




Cry, the Beloved Country
Alan Paton

Curriculum Unit

Ruth L. Van Arsdale

 



Copyright © 2008 The Center for Learning, Cleveland, Ohio. Reprinted 2012. 
Manufactured in the United States of America.

 Printed on recycled paper.

The worksheets in this book may be reproduced for academic purposes only and 
not for resale. Academic purposes refer to limited use within classroom and teach-
ing settings only.

ISBN 978-1-56077-855-4

Curriculum Unit Author
Ruth L. Van Arsdale, an experienced teacher, earned her M.A. from Augustana 
College, Sioux Falls, South Dakota. She is coauthor of a World Literature cur-
riculum unit and author of a variety of The Center for Learning’s Novel/Drama 
curriculum units, including The Things They Carried, All the Pretty Horses, The 
Poisonwood Bible, and The Scarlet Pimpernel.

Editorial Team
Mary Anne Kovacs, M.A. 
Rose Schaffer, M.A.
Mary Jane Simmons, M.A.
Bernadette Vetter, M.A.

www.centerforlearning.org



iii

Contents

Introduction ............................................................................... v

Teacher Notes  .......................................................................... vii

 1 Historical and Political Background ....................................1 ........................................ 1

 2 Setting ...............................................................................5 .................................... 2, 3

 3 Style .................................................................................11 .................................... 4, 5

 4 Confl ict and Structure ......................................................17 .................................... 6, 7

 5 Point of View ....................................................................21 ........................................ 8

 6 Themes ............................................................................25 .............................9, 10, 11

 7 Characterization ...............................................................33 .................................12, 13

 8 An Initiation Story ............................................................41 .................................14, 15

 9 The Importance of the Title ...............................................45 .................................16, 17

 10 Metaphor and Irony ..........................................................49 .................................18, 19

 11 The Beloved Country Still Causes Tears ............................55 ...................................... 20

 12 The Movie .........................................................................59 ...................................... 21

Supplementary Materials

  Reading Guide ..................................................................62

  Reading Guide Answer Key ...............................................65

  Unit Test ..........................................................................67

  Unit Test Answer Key .......................................................68

  Essay Test ........................................................................69

  Essay Test Answer Key .....................................................70

 

HandoutsPage



iv



v

Introduction
 Cry, the Beloved Country is a social-problem novel with a focus on 
apartheid in South Africa. Many years have passed since Alan Paton 
wrote the novel in 1948, and dramatic social changes have occurred 
in South Africa in the last few decades. These facts do not alter the 
novel’s relevance. From a historical viewpoint, it is a valuable document, 
revealing destructive aftereffects of colonialism and a society based on 
racial divisions. Paton’s work reminds us not to forget the past, lest we 
be doomed to relive it. In this great service it stands side by side with 
many other notable works—Narrative of the Life of Frederick Douglass, 
Heart of Darkness, A Passage to India, and Things Fall Apart, to name 
only a few.

 From a literary point of view, Cry is well worth the attention of 
today’s readers. It presents memorable characters in a vivid setting. 
Paton’s style blends effects of both prose and poetry. The plot features 
complex confl icts, overlapping struggles of human beings with them-
selves, with society, and with nature. Thematically, the novel is very 
rich, demonstrating the destructive legacy of bigotry, the fallout from 
the clash between tradition and modernization, and the healing power 
of compassion as the only possible way to bridge social chasms. 

 This curriculum unit consists of twelve lessons which deal with 
both the historical background and the literary value of the book. Most 
of these lessons consider the novel as a whole and require students 
to consider the relationship of all the parts. For this reason, students 
should be assigned a preliminary reading of the entire work. Many 
people read to fi nd out the ending, and that is legitimate; but just as a 
complex problem cannot be solved simply and quickly, so a carefully 
written book requires more than a cursory reading. The lessons direct 
students’ attention to different facets of the novel and require focused 
rereading. The desired outcome is student interest in a nation whose 
history parallels some of our own and in a novel that relates to our own 
lives today. 

 The unit stresses key universal values. Among them is the impor-
tance of understanding the ripple effect of unjust social systems. The 
eradication of apartheid toward the end of the twentieth century, like 
the elimination of slavery in the United States in the mid-1800s, could 
not erase overnight the consequences of depriving people of education 
and opportunity. Another key insight is the destructive and enervating 
power of fear, and along with that, the restorative energy of love and 
compassion. In addition, Paton’s approach demonstrates the necessity 
of seeing racial confl ict from the point of view of both sides.
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Teacher Notes
 Cry, the Beloved Country was written in 1948, and it became an 
important contemporary novel later in the century as South Africa re-
ceived increasing international attention because of apartheid and the 
imprisonment of people like Nelson Mandela. Daily news broadcasts 
of the late 1980s revealed the accuracy of Msimangu’s prediction that 
the people would turn to hatred to attain their civil rights. Today the 
novel is interesting for its historical perspective and for its engaging 
characters, literary style, and universal themes.

 Alan Paton’s writing is clear and direct, accessible to the average 
high school reader. Much of the novel’s complexity appears only as 
one views the work as a whole. For that reason, students should have 
completed a preliminary reading before Lessons 4–12. Paton carefully 
treats the presentation of an elderly black man and his white counter-
part, and a young black man and his counterpart. In addition, he uses 
a three-book structure and effective literary devices.

 This unit stresses small-group and teacher-led classroom discus-
sions focused on discovering the novel’s value. Students will examine 
the history of South Africa and the dynamics of societal change. Activi-
ties include writing, discussion, role playing, analysis of grammatical 
structure, and analysis of literary devices. Lessons selected should be 
governed by the needs of a particular class. To use all of them might 
become tedious for some classes and cause students to feel that detailed 
study kills the enjoyment of reading. The study questions included among 
the supplementary materials can be useful for students who benefi t 
from a guided approach to reading. For advanced classes, the unit test 
can be given after Lesson 3, since it deals with points students should 
know after a fi rst reading. The essay test can be useful at the end of 
the entire study, since it calls for deeper analysis and more complex 
connections.
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Lesson 1

Historical and Political Background

Objectives
To become informed about the history of 
South Africa

To defi ne the term apartheid

Notes to the Teacher
 Before understanding what Alan Paton is 
saying in his novel, beyond merely telling a 
good story, one must know something of the 
historical and political background of South 
Africa. The late 1980s brought an onslaught 
of magazine and newspaper articles world-
wide as the streets in the country erupted in 
confl ict. Today’s news reports tend to be more 
preoccupied with events in the Middle East, so 
students will be challenged to discover what 
is happening in post-apartheid South Africa. 
They will fi nd the Internet to be a valuable tool 
in locating information. The online edition of 
the CIA’s World Factbook (https://www.cia.gov/
cia/publications/factbook/) can be especially 
helpful. 

 Handout 1 asks students to focus on 
important events and issues that form the 
background for the novel. It is not exhaustive 
and should be used to guide research and as 
a springboard for discussion. You may fi nd it 
useful to have students complete the research 
working with partners or in small groups. They 
will need access to the introductory material in 
the novel, as well as to the Internet and timely 
print materials.

Procedure
1. Explain that Cry, the Beloved Country is set 

in South Africa. Ask students to brainstorm 
information they already know about the 
country. Some may have read Kaffi r Boy; 
others may mention Nelson Mandela or 
sports fi gures from South Africa.

2. Distribute Handout 1, and ask students 
to research answers to the questions.

3. Use the completed handout as the basis 
for a discussion of South Africa as it was 
perceived by Alan Paton in 1948 and as 
analysts see it today. To get a view of ge-
ography as students learn the history, it 
is helpful to display a large map of South 
Africa during this discussion. 

•

•

Suggested Responses:

1. In 1652 Jan van Riebeeck of the Dutch 
East India Company landed at the Cape 
of Good Hope. This was the beginning 
of Dutch control in the area. 

2. Many of what the Dutch called Hotten-
tots died in a smallpox epidemic that 
came after the landing of a company 
ship from India. Later there were wars 
with other groups. 

3. The white settlers imported slaves from 
Madagascar, Mozambique, and the 
Dutch East Indies. As in the United 
States, slaves were used to do the 
heavy farm work.

4. Although the Dutch, Germans, and 
French probably did not intend to 
settle permanently, they found fertile 
valleys and beautiful mountains. They 
developed homes and eventually their 
own language, Afrikaans.

5. At the end of the eighteenth century, 
the British seized the settlement at 
Cape Town because they wanted to 
maintain trade control. This was in 
accord with the imperialistic spirit of 
the times.

6. The Afi kaners and the British were 
enemies who were often at war. During 
the 1830s the British banned slavery, 
which provided the main source for 
workers on the farms. The British 
prevailed over the Afrikaners.

7. Bantu tribesmen, looking for new lands, 
came south and clashed with the Af-
rikaners they found in the area that 
came to be known as the Transvaal 
and the Orange Free State.

8. In 1867 a diamond was discovered 
near the Orange River, and the British 
annexed those lands and sent miners 
there to dig for diamonds.

9. Guerilla tactics were used in the Boer 
Wars.

10. The British overcame the Afrikaners, 
many of whom died in concentration 
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camps. The Union of South Africa, 
formed in 1910, included the Cape of 
Good Hope, the Orange Free State, the 
Transvaal, and Natal.

11. There was a national movement for unity 
of the white people in the country.

12. Apartheid began in 1948 and was an 
increasingly rigid legal system that en-
forced total separation between races 
in South Africa. Apartheid effectively 
disenfranchised the black majority.

13. Writing at the very beginning of apart-
heid, Paton could only guess about 
the fi nal outcome. He would portray a 
society with rigid racial separations.

14. Apartheid became very controversial. 
Much negative media attention was 
directed at South Africa, and some 
countries restricted trade with it. 

15. Nelson Mandela, a fervent opponent 
of apartheid, was a political prisoner 
for twenty-seven years. After he was 
released in 1990 he played a major 
role in the African National Congress 
and in the transition of South Africa 
out of apartheid. In 1993 he received 
the Nobel Peace Prize. He was the 
president of South Africa from 1994 
to 1999.

16. South Africa has many natural assets 
and the basis of a successful economy, 
but the consequences of apartheid still 
linger in the results of depriving an 
entire race of education, civil rights, 
and opportunity. Among blacks, poverty 
remains a major problem, resulting in a 
situation that can be volatile. The AIDS 
pandemic is also a major problem.

4. Ask students to reread chapters 1–5 
carefully.
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Cry, the Beloved Country Name _______________________
Lesson 1
Handout 1 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Gaining Historical Perspective

Directions: Use print resources and the Internet to answer the following questions about the his-
tory of South Africa.

1. Who was Jan van Riebeeck? What role did he play in South Africa’s history?

2. How did the Dutch impact the natives who already lived there?

3. Later the Dutch were joined by Germans and French Huguenots. Whom did they get to 
do the heavy work? How does this parallel historical events in the United States?

4. How did Africa change the European settlers into what are now known as the Afrikaners?

5. How did the British become a part of the history of South Africa? Was there any justifi ca-
tion for the action?

6. Describe the relationship between the Afrikaners and the British. What caused the Afrikan-
ers to make the “Great Trek”?

7. What probably began the Afrikaners’ sense of being threatened by black African people?

8. What caused the British to invade the area near the Orange River?
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9. What kind of warfare characterized the Boer Wars?

10. What was the outcome of this struggle?

11. By the 1930s, how had the relationship between the British and the Afrikaners 
changed?

12. Defi ne the term apartheid. When did apartheid begin? 

13. Alan Paton, a white South African, wrote Cry, the Beloved Country in 1948. What impact 
might the society around him have had in his choices of characters and events?

14. For a long time the rest of the world pretty much ignored apartheid. How did this change 
in the 1980s?

15. Identify Nelson Mandela. How did he help to change the course of history in South 
Africa?

16. What challenges face South Africa today?

Cry, the Beloved Country Name _______________________
Lesson 1
Handout 1 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Lesson 2

Setting

Objectives
To note details that form the physical 
setting

To detect the mood created by this set-
ting

Notes to the Teacher
 Alan Paton very carefully creates a land-
scape that is lush and green. However, as 
readers look through the eyes of the narrator 
toward the valley below, they see that the soil 
is red and eroded; no longer can it produce the 
crops needed to support the people. Further-
more, no rain has come to water the valley. The 
mood is immediately one of discouragement 
and privation.

 Handout 2 requires a careful reading of 
chapters 1–5, with a close study of chapters 1 
and 4. The work can be done individually, fol-
lowed by a class discussion, or it can be done 
as a class, students fi lling in their handouts 
as the discovery session proceeds. Handout 
3 requires access to maps of South Africa as 
students trace Stephen Kumalo’s journey to 
the city. Obviously, with the valleys mentioned, 
the train did not take a straight, “as the crow 
fl ies” route, but the main point of this exercise 
is to give some feeling of where the story takes 
place.

Procedure
1. Direct students to a silent reading of 

chapter 1, or read it aloud as students 
follow in their books. 

