mediterranean trade routes, but also
alphabets. [Phoenicians and Greeks] Review the
names of two ancient Greek poets and their
achievements. [Homer wrote the Odyssey and
[liad, two great epics about the Trojan War and
its aftermath; Hesiod wrote down 7heogony,
which included the myths of the Greek gods.]
Inform students that the program they are
about to watch will focus on the Greeks and the
writers who followed Hesiod and Homer. But
ask students also to watch for what happened
to the Phoenicians in the next few centuries.
Students should also note the variety of
philosophical developments in China and India

and the conditions that encouraged them.
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DISCUSSION: INTRODUCING THE PROGRAM
AND ITS KEY WORDS AND CONCEPTS

1.

Introduce the title Philosophy and Government
and have students speculate on the meaning of
its terms. Have students try to define
philosophy and list as many different
philosophies as they can. Help them by starting
with various religions. Be sure they identify
humanism as a school of philosophy. Then have
students identify various forms of government,
especially democracy, and discuss which
philosophical outlook might best support each
type of government. Ask them to look for these
links in the societies shown in the program.

. Introduce the Key Words and Concepts and

ask students to define the words they know,
looking up unfamiliar words in a dictionary.
Have students listen for the terms as they
watch the program.

Post-Viewing Suggestions
CONTENT QUESTIONS: HISTORY

1. In what year did the trial and execution of
Socrates take place? [399 B.C.] Why was he
condemned to death? [for questioning the
existence of Athen’s gods and corrupting the
city’s youth] His trial and death really
represented a power struggle between what two
factions in ancient Greece? [free-thinking
humanists, who could be characterized as
liberals, and religious conservatives or
oligarchs, who sought to maintain their power
in the status quo]

2. What general type of local government
prevailed in China during the Zhou dynasty?
[feudalism] What philosophies emerged at this
time? [Confucianism, Daoism]

3. How was India ruled during the period
between 1000 and 500 B.C.? [by a number of
small kingdoms, some with tribal government
and some ruled by monarchs] When one
kingdom overcame another, a great deal of
violence was used. What religion that
recommended practicing compassion and
nonviolence while limiting desires developed

in India about 550 B.C? [Buddhism]

. Name at least three empires or civilizations that

were conquered by the Persians by 500 B.C.
[Babylonian Empire, Jewish and Phoenician
states in Palestine, Egyptian Empire]

. What African port city-state became the

center of Phoenician power after the fall of
Tyre? [Carthage]

. What events took place between 490 and 480

B.C. that assured Greece’s place in history? [the
defeat of the Persians at Marathon,
Thermopylae, Salamis, and Platea and the
defeat of the Carthaginians at Syracuse]

. What is the most important political legacy of

the Greek Golden Age? [democracy]

. Name some major cities of ancient Greece.

[Athens, Sparta, Corinth, Thebes] Why did
Greek warring cease every four years? [to honor
Zeus and other gods at the Olympic games]

. What were the two major political factions in

ancient Greece and what classes did they
represent? [The oligarchs included the old
landed nobility and the priests; the demos
prevailed among the merchants and other
freemen.]
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10. Who is known at the father of history?
[Herodotus] What did he chronicle? [the Persian
Wiars and the history of Athens and Sparta]

11. What semi-legendary young ruler extended
Greek rule and influence from Egypt to India?
[Alexander the Great] What famous city did he
found and endow with a library and
university? [Alexandria, Egypt]

12. Who conquered the Greeks in 192 B.C.?

[the Romans]

H.O.T. TOPICS: HISTORY

The following Higher Order Thinking questions
should be presented in order to achieve maximum
effectiveness. To jog students’ memories and provide
supporting details for general discussion, distribute
copies of the Chronology of History Chart: The
World in Greek Times (page 14).

1. The Geography of Greece. From the program’s
footage as well as its narration—and with the
help of a map if necessary—ask students to
remember how geography helped keep the
Greeks from uniting. [Rugged mountains
separated most of the city-states.] Using details
recalled from the program, ask students to
speculate on how Greece took advantage of this
same geography during its wars with Persia.
[Tell students that in order to invade Greece, the
Persians had to use their navy and cross the
Hellespont on a bridge of boats. In addition, the
Persian advance could be halted by a much
smaller army at one of Greece’s many mountain
passes. Greece’s deep bays, including the one at
Salamis, enabled the Greeks to trap the invading
Persian fleet.] What defensive disadvantages did
Greece’s geography create? [Students should
reason that the rugged mountains made it
difficult to send soldiers overland and made it
necessary to maintain fighting navies.] Ask
students to make an educated guess as to how
the Greeks sent important military and other
messages from city to city. If necessary, tell them
they will find a hint in the name of a famous
battle. [Marathon]

2. The Economy of the Classical World. Remind
students that the basic economy that was
consolidated during Greek times lasted 2,000
years—until the end of the Middle Ages. What
did Spain provide to this economy? [metals]

What commodities came from North Africa?
[wheat, wool] from the interior of Africa? [gold,
salt] What kinds of goods came from the
Middle East? [luxury goods] Ask students to
name two hubs of Middle Eastern trade [Egypt,
Mesopotamia] and to analyze why the Middle
East became the supplier of luxury goods.
[Students should recognize that the Middle
Eastern civilizations were older, more advanced,
and in touch by trade with China and India,
where the luxury goods were produced.] Ask
students to recall how geography benefited
Greece in this economy. [Geography forced the
Greeks to become skilled seamen. Their position
in and control over the eastern Mediterranean
placed the Greeks in the enviable position as
middlemen between the raw materials and the
luxury goods.] Refer interested students to In-
Depth Research: Extra History Study, Question
2 for creative research on the everyday life of
Greek merchants and other workers.

. Greek Democracy. What are some political

institutions today that are the legacy of Greek
democracy? [the same laws for all classes;
separation of government into legislative,
political, and judicial branches; voting to elect
political leaders; political parties] What were
some of the limitations of Greek democracy?
[Only citizens—who, by definition, were both
free and male—could vote. Women,
foreigners, and slaves had few rights.] Review
the two major political factions during Greek
times [wealthy landowners and the rest of the
citizens] and ask students to determine which
party would have been most likely to support
(a) state sponsorship of the sacred rituals
[oligarchs]; (b) extension of the vote to larger
numbers of freemen [“the people”]; (c)
promotion by merit rather than birth [“the
people”]; (d) public relief in times of crises
[“the people”]; and (e) stricter laws protecting
property. [Either group— wealthy landowners
would naturally support such laws; however,
merchants owned property too!] Use these
questions to compare Greek political factions
with the major political parties today in both
the United States and other nations. Have
interested students research Greek politics.



CONTENT QUESTIONS: LITERATURE

1.

10.

When were the spoken traditions of Judaism,
Hinduism, and other ancient religions first
written down? [between 1000 and 500 B.C.]

. Who wrote down the spoken teachings of the

philosopher Socrates? [his pupil Plato]

. What two great masters lived in China during

the sixth century B.C.? [Lao-Tzu and
Confucius] What were their respective
philosophies called [Daoism and

Confucianism]

. What great master lived and taught in India

during the sixth century B.C.? [Siddhartha
Gautama, or the Buddha]

. Name at least three important Greek

philosophers. [Thales, Pythagoras, Socrates,
Plato, Aristotle]

. What form of Greek literature was written and

performed at festivals for the gods? [dramas]
Describe the form of a Greek play and the
layout of the theater. [Most plays—both
tragedies and comedies—were written in verse
for two or three male actors and a 12- to 15-
member chorus, which was often accompanied
by a flute; the theater was a large outdoor
semicircular amphitheater with stone steps and
an altar behind the performance area.]

. Name at least two Greek writers who wrote

about historical events. [Students should
mention Herodotus and Thucydides; however,
they may also mention Plato, who wrote about
the trial of Socrates, and Aeschylus, who wrote
about the Persian invasion.]

. What pupil of Socrates founded the world’s

first university? [Plato]

. Name at least two Greek mathematicians or

scientists. [Pythagoras, Euclid, Archimedes]
What language was used by scholars and other
intellectuals during Roman times? [Greek]
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H.O.T. TOPICS: LITERATURE
The following Higher Order Thinking questions
should be presented in order to achieve maximum
effectiveness. To jog students’ memories and provide
supporting details for general discussion, distribute
copies of the Chronology of Literature Chart: The
World in Greek Times (page 15).

