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Introduction

	 There are two Advanced Placement English tests: one in Language and 
Composition, the other in Literature and Composition. Although their 
concerns overlap in many ways, the exams differ in focal points. The first 
one centers on nonfiction, whereas the second centers on poetry, fiction, 
and sometimes drama. Classes preparing students for the language exam 
necessarily focus on works of nonfiction and on fine points of diction and 
syntax; they also emphasize skills necessary in responding to a document-
based essay question, which is in essence a kind of mini-research topic. 
Preparation for the literature exam requires extensive work with poetry 
and fiction, as well as intensive work with analytical writing.
	 Both exams include multiple-choice questions and prompts for essays. 
In the language exam, one of these is a document-based question. In the 
literature exam, one prompt usually focuses on poetry and a second one on 
fictional prose; the third essay question is more open-ended and involves 
discussion of a specific topic in relationship to a work of literature.
	 Following a rigorous reading, writing, and discussion program that 
usually constitutes an Advanced Placement English class, students ben-
efit from activities to help them approach the exam as well prepared as 
possible. The lessons in this unit do not attempt to break new ground by 
teaching new material; the goal is to organize what students have already 
learned so that they are ready to apply it as they successfully complete the 
exam(s). 
	 The best long-range test preparation is a strong vertical Advanced Place-
ment program, one that reaches back to at least ninth grade. A concerted 
focus on appreciation, understanding, literary analysis (using correct ter-
minology), and writing skills over a number of years can produce highly 
qualified Advanced Placement candidates. It is difficult for one teacher to 
do this in one course with students who are otherwise unfamiliar with the 
necessary skills.
	 The best short-range preparation addresses both skills with complex 
multiple-choice questions and the ability to think and write fairly quickly in 
response to prompts. The lessons and handouts in this unit work with both 
of those topics. It will also help if students approach the exam well rested, 
well nourished, calm, and focused. If they leave the exam feeling that they 
actually enjoyed the experience—like a well-run race after months of track 
practice—they have probably done very well indeed.
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Teacher Notes

	 The lessons in this unit are intended to help students prepare for one 
or both of the Advanced Placement English tests in conjunction with a 
rigorous course of language arts study. The lessons emphasize discussion, 
both with the whole class and in small groups. They can be used occasion-
ally throughout the term when students are completing extensive reading 
assignments. Another option is to use them in the weeks immediately pre-
ceding the administration of the exams. You will want to pick and choose 
the lessons most useful in light of your students’ strengths and weaknesses 
and the specific exam(s) they plan to take.
	 The twenty-eight lessons in the unit address many skills involved in 
successful completion of the Advanced Placement exams. Procedures em-
phasize the students’ active engagement and development of autonomy. 
The lessons take a recursive approach. If your time is severely limited (and 
it usually is for most of us), you may find the following categories helpful:

•	 Terminology and applications of terms are major concerns in Les-
sons 2, 10, 12, 17, and 20. Terms include literary and rhetorical 
devices, stylistic devices, logical fallacies, and propaganda tools. 

•	 Lessons 3, 8, 15, and 21 include document-based questions (DBQs) 
and are most relevant to the exam in language and composition. 

•	 Lessons 23 through 28 are oriented directly toward the literature 
and composition exam.

	 It is important to know that the subject matters of the two exams do 
overlap; preparation involves many of the same skills.
	 The first part of both English Advanced Placement tests consists of 
multiple-choice questions. Students are very familiar with this question 
format. They have encountered it in many high school subjects and in im-
portant tests like PSATs, SATs, and ACTs. What often takes them by sur-
prise is the complexity of the questions they encounter in the exams; the 
issue is not retention of factual information but the ability to use correct 
terminology in analyzing various writing selections. Practice helps, but a 
seemingly endless array of practice tests can get tedious. This unit returns 
to this topic several times to reinforce students’ testing skills.
	 The DBQ is characteristic of the Language and Composition test, 
so students taking the Literature and Composition test do not have to 
worry about that type of question, although they may encounter it in other 
Advanced Placement tests on their schedules. It involves examination 
of a series of documents as the basis of creating and supporting a thesis 
statement. The DBQ assesses students’ abilities to understand, synthesize, 
reach conclusions, and write convincingly in support of a thesis statement. 
	 Essays in both exams involve students in reading short pieces and 
writing about what they accomplish and the choices the authors made 
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	 Lesson	 Language and Composition Exam	 Literature and Composition Exam