2. Distribute Handout 2, and have students 
complete the exercise.

Suggested Responses:

1. Answers will vary, but some possibili-
ties are rich, lovely, grassy, green, lush, 
and fertile.

2. The lower hills and the second valley 
have been exploited by too much graz-
ing and fi eld burning. As a result, the 
land is eroded and unproductive.

3. The families are broken, for the women 
and children are left to eke out an 

•

•

existence, while the men and boys 
have gone to the cities to work.

4. The “soil is sick almost beyond heal-
ing.” If anything, the condition is worse 
here.

5. Paton describes his birthplace as 
lovely.

6. Stephen’s home is in an isolated area, 
largely left alone by white people.

7. The industry is mining.

8. Kumalo is awed by the great wheel 
that goes so fast that the “spokes play 
tricks with the sight.”

9. It is a frightening place with high build-
ings. Kumalo sees a giant billboard 
with a bottle that tips to fi ll a glass 
and then sits upright again. When he 
gets off the train, he joins the throng 
of people coming and going in an un-
derground tunnel. After he climbs the 
stairs and reaches the street, he does 
not dare to cross even though the light 
is green because a bus swings into his 
path. Immediately he is taken in by a 
young man who takes his money on 
the pretense of buying him a ticket. A 
kind man takes him to Sophiatown, 
where he meets Mr. Msimangu and 
admits that he is “much confused.”

10. They are total opposites in terms of at-
mosphere, people, and surroundings.

11. Answers will vary, but may include 
the contrast between the traditional 
village way of life and the modern 
city, as well as the utter subjugation 
of the black Africans. 

12. The rural Zulu people have lived apart 
from the white people on depleted land. 
No one has cared to teach them land 
conservation methods. Stephen Kumalo 
is frightened and intimidated by the 
city. When he moves from place to 
place, he encounters a language bar-
rier; therefore he is a foreigner except 
in his own small village. When Kumalo 
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takes the train, he must get in the car 
for non-Europeans because white and 
black people are segregated.

3. Distribute Handout 3, and provide a wall 
map, reference books, or Internet access. 
Direct students to examine the map and 
then mark in color the route that Kumalo 
takes in going from Ixopo to Johannes-
burg. Point out Pretoria as well, for it 
will have importance later in the book. 
(In chapter 32, Absalom is imprisoned 
there.) Warn students that of the places 
named in chapter 4, they will probably 
fi nd only three. If they look at the fi rst 
paragraph of chapter 23, they will fi nd 
out approximately where the gold mining 
district is to be found. (Students should 
mark Odendaalsrust in the Orange Free 
State on their maps.) Although it does not 
pinpoint the trip accurately, the exercise 
should give students some geographical 
perspective. If one takes into consideration 
the mountainous terrain, the trip probably 
covers about three hundred miles.

4. Ask students to carefully reread the rest 
of book 1 (chapters 6–17).
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A Land of Contrast

Directions: Answer the following questions after you have read chapters 1–5.

1. Reread the fi rst two paragraphs of the story. List three adjectives that you could use to 
describe the Umzimkulu Valley.

2. Now reread the third paragraph. What has happened to the lower hills and the second 
valley?

3. Reread the fourth paragraph. What has happened to the families who once lived there?

4. Reread the fi rst fi ve paragraphs of chapter 4. Compare the soil of the great valley of the 
Umkomaas to the Umzimkulu Valley of chapter 1.

5. The city of Pietermaritzburg was Alan Paton’s birthplace. Until he died in 1988, he lived 
in the same province, Natal, but in the city of Hillcrest. What adjective does he use to 
describe his birthplace?

6. Notice that the fi rst reference to Afrikaans is that it is “a language he [Stephen Kumalo] 
had never yet heard spoken.” What does that say about the place from which Stephen 
comes?

Cry, the Beloved Country Name _______________________
Lesson 2
Handout 2 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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7. What industry is carried on in the part of the land where Stephen fi rst hears Afrikaans 
spoken?

8. Read on through the second page of chapter 4. What is Kumalo’s fi rst impression of this 
industry?

9. By the end of chapter 4, what is Kumalo’s initial impression of Johannesburg?

10. What contrasts are there between the land in chapter 1 and the city in chapter 4?

11. What impressions do these chapters give you of South Africa?

12. Find specifi c examples that show what Stephen Kumalo’s experiences and reactions reveal 
about the racial situation and white supremacy in South Africa. List at least fi ve.

Cry, the Beloved Country Name _______________________
Lesson 2
Handout 2 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Mapping Stephen Kumalo’s Journey

Directions: Use print materials or the Internet to study maps of South Africa. Then trace Kumalo’s 
train trip in chapter 4. Not all the places mentioned can be found on today’s maps, but three impor-
tant points are Ixopo, Pietermaritzburg, and Johannesburg. Notice also that he goes through the 
gold-mining province called Orange Free State. Look in chapter 23 for the city near which his train 
travels. Draw an X to locate that city. Draw a colored line to show Kumalo’s approximate route. Of 
course his trip was more circuitous than can be shown by straight lines on a map, for some of the 
time he traveled in mountainous country. Approximately how many miles did he travel in somewhat 
over twenty-four hours?

Cry, the Beloved Country Name _______________________
Lesson 2
Handout 3 Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Indian Ocean

Atlantic Ocean
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Lesson 3

Style

Objectives
To analyze specifi c features of Alan Paton’s 
style of writing

To observe how style and content are 
related

Notes to the Teacher
 Many high school students are not pre-
pared to do an in-depth analysis of style, for 
it is a very elusive aspect of fi ction. However, 
Paton’s style suits his material so well that 
one cannot ignore the need to appreciate how 
each complements the other. This lesson does 
not examine style in general; rather, students 
examine specifi c ways that Paton handles nar-
ration, description, and dialogue, as well as 
the rhythms of his language and examples of 
his phraseology. Because some students may 
have diffi culty with this lesson, you may wish 
to handle it as a teacher-directed discussion. 

Procedure
1. Ask students to defi ne the word style. 

Apply it to specifi c areas such as clothing 
and music. Point out that sometimes style 
can be subtle and hard to defi ne.

2. Distribute Handout 4, and have students 
work through the exercise.

Suggested Responses:

1. Basically, style is an author’s charac-
teristic arrangement of words, images, 
and subject matter, a sort of literary 
personality.

2. At the end of the fi rst paragraph, Pa-
ton simply puts a comma and then the 
speaker’s words. When more than one 
person speaks, a dash precedes each 
response; no quotation marks occur. 
Some readers fi nd this style confusing. 
One explanation is that it keeps the 
conversation moving. Since the people 
address each other as umfundisi and 
“small one,” there is no real problem 
with knowing who is speaking. The 
economy of punctuation and wording 
fi ts the poverty of the situation.

•

•

3. There is a deep respect for elders, 
especially leaders in the community.

4. These give authenticity to a fi ctional 
story, making one believe the experi-
ence is actual.

5. They are identical except that chapter 
1 has two extra sentences.

6. Repetition connects the two books and 
parallels the experience of the black 
person who appears to be seeing it in 
chapter 1 with that of the white man 
who later views it, apparently James 
Jarvis.

7. Specifi c examples will vary widely, but 
students should note the idea that the 
land is beautiful and has potential to 
nourish life, but human greed and de-
structiveness have corrupted an Edenic 
environment. There is a mood of awe 
tinged by sadness.

8. Poetic features include repetition, rhythm 
of lines, and parallel patterns joined 
by taken away and corrupted by.

9. Cataloging of details, as well as short 
phrases and repetition, can be found 
in this passage.

10. Tribes and homes are broken, young 
people are lawless, and whites are 
afraid of blacks in Johannesburg.

3. Ask students to fi nd and share additional 
examples of Paton’s concise style. Base 
a general discussion on the reasons for 
choices of specifi c passages. 

4. Distribute Handout 5, and have students 
complete the activity.

Suggested Responses:

1. a. complex

 b. compound

 c. compound-complex

 d. compound with added appositive

 e. compound (last two clauses have 
an implied is)

 f. compound
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g. compound with added participial 
phrase (feeling . . . kloof)

h. compound with participial phrase 
(laying bare the soil)

i. compound with participial phrase 
(being . . . Creator)

j. compound with parallel series, each 
beginning with a verb

k. compound

2. There are no simple sentences, but the 
usual impression is that the sentences 
are short, smooth, and uncomplicated. 
Paton is describing a complex situation 
that appears simple on the surface. 
At fi rst one thinks this is a Garden of 
Eden, but quickly the reader fi nds that 
something has gone wrong. One sees 
an intricate weaving of reasons.

3. a. fragment

 b. question (complex)

 c. question (complex)

d. question (complex, using also a series 
of verb phrases)

e. question (complex, using a series 
of infi nitive phrases, a series of 
why’s, and ending with an adverb 
clause)

f. compound sentence (using a series 
of short clauses, a series of words, 
and a series that lists people)

4. The passage creates a feeling that the 
procedures of law and even the human 
desire to know the motivation of another 
are endless and rather futile.

5. a. compound with added adjective and 
infi nitive phrase 

b. compound with prepositional and 
participial phrases 

c. compound-complex with adjective, 
elliptical clause, and prepositional 
phrase 

6. They create a feeling of simplicity at 
the same time that the constructions 
themselves give a great number of de-
tails in a very short space.

7. Because the sentences appear short, 
one would expect many of them to be 
simple, but analysis shows they are not. 
Examples should be cited to verify this 
statement. The style suits the content, 
for the stereotypical American picture of 
Africa is that the people live a simple, 
uncomplicated life. Yet here are com-
plexities greater than most of us face. 

5. Direct students to reread books 2 and 3 
(chapters 18–36).

Optional Activity
 In a 300- to 500-word essay, briefl y explain 

what you have observed about Paton’s 
handling of dialogue, his use of Zulu and 
Afrikaans words and names, his repetition 
of the opening scene, his poetic passages, 
and his conciseness of exposition. Then 
show how his style fi ts his subject.
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Alan Paton’s Style

Directions: Answer the following questions about style in relation to Cry, the Beloved Country.

1. What is style as applied to a literary work?

2. Turn to chapter 2. How does Alan Paton punctuate dialogue? What does that punctuation 
do for the story?

3. Notice the relative formality of the child’s speech and actions. What does it reveal about 
the Zulu people living in Ndotsheni?

4. What does Paton’s use of actual place names and some Afrikaans and Zulu words do for 
the story?

5. Go back to chapter 1 to reread paragraphs 1 and 2. Now turn to chapter 18, the beginning 
of book 2, to read paragraphs 1 and 2. What is obviously true of these two passages?

6. Read on in chapter 18 to see who is viewing the scene this time. What does this repetition 
with a new observer do for the novel?

Cry, the Beloved Country Name _______________________
Lesson 3
Handout 4 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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7. Critics have at times noted the poetic qualities of the passages referred to above.

 a. List at least fi ve images that could be considered poetic.

 b. List three of the phrases that are made up of parallel words joined by and. What poetic 
characteristic do you detect?

 c. What might the author be saying by using such a poetic setting in contrast with the 
novel’s events?

 d. What mood do these passages create?

 e. What kind of story might one anticipate from these descriptions?

8. A very sad poem is found in chapter 9, beginning, “Have you a room to let?” List at least 
three poetic features of that short section.

9. A prose-poem is found toward the end of chapter 9. It is made up of three paragraphs, 
each beginning with “Shanty Town is up overnight.” What poetic characteristic often used 
by Walt Whitman is found in this passage?

10. Even in those passages that are strictly prose, Paton writes with great conciseness what 
he wishes to say. One example is found in chapter 5, paragraph 2. It begins, “So they all 
talked of the sickness of the land.” List at least three details about the African situation 
that you learn from this short summary paragraph.

Cry, the Beloved Country Name _______________________
Lesson 3
Handout 4 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Paton’s Simply Complex Style

Directions: Refer to the text as you answer the following questions.

1. One feature of Alan Paton’s style is his directness, as evidenced by generally uncomplicated 
sentence structure that nevertheless uses some complexity and a great deal of variety. Con-
sider fi rst the eleven sentences in paragraphs 1 and 2 of the novel. Label each as to type: 
simple, compound, complex, or compound-complex. Also label participial phrases, apposi-
tives, and parallel series.

2. Are there any simple sentences? Why would you probably not have said that immediately 
after a quick reading and before analyzing the structure?

3. After reading the paragraph in chapter 14 that begins, “And again the tears,” analyze the 
types of sentence units. In addition to labeling as to type, label the series as verb, infi ni-
tive, word list, or short clause. Tell also whether each is a question or a statement.

4. What is the effect of the passage just analyzed? What feeling does it create?

Cry, the Beloved Country Name _______________________
Lesson 3
Handout 5 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Cry, the Beloved Country Name _______________________
Lesson 3
Handout 5 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

5. After reading the paragraph near the end of chapter 17 that begins, “So Kumalo left him,” 
analyze the sentences as before, noting both type and structure.

6. Usually one would be told not to begin a paragraph with so and not to use and repeat-
edly as the connective for compound sentences. Why do these features work so well for 
Paton?