1. Literary Fusion. Tell students the story of the

Babylonian captivity of the Jews, explaining
that many parts of the Bible’s Old Testament,
especially the books of the prophets, resulted
from this captivity. What cultures would have
had literary influences on these books?
[Mesopotamian and Indian cultures, because
of Babylon’s location as a hub of trade] What
religion was established by the invading Medes
and Persians? [Zoroastrianism] What were
some of the beliefs of this religion? [heaven and
hell, angels, the last judgment] Remind
students that, according to the program, these
beliefs entered Judaism and, later, Christianity.
Next, ask students to recall the dates of Lao-
Tzu, Confucius, and the Buddha and the
ancient trade routes over which their followers
spread their ideas. From these facts, students
should conclude that (a) Hinduism would have
been more likely than Confucianism or
Buddhism to influence the Jews at Babylon;
(b) the teachings of Daoism, Confucianism,
and Buddhism could have spread to
Mesopotamia during Persian times and fused
with the ideas of Zoroastrianism and older
Mesopotamian religions; and (c) Socrates
could have been influenced, though probably
indirectly, by the teachings of Confucius and
the Buddha. Remind students how Alexandria
became a center of scholarship during later
Greek times. What religion acquired Greek
influences at Alexandria? [Judaism] From these
facts, students should conclude that at
Alexandria, Greek ideas also entered Egyptian,
Carthaginian, and other cultures and religions.
Because two more centuries had passed, the
school at Alexandria would have been more
likely to have absorbed Buddhist ideas than,
say, Plato’s university. Ask students what
conclusions they might draw about today’s
religious literature, philosophy, and tradition.



2. Greek Education. Discuss how manuscripts and

books were reproduced in Greek times. [by
hand] What form did books use? [scrolls]
Review evidence in the program that showed
that the spoken literary tradition still prevailed.
What works by Socrates still exist? [None. His
teaching was by word of mouth.] What do we
mean by “the Socratic method”? [teaching by
asking students questions and getting them to
think for themselves] Ask students to recall
some of the master—pupil pairs mentioned in
the program. [Socrates—Plato, Socrates—Crito,
Plato—Aristotle, Aristotle—Alexander] By
recalling these details, students should be able
to reason that the spoken tradition flourished
in the universities along with works on scrolls.
. Greek Drama. Review details about Greek
drama presented in the program. What was the
original purpose of Greek drama? [It was part of
sacred festivals in honor of the gods.] What
served as the collective voice of conscience and
authority in Greek plays? [the chorus] In Greek
literary terms, what was a tragedy, and how and
why did it end? [A tragedy was a play in which
the hero fails because of the gods or fates or
because of his own character faults.] Discuss
why the latter type of tragedy was more
“humanist.” [Students should recall that human
freedom to choose and responsibility were at the
heart of humanist philosophy.] Discuss how the
newer emphasis on humanism would naturally
lead to more secular drama. [Students should
note that once human choice directed the
action, the gods were no longer necessary to the
structure of the play.] Who would have
supported this trend? [people who believed in
human freedom and choice for all people] Who
would have been offended, or even threatened,
by it? [those who wrote the sacred dramas; also
conservatives who had a stake in keeping their
position of power by not giving people choices
or by making them fear the gods]

4. Another Look at the Hook. Rethink the opening
work of literature in the light of the previous
discussion. Of what religious crime was
Socrates accused? [denying the physical
existence of Athen’s gods] What groups
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brought these accusations against him, and
what was their interest in the matter? [Poets,
artisans, and rhetoricians, whose livelihoods
depended on sacred dramas, were Socrates’
chief accusers.] Using these insights, lead a
general discussion on why humanism was a
threat to the established order in Greek times
and why humanist ideas still threaten many

people today.

. Idealism versus Materialism. Tell students that,

according to Plato, truth, beauty, and other
abstract ideas actually exist on the ideal plane
and that the soul is capable of reaching that
level. The highest good of man is to reach the
ideal. (Students can see this illustrated in
Raphael’s The Academy, a painting in which
Plato is pointing heavenward.) Remind
students that Plato was a member of the
oligarchic class. Lead a general discussion of
why the Platonic ideal might appeal to the
religious conservatives of ancient Greece.
[Students should be able to reason that, under
this philosophy, whatever group could define
the ideal could create an unprovable,
unmeasurable higher authority that people
would innately follow.] Contrast this Platonic
idealism with the materialist (later Aristotelian)
point of view. According to both
materialists—and to general humanists—what
was the main source of human knowledge?
[the human senses] (In Raphael’s painting,
Aristotle is pointing to the earth.) Discuss why
materialism might seem threatening to the
established religion. [Abstractions such as the
ancient gods could not be directly reached by
the senses.] Tell students that Platonic ideas
influenced both Judaism and Christianity and
that materialist ideas were the foundation of
modern science. Discuss how these opposing
points of view continue to be argued in our
society today. Have students research Plato’s
reaction to Socrates’ trial and death. Clearly, he
was conflicted over the actions of the
conservative ruling party. Have other students
research how this conflict plays out in 7%e
Republic, as Plato tries to describe the perfect
government.



DISCUSSION: LINKING PARTS OF THE SERIES
If you are showing this program in chronological
order with the other programs in the History through
Literature series, use this review and discussion to
prepare students for the next program.

1. Compare the opening story in the previous
program, the trial of Job, with the trial of
Socrates. Who put Job on trial? [God and fate;
bad things just happened to him.] Who put
Socrates on trial? [his human enemies] Remind
students that, like the story of Job, the story of
Socrates is available to us only through
literature. Why do we think of Job as a literary
character and Socrates as a historical figure?
[because Socrates’ story was written down by
an eyewitness, while Job’s story was passed on
by memory for many generations before it
could be written down]

. In what ancient literary form was Job’s story
told? [the sacred drama] What similar works
of literature flourished among the ancient
Greeks? [sacred dramas performed at festivals
in honor of the gods] If some of your students
read and reported on the Book of Job, ask
them to compare the “hymn” sections of Job
with the function of the chorus in the Greek
drama. [Both provide the voices of conscience

TEACHER'S GUIDE

and authority.] Help students understand that
the roots of Greek drama were of very ancient
origin.

. Remind students that, in Greece as well as

Mesopotamia, early literature focused on the
doings of the fates or the gods. Explain that a
worldwide major philosophical change took
place during Greek times: the shift to more
humanist thinking—that is, to personal belief
and ethics and a belief that, in some ways,
people could control their destinies. Discuss
how this new emphasis might strengthen as
well as weaken traditional and official religions.

4. After the triumph of Rome, according to the

Roman writer Horace, “conquered Greece
took captive her barbarous conquerors.”
Discuss Horace’s meaning—that Greek ideas
continued to predominate—and ask students
to predict if his statement was also politically
and economically true. [Certainly not. From
the program’s description of Greece’s key
economic location, students should reason
that Rome became much more wealthy and
powerful by conquering Greece, especially
since Greeks had spread their influence so far

into Egypt and Asia.]

In-Depth Research

1. The Archeological Record. Assign individual
students or teams to research and report on
archeological excavations in the Persian Empire
and in the Greek city-states. In their reports to
the class, students should present examples of
Greek art and architecture.

2. Everyday Life. Have students research and

report on the everyday life of everyday people
in ancient Greece, such as merchants, seamen,
schoolchildren, shopkeepers, shipbuilders, and
soldiers.

. Transportation during Greek Times. Assign
teams to research and report on the forms of

The following topics for further study will help students make connections between history and literature,
between western and eastern history, and between the past and present. To provide key words for computer and
library searches, distribute copies of the chronologies on pages 14 and 15.

EXTRA HISTORY STUDY

transportation mentioned or shown in the
program, including wheeled vehicles, horse-
drawn chariots, and fighting ships. Assign
individual students or teams to study different
ancient vehicles. Reports to the class should
include models and pictures, as well as
information about the speed of travel.

. Bible History. Many events mentioned in this

program were recorded in the Bible’s Old
Testament and other documents. Have
students or teams investigate empires,
kingdoms, and historical events and sites
mentioned in the Bible, compare those
accounts with other contemporary records, and
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prepare chronologies of Bible history in the
centuries between 800 and 200 B.C. Note:
some events of this time are recorded in the
Apocrypha, the traditional Christian books
that are part of the Roman Catholic and
Orthodox—but not Protestant—bibles.
Recent archaeological digs should provide
much information. Encourage use of the
Internet as an up-to-date resource for
information about such digs and their finds.

