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ABOUT STORYPATH

THE STORYPATH STRATEGY

Storypath offers both a structure for organizing the social studies curriculum and an
instructional strategy for teaching. The structure is a familiar one: the story. The strat-
egy is grounded in a belief that children learn best when they are active participants
in their own learning, and places students’ own efforts to understand at the center of
the educational enterprise. Together, the structure and the teaching strategy ensure
that students feel strongly motivated and have meaningful and memorable learning
experiences.

Originally developed in Scotland during the 1960s, Storypath draws support from
decades of experience with teachers and students. The approach has its roots in these
beliefs about children and learning:

B The world is complex and presents many layers of information. Children know a
good deal about how the world works and have a reservoir of knowledge that is
often untapped in the classroom.

B When children build on that knowledge through activities such as questioning
and researching, new understandings are acquired. Because children construct
their own knowledge and understanding of their world, their learning is more
meaningful and memorable.

B Problem solving is a natural and powerful human endeavor. When children are
engaged in problem solving, they take ownership for their learning.

B The story form integrates content and skills from many disciplines and provides
a context for children to gain a deeper, more complex understanding of major
concepts.

AN INQUIRY APPROACH

Questioning, by both teacher and students, is a key component of Storypath.
Through the story structure and the discourse it creates, the teacher guides students
in their search for meaning and understanding as they acquire new knowledge and
skills. Your questions, and the discussions they engender, cause students to:

B ask their own questions and think critically about what they know;
B use their prior knowledge to make sense of new information;
B connect personally to important social studies concepts.

The story structure and inquiry guided by unit goals provide the framework for
students to integrate skills and complex content through problems they encounter.
As they do so, their understanding of important concepts is extended and key con-
nections are made.
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THE STORY STRUCTURE

For thousands of years, stories have helped us create order and make connections
between events. Storypath’s narrative structure helps students understand concepts that
they often find difficult to comprehend in the traditional social studies curriculum.

Each Storypath unit centers on a unique and engaging story that provides a con-
crete context for understanding the social science content. This story may be based
on actual historical events, as developed in Struggle for Independence. Or the story
might instead be based on typical community or business structures, as developed in
Families in Their Neighborhoods or in Understanding the Marketplace. From all of these
structures, students develop a meaningful context for developing understanding of
the topic.

Typical structure of a Storypath unit

CREATING THE SETTING
Students create the setting by completing a frieze or mural of the place.

CREATING THE CHARACTERS
Students create characters for the story whose roles they will play during subsequent
episodes.

BUILDING CONTEXT

Students are involved in activities such as reading, writing, and research to stimulate
them to think more deeply about the people and the place they have created.

CRITICAL INCIDENTS
Characters confront problems typical of those faced by people of that time and place.

CONCLUDING EVENT
Students plan and participate in an activity that brings closure to the story.

The Transcontinental Railroad 3



USING THE COMPONENTS

TEACHER’S HANDBOOK

Each Storypath unit includes a Teacher’s Handbook, which is designed to be
flexible and easy to use.

Episode Planning Guides Teaching Notes

Each episode opens with an overview of the Each Handbook contains detailed support
instructional plan and materials needed. for instruction.

Setthe stage

BUILDING CONTEXT
UNDERSTANDING LIFE IN THE 1860s

(OPTIONAL)

INTRODUCING THE CONTEXT page 28

Schedule  Appr

ED
v

aaosid3f

Schedule  Approximately 1% hours spread over several days

EesopE
oBJECTIVES

o

ind photos
ones that follow willhelp students remembe

TH = Teacher's Handbook

Teaching Masters Assessment

Masters provide nonfiction content, writing models, or other Each Handbook contains strategies for
information specific to the unit’s content. These Masters can be assessing learning throughout the unit,
copied for students, displayed in the classroom, or projected as well as unit questions for review and
via a laptop, depending on your teaching needs. synthesis activities.

EPISODE 2

SYNTHESIS ACTIVITIES

5
LETTER PROMPTS
(rean 1865

sautation) Dear Beloved Mother,

(ofecboardship) 1 decided to take my mind off of my upset
stomach i ou a letter. Life

teaming China—pushes) T know it was
T felt T had to a,
reasons again 1 couldn't tolerate, or

T couldn't face another ....)