7. In a paragraph, describe the seeming simplicity but actual complexity of Paton’s style. In 
a second paragraph tell why this style is well suited to his material.
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Lesson 4

Confl ict and Structure

Objectives
To identify the novel’s central confl icts

To examine the three-book structure of 
the novel

To analyze the cases for and against Mat-
thew Kumalo and Johannes Pafuri

Notes to the Teacher
 In this lesson, students analyze confl ict as 
a key aspect of plot. The dominant confl ict in 
Cry, the Beloved Country is person vs. society, 
but other types of confl ict also emerge in subor-
dinate and supportive roles. Students then look 
at the related subject of structure and focus on 
Alan Paton’s use of three main book divisions 
subdivided into chapters. Finally, the class 
prepares a simulated trial of Matthew Kumalo 
and Johannes Pafuri for inciting a riot. 

Procedure
1. Divide the class into small groups, and 

distribute Handout 6. Instruct students 
that they are to answer the questions in 
writing only after they have discussed 
possibilities. There are no single correct 
answers, only those that are formed after 
thoughtful consideration.

Suggested Responses:

1. The dominant confl ict involves Stephen 
Kumalo in a struggle with society as 
he strives to save his sister and fi nd 
his son, but many types of confl ict are 
present. For example, the over-farmed 
land refl ects person vs. nature, and 
we see person vs. person in Stephen’s 
encounter with the street boy at the 
station.

2. Again, subordinate confl icts underpin the 
main one between Jarvis and society.

3. Jarvis and Kumalo are never really 
against one another; neither are Arthur 
and Absalom. Arthur worked for the 
good of the black people, and Absalom 
never intended to kill Arthur.

•

•

•

4. The dominant confl ict is person vs. soci-
ety as a force. Jarvis and Kumalo lose 
their sons to the evils of that societal 
structure; Arthur and Absalom lose their 
lives. A partial solution comes through 
several characters. The young man at 
the reformatory tries to help; Carmichael 
takes the case “for God”; Msimangu 
renounces material things for a life of 
meditation and prayer. Victory comes 
in one small village, Ndotsheni, where 
black and white unite to better living 
conditions.

5. The judgment in chapter 28 is most 
likely the climax; for it is the high 
point of emotion. Though the verdict is 
no surprise to the readers, they have 
become so involved with Kumalo that 
they wish the death penalty could 
have been avoided, particularly since 
Absalom’s killing of Arthur was not 
premeditated and the other two young 
men are acquitted. Society has been 
established as the dominant force, the 
winner over Kumalo and the people of 
his race. The rising action is reversed 
and becomes the falling action.

6. love, compassion

7. Problem plays generally leave the prob-
lem unsolved, as does this novel. Part 1 
stresses the black community, deprived 
and repressed; part 2 introduces the 
white community; part 3 is denouement, 
but resolution of the societal problem 
lies far in the future. 

2. Distribute Handout 7, and explain the di-
rections. One group is to construct a case 
against Matthew Kumalo and Johannes 
Pafuri for inciting a riot and in that riot 
beating up a white law offi cer, injuring 
him so gravely that he may never be able 
to work again. The other is to construct 
the defense case for Kumalo and Pafuri, 
who will be part of that group. Point out 
that both of these groups will also need 
witnesses. Finally, the third group will be 
the judge and jury. Allow students ample 
time to plan their role-plays, and then 
conduct the simulated trial.
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Focus on Confl ict

Directions: Examine the list of confl icts, and answer the questions.

Basic Types of Confl icts Found in Literature

a person’s struggle against the forces of nature

a person’s struggle against another person

a person’s struggle against society as a force

a person’s inner mental or emotional struggle

a person’s struggle against fate or destiny

1. Which of these confl icts can be found in book 1 of Cry, the Beloved Country? Give specifi c 
examples. Which confl ict appears to be the most important?

2. Which of these confl icts can be found in book 2? Give specifi c examples.

3. Why can one not say that the basic confl ict is white vs. black?

4. What, then, is the dominant confl ict? How are both black and white losers in the struggle? 
Is there any victory?

•

•

•

•

•

Cry, the Beloved Country Name _______________________
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5. What event in book 2 becomes the climax, if you consider both the point of highest emo-
tional interest and the point at which one force wins out and the rising action reverses 
itself and becomes the falling action?

6. Although book 3 is part of the falling action, it also becomes the beginning of a solution 
to society’s ills. What is the force that has overcome the fear on both sides?

7. This is a problem novel, somewhat akin to the problem play, in that the protagonist is 
confronted by social problems and issues. If it were considered as a three-act problem play 
with each book being one act, what is contributed by each act? Is any part of the problem 
solved? If so, how?
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The State vs. Kumalo and Pafuri

Part A.

Directions: The time is in the future, after the events in Cry, the Beloved Country. Matthew Kumalo 
and Johannes Pafuri are on trial for inciting a riot and in that riot beating up a white law offi cer, 
injuring him so gravely that he may never be able to work again. You will play a role in the trial. 
Two students will have the key roles of Kumalo and Pafuri. One group must plan the case for the 
defense, including evidence, attorney(s), and sympathetic witnesses. Another group will plan the 
prosecution, again with evidence, attorney(s), and witnesses. Finally, someone will be the judge, 
and a group will perform jury services. Depending on the size of your class, you may get to play 
multiple roles.

Part B.

Directions: As your class conducts the trial, take notes in the columns below of points that work 
for and against the accused men.

 Good Points for the Defense  Good Points for the Prosecution

Cry, the Beloved Country Name _______________________
Lesson 4
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Lesson 5

Point of View

Objectives
To analyze the novel’s point of view

To determine the advantages of Alan Paton’s 
choice of point of view

Notes to the Teacher
 Point of view is sometimes overlooked and 
considered a secondary element in the study of 
literature. In fact, in stories as in real life, point 
of view is vital. Who tells the story, how much 
he or she knows, the person’s reliability—all of 
these are key elements. At upper levels in high 
school, students are no doubt familiar with 
fi rst-person narration from novels such as To 
Kill a Mockingbird and The Great Gatsby, as 
well as with omniscient narration. 

 In Cry, the Beloved Country, Alan Paton uses 
a form of limited omniscient viewpoint, some-
times causing us to see things as Kumalo does, 
then as Jarvis does, and suddenly as an out-
side observer does. He makes these changes so 
smoothly that it is benefi cial to observe at what 
points he shifts. Some students may readily 
recognize the fact that the device is something 
like the television camera that focuses fi rst on 
one person, then on another, and fi nally on the 
whole room.

Procedure
1. Review the basics of point of view, defi ning 

the following:

 a. First-person narrator 

  (One person tells the story, limiting 
the reader’s understanding to what 
he or she perceives, using fi rst-person 
pronouns such I and we.)

 b. Naive or disingenuous narrator 

  (The narrator does not comprehend the 
implications of what is happening.)

 c. Third-person omniscient 

  (The all-knowing author has no restric-
tions of time, place, or character and 
therefore moves freely and comments 
at will.)

 d. Third-person limited 

  (The author uses the viewpoint of a 
character but tells the story in third 
person.)

•

•

2. As a class, deal with the overall point 
of view from which Paton tells his story. 
Lead students to see that he complicates 
the narration by presenting the fi rst part 
from Kumalo’s perspective, the second part 
from Jarvis’s vantage, and the third part 
from Kumalo’s, but he also incorporates 
omniscient perspective.

3. Divide the class into groups, and assign 
one book of the novel to each group. 

4. Distribute Handout 8, and instruct each 
group to deal with the one book assigned 
to it. When groups have fi nished, discuss 
responses as a whole class.

Suggested Responses:

 Book 1

1. Stephen Kumalo’s

2. minister

3. He is relatively free to move about the 
country, for he is not a day laborer. 
He is from a rural setting and sees 
the city for the fi rst time. Because he 
is older, he is not dazzled by the city. 
As a minister, he is interested in moral 
issues.

4. racial divisions and inequities, destruc-
tive agricultural practices, poverty

 Book 2 

5. James Jarvis

6. He sees the dry land in need of rain, 
the green grass in the hills, and fi nally 
the land that Jarvis wishes had been 
farmed better.

7. He sees things from an educated 
Englishman’s perspective. Since he is 
Arthur’s father, he has access to his 
son’s letters and other papers relating 
to work done for the good of the black 
people. He also displays a father’s grief 
and his growing realization that the 
average white person is far removed 
from the black African’s plight.
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8. Africa is a land of fear; white men 
make the laws; black people have little 
chance in the courts; gold and greed 
for riches take precedence over almost 
everything; the rich are respected re-
gardless of how they use and abuse 
others as work animals. Finally, the 
narrator sounds disgusted with the 
whole situation, based on the comment 
that one Johannesburg is enough in 
the world.

9. James Jarvis’s point of view is dominant. 
During his fi rst face-to-face encounter 
with Stephen Kumalo, we can notice 
the slow revelation of their having 
something in common. Since Jarvis does 
not recognize Kumalo immediately, we 
can see how it is possible for Arthur 
to have developed such a concern for 
black people when we see the compas-
sion of his father.

10. The vantage shifts to that of an im-
partial observer. The emotional impact 
of Kumalo’s meeting with Jarvis is 
important, for they are the characters 
with whom readers identify. An objec-
tive reporter’s style is effective for the 
trial, for this is the iron hand of the 
law, a cold society judging without 
heart. Also a new element is added, 
John Kumalo’s inciting the people. 
This scene could not be reported as 
well by either Kumalo or Jarvis. The 
scene between father and son could 
very easily become maudlin if not told 
with detachment. It is more starkly real 
and heartbreaking when understated 
in this way. The same is true of Ste-
phen Kumalo’s facing his brother and 
his realization that Gertrude will not 
change.

 Book 3

11. Stephen Kumalo’s

12. “Kindness and love can pay for pain 
and suffering.” “There is no life without 
suffering.”

13. Prayer must be supplemented by action. 
People must unite across racial lines.

14. An impartial observer takes over. There 
is much exposition requiring an outside 
point of view. Absalom must die, the 
land is surveyed, Jarvis and Kumalo 
meet again, the valley situation is bet-
tered by the milk, Kumalo continues 
to teach Jarvis’s grandson, and the 
young man explains about the dam. 
No one person could have handled 
all this, for many types of events are 
covered. If Kumalo’s viewpoint had 
been used, the emotion of Absalom’s 
death sentence would probably have 
dominated everything else, and that 
is not the purpose of this section. The 
situation is larger than any one man’s 
grief.

15. We started with his viewpoint; his 
experiences in Johannesburg have 
broadened his perspective; now we 
have come full circle. This vantage gives 
the narrator the opportunity to sum up 
the situation through an individual’s 
thoughts; for example, Kumalo recalls 
Msimangu’s prediction: “I have one 
great fear in my heart, that one day 
when they turn to loving they will fi nd 
that we are turned to hating.”
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Point of View

Directions: Use the following questions to analyze Alan Paton’s use of point of view in Cry, the 
Beloved Country.

Book 1

1. Beginning with chapter 2, whose viewpoint predominates?

2. What is this person’s vocation?

3. State at least two advantages of using that person’s point of view.

4. List African social and economic conditions that become clear to the reader through his 
eyes.

Book 2

5. From whose viewpoint do we now see the setting identical to that found in chapter 1?

6. How does he see the agricultural situation?

7. What is the advantage of seeing the African landscape and the murder of Arthur Jarvis 
from his point of view?

Cry, the Beloved Country Name _______________________
Lesson 5
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8. Beginning with chapter 22, the narrator becomes the impartial observer. What things do 
we learn about Africa in chapters 22 and 23?

9. From whose viewpoint is most of chapter 24 told? Why is it better to use his viewpoint 
rather than Kumalo’s when telling of their fi rst meeting?

10. From chapter 26 to the end of book 2, whose viewpoint is used? Why is this point of view 
effective?

Book 3

11. Through whose eyes are we viewing the situation at the beginning of this section?

12. What philosophy of life emerges in chapter 30? Find at least two quotations that state this 
philosophy.

13. Chapter 31 begins with the fact that Kumalo prays regularly but also comes to an impor-
tant realization. What is that realization?

14. From what viewpoint are chapters 32 and 33 written? Why is this viewpoint effective?

15. The fi nal three chapters narrow our vision again to that of one man, Stephen Kumalo. 
What is the advantage of ending the book in this manner?

Cry, the Beloved Country Name _______________________
Lesson 5
Handout 8 (page 2) Date ________________________ 
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Lesson 6

Themes

Objectives
To ascertain how Alan Paton develops the 
novel’s themes

To detect how, without heavy-handed 
moralizing, Paton reveals the values that 
govern the lives of his characters

Notes to the Teacher
 In his own introduction to the novel, Alan 
Paton implies his theme. To reduce his state-
ment to terms manageable by high school 
students, one must recognize that he deals ba-
sically with people’s inhumanity, but his theme 
is not pessimistic. When society has done all it 
can to destroy both the land and human be-
ings, there comes in this story a unifi cation of 
white and black and a shower of rain to revital-
ize the earth. The class will realize these points 
through an inductive process.