EXTRA LITERATURE STUDY

1.

Old Testament Literature. Assign individuals or
teams to read the books of the major and
minor Hebrew prophets from a literary point
of view. Students should discover and read to
the class not only passages of literary merit, but
also parts that reveal telling details about the
Babylonian captivity and return to Jerusalem.
In their reports to the class, students should
note passages that seem to reflect the influence
of Mesopotamian thought.

Greek History as Literature. Assign students or
teams to read and report on the Persian Wars

through the eyes of (a) Herodotus; (b)

Aeschylus; (c) Persian historians; and (d) today’s
historians. In their reports to the class, students
should read out loud their favorite passages
based on narrative merit. Students should also
be prepared to identify sections that show
obvious bias on the part of the historian.

. Greek Drama. Assign individuals or students to

read the works of Aeschylus, Sophocles,
Aristophanes, and other Greek dramatists and
report on them to the class. In their reports,
students should select passages that they feel
have particular literary merit for reading or
acting out loud to the class. They should also
(for tragedies) identify the “tragic flaw” upon
which the plot turns.

. The Community of Learning. Suggest that

students research the connections between
writers mentioned in this program and (a)
other writers and thinkers of their own times;
(b) writers in the generations before them; and
(c) writers in later generations. Students may
already have noted such connections in the
program. For example, the program notes
many teacher—pupil relationships.
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Chronologies: Class Discussion and Extra Study

The chronologies of history and literature located on the following pages are designed both to summarize the era
covered by the program and to motivate students to learn more about the era. Copy and distribute the chronologies
to individual students or study groups. Use the pages for both in-class discussion and extra study assignments.

CHRONOLOGY OF HISTORY: CHRONOLOGY OF LITERATURE:
THE LATE MIDDLE AGES THE LATE MIDDLE AGES
1. Class Discussion: Drawing Conclusions. 1. Class Discussion: Drawing Conclusions.
Encourage students to restate key ideas and Encourage students to restate key ideas and
draw conclusions from details on the chart. The draw conclusions from details on the chart. The

following are some conclusions they can draw.

* During Greek times, Asia had stronger,
more centralized governments than did
Greece and the rest of Europe.

* The Mayan civilization arose in central
America at about the same time as the
Greek civilization.

* Technology grew gradually more complex
during Greek times.

* The Persian Empire conquered parts of
Asia, Africa, India, and Europe.

* Through Carthage, a Phoenician city-
state, Greeks traded with people who lived
in west Africa.

* The Great Wall of China was built during
Greek times.

2. Extra Study: Researching and Reporting. Ask

students to research and report on events listed
on the chart. You might want to assign one
continent to each study group and have group
members choose from events in their column.
You might also assign each group a time period
and have group members file reports from
different continents.

following are some conclusions they can draw.

* Both spoken and written literary traditions
flourished during Greek times.

* In Greek times, writing was used for
business records, laws, epics, poems,
hymns, and works of philosophy.

* Among the earliest writers whose names
we know are the Hebrew prophets and the
Greek poets Homer and Hesiod.

* During Greek times the literate areas of
the world were the Mediterranean, the
Middle East, Egypt, India, and China.

¢ Persian and Chinese literature also
flourished during the Golden Age of

Greece.

. Extra Study: Researching and Reporting. Ask

students to research and report on writers
and literary works listed on the chart. You
might want to assign one literary category to
each study group and have group members
choose from writers and works in their
column. You might also assign each group a
time period and have group members file
reports about developments in different
categories of literature.
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Chronology of History Chart: The World in Greek Times

EUROPE

Dorians move into Greece; iron-
working known (Greece, Balkans,
& Italy); Baltic amber trade begun

ASIA

Greek lonians settle on
Aegean coast (Asia Minor)

AFRICA AND OCEANIA

22nd dynasty begins (Egypt);
kingdom of Kush established;
Phoenicians reach Morocco

AMERICAS

Olmec-inspired temple
complexes & tombs built
(Mexico)

Dorians conquer Corinth;
Greeks settle in Thrace &
Spain

Assyrians build city of Nimrud;
reliable Chinese chronology
begins

Phoenicians found Carthage;
Theban kings rule Egypt

temple centers built
(Chavin, Peru)

first Olympic games held; Greeks
elect first 10-year archons; Etruscans
move into ltaly; Rome founded

Greeks build Ephesus;
Armenia [Urartu] has Golden
Age; Feudal Age begins (China)

Theban kings rule Egypt

Greeks found colonies
in southern ltaly

Assyrians conquer Syria &
Palestine; Lydians mint first coins;
nomadic Scythians raid Middle East

Memphite & Ethiopian kings
rule Egypt & build canal
from Nile to sea

Maya temple complex built
(Uaxactuuin)

Greeks build with Doric & lonic
columns & begin Acropolis (Athens);
iron used in Danube region

Greeks found Byzantium; Persians
conquer Elam; Lydia rules
Anatolia; Mongols enter Japan

Assyrians occupy Egypt
& bring iron;
Taharka leads Egyptian revival

Olmec-inspired cultures flourish
(La Venta & Monte Alban,
Mexico)

first state coins (Greece);
Draco makes harsh laws
(Athens)

Babylonians conquer Assyrian
Empire & build Hanging
Gardens

Jews & Greek merchants
settle in Egypt;
Babylonians invade Egypt

Solon reforms laws (Athens);
Phoenicians colonize Corsica;
iron reaches Spain & France

Nebuchadnezzar conquers
Jerusalem & takes Jews to
Babylon; Croesus is king in Lydia

Amasis Il expands Egypt’s
trade with Greece; iron industry
flourishes in Kush

Rome declared a republic;
Cleisthenes brings more democracy
to Athens; Greeks trade on Danube

Medes and Persians take
Babylon & end Jewish captivity;
Darius | founds Persian Empire

Persians conquer Egypt;
Phoenicians shift center to
Carthage & sail around Africa

Chupicuaro culture flourishes
(western Mexico)

Greeks defeat Persia & Carthage,
begin Golden Age; Rome orga-
nizes anti-Etruscan Latin League

Greek lonians revolt against
Persia; Xerxes | & Artaxerxes rule
Persia; Iron Age begins (China)

Egypt revolts against Persia &
fights with Persia against Greece;
Carthage rules north Africa coast

hieroglyphic writing developed
(Monte Alban, Mexico)

Pericles in power (Athens); Athens
& Sparta fight Peloponnesian
Wars; Celts invade British Isles

Darius Il rules Persia; Jerusalem
walls rebuilt; Age of Contending
States begins (China)

ironworking known (Ethiopia)

wars between Greek city-states
continue; Gauls sack Rome;
first town built at London

Artaxerxes Il & Darius Ill rule Persia;
Chinese build northern defensive
walls against nomadic attack

30th dynasty begins rule
(Egypt); kingdom of Axum rises
(Ethiopia)

Philip of Macedon rules Greece;
Alexander comes to throne;
Rome fights Samite War

Alexander conquers Palestine
& Persia & invades India;
Maurya dynasty founded (India)

Greeks conquer Egypt; Ptolemy
Soter | begins Greek dynasty;
Alexandria founded

Mayans expand temple center
(Monte Alban, Mexico)

patricians & plebes achieve
legal equality (Rome); Rome
conquers ltaly & fights

kingdom of Parthia founded;
Ashoka makes Buddhism offi-
cial faith (India)

Carthage fights First Punic War
against Rome

Hopewell culture established
(upper Mississippi
& Ohio valleys)

Carthage

Shi Huangdi unifies China &
connects defenses to make
Great Wall; Han dynasty begins

Rome wins Second Punic War;
kingdoms of Mauritania, Numidia,
& Nok begin iron culture

farming known among
Hohokam people (Arizona)

Greek internal wars continue;
Hannibal of Carthage invades
Spain & crosses Alps

Maccabees revolt in Israel;
Huns threaten northern China;
civil service begins (China)

Rome destroys Carthage after
Third Punic War; upper Egypt
revolts against Greek rulers

Izapa temple center built
(Chiapas)

Romans defeat Hannibal &
conquer Spain & Greece

reform emperor Han Wu Ti
reigns (China); Romans con-
quer Asia Minor & Palestine

Romans conquer north Africa &
fight Numidia; West African
tribes colonize Congo region

Classic Age of Maya begins
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Chronology of Literature Chart: The World in Greek Times
SCIENCE, MEDICINE, | NONFICTION: GOVERNMENT,

