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ABOUT STORYPATH

THE STORYPATH STRATEGY

Storypath offers both a structure for organizing the social studies curriculum and
an instructional strategy for teaching. The structure is a familiar one: the story.
The strategy is grounded in a belief that children learn best when they are active
participants in their own learning, and places students’ own efforts to understand
at the center of the educational enterprise. Together, the structure and the teach-
ing strategy ensure that students feel strongly motivated and have meaningful and
memorable learning experiences.
Originally developed in Scotland during the 1960s, Storypath draws support from
decades of experience with teachers and students. The approach has its roots in these
beliefs about children and learning:
B The world is complex and presents many layers of information. Children know
a good deal about how the world works and have a reservoir of knowledge that
is often untapped in the classroom.

B When children build on that knowledge through activities such as questioning
and researching, new understandings are acquired. Because children construct
their own knowledge and understanding of their world, their learning is more
meaningful and memorable.

B Problem solving is a natural and powerful human endeavor. When children are
engaged in problem-solving, they take ownership for their learning.

B The story form integrates content and skills from many disciplines and provides
a context for children to gain a deeper, more complex understanding of major
concepts.

AN INQUIRY APPROACH

Questioning, by both teacher and students, is a key component of Storypath.
Through the story structure and the discourse it creates, the teacher guides students
in their search for meaning and understanding as they acquire new knowledge and
skills. Your questions, and the discussions they engender, cause students to:

B ask their own questions and think critically about what they know;

B use their prior knowledge to make sense of new information;
B connect personally to important social studies concepts.

The story structure and inquiry guided by unit goals provide the framework for
students to integrate skills and complex content through problems they encounter.
As they do so, their understanding of important concepts is extended and key con-
nections are made.

z Freedom Summer



THE STORY STRUCTURE

For thousands of years, stories have helped us create order and make connections
between events. Storypath’s narrative structure helps students understand concepts that
they often find difficult to comprehend in the traditional social studies curriculum.
Each Storypath unit centers on a unique and engaging story that provides a con-
crete context for understanding the social science content. This story may be based
on actual historical events, as developed in Struggle for Independence. Or the story
might instead be based on typical community or business structures, as developed in
Families in Their Neighborhoods or in Understanding the Marketplace. From all of these
structures, students develop a meaningful context for developing understanding of
the topic.

Typical structure of a Storypath unit

CREATING THE SETTING
Students create the setting by completing a frieze or mural of the place.

CREATING THE CHARACTERS
Students create characters for the story whose roles they will play
during subsequent episodes.

BUILDING CONTEXT

Students are involved in activities such as reading, writing, and research
to stimulate them to think more deeply about the people and the place
they have created.

CRITICAL INCIDENTS
Characters confront problems typical of those faced by people of that
time and place.

CONCLUDING EVENT
Students plan and participate in an activity that brings closure to
the story.

Freedom Summer 3



USING THE COMPONENTS

TEACHER’'S HANDBOOK

Each Storypath unit includes a Teacher’s Handbook, which is designed to be
flexible and easy to use.

Episode Planning Guides Teaching Notes

Each episode opens with an overview of the Each Handbook contains detailed support
instructional plan and materials needed. for instruction.

INTRODUCING COLONIAL BOSTON
BUILDING CONTEXT

LIFE AND WORK IN COLONIAL BOSTON

INTRODUCING COLONIAL LIFE page 28

ey can bo

Materials  None
Grouping  Whole class
Schedule  Approsimately 30 minutes

RESEARCHING COLONIAL LIFE page 28

Materials Teaching Master , Sumple Report: The Bakery, TH p. 62

saosidaff]

Conter and 3

Optional: cardboard grocery boxesfor dioramas, poster board for
fab olored chalk, ghic,
ape, scissors; asorted colors of paint, brushes, water cans

Grouping. i e
the reports

Schedule  2-3 hours plus time for students to write reports

CONCLUDING EPISODE 3 page 30

h dd o the word bank,

colonial Boston.
Materials  Portfolio 10, Prsenting A Reort, p. 14
Pordolio 11, Taking Notes: Daly Life Preentations,p. 15
adents so choose

Props for
Grouping banks;
Schedule  Approvimately 1172 hours

eisopE  m
oBiEcTives

a
PRI

from the Struggle for Independence unit from the Struggle for Independence unit

Teaching Masters Assessment

Masters provide nonfiction content, writing models, or other Each Handbook contains strategies for
information specific to the unit’s content. These Masters can assessing learning throughout the unit,
be copied for students, displayed in the classroom, or made as well as unit questions for review and
into transparencies, depending on your teaching needs. synthesis activities.