 It is impossible to ferret out all the values 
that form the foundation of Cry, the Beloved 
Country. The characters’ value systems—some 
constructive, others destructive—refl ect vari-
ous convictions. This lesson concludes with an 
investigation of those value systems and their 
consequences.

 To complete part B of Handout 10 in class, 
students will need access to materials such as 
art paper, markers, magazines, and computer 
graphics.

Procedure
1. Distribute Handout 9. To answer ques-

tion 1, guide students in a discussion of 
Paton’s theme. Lead them to see that he 
describes the human capability to behave 
in very inhumane ways. If they respond 
immediately with the word prejudice, help 
them explore the causes of prejudice. After 
the bare labeling of the theme, the class 
may proceed as a whole or in small groups 
to complete the handout.

Suggested Responses:

1. People are capable of behaving inhu-
manely, especially when motivated by 
fear, greed, or ignorance.

•

•

2. Possibilities abound, for example, John 
Kumalo’s treatment of Stephen and 
Absalom’s murder of Jarvis.

3. Paton emphasizes the power of fear.

4. Answers will vary. Kumalo is afraid, as 
the others are, but his faith and experi-
ence have taught him that retaliation is 
not the path to victory.

5. Two that certainly should be considered 
are his reading of Arthur’s manuscripts 
and his grandson’s rides to Kumalo’s 
home, where he learns that the children 
need milk. Kumalo’s humble attitude 
when he sees James Jarvis at the home 
of Barbara Smith (chapter 25) is also 
undoubtedly an important event.

6. Black and white are working together 
at least in one small part of the country 
to better the lot of the poor.

7. love, compassion

8. Some things have not changed. Kumalo 
calls Jarvis’s grandson “little master,” 
even though he is just a boy. Jarvis is 
in the position of a benevolent white 
father giving to the poor black people; 
however, the motivation of love growing 
from understanding and a commonality 
of experience may be the seed needed 
for growth and eventual change.

9. The father’s death may not be in vain, 
for the son may follow in his footsteps; 
the grandfather’s heart, softened by 
his son’s death, may give the needed 
support for continued progress. Also 
there is the implication that reform in 
Johannesburg may be a generation or 
more away. Maybe the boy’s generation 
will act.

10. Writing the novel when he did, Paton 
could only guess about and hope for 
change in South Africa. The violence 
predicted did in fact occur in the late 
1980s. South Africa has made many 
changes, but the negative heritage of 
apartheid lingers and will not fade into 
insignifi cance quickly or automatically.
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2. Distribute Handout 10, and have small 
groups complete part A.

Suggested Responses:

1. “The fear of bondage” refers to fear of 
being suppressed and made powerless. 
Fear itself imposes a kind of bondage, 
as it can prevent both thought and 
necessary action.

2. The black characters fear the whites, 
the loss of the tribe, poverty, and the 
law. 

3. The white characters fear the black peo-
ple, violence, and the loss of wealth.

4. Stephen Kumalo experiences fear, but 
does not let it control him.

5. Although John Kumalo is a powerful 
speaker, fear keeps him from going too 
far in his rhetoric. Fear also seems to 
prompt his cold reception of Stephen.

6. Although they knew that danger was 
possible, they chose not to let it stop 
them from doing what was right.

7. Over and over Absalom says that he 
was afraid. Fear, in both animals and 
humans, can provoke violence.

8. For individuals, compassion and love 
are curative; for society, the law is 
key, but the law needs to be just and 
equitable.

9. Answers abound—fear of loss or violence, 
fear of illness, fear of global warming, 
fear of terrorism, etc.

10. For example, the fear that causes Ab-
salom to kill young Jarvis is evident in 
many crimes today. Schools lock all of 
the doors because of a fear of intruders. 
Airports impose restrictions because of 
fear of terrorists.

3. Have small groups complete part B of the 
handout. When they have fi nished, ask 
them to present results to the class as a 
whole, and display the visuals.

4. Distribute Handout 11, and have students 
complete part A individually. Then conduct 
a free discussion of their responses.

5. Have students complete part B of Handout 
11.

Suggested Responses:

1. Stephen Kumalo, James Jarvis, Arthur 
Jarvis, and Msimangu are all seen as 
good, as are some of the minor char-
acters, for example, Absalom’s lawyer. 
Positive values include kindness, forgive-
ness, justice, unselfi shness, and caring 
for natural resources.

2. Moral ambiguity on the part of many 
of the white characters comes from the 
need to maintain power and possessions 
at all cost, despite fear of the native 
majority. Among the black characters, 
the lure of city life and desire for fancy 
possessions are corrupting forces.

3. No single character is evil. The social 
structure is evil because it is based on 
disenfranchisement of the majority.

4. For individuals, the consequences of 
negative values are personal corruption 
and sometimes death.

5–6. In the novel, the highest value is 
compassion, which is able to transcend 
sorrow and individual differences; com-
passion tends toward healing. The novel 
seems to see paralyzing fear and selfi sh 
greed as negative values that lead to 
great evil.
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Theme

Directions: Use the following questions to discuss the themes in Cry, the Beloved Country.

1. Examine the introductory materials in your book, consult the Internet, and think about the 
novel as a whole. What is Alan Paton saying about life and about human beings? Express 
your generalization in one or two sentences.

2. What examples in the book demonstrate the kind of treatment suggested by this theme?

3. What does the novel repeatedly show to be the cause of such treatment?

4. List actions taken by Stephen Kumalo that show him to be different from the people who 
exemplify this theme.

5. What events cause James Jarvis to recognize the plight of the black people in Ndotsheni?

Cry, the Beloved Country Name _______________________
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6. What events at the end of the novel imply a solution to the situation refl ected in the 
theme?

7. What is the one quality that can eliminate the basic problem?

8. What, if anything, changes in the social structure between black and white in Ndotsheni?

9. Of what signifi cance is it that Jarvis’s grandson wants to learn the Zulu language? 

10. Note the guarded optimism of the fi nal paragraph. Before a real dawn of understanding 
can come, what specifi c changes will have to occur? Relate Paton’s conclusion to condi-
tions in South Africa today. 
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A Picture of Fear

Part A.

Directions: Use the following questions to consider the role of fear in Cry, the Beloved Country.

1. The closing paragraph speaks of “the fear of bondage and the bondage of fear.” What do 
those words mean?

2. What fears affect the black characters in the novel?

3. What fears affect the white characters?

4. What role does fear play in Stephen Kumalo’s life? How does he deal with it?

5. How does fear affect John Kumalo?

6. How do young Jarvis and his wife seem to have dealt with fear?

Cry, the Beloved Country Name _______________________
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7. What reason does Absalom repeatedly give for the murder? Is his response plausible?

8. In the novel, what are the main antidotes to fear?

9. What roles do you think fear plays in most people’s lives today?

10. Think about people and situations in your school, neighborhood, country, and the world 
as a whole today. In what ways do they manifest fear and its consequences?

Part B.

Directions: Create a collage or other visual representation dealing with fear. Choose one of the 
following options.

1. Create a two-part representation, with one section showing the fears of the black people in 
the novel and the other showing the fears of the whites.

2. Create a two-part representation, with one section showing fear and the other showing fear’s 
antidote(s). 

3. Create a two-part representation, with one section showing fear in the novel and the other 
showing fear in our world today.

Cry, the Beloved Country Name _______________________
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Value Systems

Part A.

Directions: A value system is a code of beliefs or principles that govern a person’s thinking and 
choices. Below is a list of values. Circle the ones that you see as positive or constructive.

Cry, the Beloved Country Name _______________________
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education

family

racism

pride

material wealth

safety

fear

justice

humility

tradition

life

sorrow

love

understanding

forgiveness

retribution

glamour

popularity

the environment

self-protection

Part B.

Directions: In Cry, the Beloved Country, Alan Paton demonstrates several value systems at work. 
Use the following questions to investigate their consequences.

1. Who are the morally good people in the novel? What values do they share?

2. Which characters are morally ambiguous? What negative values prevent them from being 
considered good?

3. Are there any truly evil characters? What in the novel is actually evil? Why?
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4. In the novel, what are the effects of negative or destructive values?

5. Identify one value which you see as most destructive, and write a paragraph in which you 
explain your choice.

6. Identify one value which you see as most constructive, and write a paragraph in which you 
explain your choice.
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Lesson 7

Characterization

Objectives
To analyze Paton’s methods for charac-
terization

To observe how the methods suit the 
theme of the novel

Notes to the Teacher
 Stephen Kumalo can perhaps be termed 
the protagonist, but Jarvis can certainly not be 
considered the antagonist, nor can any other 
individual person be cast in that role. It is 
probably most accurate to say that the author 
has created parallel lives: two men, one black 
and one white, who have lost a son. The loss 
brings them together to create a bond that sur-
passes the common experience of grief. In their 
unity they fi nd comfort for themselves and a 
new purpose for living by working toward an 
interracial unity, at least in one country village. 
There are other parallels as well, particularly 
the one between Arthur Jarvis and Absalom 
Kumalo. This lesson begins with a focus on 
these parallels.

 Students then go on to consider three of 
the more minor characters: Gertrude, John 
Kumalo, and Msimangu. John and Gertrude 
both refl ect the waste caused by an unjust 
social system. This is particularly true of Ger-
trude; given the chance to withdraw back into 
rural life, she in the end does not, but appears 
to return to the life of a prostitute, probably 
doomed to both exploitation and illness. Msi-
mangu emerges as saint, prophet, even mystic, 
a thoroughly good man with deep insight. 

Procedure
1. Divide the class into groups, and ask each 

to identify important personality traits and 
philosophical ideas of one of the following 
characters:

a. Stephen Kumalo (major character)

b. Absalom Kumalo (minor character)

c. James Jarvis (major character)

d. Arthur Jarvis (minor character)

•

•

2. Ask the groups to report what they have 
found, with the rest of the class taking 
notes on each report.

Suggested Responses:

Stephen Kumalo—brave, humble, realistic, 
patient, religious

Absalom Kumalo—fearful, irresponsible, 
confused

James Jarvis—intellectual, emotionally dis-
tant, fair

Arthur Jarvis—intellectual, passionately 
committed to justice

3. Distribute Handout 12. Instruct students to 
answer each question individually. Compare 
fi ndings in a large-group discussion.

Suggested Responses: 

1. Jarvis is white, a landowner of comfort-
able means, an educated man, a secure 
person who has a healthy self-esteem. 
Kumalo is black, poor, relatively unedu-
cated, insecure except in his tribal setting 
where he is a respected minister.

2. Kumalo’s son, while committing a rob-
bery with two others, accidentally kills 
Jarvis’s son. The two fathers meet 
when Kumalo seeks information from 
the Smiths about Sibeko’s daughter, 
and Jarvis answers the door. Finally 
they come together because Jarvis owns 
land above the village where Kumalo is 
the minister. During the drought he is 
able to meet some of the needs of the 
people in the village through Kumalo’s 
guidance.

3. Both are sensitive people concerned be-
yond their own needs and wants; both 
lose a son and suffer the grief caused 
by that loss. Both are instrumental 
in bringing black and white together. 
Jarvis meets some of the needs of the 
people of Ndotsheni. The black people 
in turn cooperate in preparing a wreath 
for Jarvis when his wife dies, bringing 
unity among themselves in service to 
someone of another race.
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4. Arthur is an altruistic, wealthy, educated 
white man who desires to better the 
living and working conditions and the 
social status of black people. Absalom is 
a selfi sh, poor black youth who is impa-
tient and rash. He is easily infl uenced 
to take reckless chances to better his 
situation. Both die: Arthur by murder; 
Absalom by execution for that murder.

5. Like the Absalom in the novel, the biblical 
Absalom rebels against his father to his 
own destruction. Both murder someone 
and die by hanging, the biblical one a 
rather unique execution. Both fathers 
mourn their sons with the words, “My 
son, Absalom,” and are incapable of 
rescuing them from their fate.

6. Absalom Kumalo is wasteful of his heri-
tage and loving childhood. He chooses 
the wrong companions, who cause his 
downfall. Finally, he is sought lovingly 
by his father, but this father, unlike the 
biblical one, cannot restore him to the 
family circle, for the law has superseded 
grace.

7. Paton has created parallel major char-
acters, one black and one white, and 
parallel minor characters of the same 
racial contrast. The minor characters 
are defeated by the social situation, but 
the major ones gain a small victory in 
understanding and unity. These people 
are not battling one another; instead the 
two fathers can battle the real foe, an 
untenable social system, by uniting in 
love and concern for one another.

8. The real antagonist is the social system 
that all four characters fi ght. Perhaps 
Arthur and Absalom are too impatient to 
remedy something that can be changed 
slowly, only by degrees. As a result, 
they become victims of the evils in the 
system. The fathers learn one means 
to unify and cope, even if it is in an 
isolated village, not in a city, where it 
would appear that the system is the 
most evil. Perhaps Johannesburg is not 
the right place to start, for fear is too 
much ingrained and the scope of its 
evils is too broad.