FICTION: POETRY,

earliest Bible sections written
down; Apollo worshiped at
Delphi; sacred dramas begun

LITERACY, EDUCATION

planets observed and noted
(Babylon & China)

HISTORY, ECONOMICS

DRAMA, STORIES

prophecies of Elijah

Homer, lliad, Odyssey

prophecies of Amos & Hosea;
scholars start to write down
Vedas & Upanishads (India)

Lycrugus, laws of Sparta

first Olympic dramatic
competitions

prophecies of “First Isaiah”;
Hesiod, Theogony

Egyptians develop simpler
demotic script

Hesiod, Works and Days

Book of Songs (China)

teachings of Zarathustra
[date approx.]

earliest Latin writing

Archilocus, poems & fables

Jews begin writing down
Pentateuch; Thales of Miletus
on self-knowledge

Thales of Miletus on
astronomy & geometry

Draco, laws of Athens

Mimnermus, Semonides of
Amorgos, Stesichorus,
Terpander, & Tyrtaeus, poems

prophecies of Jeremiah & Ezekiel;
Animexander of Miletus on philos-
ophy; Jupiter temple built (Rome)

first public libraries (Athens)

Solon, laws of Athens

Aesop, Fables; Sappho &
Alceus of Lesbos, poems;
Phrynichus, dramatic poems

prophecies of “Second Isaiah”;
teachings of Mahavira, Buddha,
& Lao-Tzu; first Puranas (India)

Pythagoras on geometry
& music; Acron & Democedes
on medicine

Pythagoras in favor of oligarchic
rule; Cimon & Cleisthones of
Athens on democracy

Theognis of Megara, Hipponax of
Ephesus, & Anacreon of Teos,
poems; Thespis of Athens, drama

Zend-Avesta & Ramayana written
down; Confucius’ teachings; Emped-
ocles & Protageras on philosophy

Hecataeus of Miletus on

geography;
Heraclitus on materialism

Hecataeus & Dionysius of
Miletus on history; Antiphon &
Pericles, orations

Pindar, odes & music; Aeschylus,
Euripides, & Sophocles, plays;
Epicharmus, poems

Parthenon consecrated;
Socrates, Aristippus, Mo Ti, &
Yang Chu on philosophy

Philolaus of Thebes &
Oenopides of Chios on astron-
omy; Menon on medical history

Twelve Tables (Rome);
Herodotus, Thucydides, &
Xanthus on history

Euripides, Sophocles, Crates, &
Aristophanes, plays; Bacchylides
& Ch'u P’ing, poems

Socrates killed; pupils
Eucleides, Aristippus, & Plato
found schools; Plato, Apology

Democritus on materialism;
Hippocrates of Cos on medi-
cine; Eudoxus on astronomy

Plato, Crito, Phaedo, Laws, &
Republic, Xenophon, Memorabilia;
Isocrates, Panegyricus

first theaters, Rome; Diagoros
of Melos, lon of Chios, &
Philoxenus, poems

Aristotle opens Lyceum; Xenocrites
& Diogenes on philosophy; Indian
epic Mahabharata written

Avristotle on animals & cate-
gories; Heraclides on solar sys-
tem; library founded (Alexandria)

Aristotle, Constitution of Athens;
Demosthenes, orations;
Berosus on Persian history

Antiphanes & Menander, come-
dies; Ch'u P’ing, poems

Zeno on Stoicism (Greece);
Mencius on philosophy (China)

Epicurus on materialism; Euclid,
Elements; Archimedes on
physics; Herophilus on anatomy

Timaeus on history; Edicts of
Ashoka (India); slave Andronicus
brings Greek literature to Rome

Theocritus & Callimachus,
poems; Philemon, comedies;
Naevius, Roman satiric comedies

Aristo of Chios, Cleanthes, &
Chrysippus on Stoicism; Jews tran-
scribe Psalms & Proverbs; Qin
dynasty burns Confucian books

Medical college flourishes
(Alexandria)

Manetho on Egyptian history;
Quintius Flavius Pictor on Roman
history; Han Fei, essays

Plautus, Terence, & Livius
Andronicus, Latin plays; Appolonius
of Rhodes & Aristodama, poems

books of Daniel & Ecclesiasticus
composed; Polybius & Panaetius
take Greek philosophy to Rome

Library founded (Pergamum);
Hipparcus of Niceaea on
astronomy

Polybius on history &
biographies; Cato the Elder,
orations & Latin prose

Quintus Ennius, poems & plays

Boethius of Sidon
on philosophy

Aesclepidis of Bithynia opens
medical center; Lucretius on
materialism

Scipio, letters & orations; Varro,
essays & history
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Cross-Curricular Explorations

These projects are designed to relate the ideas in the program to other areas of study; assign them to individuals
and study groups according to students’ interests and strengths.

1. Greek Drama. Research, rehearse, and perform a
Greek play in a manner as authentically ancient
as possible. For example, you will want to have
the chorus sing their lines in unison. Actors
might wear large masks that can be seen from
distant seats and use speaking tubes to amplify
their voices. Many books on Greek theater give
fascinating production details to follow. The
plays of Euripides, such as 7he Trojan Women,
are especially relevant to modern audiences.

2. Greek Music. Find pictures of murals, carvings,
painted vases, and other works of art that
portray musicians and their instruments. Next,
look for similar folk instruments that are still

manufactured today. Research Greek musical
forms, and then perform or record a concert,
perhaps in conjunction with the previously
mentioned drama.

3. Ancient Greece on the Internet. Assign interested
students to conduct computer searches and
discover what remains of the Greek city-states.
Start by contacting Greek consulates and travel
agencies that specialize in tours to Greece. In
addition, many universities have their own Web
pages, some of which include photos of
archaeological digs, museum acquisitions, and
other ancient treasures. Archaeology and history
magazines can also be accessed electronically.

Transcript

The year was 399 B.C. In a prison cell in Athens,
Greece, the philosopher Socrates and his disciples
waited for the sun to set. When that hour came,
Socrates would die. A court had condemned him to
death by hemlock poisoning, for crimes of not
recognizing the city’s gods and corrupting the

city’s youth.

Socrates denied these charges. But he freely
admitted that his habit of questioning everything
made him a pest.

ROBERT PINSKY
L...am a sort of gadfly, given to the state by the
godls, and the state is like a great and noble steed
who is tardy in his motions owing to his very size,
and requires to be stung into life.
Socrates in Apology
—Plato

Socrates would become the symbol of the
freethinking individual. He would also go down in

history as the founder of Western philosophy.

IRENE BALD ROMANO
While we have no writings as far as we know
that came down directly from the pen of

Socrates, we know about him because Plato
wrote prolifically and wrote a great deal about
Socrates and, particularly in his dialogues, he
uses Socrates as one of the characters that he
has conversations with. And in this way we
learn about philosophical ideas of Socrates.

In Plato’s Apology, he tells how Socrates defended
himself at his trial. Socrates refused to give up
philosophical questioning, stating:

The unexamined life is not worth living.
Socrates in Apology
—Plato

Plato’s philosophical dialogue Crizo portrays a
conversation between Socrates and one of his pupils,
who urges him to escape from jail to avoid the death
penalty. Socrates refuses, on grounds of allegiance to
higher moral laws.

We ought not to retaliate, or render evil for evil

to anyone, whatever evil we may have suffered
Sfrom him.

Socrates in Crito

—Plato



In Phaedo, Plato recounts the noble way in which
Socrates drank the poison and met his death.

Such was the end...of our friend, whom I may

truly call the wisest, and justest, and best of all the
men whom I have ever known.

Phaedo

—Plato

But Socrates’ influence lived on through Plato and
through Plato’s pupil, Aristotle. Together, Socrates,
Plato, Aristotle, and other Greek philosophers
formulated ideas of humanism and government that
are the intellectual foundations of Western
civilization today.

Greek humanism was a philosophy concerned with
human beings, rather than with the gods or the fates.
Human freedom—and personal responsibilitcy—were
at the core of humanist thinking.

Humanism also stressed that the human senses were
the only reliable source for what we know. As one

Greek philosopher put it,
Man is the measure of all things.

From Greek humanism came a new vision of how to
govern society. Governments existed, argued the
humanists, not to honor a ruler or even a god, but to
provide justice, security, and happiness for their
citizens, individuals who could make rational
decisions themselves.