1	 	 
2	 	 
3	 
4	 	 
5	 	 
6	 	 
7	 	 
8	 	
9	 	 
10	 	 
11	 	 
12	 	 
13	 	 
14	 	 
15	 	
16	 	 
17	 	
18	 	 
19	 	 
20	 	
21	 	
22	 	 
23	 	 
24	 	 
25	 	 
26	 	 
27	 	 
28	 	 

in completing their work. This may include issues of diction and syntax, 
imagery, figurative language, symbolism, tone, and structure. The students 
have about forty-five minutes to read an excerpt, organize a response, write 
it, and hopefully complete a quick edit.
	 The open-ended question that usually concludes the literature exam 
often provides a list of suggested texts as the basis of discussion. Frequent-
ly, students know only a few of those suggestions, which can dismay them. 
The main benefit of the list is that it provides a hint about what the ques-
tion means. By thinking about how a prompt applies to a text like Their 
Eyes Were Watching God, test candidates can devise applications to other 
literary works pertinent to the prompt. To prepare for this type of ques-
tion, it helps if students have the details about selected pieces of literary 
merit at their fingertips.
	 The College Board Web site includes the essay portions of both  
Advanced Placement English tests of recent years, as well as sample multi-
ple-choice questions and correct answers. You may want to have students 
investigate these, select questions of any type that they find interesting, and 
give short presentations explaining how they would respond.
	 Answers to handouts in this unit will vary unless otherwise indicated. 
Students may need additional paper to complete some handouts. 
	 The following chart aligns the lessons with the two Advanced Place-
ment English tests.
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Lesson 1

How to Take a Multiple-Choice Test

Objective 

•	 To learn and apply strategies for answering analytical multiple-choice 
questions

Notes to the Teacher

	 It is not difficult to answer a multiple-choice question that involves 
mere recall. A student might face a question such as the following: 

The author of The Sun Also Rises is
a.	 Ernest Hemingway
b.	 Nathaniel Hawthorne
c.	 William Faulkner
d.	 Kate Chopin

Students might describe such questions as “no brainers.” It is much more 
challenging to respond when the choices involve advanced terminology 
and analytical thinking, as they do in the Advanced Placement English 
exams.
	 Both the language and the literature exams include multiple-choice 
sections that students must complete within a limited period of time. 
These are high-stakes tests that can save the students and their families 
thousands of dollars in college tuition costs; the results matter. This lesson 
is intended to help students avoid turning multiple choice into multiple 
guess and emphasizes two skills. One is the ability to define terms based 
on word roots and context. Another is the practice of sorting the avail-
able choices into two types—possible answers and those that are clearly 
incorrect. 

Procedure

1.	 Remind students that the Advanced Placement exam they will be 
taking includes an objective section consisting of multiple-choice 
questions and that correct responses to these questions contribute to 
success in the exam as a whole. Emphasize that the questions range 
greatly in difficulty level and involve higher order thinking skills, as 
well as knowledge of college-level vocabulary and terminology. 

2.	 Point out that often unfamiliar words and terms can be defined based 
on context and on word roots. Provide three examples, and ask stu-
dents to brainstorm possible meanings of the underlined words.
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•	 “The Purloined Letter” and “The Murders in the Rue Morgue” are 
among Edgar Allan Poe’s stories of ratiocination. (Students may 
know one or both works and recognize them as detective stories 
involving the use of clues to solve crimes; they probably know the 
word rational. Ratiocination is logical thinking.