4. Discuss the fact that two minor charac-
ters, John Kumalo and Gertrude, have a 
profound effect on Stephen Kumalo. Since 
he is their brother and he sees the error 
of their ways, he wishes to help them, 
but is powerless to do so. Ask students 
to imagine the following scenario: Stephen 
has returned to Ndotsheni, and Absalom 
has been executed. John thinks that 
Gertrude and her son went with Stephen. 
One day, brother and sister meet on the 
streets of Johannesburg. Direct students 
to take into consideration the weaknesses 
of both characters, as well as their goals 
in life, and to write a three-page script 
of the dialogue that might result. When 
students have fi nished, have them role 
play the scenes. 

5. Distribute Handout 13, and have small 
groups complete the exercise.

Suggested Responses:

1. In chapter 2 Stephen Kumalo receives 
Msimangu’s letter about Gertrude’s ill-
ness. We learn that he is a member 
of the clergy and is associated with a 
place called the Mission House in Jo-
hannesburg. His fi rst name, Theophilus, 
means one who loves God or God’s 
friend. He thoughtfully offers to fi nd 
Kumalo a place to stay that will not 
be expensive.

2. Msimangu criticizes white society not 
for breaking the tribal culture, but for 
failing to replace it with something vi-
able. He sees progress as inevitable, 
but regrets that in the current climate 
crime is a certain outcome.

3. Msimangu recognizes the corrupting infl u-
ence of power and the paramount need 
for love. He has the insight to realize 
that South Africa can only be saved by 
white and black people working together 
for the same goals.

4. Msimangu is concerned about Kumalo’s 
well-being and recognizes the need for 
rest and refreshment. 

5. Msimangu is a powerful and deeply 
moving speaker; Paton associates him 
with love and with gold.
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6. Msimangu seems to be retiring from 
active service into a life of prayer and 
contemplation in a religious community. 
Perhaps he is tired; perhaps he realizes 
the limitations of direct action in dealing 
with the people’s problems.

7. Paton does not include the letter itself. 
We learn only that Msimangu is still in 
Johannesburg.

8. Kumalo sees Msimangu as a dear and 
good friend, both wise and compassion-
ate.

9. Msimangu is prophet, guide, mystic, 
and facilitator. 
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Characterization: Fathers and Sons

Directions: Use the following questions to explore Alan Paton’s use of characters to develop his 
theme.

1. In what ways do James Jarvis and Stephen Kumalo differ from each other?

2. What circumstances bring them together?

3. How are their lives parallel?

4. How are Arthur Jarvis and Absalom Kumalo contrasted?

Cry, the Beloved Country Name _______________________
Lesson 7
Handout 12 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Cry, the Beloved Country Name _______________________
Lesson 7
Handout 12 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

5. Look up the Bible story of Absalom, King David’s son, in 2 Samuel 13–19. Why do you 
think Paton named Kumalo’s son Absalom?

6. Absalom is referred to as a prodigal. Look up the parable about the prodigal son recorded 
in the Bible in Luke 15:11–32. Why is this an apt term applied to him?

7. Instead of the protagonist-antagonist relationship, what framework has Paton used in de-
veloping his characters?

8. Why is such a framework excellent for developing Paton’s theme?
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Msimangu

Directions: Use the following questions to analyze the role of Msimangu in Cry, the Beloved 
Country.

1. In the novel, when do we fi rst hear of Msimangu? What do we learn about him?

2. In chapter 5, for what does he criticize white society? 

3. Reread the last four paragraphs of the fi rst section of chapter 7. What insights does Msi-
mangu express?

4. What do we learn about him in his interactions with Stephen Kumalo at the beginning of 
chapter 11?

Cry, the Beloved Country Name _______________________
Lesson 7
Handout 13 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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5. The third section of chapter 13 presents Msimangu the preacher. How does Alan Paton 
characterize him?

6. At the end of chapter 29, what do we fi nd that Msimangu has decided to do? What reasons 
might he have for this change in his life?

7. What do we learn about him in chapter 32?

8. How does Stephen Kumalo view Msimangu?

9. What roles does Msimangu play in the novel as a whole?

Cry, the Beloved Country Name _______________________
Lesson 7
Handout 13 (page 2) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Lesson 8

An Initiation Story

Objective
To analyze how a person undergoing 
crisis develops new insights into human 
experience, a process in literature called 
initiation

Notes to the Teacher
 The usual initiation pattern takes a naive 
but sensitive individual and puts him or her 
into a new environment and a crisis experience 
or a series of such experiences that change him 
or her into a more knowledgeable person. The 
person is not necessarily ignorant, but rather 
lacks experience in a particular facet of life, 
such as grief, loneliness, rejection, or urban-
ization. Fictional characters can, of course, go 
through crises without noticeable change, but 
the initiate is a sensitive person who thinks 
through the things that happen and learns 
from them, coming out sadder but wiser. This 
lesson focuses on Stephen Kumalo’s initiation 
through his experiences in Johannesburg.

Procedure
1. In a class brainstorming session, identify 

some diffi cult or challenging experiences 
from which students have gained under-
standing or insight. (Examples include 
being in an accident, having a loved one 
die, getting caught in wrongdoing, moving 
to a new community, undergoing surgery, 
and living through a violent storm.)

2. Explain what it means to be naive in the 
sense of an initiate, a person who can 
evaluate and learn from experience.

3. Distribute Handout 14, and direct small 
groups to complete the exercise. 

Suggested Responses:

1. Kumalo as initiate—He has never been 
to Johannesburg, even though he is not 
young and is a respected leader in his 
small village. He has not met with many 
untrustworthy people and has never 
spent much money, but has led a simple 
existence. Furthermore, he has not been 
in situations where he had to humble 
himself before white people in a subser-
vient sense. Unlike many initiates, he is 
not a young person.

•
2. Crisis experience—Kumalo journeys to 

Johannesburg; he is robbed by a man 
pretending to help him buy a ticket; he 
learns of his son’s complicity with law-
less youths; he meets rejection from his 
brother, who heads a dissident group; 
he learns of the degradation of his sister. 
Most cataclysmic is his experience of his 
son’s trial and sentence. He takes re-
sponsibility for his son’s wife and unborn 
child. 

3. Knowledge gained—Kumalo learns that 
the city is a frightening place and that 
it contains people who will take advan-
tage of the uninitiated, that even a boy 
who has been brought up properly and 
lovingly can go astray, and that there is 
no reconciliation with his brother and no 
restoration for his sister. He must face 
the sadness of his son’s death and the 
shame of having fathered a man capable 
of murder. He also learns what real fear 
is and how deeply it is ingrained in the 
black people’s life in this society. Through 
the concern and help of the white priest 
and through the white attorney who 
takes Absalom’s case “for God,” he sees 
that even in the midst of oppression there 
are those who can love and care for oth-
ers. Through Msimangu’s renouncing the 
world’s goods and giving his savings to 
Kumalo, he learns that even in this so-
ciety a black man can think in terms of 
things more important than the material. 
In taking responsibility for his son’s wife 
and unborn child, he must contemplate 
whether he might rear another young 
person dissatisfi ed with staying in the 
country or be able to prevent his grand-
child from following in the footsteps of 
Absalom and Gertrude.

4. The country blacks in apartheid South 
Africa face some of the disadvantages 
of being black, mainly in seeing the 
prosperity of a few white people, hear-
ing of oppression, recognizing the servile 
position of black people, and living in 
poverty. They do not, however, feel as 
ground under the heel of the white society 
as do the people in the industrialized 
cities; people go to the city hopefully 
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and gradually learn true desperation. It 
is doubtful that the great unity of white 
and black could have been shown as 
well in Johannesburg as it comes out 
in Ndotsheni at the end of the novel. 
Only through kindness shown him by 
several white people can Kumalo see 
hope for an ultimate national unity.

4. Distribute Handout 15, and have small 
groups complete the chart.

Suggested Responses:

• All of the characters encounter the chal-
lenge of being black in Johannesburg 
in racially segregated South Africa. 

• Absalom is attracted to bad companions 
and a life of petty crime that leads to his 
murder of Arthur Jarvis and sentence to 
capital punishment. Whether he learns 
from his experiences is debatable; he 
may simply be paralyzed by fear. 

• While Absalom is honest and takes re-
sponsibility for his actions, Matthew has 
faced the same challenge and emerged 
as selfi sh and dishonest. 

• Gertrude, too, faces the challenge of 
the city and cannot resist its lure. She 
fails to learn and returns to a life of 
prostitution. 

• In contrast, Absalom’s wife embraces the 
chance to return to Stephen Kumalo’s 
home and a simpler life. 

• James Jarvis encounters the crisis of 
his son’s murder; he reads his son’s 
papers and gains insight into a new 
way of viewing the situation in South 
Africa.

5. Point out that not every person is an ini-
tiate. Some people experience challenges, 
but fail to gain insight. The true initiate 
of any age begins as somewhat naive, 
but learns and matures as a result of 
experience. 
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Stephen Kumalo’s Initiation

Directions: An initiation story form presents a protagonist who encounters some unfamiliar expe-
rience or challenge and learns from it. Use the following points to analyze Stephen Kumalo as an 
initiate and Cry, the Beloved Country as an initiation story.

1. Kumalo as initiate: In what ways is he a naive but sensitive man? How does he differ from 
many other initiates?

2. Crisis experience: List the crises that he encounters. Highlight the one that is most 
cataclysmic.

3. Knowledge gained: Be specifi c about the things he has learned about the city, himself, oth-
ers, and people in general.

4. Why is the initiation story an excellent pattern for Cry, the Beloved Country?

Cry, the Beloved Country Name _______________________
Lesson 8
Handout 14  Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Other Initiates

Directions: Stephen Kumalo is the main initiate in Cry, the Beloved Country, but several other 
characters also experience initiations. Complete the chart below by identifying the initiation experi-
ences and the characters’ learning or failure to learn.

 Character Initiation Experience Insight or Lack of Insight

Absalom 

Matthew Kumalo

Gertrude

Absalom’s wife

James Jarvis

Cry, the Beloved Country Name _______________________
Lesson 8
Handout 15 Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Lesson 9

The Importance of the Title

Objectives
To fi nd references to the title in the text

To analyze the meaning and implications 
of the title

Notes to the Teacher
 The importance of an author’s use of title 
will not be a new idea for students. Besides 
attracting reader interest, titles often indicate 
key themes and symbols in the work as a 
whole. In Cry, the Beloved Country, Alan Paton 
uses words of the title many times in the text 
itself. This lesson is intended to make students 
aware of this use and to help them determine 
the signifi cance of the title. The two key words, 
of course, are cry and beloved. Many people in 
this story have reason to weep, and for many 
the country is indeed beloved, though deeply 
fl awed. Cry carries another important mean-
ing: preach, proclaim, announce. Students then 
apply the title to other situations that warrant 
the same response. The arenas discussed may 
be local, national, global, and even cosmic. 

Procedure
1. Mention that titles of novels are usually 

more than just randomly chosen names. 
Ask students to brainstorm novel titles 
that provide important clues to meaning. 
(Examples include To Kill a Mockingbird, 
Heart of Darkness, and Lord of the Flies.) 
Alert students to the fact that titles often 
have double-edged meanings. This is the 
case in Cry, the Beloved Country.

2. Distribute Handout 16, and direct stu-
dents to complete the exercise. Consider 
allowing small groups to work together on 
the fi rst fi ve items.

Suggested Responses:

1. Examples include the broken tribal so-
ciety, the law and the custom that are 
gone, the individual person who has 
been murdered, the family that has 
been bereaved, and the fact that this is 
not the end of such sorrows, for people 
know only fear. The novel points out 
private griefs and societal griefs and 
makes no distinction as to importance. 

•

•

They are both worthy of concern and 
sympathy. They are worthy also of 
action, but apparently people just live 
in fear; they do not know how or are 
too fearful to act to eradicate these 
sufferings.

2. Cry is used to mean shout or proclaim, 
either by word or by action. Some of these 
cries are for a completely segregated 
land, more education, the restoration of 
the tribal life, a moral transformation. 
The big dilemma is that while the white 
people declare their superiority, they 
live in fear of what will happen if the 
social structure of the country changes. 
The whites are greatly outnumbered.

3. The speaker fears for coming genera-
tions, for they will love this beautiful 
land, and such a love is dangerous in 
an ugly and evil political climate.

4. The custom is the Zulu chant that lets 
neighbors know of an important hap-
pening; the people send the message on 
until everyone in the village or valley gets 
the news. In this case it is a comfort 
to Kumalo, for it tells that he is safely 
returned from Johannesburg and that 
the people are glad he is back. Such an 
interest in one’s neighbors and support 
for a local leader is hard to fi nd in the 
modern world.

5. African white people must repent of their 
oppression of blacks and have their sins 
cleansed. Blacks must be saved from 
lawless behavior that retaliates against 
whites. All must be saved from their 
fear, which keeps them from practicing 
true justice and causes them to continue 
in opposition to one another.

6. Answers should include the double 
meaning of the word cry. While the 
novel indicates reasons why the specifi c 
situation faced by Kumalo and Jarvis 
warrants tears, as does the general 
plight of the poor, the novel itself also 
cries out bravely against the injustice 
fundamental to the political and economic 
system.