Greek humanism and rationalism developed at the
end of a period of great intellectual and societal
change in nations around the world. Six hundred
years before Socrates, around 1000 B.C., lettered
alphabets began to replace picture-based writing,
which allowed abstract ideas, not just names and
actions, to be recorded.

Between 1000 and 500 B.C., the spoken traditions
of early Hinduism, Judaism, and other religions were
written down for the first time.

Soon, great masters around the world were subtly
altering these ancient texts with philosophical ideas
concerned with personal behavior and ethics.

TEACHER'S GUIDE

In China, the ancient Zhou dynasty was crumbling.

Political power lay with large local landowners, who
formed the noble and warrior classes of a feudal
system. These warlords constantly fought each other,
while the peasant farmers—the vast majority of the
people—struggled to survive under conditions of
heavy taxation and frequent violence. Perhaps in
response to this chaos, two great Chinese masters
emerged—Lao-Tzu and Confucius. Both were
concerned with how people should conduct
themselves and how states should be governed.

Lao-Tzu, the founder of Daoism, advised his follow-
ers to reject the world’s instability by turning away
from it. For Lao-Tzu, the ideal life is one of simplici-
ty and quiet, lived in harmony with nature. The ideal
government would interfere in people’s lives as little
as possible.

Governing a large country is like frying a small
[fish: You spoil it with too much poking.

a0 1e Ching

—Lao-Tzu

Confucius suggested a different path. He advised
active, but scrupulously moral and humane,
involvement in worldly matters

The ancients who wished to illustrate the highest
virtue first ordered well their own states. Wishing to
order well their states, they first requlated their
Jfamilies. Wishing to regulate their families, they first
cultivated their own selves. Wishing to cultivate
their own selves, they first rectified their hearts.
The Great Learning
—Confucius

Between 1000 and 500 B.C., India was the home of
many kingdoms, some ruled by tribal councils and
others by monarchs.

The prevailing religion was Hinduism, but Indian
culture was far from unified. Along with a general
belief in the Hindu gods, Indians followed thousands
of sects and philosophies.

Two ruling castes competed for power: the feudal
warriors and the priests, or Brahmans.
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Into this atmosphere emerged one of history’s
greatest teachers, Siddhartha Gautama, a prince of
the warrior caste. Moved by the suffering of ordinary
people, he abandoned his family to search for a
deeper and better way of life. After years of
wandering, he achieved enlightenment while
meditating under a fig tree. Now known as the
Buddha—the Enlightened One—he continued to
preach, traveling from town to town, followed by as
many as 1,000 disciples.

The Buddha taught that the remedy for suffering was
to cease to desire anything. Desires cause
expectations that, when they are not fulfilled, result
in pain. The Buddha also stressed the need for ethical
behavior, and compassion toward others.

Now this, O monks...is the noble Eightfold Way:
namely, right views, right intention, right speech,
right action, right living, right effort, right
mindfulness, right concentration.

—The Buddha

From its birthplace in central India, Buddhism
spread, along ancient trade routes, throughout India,
and both east and west into Tibet, Persia, and
Mesopotamia.

In Mesopotamia, the trading center of the world, a
series of great empires, with strong central
governments, royal bureaucracies, and professional
armies, rose and fell.

The empire of Babylon rose to power in this region

about 600 B.C.

By about 500 B.C. Persian rule extended from Egypt
all the way to India, under the great emperor Darius 1.

Darius I made the teachings of an ancient Median
prophet, Zarathustra, the official religion of the
Persian Empire. Sayings attributed to Zarathustra are
collected in the Zend-Avesta, or Book of Knowledge
and Wisdom.

Zarathustra taught that people must believe in one
god and work to overcome evil with good. This
would prepare them for the last judgment and

heaven rather than hell. His ideas influenced
Judaism, and, later, both Christianity and Islam.

While empire-building, the Persians drove the
Phoenicians out of their home city of Tyre. These
ancient sea merchants then made Carthage, a north
African colony, their main port. From Carthage and
other cities, the Phoenicians controlled the western
Mediterranean.

Their ships carried metals from Spanish mines, wheat
grown along the north African coast, dates and wool
from the nomadic herdsmen who controlled the
interior of northern Africa, and even gold and salt
from the Niger River region.

The Greeks, also a seafaring people, added olive oil,
wine, wool, dyes, and pottery to the thriving
Mediterranean trade.

Greek merchants prospered by carrying the raw
materials of the west and the luxury goods of the
Middle East to their colonies, which stretched from
Massilia in France to Cyrene in Libya.

Partly because of its rugged geography, ancient Greece
was rarely unified. Instead, Greece was composed of a
number of small, independent city-states, including

Athens, Sparta, Corinth, and Thebes.

Rivalry between the city-states was intense and often
led to war. The most warlike Greek city was Sparta,
whose youths left their families at age 12 and trained
to be soldiers. Sparta was ruled by a small group of
powerful military leaders called an oligarchy.

Athens, Sparta’s chief rival, was more inclined to
philosophy and worldly pleasures, although

Athenians were able warriors too.

The Greeks were culturally united, however, by
language and religion. And every four years, all
warring ceased and the city-states competed in the
Olympic games to honor Zeus, his consort Hera,
and a pantheon of other gods.

Other festivals honored Athena, patron of Athens
and goddess of wisdom, and Dionysus, mystic god of
wine, revelry, poetry, and drama.



Poetry, music, and dramas performed at the festivals
told stories of the gods. These myths, which had
been part of the spoken tradition for centuries, were
first written down in the eighth and seventh
centuries B.C. in the //iad and the Odyssey by Homer
and in 7heogony by Hesiod.

IRENE BALD ROMANO

They come down in history to us as two of the
great works of Greek literature, and among the
very first that tell the story of the Greek gods
and the Greek heroes; and they were popular
throughout the Greek period and the Roman
period. They, of course, influenced Virgil and
Dante and right down through Western
civilization.

Gradually, the Greeks developed a variety of
literature: philosophy...

Know thyself.
—Thales of Miletus

...animal fables...
A shepherd’s boy...had gotten a roguish trick of
crying, ‘A wolfl A wolf!”
—Aesop

...works on numbers, geometry, and music...

C=a+ b
a theorem
—Pythagoras
...and lyrical love poems.
When I look upon you a moment,
My rongue falls silent,
And at once a delicate flame courses beneath my skin.
—Sappho

Historical prose also became popular thanks to
Herodotus, known as the “father of history.” Turing
away from myth and legend, Herodotus relied on
written records to chronicle the rise of the Persian
Empire and the history of Sparta and Athens.
Herodotus recorded the remarkable battles between
tiny Greece and mighty Persia.
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The first Persian invasion of the Greek mainland was
halted by a small Greek force at the battle of
Marathon, in 490 B.C. In other crucial battles at
Thermopylae, Salamis, and Platea, the united Greek
armies were victorious.

And to the west, the Greeks of Syracuse defeated
Carthage, checking its eastward expansion.

The triumph over powerful Persia and Carthage by
tiny, independent Greece marked the start of the
Greek Golden Age, a time of magnificent
achievement in art, architecture, drama, philosophy,
and democratic government.

Greek democracy, however, was limited to freeborn
men. Women, and the growing numbers of
foreigners and slaves, had few rights.

Still, under enlightened leaders such as Pericles, the
Greeks established many Western democratic
institutions, such as secular government; separation
of executive, judicial, and legislative branches; and
political parties.

Golden Age playwrights produced masterpieces that
probe such universal questions and provide such
insight into the human condition that many are still
performed today.

Aeschylus, the father of Greek tragic drama, wrote
more than 70 plays.

Let good prevail!

So be it! Yet, what is good? And who

Is God? How name him, and speak true?
Agamemnon

—Aeschylus

Sophocles, the second of the three great Greek
tragedians, wrote over 120 plays during his long
lifetime, including Oedipus Rex.

ROBERT PINSKY
In Sophocles’ tragedy, Oedipus the King,
Oedipus says:

Yes, it’s no secret. Lachesis once foretold thar [
should mate with my own mother and shed with
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my own hands the blood of my own father.
Because of that, Corinth was for many years a
very distant home for me. [ wandered abroad, bur
[ still missed the sweet sight of my parents’ face.
Oedipus Rex
—Sophocles

Greek tragedies were written in verse, usually for two
or three male actors and a 12- to 15-member chorus,
which spoke, sang, or danced accompanied by a
flute. Since most plays were written for the festival of
a god, they were performed in front of an altar in a
large semicircular outdoor theater. Athen’s Theater of
Dionysus seated 27,000.