•	 The politician’s speech was marred by non sequiturs and circular 
arguments. (Context makes it clear that these are not positive 
things. Non sequiturs are statements or conclusions that are not 
logically related to what came before. Circular arguments go no-
where; they end up exactly where they began and prove nothing.)

•	 The 1980 eruption of Mount Saint Helens decimated flora and 
fauna in the area. (Context indicates that decimated means killed 
or damaged severely. Everyone knows that a florist sells flowers, so 
it is probable that fauna are animals.)

3.	 Explain that a good approach to multiple-choice questions involves 
deciding which options are possible and which are clearly incorrect. 

4.	 Distribute Handout 1, and ask students to complete the exercise 
while working with partners. Direct them to read the passage care-
fully, to underline passages that grab their attention, and to decide 
feasible answers.

5.	 Conduct a discussion in which students explain reasons for their 
choices of answers on the handout.

Suggested Responses

1.	 The best answer is b. Throughout the paragraphs, Henry Da-
vid Thoreau argues that the government should be useful to 
the people, but instead it tends to impede them.

2.	 The war between the United States and Mexico is an issue 
that put Thoreau in jail overnight and is the basis of this essay. 
The answer is a. Thoreau believed that a small group of people, 
motivated by self-interest, manipulated the government into 
the war.

3.	 The best answer is d. The people use this “weapon” to control 
the government that actually controls them.

4.	 The best answer is c. The piece is not emotional enough to be 
described as angry.

5.	 The best answer is b. We could hardly be described as having 
a government that “governs least.”

6.	 Have students work in small groups to select passages from texts 
available in the classroom and to create one analytical multiple-
choice question in which at first at least two answers seem possible. 
Use these questions for further practice in working with this type of 
question. 
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7.	 Distribute Handout 2, and use it to summarize tips for taking multi-
ple-choice tests.

8.	 Distribute Handout 3, and have students complete it individually. 
Ask the class to share general observations. (The speaker, probably 
Poe himself, is bemoaning the fact that scientific advancement strips 
away myths and replaces them with realities. In essence, science kills 
poetry.) Then review the questions on the handout.

Suggested Responses

1.	 Science, addressed in the first line, is compared to a vulture 
eating at a poet’s heart. Since vultures eat carrion, the poet 
himself must be dead. The best answer is b.

2.	 The possible answers are b and c. By the end of the poem, the 
attitude seems to be regret more than anger.

3.	 Diana is the Roman goddess of the hunt, and in mythology, 
naiads are nymphs. Elfins are magical figures in folklore. The 
best answer is d.

4.	 The best answer is d. Poe leaves completely unclear the nature 
of the lost dream beneath the tamarind tree. The tone seems 
nostalgic.

5.	 Throughout the poem, the speaker is addressing science in an 
extended apostrophe. 
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Name:

Thoreau on Civil Disobedience
Directions: Read the first two paragraphs of “Civil Disobedience” by Henry David Thoreau, and an-
swer the multiple-choice questions.