46

3. Distribute Handout 17, and review the 
directions for part A. If necessary, provide 
examples (the decision to close a school, 
students killed in a car accident; devasta-
tion by natural disaster, loss of local men 
in the military; slavery, treatment of Native 
Americans and Japanese Americans; ter-
rorist attacks, third world countries; global 
warming, deforestation). Have small groups 
complete part A and pool responses as a 
whole class.

4. Assign part B of the handout. When stu-
dents have fi nished their poems or visuals, 
have them share results with the class as 
a whole.



47

The Signifi cance of the Title

Directions: Alan Paton echoes words of the title frequently in Cry, the Beloved Country. Use the 
following questions to analyze its signifi cance.

1. Refer to chapter 12, and list at least fi ve things that the narrator identifi es as worthy of 
tears. How would you categorize these conditions? Why are they not eradicated?

2. Examine the passage in chapter 12 that begins, “And some cry,” and ends with the state-
ment, “We shall not think about it at all.” How is cry used in this passage? What are some 
of the solutions posed here? What is the greatest dilemma the white people face?

3. Read the passage a few pages later that begins, “Cry, the beloved country.” For whom does 
the narrator fear? Why?

4. Paton also uses the phrase beloved country in a deliberate manner a few pages into chapter 
30. What uniquely African custom does he cite in this passage? What is the beauty of this 
custom? Why would one cry about it?

5. Reread the passage a few pages later that starts, “Yes, God save Africa,” Paton adds the 
phrase beloved country. If God is to save Africa, what does the narrator say must happen?

6. Write a paragraph that explains your understanding of the importance of Paton’s choice of 
title.

Cry, the Beloved Country Name _______________________
Lesson 9
Handout 16  Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Crying Out Loud

Part A.

Directions: Alan Paton’s title refers specifi cally to South Africa during apartheid, but it has univer-
sal applications. Use the following questions to investigate possibilities.

1. First, think in terms of the microcosm of your school. What circumstances might cause 
your school community to be in tears?

2. Think about cities. What events, past or current, might cause an entire city to cry?

3. Think of the entire country. What historical events in the United States could provoke the 
same responses voiced in Cry, the Beloved Country?

4. What other countries, besides the United States and South Africa, could plead, “Cry, the 
beloved country”?

5. Personify the universe, including and beyond planet Earth. Are there reasons to cry? Be 
specifi c.

Part B.

Directions: Write a poem or create a visual about one of the situations you cited in part A. Model 
your title on the title of the novel.

Cry, the Beloved Country Name _______________________
Lesson 9
Handout 17  Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Lesson 10

Metaphor and Irony

Objectives
To fi nd examples of literary devices used 
by the author

To detect how metaphors and ironies add 
to the reader’s understanding

Notes to the Teacher
 Alan Paton uses many literary devices, but 
for this analysis only two will be considered: 
metaphor and irony. The choice to highlight 
metaphor and irony is fi rst one of exercising op-
tions and second one of recognizing devices that 
have sustained use in the novel. For advanced 
students, you may want to add a treatment 
of foreshadowing and prophecy. For example, 
near the beginning of the novel, Kumalo’s wife 
makes a prophetic statement about people who 
go to Johannesburg. 

Procedure
1. Defi ne metaphor. (A metaphor is a fi gure of 

speech that implies an analogy. A simple 
metaphor may occur just once to create a 
picture for the reader; a sustained or con-
trolling metaphor functions throughout an 
entire work.)

2. State that Johannesburg is an important 
place in the novel, but it is more than just 
a place. It also has metaphorical value.

3. Distribute Handout 18, and have small 
groups complete part A.

Suggested Responses:

1. Kumalo’s wife has lost loved ones to 
a city that changes their lives and 
causes them to abandon their roots.

2. It is the main industrial city, the center 
of South African life.

3. The country people fi nd even crossing 
the street a dangerous experience. 
(This may also foreshadow Absalom’s 
death, for unwary people are killed in 
Johannesburg.)

4. There is prestige in knowing the big 
city; Kumalo has never been to the 
city before, but he enjoys the respect 
accorded to one who has been there 
often. 

•

•

5. Johannesburg is a place where people 
seldom fi nd calm and peace of mind.

6. It would seem that Kumalo has been 
successful, for he has already found 
Gertrude and brought her to shelter. As 
the reader knows, that is a deceptive 
security, for she does not accompany 
him to Ndotsheni, just as he will not 
be able to rescue Absalom. The tribe 
is not really being restored.

7. One hopes that the new society is not 
so riddled with fear and violence as that 
seen in Johannesburg, but one fears 
that what appears to be praise really 
points out the underlying problem.

8. People think that Johannesburg will 
solve all their problems, those that can 
be mentioned openly and those that 
should be kept secret. A person can 
fi nd safety in anonymity. The truth is 
that such anonymity keeps Kumalo 
from fi nding Absalom in time.

9. The descriptions of Shanty Town reveal 
the actual situation the black people 
encounter in Johannesburg.

10. With so much evil, confusion, and vio-
lence, no one would wish this situation 
on anyone.

11. Kumalo has journeyed in more ways 
than travel; he has been initiated into 
the depths of people’s capability for 
being inhumane.

12. Even though Johannesburg harbors 
much evil, Kumalo met with real kind-
ness both from black and white in the 
city; therefore he longs for the good 
experiences. Also the words convey the 
fascination that a large, busy city has 
for a person who has known nothing 
but a simple, country life.

4. Have students complete part B of Handout 
18 individually. (Answers will vary, but 
should include the idea that Johannesburg 
is a magnetic force that draws many people 
and keeps them in motion. It drives some 
to evil and destruction and others to a new 
knowledge about themselves. People who 
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go there are never the same; many never 
return. Finally, for those who are not white, 
it is a city of privation and fear. Those who 
are white live in fear of retaliation. No one 
is safe; few are at peace.)

5. Point out that metaphor can take the form 
of personifi cation, as it does in Paton’s 
descriptions of the land. Ask students to 
fi nd examples that depict the land as if 
it were a person. (Two examples are its 
red hills standing desolate and the rivers 
described as blood.)

6. Defi ne irony. (Irony is a fi gure of speech 
which states something that has the op-
posite intent. Irony of event occurs when 
the outcomes are the opposite of what one 
expects to happen. Some common examples 
of irony of statement are praise that implies 
blame, blame that implies praise, grim humor, 
understatement, sarcasm, and hyperbole, 
which sometimes becomes caricature.)

7. Distribute Handout 19, and have small 
groups complete the exercise.

Suggested Responses:

1. Arthur Jarvis spent his adulthood try-
ing to better the lot of black people. He 
should have been venerated by them, 
not killed by a black youth. 

2. Absalom did not intend to kill Arthur, 
but there is no provision for a black 
man whose act was not premeditated. 
Because he told the truth, he has to 
die. Johannes Pafuri and Matthew 
Kumalo, who lied, go free because no 
one can really prove they were there. 
The latter two planned the robbery, 
but they are lucky enough not to have 
killed a white man.

3. One would think that the father of the 
murdered man would shun the father of 
the murderer, but this compassionate pair 
show that love can overcome fear and 
hate. These are men who realize that 
the enemy is bigger than one individual 
and must be conquered at every level.

4. John Kumalo speaks as if something 
great is coming to liberate the black 
people, but really all he wants is 
greatness for himself, the power to be 
acclaimed a leader.

5. Both Arthur Jarvis and Abraham Lincoln 
died trying to give people their rights, 
and both were murdered needlessly.

6. The discovery of gold gets more at-
tention than the murder trial. The 
unpronounceable names are only such 
because the person commenting is 
English, not Afrikaner. The men who 
make the money in the mines do not 
do the back-breaking work; they are 
commended for their courage, foresight, 
and mental strain, while at the same 
time they are cheating others. The 
wealthy go to their ranches, but they 
know nothing about the deteriorating 
condition of the land and how they 
are ruining the balance of nature with 
wasteful hunting; their use of wealth 
deprives people of a decent way of 
life. The idea of giving the natives too 
many vitamins is ridiculous; no one is 
providing for them at all.

7. Msimangu means that John Kumalo 
will stop just short of putting his own 
life in danger. All he really wants is 
the power to sway people. If he were 
really an honest crusader, he would 
put his life on the line for a cause. 
Msimangu apparently believes it is too 
early for the blacks to gain anything, 
for they have not found the right leader. 
The result of a disorganized uprising 
would be mass death.

8. Harrison seriously advocates Ku Klux 
Klan methods, yet ironically he is right; 
such tactics won’t help. As a typical 
white Englishman in isolation from the 
real world, he just does not realize the 
extremity of the situation.

9. Harrison acknowledges the double 
standard set up for the races; white 
laborers have a voice in their working 
conditions; black laborers are treated 
like work animals. This again is a 
beautifully phrased understatement.

10. Harrison thinks that giving South Africa 
up to the natives would be the only 
way they could have power, yet that 
is the worst-case scenario. He does not 
consider human rights. If there were 
a republic, the blacks would have a 
vote, and the whites would either be 
out of power or have to share it.
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Johannesburg as a Metaphor

Part A.

Directions: Use the following questions to analyze Alan Paton’s use of a sustained and controlling 
metaphor in dealing with Johannesburg.

1. What does Kumalo’s wife say about Johannesburg in chapter 2? What does she mean?

2. Reread the last paragraph of chapter 2. What does the narrator mean?

3. What does the third paragraph of chapter 3 reveal about Johannesburg? 

4. Near the end of chapter 3, why do the people regard Kumalo with respect? 

5. In chapter 5, what does Msimangu say about quiet and Johannesburg?

6. Explain the signifi cance of the last sentence in chapter 6.

Cry, the Beloved Country Name _______________________
Lesson 10
Handout 18 (page 1) Date ________________________ 

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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7. In chapter 7, what does John Kumalo say about the tribal tradition and the city?

8. Examine the fi rst paragraph of chapter 9. What does it mean? 

9. In chapters 9 and 10, what do we learn about Shanty Town?

10. Explain the meaning of the last sentence in chapter 23.

11. Reread the fourth paragraph of chapter 31. What does Kumalo realize?

12. In chapter 32 after reading Msimangu’s letter, what feeling surprises Kumalo? Why?

Part B.

Directions: Consider both the surface and implied meanings of the passages referred to in part A. 
Write a paragraph explaining how Paton makes metaphorical use of Johannesburg.

Cry, the Beloved Country Name _______________________
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Ironic Happenings and Statements

Directions: Use the following questions to consider the use of irony in Cry, the Beloved Country.

1. Why is it ironic that Arthur Jarvis is the one who is murdered?

2. Why is the verdict in Absalom’s trial ironic?

3. Why is the ending of the story pleasantly ironic?

4. In the middle of chapter 26, the narrator comments about two meanings in what John 
Kumalo says. What are the two meanings? How does such a statement create an irony of 
situation?

5. Why is it ironic that Arthur Jarvis apparently studied and revered Abraham Lincoln?

Cry, the Beloved Country Name _______________________
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6. Reread chapter 23. Note that the tongue-in-cheek description and comments are full of 
ironies that seem to praise while they blame. Find at least fi ve examples of verbal irony.

7. In chapter 26 Msimangu says that John Kumalo’s corruption is a reason for gratitude. 
What does Msimangu mean? Why is this statement ironic?

8. Examine the older Harrison’s comments in chapter 21. What ironies do you see in his 
comments about safety?

9. How are Harrison’s comments about black people and unionization ironic?

10. Where is the irony in Harrison’s statements about the mines and a republic?
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Lesson 11

The Beloved Country 
Still Causes Tears

Objectives
To analyze Arthur Jarvis’s writings about 
South Africa 

To compare the South African situation 
as depicted in 1948 by Alan Paton to the 
present situation

Notes to the Teacher
 Lesson 1 dealt briefl y with the historical 
background of South Africa to give students 
some understanding of the political and social 
setting for the novel. Some updating of the 
situation will show how accurate and prophetic 
Alan Paton’s writing is. 

 It should become clear that Msimangu’s 
prophecy was accurate for a time. Nelson 
Mandela’s emphasis on reconciliation and the 
rise of the African National Congress helped to 
stem violence and set South Africa on a road 
to recovery, rocky road though it can be. On a 
grass-roots level, race relations still cause con-
fl icts. One problem with this topic is that histo-
ry sometimes develops in unforeseen ways and 
perspectives may be easily outdated as events 
unwind. You will want to update yourself on 
the current situation in South Africa before 
you conduct this lesson.

 In this lesson, students examine Arthur 
Jarvis’s manuscript in chapters 20 and 21. 
Certainly his is the voice of historical insight 
and justice in the novel. Students then consid-
er Msimangu’s prophecy. Finally, they examine 
several events in the transition from apartheid 
to the present day. To complete the research 
portion of Handout 20, students  need access 
to the Internet.

 Note: The Center for Learning publishes 
novel/drama curriculum units for most of the 
titles listed in the fi rst optional activity. 

Procedure
1. Remind students that they began this unit 

with research about South Africa, and 
point out that the novel itself is serious 
social criticism.