Tragedies examined the depths of heroic suffering—
how well and nobly a person could endure the
twists of fate, the whims of the gods, and their own
flawed wills.

By the Golden Age, another dramatic form—the
comedy—was also flourishing.

The great comic playwright of the period was
Aristophanes, whose clever satires pricked the con-
science of some of Athen’s most powerful leaders. In

one play, The Clouds, he caricatured Socrates and
called his school the “Think Shop.”

Many alarmed conservatives believed Aristophanes’
portrayal of Socrates as a troublemaker and threat.
Socrates credited their overreaction for his trial

and death.

A friend of Socrates—the third great tragedian,
Euripides—offended the same literary and political
factions with his criticism of traditional values and
emphasis on human will rather than the gods.

In his play 7he Trojan Women, Euripides dared to
challenge Greek glorification of war by expressing the
pain of Hector’s wife, whose young son is about to be
killed by the victorious Greeks.

O darling child, prized at too great a worth to live!
You die, at enemy hands, and leave me desolate.
Your noble fathers greatness, which to other men
Brought hope and life and victory, will cost you
your death.
For you his courage proved a fatal heritage.
Andromache in The Trojan Women
—Euripides

Despite Euripides’ warning, in 431 B.C. war erupted
between Athens and Sparta, whose allies feared recent
Athenian aggression. These destructive Peloponnesian
Wars dragged on for 28 years. We know about them
from the accounts of Thucydides, the earliest known
“eyewitness historian.”

My account...rests partly on what I saw myself,

and partly on what others saw for me, the

accuracy of the report being always tried by the
most severe and detailed tests possible.

The Peloponnesian Wars

—Thucydides

Political unrest plagued Greece into the 300s, but
in Athens philosophical debates managed to
continue among lawmakers and philosophers from
all over Greece.

The center for this debate was the famous school
founded by Plato, Socrates’ pupil. Plato’s Academy
became the world’s first university and endured for
over 900 years. Plato was also the founder of a school
of thought, Platonism.

Plato reasoned that since humans can imagine perfect
truth, justice, beauty, and divinity, these qualities
must exist on an ideal plane. The soul was the part of
human consciousness that could reach this level, and
the highest human good was to strive for the ideal.

Plato’s pupil Aristotle took up the more practical
threads of Socrates’ teaching. Aristotle believed, as he
states in his Ethics, that

...happiness appears [to be] the end or aim of all
human actions.

Ethics

—Aristotle

The best way to achieve happiness, he continued,
was to employ faculties unique to humans, namely
thought and reason.

Aristotle gained fame for making ethics a branch of

politics and based his beliefs about it on what could

be systematically observed and analyzed. In time this
method of thinking extended to all science.

Aristotle’s most famous pupil was Alexander, the
son of Philip of Macedon, who conquered Greece

in 338 B.C.



Alexander, later known as Alexander the Great, was
only 20 when he took the throne in 336 B.C. Over
the next 12 years, using Macedonian cavalry, Persian-
style chariots, Greek infantrymen, and his own
military genius, Alexander conquered Asia Minor,
Syria, Egypt, Mesopotamia, Persia, and part of
western India in the name of Greece. He stopped
only when his battered and exhausted soldiers refused
to advance any farther.

After his death at age 32, Alexander the Great
entered both Eastern and Western literature as a

legendary hero-king.

His empire soon broke apart into smaller kingdoms,
ruled by generals who had fought with him. Because
of this new Greek ruling class, and the immigrants
who followed them to the eastern colonies, Greek
culture and ideas—called Hellenism—spread
throughout the Middle East, central Asia, and
northern Africa.

Scholars from around Africa, Asia, and Greece
flocked to Alexandria, the Egyptian city Alexander
founded and endowed with a university, a museum,
and the largest library in the world.

All the known Greek works of history and literature
were compiled there, and it was through the library
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of Alexandria that many of these works were
disseminated to libraries beyond Alexandria and
hence to us.

One great Alexandrian scholar was Euclid, whose
book 7he Elements presented the most advanced
ideas of Greek and Egyptian geometry.

Also in Alexandria, the great scientist Archimedes
made his discoveries about simple machines and

basic physics.

By the time of Archimedes, two western empires,
Carthage and Rome, were fighting for control of the
western Mediterranean. Roman armies finally

defeated Carthage in 201 B.C. Less than a decade
later, in 192, Rome conquered Greece.

Greek culture continued to flourish among the
Romans.

But it did not end there—and neither did Daoism,
Confucianism, Buddhism, and other schools of
thought that developed during this remarkable
period in history. Evidence of their influence can still
be seen and felt throughout the world today.
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Summary

Empires of Heaven and Earth: The World in Roman
Times is part of a 12-video History through Literature

series that examines the connections between
historical events and the literary figures and works of
each era. Other titles in this series are listed on the

back of this Teacher’s Guide.

The opening scene of Empires of Heaven and Earth:
The World in Roman Times takes place around 19
B.C. as Rome’s greatest epic poet, Virgil, lay dying.
He asks that his friends to destroy his unfinished
poem, the Aeneid, which he was writing for the
Emperor Augustus. Lucky for all of us that his
friends ignored his request, for in the Aeneid we find
not only a great adventure story, but the inspiration
for Rome’s longevity based on its glorious—though
fabricated—past.

The program then goes on to examine the special
combination of legend, law, religion, and military
might that upheld Rome for nearly 800 years and the
special relationship that literature played in Rome’s
long history—and the period that followed Rome’s
fall, which kept the Greco-Roman culture alive for us
to enjoy today.

But before delving into Rome’s history, the program
examines two other great empires: the Mauryan
dynasty of India, headed so wisely by Buddhist con-
vert Ashoka, and the harsh but unifying Qin dynasty
and the long-lived Han dynasty in China.

In India under Ashoka’s enlightened rule, peace
reigned for many years and philosophy and religion
flourished, even though not much was written down
until much later. In China, the ancient philosophies
were at first suppressed in an effort to diminish any
thinking that would threaten the state, but under the
Han both Confucianism, which emphasized duty
and moral behavior, and Daoism, which encouraged
detachment and harmony with nature, were them-
selves reformed to serve the needs of the government.
The Han also resurrected the ancient doctrine of the
mandate of heaven to legitimize Han rule and con-
trol the people.

While the rise and fall of both the Mauryan and Han
dynasties was similar to that of Rome, Rome’s history
lasted much longer. Rome expanded from a small
Etruscan-controlled village to a larger republic, which
conquered its main rival, Carthage, in a series of
Punic Wars and then went on to conquer north
Africa and the western Mediterranean region, includ-
ing Greece, from whom Rome borrowed a great deal
of religion, philosophy, and literature. This act of
borrowing the best of a conquered people’s culture is
noted as a practice that, along with its laws and orga-
nizational prowess, helped make Rome strong.

The program notes how life in the Roman republic
was influenced by Rome’s expanding military power.
Violence abounded throughout the empire and even
in Rome’s favorite spectator sport; this was in con-
trast to some of the idyllic poetry and other literature
written during this time of chaos. Writers such as
Plautus, Terence, and Lucretius began using Latin,
not Greek, for comedies, essays, histories, poetry—
even works of philosophy. Soon, however life became
very unstable.

A popular military leader and literary figure, Julius
Caesar brought some order to the chaos of the later
republican period and opened Rome’s imperial peri-
od as dictator for life. After Julius Caesar’s assassina-
tion—by jealous rivals—and a civil war, Julius
Caesar’s adopted nephew Octavian took power and
became the first Roman emperor, ruling as Caesar
Augustus. Through pictures of Roman art, architec-
ture, and engineering, as well as through literary ref-

erences, the program describes the achievements of
the “Pax Romana” he established.

This period of early empire, when Rome was at the
height of its wealth and power, was also its “golden
age” in literature, producing poets like Virgil,
Horace, Ovid, Juvenal, and Martial, as well as histo-
rians such as Josephus, Plutarch, and Tacitus.

Roman religion incorporated elements from around
the empire, although the populace as a whole was
noted for its superstition, not its faith. The ancient
Greek gods, renamed by the Romans, were now the
official gods of the state, and, as in Han China,
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actual emperor worship was encouraged. People of
the Buddhist, Jewish, and new Christian faiths
resisted the idea of imperial divinity and were
persecuted accordingly.