(coming o Calfomio—puls) Maybe if things were better in China, I would

have stayed. But mayl
1 get so excited when I think about Golden
Mountain and

ould have left anyway.

(Chatlnges) Even though T am hopeful about this adventure,
there are so many challenges to overcome. The
challenges ...

(conciuging) Dear Mother, I will work hard and make you

proud. Tell not to worry:

B e R [ — L —r— |
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STUDENT PORTFOLIO

Students use the Portfolio to read, write,
conduct research, and complete other
activities crucial to the specific Storypath
unit. The Portfolio helps students man-
age their work throughout the unit.
When completed, the Portfolio becomes
an authentic assessment tool.

Events of the time

Pony Express.

The Pony Expres was a elay of horse iders who carried mail

across a 2,000-mile trail from St. Joseph, Missouri, to Sacramento,

(alifornia. It was a short-lived venture, as once the Pacific
grap

1 161

Pacifc Telegraph Line
is completed. The ine
made communication
between the eastern and
western United States
fastand effcent.

2. How does comr

There is nothing like a bet to motivate
people to do crazy things, and this

is just what happened when Charles
Crocker boasted that his workers
could lay ten miles of track in one day.
That boast was made to show that the
Central Pacific Railroad workers could
outperform the Union Pacific Railroad
workers, who had laid 7% miles of
track in one day—a major achievement.
Imagine the amount of work it would
take to accomplish such a feat, as most
of the work was done by hand!

Vice President Durant of the Union
Pacific believed that Crocker’s boast
was unsubstantiated. In fact, he believed
that it would be impossible and bet

—a Student Handout

¢ Hketheron icle, people wani
Joumey e

Howdoyouthink | How did the workers lay ten miles of track in one day?

crisone
PoRTFOLIO oATE

)
LAND OF THE GOLDEN MOUNTAIN

crisone 1

L 2g

R ON THE SETTING

55 each of the questions below, Individually respond to

it important tht everyone i the grop does is o her i share.What wil each
person make

happens?

listening carefully to each other?

[wharie ofyour group?
disagreement?

g oo When you are done with the setting, read your responses above and decide how.

il Raesd successful you were in working together. Grade yourself by giving a score on your
performance i the box at the left

3

2 Mostly demonstrated this behavior

1: Inconsistently demonstrated this behavior or had to be reminded about the
behavior expectations

CONTENT SLIDE SETS & HANDOUTS

Each unit includes sets of Content Slide Sets and Handouts
that offer flexibility in how they are used to support student
learning. The number of Slide Sets varies from unit to
unit. The slides and handouts in each set provide focused
nonfiction content and can be used for independent, paired,
or small-group reading.

Students use the slides to build context and deepen their
understanding of the unit’s content. You can use the slides as
most appropriate to your situation along with the handouts.
For those with laptops, display the appropriate slides for
student reading and discussion, or reproduce the slides as
needed for each episode for individuals, pairs, or small groups.
The handouts may also be used without the slides.

In the overview of each episode, slide sets needed are listed and
specific suggestions are provided for how to use the slides as
you proceed through the episode. Best practice is for the slide
to be available to the students either on a laptop in front of
them or in hard copy. Then the teacher can use a large screen
to display and support discussion related to the slide.

A “reading tips” PDF chart (located on the CD) provides
quick reminders of key reading strategies. Reproduce “read-
ing tips” for each student or group.

Note that the slides and handouts are conveniently available in
a printable format on the CD.
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LITERACY AND STORYPATH

With the Storypath strategy, students deepen their understanding of major social studies
concepts. Storypath provides literacy support to help students access and make sense of
the social studies content. Students apply literacy skills such as reading comprehension,
prewriting and writing skills, speaking and listening skills, and vocabulary development.

Reading

Content Slide Sets and Handouts present opportunities for
students to engage in focused content reading. Students can
use the slides and handouts to engage in shared reading or
can listen as a teacher or another student reads.