	 I heartily accept the motto, “That government is best which governs least;” and I should like 
to see it acted up to more rapidly and systematically. Carried out, it finally amounts to this, which 
also I believe,—“That government is best which governs not at all;” and when men are prepared 
for it, that will be the kind of government which they will have. Government is at best but an 
expedient; but most governments are usually, and all governments are sometimes, inexpedient. 
The objections which have been brought against a standing army, and they are many and weighty, 
and deserve to prevail, may also at last be brought against a standing government. The standing 
army is only an arm of the standing government. The government itself, which is only the mode 
which the people have chosen to execute their will, is equally liable to be abused and perverted 
before the people can act through it. Witness the present Mexican war, the work of comparatively 
a few individuals using the standing government as their tool; for, in the outset, the people would 
not have consented to this measure.
	 This American government,—what is it but a tradition, though a recent one, endeavoring 
to transmit itself unimpaired to posterity, but each instant losing some of its integrity? It has not 
the vitality and force of a single living man; for a single man can bend it to his will. It is a sort of 
wooden gun to the people themselves. But it is not the less necessary for this; for the people must 
have some complicated machinery or other, and hear its din, to satisfy that idea of government 
which they have. Governments show thus how successfully men can be imposed on, even impose 
on themselves, for their own advantage. It is excellent, we must all allow. Yet this government never 
of itself furthered any enterprise, but by the alacrity with which it got out of its way. It does not 
keep the country free. It does not settle the West. It does not educate. The character inherent in 
the American people has done all that has been accomplished; and it would have done somewhat 
more, if the government had not sometimes got in its way. For government is an expedient by 
which men would fain succeed in letting one another alone; and, as has been said, when it is most 
expedient the governed are most let alone by it. Trade and commerce, if they were not made of 
india-rubber, would never manage to bounce over the obstacles which legislators are continually 
putting in their way; and, if one were to judge these men wholly by the effects of their actions and 
not partly by their intentions, they would deserve to be classed and punished with those mis-
chievious persons who put obstructions on the railroads.

Lesson 1 
Handout 1 (page 1)                                     
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Name:
Lesson 1 
Handout 1 (page 2)                                     

	���� 1.	 The best interpretations of expedient and inexpedient are
	 a.	 wisdom and foolishness. 
	 b.	 something useful and something useless.
	 c.	 reality and illusion. 
	 d.	 professional and amateur.

	���� 2.	 The last sentence of the first paragraph says that
	 a.	 a small group can manipulate the government’s decisions. 
	 b.	 the war with Mexico was necessary. 
	 c.	 nations should not have armies. 
	 d.	 witnesses were available to describe the battlefields.

	���� 3.	 The “wooden gun” in the second paragraph is an example of
	 a.	 a symbol. 
	 b.	 a simile. 
	 c.	 a personification. 
	 d.	 a metaphor.

	���� 4.	 The tone of the passage as a whole is best described as
	 a.	 angry. 
	 b.	 amused. 
	 c.	 critical. 
	 d.	 mournful.

	���� 5.	 If Thoreau were alive to see the United States today, he would most likely be
	 a.	 proud.
	 b.	 dismayed.
	 c.	 ashamed. 
	 d.	 amused. 
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Name:
Lesson 1 
Handout 2                                      

Tips for Multiple-Choice Questions
Directions: Use the following tips to help you achieve success with objective questions involving 
choices of correct answers.

1.	 Read carefully, and annotate specific words and choices that seem important.

2.	 Look for sentences that seem to express the writer’s main point(s).

3.	 Look for strong images and figures of speech.

4.	 Identify words and phrases that you do not understand, and try to define them based on con-
text clues.

5.	 Sort the listed answers into those which are possible and those which are clearly incorrect.

6.	 Examine the possible answers, and select the one that is most accurate and exact.	

7.	 Do not jump to hasty conclusions just because an answer sounds good.

8.	 Do not make random guesses.

9.	 Do not leave answers blank; when in doubt, make your best judgment.
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Name:
Lesson 1 
Handout 3 (page 1)                                    

Edgar Allan Poe and Science
Directions: Read the following poem. Then select the best answers to the multiple-choice questions.

Sonnet—To Science

Science! true daughter of Old Time thou art!
	 Who alterest all things with thy peering eyes.
Why preyest thou thus upon the poet’s heart,
	 Vulture, whose wings are dull realities?
How should he love thee? or how deem thee wise,
	 Who wouldst not leave him in his wandering
To seek for treasure in the jewelled skies,
	 Albeit he soared with an undaunted wing?
Hast thou not dragged Diana from her car?
	 And driven the Hamadryad from the wood
To seek a shelter in some happier star?
	 Hast thou not torn the Naiad from her flood,
The Elfin from the green grass, and from me
The summer dream beneath the tamarind tree?
					     —Edgar Allan Poe
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Name:
Lesson 1 
Handout 3 (page 2)                                     

	���� 1.	 The first quatrain compares science to
	 a.	 the Grim Reaper.
	 b.	 a carrion-eating bird.
	 c.	 a secret agent.
	 d.	 a moth.