•

•

2. Distribute Handout 20, and have students 
complete the exercise either individually 
or in small groups.

Suggested Responses:

1. Arthur Jarvis is fairly lenient in his judg-
ment of the early settlers; he indicates 
that they acted according to what they 
knew at the time.

2. Jarvis asserts that his generation is 
aware of the bad consequences and 
injustice of the system, so the system 
must be changed.

3. On a very basic level, education is 
society’s best protection; education pre-
pares children to become law-abiding, 
constructive citizens.

4. The country claims to be Christian, but 
does not want to behave in a Christian 
way. White authority behaves like a 
capricious God, twisting this way and 
that to avoid accountability.

5. There is often a battle between the de-
sire for wealth and the need to share. 
This observation applies not only to the 
United States, but to all places at all 
times.

6. Msimangu regrets that black men who 
come to power in the city become just 
as selfi sh and controlling as the whites. 
He fears that the black people will rise 
up in hatred and violence.

7–9. These events seem to be fulfi llments 
of Msimangu’s prophecy. White society 
strove savagely and futilely to maintain 
control, and the poor became increasingly 
frustrated and angry. Newsmagazines of 
the late 1980s show pictures of police 
fi ring on black school children. Other 
nations began to boycott South Africa, 
putting the country in an even worse 
state. The gold strike was an economic 
disaster.

10. Msimangu was correct about some future 
events.
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11. Although South Africa has many social 
problems, it has the basis for a strong 
economy and by law people have equal 
rights. The country appears to be rela-
tively stable. For some people, both black 
and white, it has become a fi ne place 
to vacation!

12. Although no one person can single-hand-
edly change history, Nelson Mandela 
was a powerful infl uence. Wise lead-
ership with a trusting following was 
a key factor. In the end, desire for 
reconciliation and willingness to com-
promise prevailed.

13. Ndotsheni appears to be a microcosm 
of the country.

14. The novel tells a story with historical 
accuracy, but, even more important, 
it deals with what happens when a 
society is based on injustice. 

3. Write the following quotation on the chalk-
board or an overhead projector: “There is 
the psychological diffi culty of the conqueror 
living on equal terms with the conquered. 
I’m not sure Americans can understand 
how diffi cult that is going to be.”

 Explain that Alan Paton made this state-
ment in an interview in 1986, a time of 
great upheaval in South Africa. Ask stu-
dents what the quotation suggests about 
Paton’s attitude toward the white minor-
ity. (He understands that it will be very 
diffi cult for them to abandon the notion of 
their own superiority.)

4. Ask students if Paton was correct in 
his assessment of Americans. (Since the 
United States was founded on the basis 
of subjugating both Native Americans and 
African-Americans, we should be very able 
to understand the diffi culties involved.)

Optional Activities
1. Read one of the following works, and 

compare/contrast it with Cry, the Beloved 
Country.

 Anne Frank: The Diary of a Young Girl, 
Anne Frank

 Black Boy, Richard Wright

 I Know Why the Caged Bird Sings, 
Maya Angelou

 Kaffi r Boy, Mark Mathabane

 Native Son, Richard Wright

 Things Fall Apart, Chinua Achebe

2. Research one of the following topics, and 
present your fi ndings to the class.

 Tourism in South Africa

 The South African stock market

 Homelessness in South Africa

 Mining in South Africa

 AIDS in South Africa

 South African poets

•

•

•

•

•

•

•

•

•

•

•

•
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The Beloved Country Today

Directions: Use the following questions to consider the accuracy of Alan Paton’s perspective in Cry, 
the Beloved Country.

1. Read the sections of Arthur Jarvis’ manuscript in chapters 20 and 21. Does he condemn 
the people who originated apartheid? What is his judgment of their actions?

2. Why does Arthur Jarvis assert a different imperative for his own generation?

3. Why does Jarvis want education for black children?

4. According to Jarvis, what is at the heart of South Africa’s dilemma? Does he propose a 
solution?

5. Read the passage that ends Jarvis’ manuscript in chapter 21. Which comments have a 
bearing on the United States, both historically and in the present day?

6. Reread Msimangu’s comments near the end of chapter 7, after the conversation with John 
Kumalo. What does he regret about black people who gain power? What does he fear?

7. Research the 1976 Soweto uprising. What happened?

Cry, the Beloved Country Name _______________________
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8. Research the 1986 fi ghting around Cape Town’s shanty town. What happened?

9. Research the 1987 gold miners’ strike. What was its effect? How did it end?

10. Were Msimangu’s fears justifi ed?

11. Research the economic, political, and social situation in South Africa today.

12. How did South Africa get from the upheaval of the late 1980s to the present situation?

13. Have points of view like those of James Jarvis, Stephen Kumalo, and Msimangu prevailed, 
or is South Africa today very much like the country Paton describes in Cry, the Beloved 
Country?

14. To what extent is Cry, the Beloved Country prophetic?
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Lesson 12

The Movie

Objectives
To view and appreciate the 1995 fi lm ad-
aptation of the novel

To compare and contrast the novel and 
the fi lm

To write a fi lm review

Notes to the Teacher
 The 1995 fi lm adaptation of Cry, the Beloved 
Country is proof that the end of apartheid has 
not made the story irrelevant. Instead, its en-
during elements stand out clearly. James Earl 
Jones presents a moving portrait of Stephen 
Kumalo; Richard Harris is both restrained and 
convincing as James Jarvis. Having read the 
novel, students will enjoy seeing the fi lm. 

 This lesson begins with students’ consider-
ations of choices they would make in creating 
a movie based on the novel. Second, students 
use a guide to view the movie critically. (The 
fi lm is widely available for rental and can be 
purchased from online retailers.) Finally, they 
write reviews aimed at teenage audiences. 

Procedure
1. Ask students to imagine that they are 

planning to make a movie of Cry, the 
Beloved Country. Ask them to brainstorm 
actors they would want to play various 
roles. Ask them what events they would 
feature and if there are any they would 
leave out. How would they handle the let-
ters and essays that comprise part of the 
novel? How would they handle the poetic 
sections?

2. Distribute Handout 21, and have students 
review the questions. Direct the class to 
view the movie carefully and jot observa-
tions along the way. Show the fi rst forty 
minutes of the movie, up to the fi rst sight 
of the reformatory. Then conduct small or 
large group discussion of questions 1–6.

Suggested Responses:

1. The cinematographers emphasize the 
beauty of the natural landscape.

•

•

•

2. Music is especially prevalent in convey-
ing the atmosphere of the city.

3. Some viewers fi nd Msimangu in the 
movie to be both younger and more 
militant than they expected.

4. At the brothel Gertrude appears to be 
more sullen than sick.

5. The actor’s powerful voice matches the 
impression given in the book. Nonver-
bal cues (such as shifty eyes and a 
guarded smile) convey personality.

6. The Jarvis plot line is introduced ear-
lier; fi lms can juxtapose images more 
easily than print media can.

3. Show the rest of the movie. Then have 
small groups discuss the rest of the ques-
tions on Handout 21.

Suggested Responses:

7. Absalom appears to be naïve in that 
he quickly and openly confesses his 
actions. He is also honest and very 
respectful of his father. All of his re-
sponses are understated.

8. Stephen is overcome with stress at the 
situation. He did not expect to fi nd 
James Jarvis at the Smiths’ house.

9. It is the terrible occurrence of Absalom 
killing Arthur.

10. The novel stays with Stephen Kumalo, 
far away from the scene of the execu-
tion, while the movie actually depicts 
the event. Responses to this directorial 
choice may vary.

11. The severity of the drought is mini-
mized in the movie; Jarvis does not 
send milk to the villagers; the new 
plot line of improved farming methods 
is not introduced.

12. The movie is remarkably true to the 
novel.

13. Many answers are possible. Critics 
applaud the performances of James 
Earl Jones and Richard Harris.
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14. Answers may vary. Some students may 
feel that Stephen Kumalo seems older 
in the movie than they imagined; oth-
ers may fi nd that Msimangu lacks the 
refl ective depth evident in the novel.

15. The choices made in the movie em-
phasize James Jarvis as friend rather 
than as affl uent benefactor.

4. Review the basics of all writing assign-
ments: audience and purpose. Ask students 
to write reviews of the movie for a target 
audience of people their own age who 
will be reading the novel in their English 
classes. If necessary, suggest topics for 
inclusion: general recommendation, some 
plot summary without giving everything 
away, high points in the movie, ways the 
movie can help to improve comprehension 
of the novel. Allow time for peer editing, if 
desired, and for sharing the fi nal drafts.
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Movie Viewing Guide: Cry, the Beloved Country (1995)

Directions: This movie adaptation stars James Earl Jones as Stephen Kumalo and Richard Harris 
as James Jarvis. As you view the fi lm, jot down observations related to the following questions. 

1. What does the video show of the South African countryside?

2. How does the movie convey Johannesburg? What fi lm devices does it use?

3. Is the Msimangu in the movie similar to or different from the character you imagined as 
you were reading the novel? Explain.

4. Respond to the initial view of Gertrude. 

5. How does the actor playing John Kumalo use nonverbal communication to convey character 
traits?

6. How does the movie alter the novel’s order of events? Why?

7. What does the actor playing the role of Absalom emphasize about his character?

8. Why does Stephen Kumalo fall to the ground when he meets James Jarvis at the Smiths’ 
home?

9. What is the heavy thing to which Kumalo refers?

10. Compare the movie’s treatment of Absalom’s execution with the treatment in the novel. 

11. What elements in the novel’s conclusion are minimized or omitted in the closing scenes in 
the movie? 

12. Overall, how accurate is the movie’s presentation of the novel?

13. Which actor do you think did the best job with his or her role? Explain.

14. Did any of the characters seem very different from what you imagined?

15. How does the movie alter the presentation of James Jarvis?

Cry, the Beloved Country Name _______________________
Lesson 12
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Reading Guide

Directions: Use the following questions to guide your reading of Cry, the Beloved Country.

Book 1

1. What is the main focus of the fi rst chapter?

2. What reasons does Stephen Kumalo have to go to Johannesburg?

3. When he fi rst arrives in Johannesburg, what experiences indicate that both bad and good 
exist in the city?

4. What is an umfundisi?

5. What do we learn during Kumalo’s fi rst meeting with Gertrude?

6. Kumalo embarks on a long and frustrating search. For whom?

7. Describe the content and style of chapter 9.

8. What information does chapter 11 introduce?

9. What premonition is evoked almost immediately?

10. Describe the meeting of Absalom and his father in chapter 14.

11. Why does Kumalo want Absalom to get married?

12. What do the lawyer and Father Vincent have in common?

Cry, the Beloved Country Name ______________________
Supplementary Materials (page 1) 
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Book 2

1. How does chapter 18 switch the focus of the novel?

2. What bad news does James Jarvis receive?

3. How would you describe the relationship between James Jarvis and his son?

4. In chapters 20 and 21, what does Jarvis read?

5. Three young men are arrested for the murder of Arthur Jarvis. Who are they? How do 
they plead?

6. Why do the news media do very little with the murder trial?

7. What chance meeting occurs at the beginning of chapter 25? Is there anything surprising 
about it?

8. Who is the voice in chapter 26? What does Msimangu say about him?

9. What is the verdict in the trial?

10. What does Stephen Kumalo do in his last days in Johannesburg?

11. What happens to Gertrude?

Cry, the Beloved Country Name ______________________
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Book 3

1. Why does Kumalo think he should resign his position?

2. What is wrong in Ndotsheni?

3. Who is the young boy who visits Kumalo? What does the child want?

4. How does Jarvis help the villagers?

5. Why does Kumalo send a note to Jarvis?

6. In chapter 36, why does Kumalo go up into the hills?

7. What is Alan Paton saying in the concluding paragraph?

Cry, the Beloved Country Name ______________________
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Reading Guide Answer Key

Book 1

1. The fi rst chapter focuses entirely on setting. We see a land of great beauty, but one that 
is being ruined by erosion and overuse.

2. Msimangu’s letter asks Stephen Kumalo to go to the city because Gertrude, Kumalo’s 
sister, is very sick. Kumalo’s son is in Johannesburg and has not written in a long time; 
Kumalo’s brother is also there.

3. A young man pretends to help, but actually robs Kumalo. Mr. Mafolo goes out of his way 
to help Kumalo reach his destination.

4. Umfundisi is a title for a minister.

5. Gertrude has been sick, she has a small child, and she has been working as a prostitute 
in a very bad neighborhood. She agrees to return home to the village.

6. Kumalo tries to fi nd his son Absalom.

7. The chapter is not about the novel’s main characters, but about the people in general. The 
style is poetic and emphasizes the plight of the poor.

8. Arthur Jarvis, a white liberal, has been shot and killed by intruders in his own home. 
Jarvis is the son of a white family who live not far from Kumalo’s home.

9. There is a rising sense that Absalom was somehow involved in the murder.

10. The conversation between Stephen and Absalom is very restrained; there is a barrier be-
tween them that they cannot transcend.

11. Absalom’s girlfriend is pregnant.

12. They are white men who are kind to Kumalo. Father Vincent is always understanding and 
respectful. The lawyer takes Absalom’s case not for money, but out of kindness.