Like the “Iron Horse” aricle, people wanted to ravel by railroad to the Wesi—the.
< ; west

west and

A

SET7

SLIDE 2

Golden Spike National Historic Site
There were speeches, and celebrations, and food to enjoy. It http://www.nps.gov/gosp/
‘was a memorable occasion with many people in attendance.
No one knows for sure how many, but estimates range from
500-600 people. Celebrations happened in other places
as well, as this was a joyous occasion for all of America.

.
Comprehension
Today you can visit the Golden Spike National Historic Site

Questions in each Content Slide Set help
and see a re-creation of the two steam locomotives coming Do you think the building of the . .
together for this national event. Transcontinental Railroad was a StUdentS fOCUS On |m portant Conte nt. QUESTIOI’]S
e e e are labeled with suggested reading strategies.

(connecting)

/.

e oy e Gl A s /

Visual Literacy

Each unit offers numerous opportunities to evaluate and respond
to visuals such as photographs, maps, diagrams, and illustrations.

Reading Tips
For easy reference, Reading Tips for using the
reading strategies are included on the (D.

The Transcontinental Railroad

Reading Tips

Reading Whendolusethe | Howdoluseit?
strategy strategy?

Main deal
supporting | idea, and then dentify
detals

thatsupporti.

Comparingand | Uset o find

youhowtwoormore | 3.

diferent.

nnnnnnnnn

" Know o figure out whatthe author i saying.

Think about wht you already know.

9.
Wil help you remember the
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Writing

Throughout each unit, students complete
writing activities to prompt thinking as well
as to demonstrate what they have learned.

Episope 2
DATE

FAREWELL LETTER
Step 1: Make a Family Tree
3 Character’s name:
3 Ona sheet of paper, draw a family tree showing close relatives and how your char-

acter fits in
3 Draw a circle around the name of the person you will write to,
3 What

i California.To pass.
time on the shi to write a farewell letter in China.
Step 2: Write a Farewell Letter

3 The year you are writing: 1865
Q Salutation: Dear
3 Paragraph 1
o Describe what t’slike to be on the ship: any challenges (cramped conditions,
p , seasicks d iend, sharing food,
afamily member, something special you brought with you, or a parting gift).
0 Paragraph 2
© Explain why you wanted to leave China (pushes) and why you wanted to go to
California (pulls. You should use language that shows your hopes and dreams.
3 Paragraph3

facing are thinking
you will have to face. (What is your character worried about as he thinks about
arriving in California?)
Q0 Paragraph 4
& Conclude with any last messages for the person to whorm you are witing or for
by tions, and

Q3 Closing: Sign your letter!
Scoring Rubric for the Farewell Letter

16 T amiorsintat havond r—

Vocabulary Development

In each unit, students are exposed to specialized
vocabulary for speaking and writing. Students
create word banks in their Portfolios by recording
content words.

PORTFOLIO.
DATE
7

WORD BANK

Keep track of the words you learn or words that interest you. Words in your word bank

may come from class discussion, research, or any other source during the unit. Next to

each word, ‘words that You
help its meaning.

L e —— r—

Speaking and Listening
Students refine these skills by presenting
ideas to the class and resolving issues
through discussion and collaboration.

EPISODES 2,3,4,5
TEACHI

Name Date

SELI ANDL

listen
prepa hen assess

how well you did.
3: Consistently demonstrates this skill.
2: Mostly demonstrates this skil.
T:Inconsistently demonstrates this skillor has to be prompted to demonstrate

Episode:

Speaking Skills 3 2 1

Information s presented n a clear and coherent maner.

Eye contact was made with the audience.

There was adequate volume so everyone could hear.

There was cear pronunciation demonstating prior pracice.

strates the group worked together.

One thing | did exceptionally well:
[ tat 1 would improve on

Listening kil 3 2 1

Pays atention t the speaker.

Avoids fdgeting and/or creating isractons.

ks questions or makes comments, demonstrating
artention to the speaker,

Iteractions demonstrate you worked collaboratively with
Your group.

60 T i niena

Reading Mini-Lessons

Use the Reading Mini-Lesson Framework in
the Teacher’s Handbook to conduct reading
mini-lessons.

HOW TO CONDUCT READING MINI-LESSONS

that the purpe
will decide v

READING MINI-LESSON FRAMEWORK

ibe the strategy, explai

g wh

s reading strategies in the Storypath unit and
. Fo model your

ill help
understand the udents need more help.