	���� 2.	 The speaker’s attitude toward scientific advances is
	 a.	 enthusiastic.
	 b.	 furious.
	 c.	 regretful.
	 d.	 envious.

	���� 3.	 One can infer that the proper nouns in the last six lines all refer to
	 a.	 characters in the writer’s poems and stories.
	 b.	 contemporary scientific developments.
	 c.	 women that the speaker has loved.
	 d.	 mythological creatures.

	���� 4.	 The most ambiguous part of the poem is
	 a.	 line 4.
	 b.	 line 7.
	 c.	 line 9.
	 d.	 line 14.

	���� 5.	 The entire poem consists of
	 a.	 apostrophe.
	 b.	 an extended simile.
	 c.	 a series of vivid symbols.
	 d.	 situational irony.
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Lesson 2

Yes, Literary Terminology  
Does Matter

Objective

•	 To review basic terminology useful in describing and analyzing both 
prose and poetic passages

Notes to the Teacher

	 In taking both the language and the literature exams, students need to 
understand and be able to use terms characteristic of high-level discourse. 
Instead of referring to comparisons, it is better to write about similes and 
metaphors. Exaggeration is best referred to as hyperbole. It is useful to be 
able to write about situational, verbal, and dramatic irony, as well as to dis-
tinguish tone from mood.
	 In this lesson, students review terms and devise examples based upon 
images. You will want to display images from magazines or the Internet of 
each of the following: a very old person; a seashore or other nature scene; 
a sporting event. Students then complete an exercise in which they review 
various literary devices at work. Finally, students work with devices in a 
poem by Emily Dickinson and in a prose passage by William Faulkner. 
“There’s a Certain Slant of Light,” which is readily available online and in 
anthologies, describes the oddly angled light characteristic of winter af-
ternoons and is redolent of thoughts of loss and death. The passage from 
Faulkner describes Emily Grierson from “A Rose for Emily.”

Procedure

1.	 Remind students that hyperbole is exaggeration or overstatement and 
is intended not as a lie but as a meaning-enhancer. Display a picture 
of a very old person, and ask students to describe him or her using 
hyperbole (as old as the hills, as old as Methuselah; eyes that have 
seen everything).

2.	 Display a nature scene, and ask students to describe it using personifi-
cation. (Examples include the sea gently kissing the shore and the sun 
smiling on cheerful rows of corn.)

3.	 Display a scene from a sporting event, and ask students to describe 
it using a simile or a metaphor. (Examples include wrestlers like two 
stags circling in an effort to lock horns and a relay racer feeling like a 
tortoise at the beginning of a big race.)
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4.	 Distribute Handout 4, and ask students to review and define the 
terms. Then have the class complete the exercise.

Suggested Responses

1.	 Hyperbole—The delays at the red lights may have seemed 
long, but they were not eternal. The speaker is expressing im-
patience and frustration in trying to reach a destination.

2.	 Simile—The desert, like the cougar, can be lethal to its 
victims. It is a stealthy and silent adversary, perhaps at first 
seeming innocuous.

3.	 Imagery—The sentence stresses the mixture of flavors and 
colors intended to have a strong appeal to anyone with a sweet 
tooth.

4.	 Paradox—It seems impossible for a genius to be stupid, but 
not all highly intelligent people make sound, down-to-earth 
decisions. This one clearly had a false sense of invulnerability.

5.	 Imagery and mood—The sensory words communicate an 
eerie atmosphere. The room is dingy and uncared for, like one 
in an old abandoned house. 

6.	 Verbal irony—The speaker is probably being critical; worn-
out sweats enhance no one. 

7.	 Symbol—The flowers are literally a lovely and expensive gift; 
they most likely represent the speaker’s love and admiration.

8.	 Metaphor—Jim does a lot of whining and complaining and, 
as a result, gets a lot of attention. This is also an allusion to Ben 
Franklin’s aphorisms.