EPISODE4

Name oate M SYNTHESIS ACTIVITIES
T -
PUBLIC NOTICE: TAXES FROM BRITAIN .
Stamp Act, passed 1765 i
Bt tarn, .tk o e ot v 1. PORTFOLIO RESPONE
= s
oo
2 pounds
Bill of sale 4 pence
Ciquor cense 20 shilings
il 5 shilings
Land purchase under 100 acres. 3 shillings &
Contract 2 shillings and 6 pence RV AT a0 o ekt watoeet 2 reelt ot
Pack of playing cards T shilling Tty
Pairof dice T0shilings Crteria for Assessment
Newspaper 1 penny L
Advertisement in a newspaper 2 shillings
Amanac or calendar Zpence

‘Any document listed above that s written in_| Double the tax listed above
a language other than English

Townshend Acts, passed 1767
Taxes must be paid on the following items imported from Britain.

Item Tax

For every 100 pounds of glass 4 shillings and 8 pence
For every 100 pounds of lead 2 shillings.

For every 100 pounds of paint 2 shillings

For every pound of tea 3 pence

For every 500 sheets of paper 12 shillings

oot ipntns 15

from the Struggle for Independence unit from the Struggle for Independence unit
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STUDENT PORTFOLIO

Students use the Portfolio to read, write,
conduct research, and complete other The Bosron
activities crucial to the specific Storypath
unit. The Portfolio helps students man-
age their work throughout the unit. And
when completed, the Portfolio becomes

an authentic assessment tool.

What was the Boston Tea Party? g

On December 16, 1773, three ships from
Britain loaded with chests of tea were
docked in Boston Harbor. Britain had cut
the price of tea in half, but the tea tax
remained. The next day, the govemor was
going to have the tea unloaded, and the tax
would be paid. The people of Boston had
other ideas.

1. What might people watchi
from the shore have thought?
(making inferences)

3. Why do you think the colonists
dressed as Mohawk Indians?
(making inferences)

2. How did this protest differ from ;’
ariot? (scanning) o=
(79 -

What happened at the Boston Massacre?

» Pl Reveres Engraving of the
Boston Massare

Pl Revre,n artstandsiversmith, made
hsexgarogofhe osonasaceate |
requestof Somue Adams Mary rnts were
‘made and dtibuted all ove the lnies.

< rspus Attuds nthe
Boston Massaae

This printshows Gispos Atucks,
abi atthe

»are how the two pictures are
ame and different. (understanding
s, comparing and contrasting)

did Revere depict the event the
e did? (making inferences)

1. New England: Masachusetts Rhode
sand, Connecticut,and New Hampshire
2. Middle Colonies: New York New Jrsey.
Pennsylvania,and Delaware
3. Southern Colonies: Maryiand Virgiia,
the Carolnas,and Georgla

dc=2

from the Struggle for Independence unit

Episopes
PoRTFOLIO

L 14

PRIMARY SOURCE: NEWSPAPER ARTICLE

DATE

e

PRIMARY SOURCE READING GUIDE

The Boston Evening-Post

The article from the Boston Evening-Post is a primary source. It was written in

1768. Historians can use this article to learn about events in Boston during this

time period.

Effective readers first think about the author's purpose for writing and then
topic. read and reread

to make sure that they understand the text. Read this article at least two times,

Read it aloud to a partner at least one time. Look for the most important ideas.

Then below to help you article

1. In colonial times, newspapers sometimes tried to persuade others to think or
act in certain ways. Do you think the writer s trying to persuade the reader?
Give examples from the text to support your answer.

2. Doyou think the writer supports the patriots or the loyalists? How do you know?

~from The BestonEveing.Post, October 20,1766, 3. The writer effectively used the writing trait of word choice to help persuade
the reader.

18 o (or describing words). Circle the words and phrases that you think helped the.

writer effectively convey his message.

4. Reread the last paragraph of the article. What are the first fuits"?

from the Struggle for
Independence unit

5. What s this article mostly about?

[e— snagotcnimeia 19

CONTENT SLIDE SETS & HANDOUTS

Each unit includes sets of Content Slides and Handouts
that offer flexibility in how they are used to support student
learning. The number of sets varies from unit to unit. The
slides and handouts in each set provide focused non-fiction
content and can be used for independent, paired, or small
group reading.

Students use the slides to build context and deepen their
understanding of the unit’s content. You can use the slides as
most appropriate to your situation along with the handouts.
For those with laptops, display the appropriate slides for
student reading and discussion or reproduce the slides as
needed for each episode for individuals, pairs or small groups.
The handouts may also be used without the slides.