4. Assess students’ progress. Students’ independent use of the various reading

with the strategy and asses their understanding of soc

.......... L e—— ]
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ASSESSMENT

Each Storypath unit offers a range of options for assessing student learning.

Portfolio Assessment

The Student Portfolio provides ongoing
assessment of student understanding of
unit objectives through writing and other
response activities.

During Each Episode

Assessment suggestions are included
throughout the Teacher’s Handbook and align
with the Student Portfolio. Complex thinking
and problem-solving abilities are assessed

as students role-play and respond to critical
events throughout the unit.

The Transcontinental Railroad

EPISODE 6

REFLECTION ON THE TEN-MILE RACE

In the three boxes below, draw or locate photos of three events from the ten-mile race.
Sequence the events. Wite a detailed caption for each event that includes your feelings
about the events.

2016 storypath

DATE

1st Event

2nd Event

3rd Event

IS——— e X

L1449

ASSESSMENT

Integration of
knowledge and
ideas

Integrate and evaluate
content presented in
diverse media and
formats, induding visually
and quantitatively, as well
as in words to understand
the ten-mile ace

© Do you think non-Chinese people changed their views about the
Chinese workers?

© Do you think the workers were proud of their accomplishment?

© A famous historian wrote, “What the CP [Central Pacific] erews did
that day will be remembered as long as this Republic lasts.”* Why do
you think he made that statement?

CONCLUDING EPISODE 6 [ AuTHOR NoTE
Word bank
Reflect on the race Students benefit fom
Instruct students to reflect on their role in the ten-mile race. Use bindingtogethrthe
Portfolio 14, Reflection on the Ten-Mile Race, to assess students’ learning. ~ operencewith the
Brainstorm words about the event—both special terms and emotional  vocabulary to describe
words that describe the workers’ responses to the event, and add to the  the events. Thus, adding

word bank. tothe word bank at the
condlusionofthe episode
ASSESS: Reflection on ten-mile race is helpful.
W includes drawings or appropriate photos of three events in sequential - Gauge: The distance
order; between il

W includes detailed captions with a personal response to the events.

Read to compare and contrast

Have students read Content Slide Set 6 and other resources to compare
and contrast their experiences with the actual events. As a class, have
students identify evidence to support their understanding of the text and
visual media.

18631869 (New York:Simon and Schuster, 2000), 349.
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Self-Assessment

Students have opportunities to assess their own work, such

as writing and oral presentations. There are also opportunities
for student reflection at the end of each episode.

EPISODES 2,3,

Name. Date

T12
SELF-ASSESSMENT: SPEAKING AND LISTENING

Atvarious times during the unit, you will have an opportunity to both present and listen
toinformation. Use the checklist below to prepare for these experiences and then assess
how well you did.
3: Consistently demonstrates this skill
2: Mostly demonstrates this skill.
1sInconsistently demonstratesthis sl orhas to be prompted to demonsirate
the skill.

Episode:

Speaking Skills 3 2 1

Information is presented in a clear and coherent manner.

Eye contact was made with the audience.

‘There was adequate volume so everyone could hear.

There was clear pronunciation demonstrating prior practice.

Uses vocabulary appropriately.

the group o

One thing | did Il
If | were to do this presentation again, | would improve on,

Listening Skills 3 2 1

Pays attention to the speaker.

Avoids fidgeting and/or creating distractions,

‘Asks questions or makes comments, demonstrating
attention to the speaker.

your group.

60 IcmomsTen
Transcontinentsl Railrosd o mtestompth

End of the Unit

Social Skills

A social skills master is provided to support student self-
assessment and can be used at the teacher’s discretion
whenever students need to reflect and build on such skills.

ODES 4,5, 6

TEACHING
MASTER Name. Date

T

SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are an important part of working in a group. Use this chart during this unit to
keep track of how well you work with others, Rate yourself:
3: Consistently demonstrates this behavior
2: Mostly demonstrates this behavior
1: Inconsistently demonstrates this behavior or has to be reminded about the
behavior expectations
Episode:
What s the event?