9.	 Situational irony—Expectation and outcome were totally dif-
ferent. The reverse could also occur, if the speaker expected a 
raise and actually received a censure or worse.

10.	 Personification—Candlelight flickers, making shadows 
move. Shadows cannot actually do ballet; these shadows were 
pleasant and entertaining. Perhaps the atmosphere was play-
ful or romantic. 

5.	 Ask small groups to collaborate to create original examples of each of 
the literary devices. Follow with whole-class discussion in which you 
lead the students to explore the implications of particularly striking 
images and figures of speech.

6.	 Have students locate the poem “There’s a Certain Slant of Light” by 
Emily Dickinson. Ask them to read the poem, identify the literary de-
vices, and explain the poem’s purpose. (The poem is about light on a 
winter afternoon. The first stanza concludes with a simile. The second 
stanza begins with a paradox and has a metaphor about scarred feel-
ings. The third has the metaphor implied in “imperial affliction.” The 
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fourth stanza begins with two personifications and concludes with a 
simile.)

7.	 Conduct an open-ended discussion about the poem’s purpose. What 
was Emily Dickinson trying to accomplish with these literary tools? 
(The poem conveys the atmosphere of winter afternoons, when the 
sun’s rays have a definite slant and light fades so quickly in the after-
noon. This fading light evokes thoughts of the inevitability of endings 
and causes an ache in the heart and mind, a kind of wince at aware-
ness of mortality.)

8.	 Point out that the literary tools listed on Handout 4 are often con-
sidered poetic devices, but they are equally important in prose, both 
fiction and nonfiction. The divisions between prose and poetry and 
between fiction and nonfiction are often somewhat blurry, and the 
genres have much in common. 

9.	 Distribute Handout 5, and ask students to complete the exercise. 

Suggested Responses

1.	 The dominant color is black—black attire, a black cane, and 
black eyes. There are two spots of gold—the watch chain and 
the head of the cane. These contrast with Emily’s deathly pale 
face. She seems like a crone or a witch in a fairy tale.

2.	 The language is relaxed and natural, like what an ordinary 
person would use in telling a story about a neighbor. It is 
punctuated with several impactful words: ebony (intense 
and shiny black), tarnished (damaged by age or use), obesity 
(a serious health problem), bloated (connotation of death or 
corruption), lump of dough (an almost featureless face).

3.	 There is something repulsive and perhaps threatening about 
this woman’s appearance and demeanor. The paragraph lays 
special emphasis on her fatness, like that of a bloated dead 
body. She seems to be without personality.

4.	 There are two similes. One compares her to a drowning 
victim, bloated almost beyond recognition. This is not an 
attractive woman. The other simile compares her eyes to 
small coal pieces—dead looking, opaque, with no sparkle of 
welcome or greeting. 

Optional Activity

	 Assign students to read all of “A Rose for Emily,” which is readily 
available on the Internet and is also often included in many American 
literature texts. Students can then discuss or write about the extent to 
which the description quoted on Handout 5 is validated by the rest of 
the story.
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Name:

A Review of Basic Literary Terms
Directions: Use the following terms to identify the literary devices in the following sentences. Briefly 
explain each one.

imagery
hyperbole
metaphor
paradox

Lesson 2 
Handout 4                                      

personification
simile
situational irony
symbol

verbal irony
mood

1.	 I always avoid that road because the traffic lights at all of the intersections are eternal.

2.	 Like a cougar awaiting unwary hikers, the desert stood at the end of the highway.

3.	 The butterscotch cookies were coated with moist dark chocolate and topped with glistening 
maraschino cherries.

4.	 The stupid genius forgot to lock his door the evening the house was robbed.

5.	 Filmy gray cobwebs hung from the ceiling and trembled in the drafty air.

6.	 You look really nice in those ratty old sweats.

7.	 I held out my birthday gift, a box of a dozen long-stemmed red roses surrounded with baby’s 
breath.

8.	 Jim is the squeaky wheel in our office.

9.	 Fear gripped my mind when I read the memo that said the boss wanted to see me, but when 
I walked into the office, she offered me a hefty raise.