The program presents one of the New Testament
accounts of the birth and ministry of Jesus and the
formation of the Christian church, as recorded in
Luke. It notes the contribution of Paul of Tarsus,
who led the faction that declared Christianity a uni-
versal, not merely Jewish, religion. The deaths of Paul
and Peter are described, as are the general persecu-
tions against Christians and Jews.

The program describes the spread of Christianity, the

recording of the New Testament by scholars, and,

finally, the conversion of Constantine and his decla-
ration of Christianity as the official religion of the
eastern empire. This empire was destined to survive
the western part of the empire by 1,000 years.

The program concludes with a general overview of
why the Roman Empire fell, noting that Rome’s fall
was part of a pattern that began with the fall of the
Han dynasty far to the east. In a look ahead, the pro-
gram notes that in both China and Rome, religious
writers and monks preserved some of classical cul-
ture. In the long term, the “empires of heaven,” sus-
tained by literate Christian and Buddhist believers,
outlived and preserved for future generations the
greatest empires the world had yet known.

Intended Audience

This program is designed for students in junior high school and above.

Presenting the Program

To prepare a lesson plan to accompany the presentation of this program, review the suggestions outlined below.
You will find all of the sections mentioned in the Table of Contents of this Teacher’s Guide.

1. Familiarize yourself with the video and the
sections of this Teacher’s Guide.

2. Introduce students to the video, using one or
more of the Pre-Viewing Suggestions to relate
the upcoming information to what they
already know. As a final activity, it may be
helpful to introduce new names and
vocabulary words—especially those with
difficult spelling and pronunciation—by using
the chalkboard or overhead projector.

3. Have the students watch the video in its
entirety and without interruption.

4. Check for understanding by discussing and
reviewing the information, vocabulary words,
and concepts presented in the video by using
the History and/or Literature Post-Viewing
Suggestions, including the H.O.T. Topics
(Higher Order Thinking), which delve into
many related subjects and concepts.

5. If time permits, have students watch the
program a second time, pausing at points of
interest for discussion.

6. As guided and independent practice, choose
and assign some of the In-Depth Research
suggestions.
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Learning Objectives

After watching this program and taking part in the suggested discussions and activities, students will be able to:

* List some important events that happened in world
history during the time of the ancient Romans, between
300 B.C. and A.D. 476 (see History in the Program);

* List some literary works and authors from the time
of the Roman Empire (see Literature in the
Program);

* Define “empire” and identify the empires that ruled
Eurasia at the time of the Romans—the Greek
empires of the Middle East, the Mauryan dynasty of
India, and the Han dynasty of China;

* Describe and locate the trade routes of the Roman
and Han world;

* Describe the Roman republic in political, economic,
and military terms;

* Name some of the writers who created Latin
literature during the time of the Roman republic;

* Identify Julius Caesar, the strong military leader
whose career helped turn the republic into an empire;

* Name the first Roman emperor and his successors
during the 150 years of the “Pax Romana,” or
Roman peace;

* Identify positive and negative effects of the Roman
conquest on people in the conquered territories;

* Identify major literary forms used in Roman times,
including epics, lyric poems, satires, comedies,
letters, and historical, scientific, and political essays;

* Describe the origins of Christianity and identify
some of the writers whose work make up the New
Testament;

* Describe the process by which Christianity became
the official faith of the Roman Empire;

* List some of the causes for the decline and fall of the
Roman Empire;

* Identify the part of the Roman Empire that survived
the nomadic invasions; and

* Describe how Buddhism in China and India and
Christianity in Europe helped preserve classical culture.

History in the Program

The following events and trends from world history are specifically mentioned in the program’s narration. They
are listed below in roughly the order that they occurred in history. More events are outlined in the Chronology

of History Chart: The World in Roman Times (page 16).

Mythological founding of Rome

Founding of Roman republic

Congquests of Alexander the Great

Establishment of Greek empires
in India, the Middle East, and Egypt

Founding of Alexandria

Defeat of Greeks by Chandragupta I; founding of
Mauryan dynasty

Conversion of Mauryan emperor Ashoka
to Buddhism

Conquest of China by Shi Huangdi

Shi Huangdi’s standardization of China’s writing,
measuring, and money systems

Construction of Great Wall of China

Shi Huangdi’s burning of ancient philosophy books

Founding of the Han dynasty in China

Punic Wars between Rome and Carthage, including
Hannibal’s crossing of the Alps

Roman defeat of Carthage and Greece

Enslavement

Expansion of Roman conquests

Congquests, dictatorship, and murder of Julius Caesar

Founding of Roman Empire by Augustus
Legal reforms of Augustus
Pax Romana
Birth of Jesus of Nazareth
Spread of Buddhism into China
Roman engineering achievements
Merits and demerits of Rome’s emperors including Nero
Work of Christian apostles
Nero’s persecution of Jews & Christians
Martyrdom of St. Paul and St. Peter under Nero
Jewish and Christian objections to emperor worship
Ofticial Roman persecutions of Christians
Writing and assembly of the New Testament
Conversion of Constantine
Establishment of eastern imperial capital
at Byzantium, now Constantinople
Division of the Roman Empire
Fall of Han and Roman empires
to nomadic invasion and civil strife
Preservation of Han and Roman culture

by Buddhist and Christian scholars
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Literature in the Program

The following authors and works of literature are specifically mentioned in the program’s narration. The works are
listed in roughly the order in which they are cited. More authors and works are listed in the Chronology of

Literature Chart: The World in Roman Times (page 17).

Virgil, The Aeneid

Emperor Ashoka of India, Rock Edicts

Confucius

Lao-Tzu, Tao 1é Ching

Burning of the ancient philosophical books under
Shi Huangdi in China

Hannibal’s crossing of the Alps,
from Histories, by Polybius

Plautus, Aulularia

Terence, Eunuchus

Lucretius, De rerum natura
(On the Nature of Things]
Julius Caesar, The Gallic War
Plutarch, “Death of Julius Caesar” in Lives
Horace, Epistulae
Poets, historians, and other writers of
the “Golden Age” of Latin literature
Luke 2: 1-7, The Birth of Jesus
Luke, Acts of the Apostles
St. Paul, Epistle to the Galatians
Tacitus, Annals

Key Words and Concepts

Most of these vocabulary words are in the Transcript, where they appear in bold type the first time they are used.

amphitheater dynasty
aqueduct empire
assassinate engineering
atom epic
biblical Epistle
Buddhism equestrian
citizen feudal
citizenship frontiers
city-state fusion
civilization gladiators
comedy hero
converted historian
culture ideal
deities invasion
dictatorship Jews
disciple legacy

missionary
New Testament
Pax Romana
persecution
philosophy
priest
sacrifice
satire

senate

Silk Road
slave
superstitious
trade route

warfare
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Pre-Viewing Suggestions
DISCUSSION: LINKING PARTS OF THE SERIES

If you are showing this program in chronological
order with the other programs in the History through
Literature series, or if you want to provide
background for students who may have missed the
previous program, lead this review and discussion.

1. Inform students that this program, Empires of
Heaven and Earth: The World in Roman Times,
is third in the 12-part History through
Literature series. The series explores how
literature and history have affected each other
over thousands of years. Remind students that
they have already seen the programs
Civilization and Writing, which showed how
writing helped make human civilization
possible, and Philosophy and Government,
which described the philosophical and
governmental developments in the world of
the ancient Greeks, Indians, and Chinese.

2. Ask students to remember the relationship
between settled and nomadic societies in
ancient times. They should recall the pattern:
settled societies were invaded by nomads, who
settled down, intermarried, and fused their
culture with that of the civilization that they
conquered. In time this new civilization was
itself invaded by nomads. In other words,
Eurasian civilizations have received repeated
fresh infusions from nomadic cultures. Ask
students to watch for examples of this pattern
repeating itself in the program they are about
to watch.

3. Ask students to recall the name of the leader
whose conquests spread Greek culture to the
east. [Alexander the Great] Have students
recall the ending of the last program and use
their general knowledge of geography to
identify two western powers that began to
expand as the Greeks under Alexander turned
their attention east. [Carthage, Rome] Ask

students to predict what would happen to the
territories conquered by Alexander, as well as
the empires of Carthage and Rome, and to
check their predictions as they watch the
program. Remind students that Carthage was
founded by the Phoenicians, so it shared the
ancient cosmopolitan culture of Egyprt,
Palestine, and Asia Minor.