Social Skill Behaviors 3 2 1

Contributions to the group:
1 provided useful ideas to the group to accomplish a task.

Problem solving:
1 suggested solutions to problems, both in how to work
effectively as a group and how to accomplish the task.

Task focus:
I stayed focused on the task and did my fair share of the work,

Working with others:
Ilistened to other’ ideas. | was willing to compromise in
order to accomplish the task.

Attitude:
1 was posiive and encouraging to others i the group.

One thing our group does well together:

One thing our group needs work on:

One thing | do well:

One thing | can do better:

oot heTanscantmemainainosd 39

At the conclusion of the unit, synthesizing questions reinforce unit objectives. Optional synthesis activities are included
to guide students to apply what they've learned. Each synthesis activity includes criteria for assessment—you decide

how best to use these options.

M UNIT QUESTIONS FOR REVIEW
DISCUSSION

Lead a discussion that reinforces the concepts and generalizations taught

throughout the unit. The following questions encourage a discussion of

major concepts. Include questions about any problem-solving situations

You've added to the unit

© Why did the Chinese come to the United States?

© What were the “pushes” and “pulls”>

© What were the most difficult challenges of such a move>

© What evidence can you draw from the Storypath experience and read-
ings that supports the report by Central Pacific president Leland
Stanford to United States President Andrew Johnson: “The greater por-
tion of the laborers employed by us [CPRR] are Chinese, who constitute
a large element in the population of California. Without them it would
be impossible to complete the western portion of this great national
enterprise within the time required by the Acts of Congress.”

© Why is it important to understand the Chinese contributions to the
building of the railroad?

© What challenges do you think immigrants might experience today?
How are they similar or different from the challenges of Chinese immi-
grants in the past?

© Stephan Ambroses Norbing Like It in the Wirld: The Men Who Built

S REFLECTION

Students need time to reflect on their experiences and their progress

through this unit. Have them respond to questions like these:

© What are the most important things have I learned about the building
of the Transcontinental Railroad?

© What is the most surprising thing I've learned?

© What was the best work I did in the unit? Why was it my best work?

© What work could I have done better? How could T have done it better?

© What did I like most about working with others? How will these skills
help me in the future?

lsoin Erd | Renhan, . inThe

eate— The Transcontinentaisairosd 1

the Trunscontinental Railroad, 1863-1869 describes the unprecedented W The evidence is specific, relevant, and supports the position.
feat of engineering, vision, and courage of the men who built the ® Correct English grammar and mechanies are used in writing the
“Transcontinental Railroad. What evidence do you have that would respanse.
support or refte this statement>
© How did the building of the Transcontinental Railroad change the
ek d e S INTERVIEW A RECENT IMMIGRANT
Activity

SYNTHESIS ACTIVITIES

The following three synthesis activities offer your students the opportunity
to demonstrate what they have learned in this unit. These activities are
also powerful assessment tools for you because they're multimodal. They
allow for variances in students'strengths and weaknesses as learners. These
activities allow assessment on a varety of subjects and on a number of
different levels.

CRITIQUING CONCLUSIONS

Activity

Take a position on Steven Ambrose's statement, “The railroad took brains,
muscle, and sweat in quantities and scope never before put into a single
project..... Most of all it could not have been done without teamwork””
Using evidence from the Storypath experience, readings, and other sources,
respond to each of the factors that Ambrose identifies—brains, muscle,
sweat, and teamwork

Criteria for Assessment

Learning objectives are demonstrated if

The providesa of his or her position on the three
factors Ambrose identifies

For each factor, two o more picces of evidence (facts, staistics,
examples, Storypath experiences) support the author’ position.

With permission from your teacher and parents/guardians, interview a per-
son who has immigrated to this country within the past ten years. Write six
questions that demonstrate your understanding of the challenges of immi-
gration. Interview the person and write responses to each of your questions.
Wiite a summary statement about the interview experience that demon-
strates the insights you have gained about immigration.

Criteria for Assessment
Learning objectives are demonstrated if

= learly demonstrate maji igratic
issues, such as why people immigrate, challenges faced, and emotional
responses to the experience.

1865-1869New Yok Simon and Schustr, 2000, 345

62 mherianscontinental Raosd [rr—
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