10.	In the candlelight, shadows performed an elegant ballet around the walls of the cave.
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Name:

Meet Miss Emily Grierson
Directions: Read the following paragraph in which William Faulkner describes the title character in 
his short story entitled “A Rose for Emily.” Then complete the exercise.

They rose when she entered—a small, fat woman in black, with a thin gold chain descending to 
her waist and vanishing into her belt, leaning on an ebony cane with a tarnished gold head. Her 
skeleton was small and spare; perhaps that was why what would have been merely plumpness in 
another was obesity in her. She looked bloated, like a body long submerged in motionless water, 
and of that pallid hue. Her eyes, lost in the fatty ridges of her face, looked like two small pieces of 
coal pressed into a lump of dough as they moved from one face to another while the visitors stated 
their errand.

1.	 What colors dominate the description?

2.	 Highlight the words that seem to have the most impact. What do they suggest?

3.	 What impression of Emily does the passage convey?

4.	 Identify and explain the similes.

Lesson 2 
Handout 5                                     
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Lesson 3

Encountering the Document-Based 
Question (DBQ)

Objectives

•	 To understand the challenges involved in responding to DBQs
•	 To use documents to respond to issues involving censorship of books

Notes to the Teacher

	 If your students are taking the exam in language and composition, they 
can expect to encounter a document-based question (DBQ). This type of 
question is also a staple in Advanced Placement exams in other fields, includ-
ing the social studies tests. In essence, the DBQ is like a mini-research paper. 
Students examine a variety of documents, sometimes including visuals such 
as graphs or drawings, and write essays in which they discuss their conclu-
sions. This type of question is not characteristic of the exam in literature and 
composition; however, the skills involved are helpful to all students.
	 The DBQ in this lesson focuses on censorship of books, in particular 
To Kill a Mockingbird, in schools. You are probably aware that this novel 
has been challenged in many school districts in both the United States and 
Canada. It ranks among some other famous works that have drawn fire, 
including The Adventures of Huckleberry Finn, The Catcher in the Rye, and 
Of Mice and Men. Reasons for censorship vary, but objections often center 
on racism, vulgar language, sexuality, and violence. In its most extreme 
form, censorship results in book burning. Students often have knee-jerk 
reactions to the idea of censorship. You may want to point out that it often 
comes from good intentions.
	 In this lesson, students first discuss censorship as we encounter it in 
our daily lives. They then narrow the topic to censorship of books. Finally, 
they work with several documents related to attempts to censor To Kill a 
Mockingbird. It is helpful but not essential that students have read the novel 
at some time in the past.

Procedure

1.	 Ask students to define the word censorship (controlling or suppressing 
people’s access to media or to the printed word). Ask for examples of 
censorship present in our daily lives. (Bleeped-out words or phrases 
in interviews or commentaries indicate that something socially unac-
ceptable was said; some publications are not displayed on open racks 
or shelves in stores; many computer systems include filters that make 
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some Web sites unavailable to users. Motion picture ratings limit au-
diences in theaters.)

2.	 Ask students the following questions.
•	 What is bad about censorship? (It can suppress the right to free-

dom of speech as well as academic freedom. It can be a tool for 
propaganda.)

•	 Is there anything good about censorship? (The goal—to prevent 
damage to viewers, listeners, and readers—is a good one.)

•	 What qualities does a good and effective censor need? (The 
person or group making the judgments must be highly educated 
and able to distinguish items that others might confuse, e.g., art 
from pornography. Censors need a keen awareness of artists’ and 
writers’ purposes and the appropriateness of the details used to 
support those purposes.)