Book 2

1. Book 2 begins with James Jarvis at his farm, High Point, which is situated in the hills 
above Ndotsheni. This farm, unlike the others we have seen in the novel, has been well 
managed and is successful.

2. His son was shot to death at home in Johannesburg.

3. James Jarvis and his son had serious disagreements about the racial situation in South 
Africa. Jarvis seems to have left his wife with the main responsibility for parenting.

4. Jarvis reads papers written by his son. They deal primarily with the racial situation in 
South Africa, and they help Jarvis to understand his son more clearly.

5. Stephen Kumalo’s son Absalom pleads guilty, but says he did not mean to kill Matthew 
Kumalo. Absalom’s cousin pleads not guilty and claims not to have been present at the 
murder scene. Johannes Pafuri, the third, also claims not to have been present. 

6. The public has been excited and distracted by the discovery of a rich gold mine.

7. In fulfi lling his promise to inquire about Sibeko’s daughter, Stephen Kumalo meets Ar-
thur Jarvis, who does not recognize him. The two men express no animosity toward each 
other.
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8. John Kumalo delivers a passionate civil rights speech; Msimangu says that John Kumalo 
is motivated by greed and ambition.

9. Matthew and Johannes are found innocent and are released. Absalom is found guilty and 
sentenced to hang.

10. Stephen arranges the marriage of Absalom and his pregnant girlfriend. He has a fi nal, un-
derstated conversation with Absalom. He also attends a fi nal dinner with his new friends. 
At this dinner Msimangu announces his intention to retire to a monastery.

11. Instead of returning to the village with Kumalo, Gertrude has run away.

Book 3

1. Kumalo is ashamed of the guilt associated with his family.

2. Ndotsheni is suffering a state of drought.

3. Arthur Jarvis’s young son wants to learn Zulu.

4. Jarvis sends milk for the children and arranges to help reform the village’s farming methods.

5. Kumalo sends Jarvis a sympathy note because of the death of Mrs. Jarvis.

6. It is the day of Absalom’s execution; Kumalo wishes to be alone in prayer.

7. The concluding paragraph expresses no certainty about when or if South Africa will be 
healed.

Cry, the Beloved Country 
Supplementary Materials (page 2) 
     

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.



67

Unit Test

Part A.

Directions: Match each item with the correct description.

Cry, the Beloved Country Name ______________________
Supplementary Materials 
     Date ________________________
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________ 1. Stephen Kumalo

________ 2. Absalom Kumalo

________ 3. James Jarvis

________ 4. Arthur Jarvis

________ 5. Msimangu

________ 6. Mrs. Lithebe

________ 7. Umfundisi

________ 8. Ndotsheni

________ 9. Tixo

________ 10. Umnumzana

________ 11. veld

________ 12. Gertrude

________ 13. Mr. Mafolo

________ 14. Mr. Carmichael

________ 15. Father Vincent 

a. the lawyer who takes the case of the parson’s son 
pro deo (for God)

b. a title for a minister used in respect

c. Stephen Kumalo’s sister

d. a title meaning sir

e. a wealthy white land owner

f. open grass country

g. Xosa word for the Great Spirit

h. the servant of the murdered man

i. a loving woman who rented a room to the parson

j. the man who was murdered

k. a country parson

l. the rosy-cheeked English priest

m. the minister who helps the parson fi nd his son

n. the parson’s son

o. the man who leads the parson to the Mission 
House

p. the village where the parson lives

Part B.

Directions: Answer the following questions concisely but completely on separate paper. 

1. Msimangu says that the government is more afraid of Dubula than it is of Tomlinson or 
John Kumalo. Why is this statement true?

2. Why does Gertrude never reach the parson’s country home?

3. Fear is a recurring word in the novel. By using specifi c examples, explain what you consider 
to be the greatest fears of the black people and the white people.

4. Describe the solution to this fear by citing three specifi c examples in the novel when people 
successfully combat fear and hatred.
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Unit Test Answer Key

Part A.

Cry, the Beloved Country 
Supplementary Materials 
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1. k

2. n

3. e

4. j

5. m

6. i

7. b

8. p

9. g

10. d

11. f

12. c

13. o

14. a

15. 1

Part B.

1. John Kumalo wants power and loves to hear himself talk, but behind the bluster is an 
easily frightened man whose main interest is protecting himself. Tomlinson has brains, but 
Dubula has heart. The latter has a deep conviction about what is right, and he is not afraid 
or self-seeking; therefore he is capable of leading people even to their deaths for a cause. 
Such people can bring change through open revolution.

2. It seems that Gertrude cannot bring herself to leave the city and its attractions, even if she 
must continue a life of prostitution.

3. Answers will vary, and any that are carefully backed by examples from the text are ac-
ceptable. Perhaps for blacks it is apartheid itself, for it causes inequalities such as slum 
housing, work passes, worthless land, and injustice in the courts. The whites fear losing 
their position of superiority and thus fear violence, threats to their lives, giving up power 
or privilege, and changing laws to give equal justice to black people.

4. Answers will vary. One might cite Msimangu, who helps Kumalo fi nd his son and then 
gives his money to Kumalo when he himself decides to adopt a life of meditation. Another 
possibility is James Jarvis, who learns after reading his son’s manuscript and helps the 
people of Ndotsheni by having a dam built to provide water and by promising to build 
them a church. A third might be Stephen Kumalo, who never blames the white people even 
though the system has corrupted his son, his brother, and his sister and has robbed his 
people of the right to have a decent life.
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Essay Test

Directions: Respond to the following writing prompts on separate paper.

1. Choose one of the following quotations and explain its meaning and its signifi cance to the 
action of the novel. 

 a. James Jarvis says, “I have seen a man who was in darkness . . . till you found him.”

 b. Msimangu says, “When a man loves, he seeks no power, and therefore he has power.”

 c. Father Vincent says, “Fear is a journey, a terrible journey, but sorrow is at least an arriv-
ing.”

2. It is easy to consider this novel as dealing merely with the South African dilemma, yet Alan 
Paton, by using Arthur Jarvis’s interest in Abraham Lincoln, gives it a broader interpreta-
tion by linking it to our own country’s problem with slavery. He also gives many clues to 
indicate that he is thinking beyond a racial issue at a specifi c place and time. 

 Discuss the universality of the novel’s theme and characters. In your essay, do not deal 
with the social or racial problems as such; instead, decide what the novel says about hu-
man experience and the motivation for human actions. Then use specifi c examples from 
your own experience or knowledge of human behavior to show that Paton’s characters and 
theme have universality, that they are representative of people in other situations.

Cry, the Beloved Country Name ______________________
Supplementary Materials 
     Date ________________________
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Essay Test Answer Key

1. a. This quotation voices well the sensitive white person’s dilemma. Jarvis is the man who 
was in darkness, for he had never before really come in contact with black people’s 
situation. Once he reads his son’s viewpoint and meets the humble and sincere Kumalo, 
he wants to help the black people, for he sees their victimization. He conquers hate and 
fear through love and understanding. The signifi cance is that there has been no real 
communication between the races; apartheid is possible because black people seldom 
see the luxurious life of the whites, who in turn never think about the oppression of 
the blacks. Fear of each other and blindness to the other’s viewpoint cause violence, 
destruction, and death.

b. This quotation states the sore need of South Africa for a leader who loves and under-
stands both whites and blacks and therefore can bridge the gap between them. Violence 
will engender greater hatred and destruction; people like John Kumalo, who need power 
to bolster their own egos, will prove to be cowards when confronted by those more pow-
erful than they. Only the true humanitarian will hazard his life for a cause. He attracts 
those with a similar motivation and causes fear in those who have more selfi sh reasons 
to act.

c. Father Vincent’s words show the superiority of sorrow over fear. Fear always makes one 
poorer, but sorrow, if properly handled, can enrich a person. People who know devas-
tating sorrow, as Stephen Kumalo and James Jarvis do in the loss of their sons, can 
take one of two directions: they can fear each other and the other race more, or they 
can use the tenderness that comes with a broken heart to open themselves to each 
other. Because they have already experienced the greatest loss, they can see the folly 
of putting high value on things of lesser importance. They have arrived at a new sense 
of values, seeing human relationships as they should be.

2. Answers will vary, but there are many who grasp power as John Kumalo did, many who 
impatiently take the law in their own hands as the three black youths did, many truthful 
people who like Absalom fi nd themselves caught while liars go free, a few who lead from 
sincere belief like Arthur Jarvis and Dubula, and a very few who bridge the gap between 
the races as James Jarvis and Stephen Kumalo do; but those few fi nd some solutions and 
inner peace. 

Cry, the Beloved Country 
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© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.



The Publisher

	 All instructional materials identified by the TAP® (Teachers/ 
Authors/Publishers) trademark are developed by a national network of 
460 teacher-authors, whose collective educational experience distin-
guishes the publishing objective of The Center for Learning, a nonprofit 
educational corporation founded in 1970.

	 Concentrating on values-related disciplines, the Center publishes 
humanities and religion curriculum units for use in public and private 
schools and other educational settings. Approximately 600 language 
arts, social studies, novel/drama, life issues, and faith publications are 
available.

	 Publications are regularly evaluated and updated to meet the chang-
ing and diverse needs of teachers and students. Teachers may offer 
suggestions for development of new publications or revisions of existing 
titles by contacting

The Center for Learning
Administration/Editorial
29313 Clemens Road, Suite 2E
Westlake, OH 44145
(440) 250-9341  •  FAX (440) 250-9715

	 For a free catalog containing order and price information and a 
descriptive listing of titles, contact 

The Center for Learning
Customer Service
590 E. Western Reserve Rd., Unit 10-H
Youngstown, OH 44514
(800) 767-9090 • FAX (888) 767-8080
http://www.centerforlearning.org



  

  

Common Core  

English Language Arts 

Standards 
 

 

© The Center for Learning   •   www.centerforlearning.org 

 

Cry, the Beloved Country 
ISBN 978-1-56077-855-4 

Entire Unit 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text. 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its 
development over the course of the text, including how it emerges and is 
shaped and refined by specific details; provide an objective summary of the 
text. 

RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting 
motivations) develop over the course of a text, interact with other characters, 
and advance the plot or develop the theme. 

RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the cumulative impact 
of specific word choices on meaning and tone (e.g., how the language evokes 
a sense of time and place; how it sets a formal or informal tone). 

RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order 
events within it (e.g., parallel plots), and manipulate time (e.g., pacing, 
flashbacks) create such effects as mystery, tension, or surprise. 

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of 
literature from outside the United States, drawing on a wide reading of world 
literature. 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic 
mediums, including what is emphasized or absent in each treatment (e.g., 
Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of 
Icarus). 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 
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RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or 
live production of a play or recorded novel or poetry), evaluating how each 
version interprets the source text. (Include at least one play by Shakespeare 
and one play by an American dramatist.) 

W.11-12.7 Conduct short as well as more sustained research projects to answer a 
question (including a self-generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. 

SL.9-10.1a Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. 

SL.9-10.1b Work with peers to set rules for collegial discussions and decision-making 
(e.g., informal consensus, taking votes on key issues, presentation of alternate 
views), clear goals and deadlines, and individual roles as needed. 

SL.9-10.1c Propel conversations by posing and responding to questions that relate the 
current discussion to broader themes or larger ideas; actively incorporate 
others into the discussion; and clarify, verify, or challenge ideas and 
conclusions. 

SL.9-10.1d Respond thoughtfully to diverse perspectives, summarize points of agreement 
and disagreement, and, when warranted, qualify or justify their own views 
and understanding and make new connections in light of the evidence and 
reasoning presented. 

SL.9-10.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and 
interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest. 

SL.11-12.1a Come to discussions prepared, having read and researched material under 
study; explicitly draw on that preparation by referring to evidence from texts 
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and other research on the topic or issue to stimulate a thoughtful, well-
reasoned exchange of ideas. 

SL.11-12.1b Work with peers to promote civil, democratic discussions and decision-
making, set clear goals and deadlines, and establish individual roles as 
needed. 

SL.11-12.1c Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a 
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives. 

SL.11-12.1d Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required 
to deepen the investigation or complete the task. 

SL.11-12.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and 
interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest. 

L.9-10.4a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a 
word’s position or function in a sentence) as a clue to the meaning of a word 
or phrase. 

L.9-10.5a Interpret figures of speech (e.g., euphemism, oxymoron) in context and 
analyze their role in the text. 

L.9-10.5b Analyze nuances in the meaning of words with similar denotations. 

L.11-12.4a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a 
word’s position or function in a sentence) as a clue to the meaning of a word 
or phrase. 

L.11-12.4b Identify and correctly use patterns of word changes that indicate different 
meanings or parts of speech (e.g., conceive, conception, conceivable). 

L.11-12.4c Consult general and specialized reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the pronunciation of a 
word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage. 

L.11-12.5a Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze 
their role in the text. 

L.11-12.5b Analyze nuances in the meaning of words with similar denotations. 

 

Source 

Common Core State Standards (Washington, D.C.: National Governors Association Center for Best Practices, Council of Chief 
State School Officers, 2010) 
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