In the overview of each episode, slide sets needed are listed
and specific suggestions are provided for how to use the slides
as you proceed through the episode. Best practice is for the
slide to be available to the students either on a laptop in front
of them or in hard copy. Then the teacher can use a large
screen to display and support discussion related to the slide.
A “reading tips” chart in PDF format (located on the CD)
provides quick reminders of key reading strategies. Reproduce
“reading tips” for each student or group.

Note that the slides and handouts are conveniently available
in a printable format on the CD.

Freedom Summer 5



LITERACY AND STORYPATH

With the Storypath strategy, students deepen their understanding of major social studies
concepts. Storypath provides literacy support to help students access and make sense of
the social studies content. Students apply literacy skills such as reading comprehension,
prewriting and writing skills, speaking and listening skills, and vocabulary development.

Reading

Content Slide Sets and Handouts present opportunities for
students to engage in focused content reading. Students can
use the slides and handouts to engage in shared reading or
listen as a teacher or another student reads.

British Colonies
in North America, 1765

“The Brtish colonies were divided nto.

three regions.
1. New England: Massachusetts Rhode
Isand Connecticut,and New Hampshire

& Sourmmaw

Colonial Exports Cozowzzs

Most of the colonies’ exports were natural resources, or
useful things from the land. Imports from Great Britain Colony Export
were mostly manufactured goods, or useful things
made by people. Britain also sent ships and soldiers to
protect the colonies.

New England fish, whale products, lumber, tar

Middle colonies grain, iron

Colonial Government

cotton, tobacco, rice, indigo (a plant that n

produces a blue dye for coloring fabric)

sl

s LUMBER IRON GRazy Zogy

Most colonies imported more than they exported. Southern colonies
This was good for Britain, which profited from what it
sold to the colonies.

Cco

AMERICAN
BRITISH
COLONIES

Comprehension

» Questions in each Content Slide Set help
3. Identify items exported to students focus on important content. Questions

g z Britain and imported to th.e . . .
Trax LI colonies. How are these items are labeled with suggested reading strategies.
s o How v different? (understanding visuals)

Z

Visual Literacy

Each unit offers numerous opportunities to evaluate and respond
to visuals such as photographs, maps, diagrams, and illustrations.

Reading Tips m

Struggle for Independence
For easy reference, Reading Tips for using the -
reading strategies are included on the CD. e

supporting | idea,and then identiy | " already ke

from the Struggle for Independence unit
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Writing

Throughout each unit, students complete
writing activities to prompt thinking as well
as to demonstrate what they have learned.

Episope 3

L84

WRITING: A REPORT

Daily Life in Colonial Boston

In your report, you will explain important aspects of your character's daily life.
Use the space below to organize your ideas from your prewriting. Keep in mind
the criteria on the self-assessment rubric shown on Portfolio page 13.

Titler

Supporting Examples and Details

Condlusion:

N S e

from the Struggle for Independence unit

Vocabulary Development

In each unit, students are exposed to specialized
vocabulary for speaking and writing. Students
create word banks in their Portfolio by recording
content words.

ey

'WORD BANK

Keep track of the words you learn or words that interest you. Words in your word
bank may come from class discussion, research, or any other source during the
unit. Next to each word, write a definition of the new word or words that describe
the new word. You might even draw a sketch of the word to help you remember
its meaning

from the Struggle for Independence unit

Speaking and Listening
Students refine these skills by presenting
ideas to the class and resolving issues
through discussion and collaboration.

episoe s

104

PRESENTING A REPORT
Daily Life in Colonial Boston
You will pr ¥
your presentation.

I report to the class. Use the prepare for

The title of my report:

‘Three important facts to share about my topic

Props or costumes | can use

Ways to make my presentation interesting

Special information or detals to include

in your family Aska groupto
check off the boxes below that you included in your practice presentation. Use
feedback from your family group to make improvements to your presentation.

[ 1 presented the information in the role of my character
[ lincluded three important facts.

(3 1 kept the presentation short and to the point.

[ I spoke clearly and confidently.

13 1 used dramatic expression to communicate the role of my character.

W e e

from the Struggle for Independence unit

Reading Mini-Lessons

Use the Reading Mini-Lesson Framework on
p.74 of the Teacher’s Handbook to conduct
reading mini-lessons.

HOW TO CONDUCT READING MINI-LESSONS
of

The Re ck

des a quick

MINI-LESSON

from the Struggle for Independence unit
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