. Review the market economy and basic trade

routes of Greek times and suggest that students
think about how the economy probably
developed during the centuries covered by this
program. Have students look for both positive
and negative forces that modified the market
economy.

5. Ask students to identify the characteristics of

an empire [strong central government, royal
bureaucracies, professional armies] and to look
for these characteristics as they watch this
program. According to the pattern of history
discussed above, what would probably happen
to the great empires that will be discussed in
the program? [Students should predict that
they would fall to nomadic invasion.]

DISCUSSION: INTRODUCING THE PROGRAM
AND ITS KEY WORDS AND CONCEPTS
1. Introduce the title Empires of Heaven and

Earth and have students speculate on the
meaning of its terms. Remind them of the
definition of “empire” and ask what part of
human experience might create an “empire of
heaven.” [religion] Discuss the difference
between an empire and a dynasty.

. Introduce the Key Words and Concepts and

ask students to define the words they know,
looking up unfamiliar words in a dictionary.
Have students listen for the terms as they
watch the program.
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Post-Viewing Suggestions

CONTENT QUESTIONS: HISTORY

1.

10.

What happened to the conquests of
Alexander the Great after his death? [They
were divided by four generals and became
Greek-ruled empires.]

. What leader drove the Greeks out of India and

what was the name of the dynasty he founded?
[Chandragupta I, Mauryan dynasty]

. What Mauryan emperor made Buddhism the

official faith of India? [Ashoka] Ashoka placed
his edicts on rock pillars at crossroads and near
large trees under which travelers would rest so
that all people would see them. What
Buddhist-influenced message did they bring?
[the need for compassion, religious and other
tolerance, and harmony among all people]

. Who was the strong military ruler who

unified China under the Qin dynasty? [Shi
Huangdi] What things did Shi Huangdi
standardize throughout China to promote
unity and the ability to trade, collect taxes,
etc.? [writing, coinage, weights and measures]

. Under what dynasty did China expand into an

empire? [the Han dynasty] What philosophies,
suppressed by Shi Huangdi, were revised and
promoted by the Han? [Confucianism and
Daoism (Taoism)]

. What were the Punic Wars and who won

them? [a series of wars between Rome and
Carthage; won by Rome]

. What form of government did the Romans

have between 509 B.C. and the time of Julius
Caesar? [a republic]

. What form of government did the Romans

have from Caesar’s time to the fall of Rome
more than 400 years later? [an empire, under
absolute imperial rule]

. Name the Roman emperor who began the Pax

Romana, or Roman peace. [Caesar Augustus]
What new religion, founded during the reign
of Caesar Augustus, became the official
imperial religion under Constantine 300 years

later? [Christianity]

H.O.T. TOPICS: HISTORY

The following Higher Order Thinking questions
should be presented in order to achieve maximum
effectiveness. To jog students’ memories and provide
supporting details for general discussion, distribute
copies of the Chronology of History Chart: The
World in Roman Times (page 16).

1. Geography and History. From the program’s
maps as well as its narration, and with the help
of a map if necessary, ask students to
remember the geography of China. What
region lay to the north of China? [the central
Asian grasslands] Who lived in those regions?
[nomadic tribes] Note that there are
mountainous areas between the Chinese river
valleys and the plains. How did the Chinese
strengthen these natural defenses? [by building
the Great Wall] Now turn the students’
attention to India. What natural “Great Wall”
kept out invaders from the north? [more
mountains| From the elevation of India’s
mountain barriers, students should be able to
understand why Indians could easily drive and
keep out their Greek conquerors.

9 Next, use maps to discuss how geography
helped the Romans rule the Mediterranean
world. [Students should note Rome’s control of
Italy and the peninsula’s central location,
jutting out into Mediterranean and dividing
the sea into eastern and western portions.] Also
note how the islands of Sardinia, Corsica, and
Sicily protected central Italy, where the capital
was. Ask students to identify the places where
Italy almost touches another continent, Africa.
What other part of Europe is even closer to
Africa? [Spain] What natural barrier protected
the north of Italy? [the Alps] Have students
retrace the route of Hannibal’s invasion of
Rome. Trace the rivers that emptied into the
Mediterranean in or near Italy. From this look
at the map, students should be able to reason
that the Roman armies probably expanded and
built their roads along these river routes and
would take the greatest care to guard these
natural invasion routes against their enemies.
Refer interested students to In-Depth Research:
Extra History Study for further research.



2. The Economy of the Roman World. Remind
students that the basic economy that was
consolidated during Greek times lasted into
Roman times. What did Spain provide to this
economy? [metals] What commodities came
from North Africa? [wheat, wool] from the
interior of Africa? [gold, salt] What kinds of
goods came from the Middle East? [luxury
goods] Remind students that the Romans
conquered Greece and took over Greek trading
routes. Students should reason that the
Romans, like the Greeks, profited by being
middlemen between the luxury goods of the
east and the raw materials of the west and
north Africa.

9 Tell students about the enslaved working class
that expanded during Roman times and about
the plantations on which these slaves worked.
How were both the land and the workers for
these plantations acquired? [by force, through
warfare] Discuss the weaknesses that would be
inherent in such a plantation slave system,
including the continual fear of slave revolts.
(Refer interested students to the story or movie
of Spartacus.) From their general knowledge of
American history, have students compare
Roman plantation slavery with that of the
American South before the Civil War. Ask
them what kept Rome’s slaves from revolting,
reminding them of frequent visual clues in the
program. [Roman military force]

. Roman Government and Politics: The Republic.
What class made up the Roman Senate? [the
noble, upper-class landowners] Later, a new
class was created, called the equestrians, or
equites. The equestrians usually acquired their
land as a reward for military service. From
clues in the program, have students discuss
what were probably the differing attitudes of
the old aristocracy and the equestrians toward
such events as slave revolts. Students should be
able to reason that (a) as the equestrian class
grew, and as generations went by, its leading
families would intermarry with Senatorial
families; (b) the equestrian class, with its
foundations in the army, would lead the
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factions in the government that voted more
money for the army; (c) the more dependent
the emperors became on expanding conquests
and empire, and therefore on the army, the
more politically powerful the equestrian class
became.

. Troublesome Results from Land Policies. Explain

to students that farmers were lured into the
army on the promise of being paid with land.
What might be the consequence of this policy?
Students should reason some of the following:
(a) Rome needed constantly to conquer or
seize and redistribute new land for these
payoffs; (b) larger farms—plantations—meant
that some farmers had to give up farming
(many, in fact, moved to Rome where they had
no work and became a heavy burden on the
dole and an irritation to the government); (c)
larger farms meant that more unskilled labor—
especially slaves from conquered territories—
were needed; (d) many war veterans probably
had trouble collecting their pay (in land or
otherwise) and became unhappy urban
dwellers on the dole; (e) food to feed out-of-
work farmers and veterans and their families
had to be shipped in from “bread basket” areas,
such as Egypt, which meant that armies
needed to be kept there to control production
and order; (f) there were many idle, unhappy
people in Rome; and (g) how to solve this
grave economic situation became a major
political dispute among Rome’s leaders. One
solution was to send veterans to frontier
outposts and employ them in Rome’s massive
engineering projects—but it all cost money.
Civil war and economic collapse were major
causes of Rome’s fall, all due to her land policy.

. Romans, Pro and Con. With the aid of a

chalkboard, have the class list some of the
positive and negative features of Roman
civilization and compare them with the positive
and negative features of life today. After a
general discussion of such topics as the
importance of the army, the nature of economic
empires, the expansion of slavery, and violence
in public entertainment, refer interested
students to further research and debate.
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CONTENT QUESTIONS: LITERATURE

1.

10.

11.

12.

What legend did Virgil create regarding
Rome’s founding? [the Aeneid, the splendid
adventure tale of the wanderings of Aeneas, a
Trojan hero and of his love of Dido,
considered the national epic because it tells the

legend of the founding of the city Rome]

. In what African center of learning did Jews,

Greeks, Egyptians, and Christians meet?
[Alexandria, Egypt]

. How did the emperor Ashoka of India publish

his famous laws? [He had them carved on rock
pillars and placed at crossroads throughout his
empire. ]

. What language was used by scholars and other

intellectuals during Roman times? [Greek]

. How did the Han dynasty preserve ancient

Chinese literature? [revived and repurposed the
writings of Confucius and Lao-Tzu to support
their government and build a common b