3.	 Ask students to cite examples of censorship of books in schools, and 
then discuss reasons why specific books were challenged or removed 
from the curriculum. (Among the most famous are The Adventures 
of Huckleberry Finn for racist language and The Catcher in the Rye for 
vulgar language.) Ask students why, despite these criticisms, many 
schools continue to teach those novels. (Teachers, administrators, 
and public officials determined that the books do not glorify racism 
or vulgarity. The books are often seen as remarkable works of literary 
art. Far from promoting racism, Huck Finn condemns it. J. D. Salinger’s 
famous novel makes a plea for genuine relationships and authenticity.)

4.	 Explain the nature of a document-based question by likening it to 
writing a quick research paper: test takers read a prompt and a num-
ber of documents. The challenge is to create a thesis statement that 
responds to the prompt and to defend the thesis with specific refer-
ences to the documents.

5.	 Distribute Handout 6, and have partners collaborate to complete 
the exercise. Then engage students in whole-class sharing. Include 
comments on the four documents, as well as oral readings of several 
students’ essay drafts.

Suggested Responses

•	 Document 1 voices an objection to teaching To Kill a Mock-
ingbird to eighth grade students. The writer, an African 
American, sees the novel as racist. The author also empha-
sizes the immaturity of young students and their inability to 
respond appropriately, including the likelihood that they will 
actually imitate the racist behavior displayed by some of the 
people in Maycomb. In addition, the author mentions inad-
equate disciplinary procedures in schools. The letter reflects 
an educated and thoughtful voice.
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•	 Document 2, written by a teacher, endorses keeping the novel 
in the curriculum. The writer expresses an appreciation of 
students’ ability to respond maturely to works of literary mer-
it that support positive values. The writer also sees the novel 
as a valuable reflection of life in a specific place and time in 
American history. As in the first document, the voice is edu-
cated and thoughtful. The speaker does not comment directly 
on the importance of the skills and attitudes of the teacher in 
working with the novel.

•	 Document 3 is equally literate and emphasizes both the value 
of critical evaluation and the importance of historical context. 
When the novel was first published, the civil rights movement 
was still in its infancy, and de facto segregation was in effect 
in most of the country. The author states that racial bias char-
acterized the period in which the novel was written as well 
as the time setting of the story; the novel itself works against 
that bias.

•	 Document 4 reaches back further in time and discusses cen-
sorship because of the immorality of the novel’s treatment of 
rape—an allegation that just about anyone who has read the 
book would see as ridiculous. The document then gives an 
amusing anecdote about Harper Lee’s response to the school 
board involved in the decision. The document also points out 
the ease with which an uninformed censor can make an illogi-
cal and unfounded decision.

6.	 Ask students to summarize points that would be important in re-
sponding to the DBQ.
•	 The age and maturity level of the students
•	 The skill and racial attitudes of the teacher and the school 

community
•	 Sensitivity to nuances of language usage and their effects on read-

ing audiences
•	 Consideration of the novel’s level of literary merit
•	 Accuracy of historical context
•	 The importance of an educated viewpoint in making decisions 

about censorship
7.	 Discuss whether there should be any censorship regarding books for 

required reading in schools. Lead to a conclusion that decisions about 
texts involve an awareness of students’ readiness for and receptivity to 
both subject matter and stylistic difficulty. For example, it would be 
foolish to try to teach Beloved by Toni Morrison in a junior high class; 
the text, the characters, and the issues involved are far too complex for 
nearly all students in that age group.
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Name:

DBQ: Censorship in the Schools
Directions: Read the following documents, and reach a conclusion about the issue of whether To Kill 
a Mockingbird should be included in school courses of study. To support your ideas, use both your own 
reasoning and specific references to the documents.	

Document 1

The following letter was sent to parents at a  private school in Pasadena, California.
	 I am writing this letter in response to the correspondence dated January 31, 2006, mailed to 
the families of The Chandler School, regarding the decision to teach the book, To Kill a Mocking-
bird. On November 29, 2005, the African-American families, including myself, were invited to a 
meeting at which many of us objected to this book being taught, on the grounds of its negative 
representation of African-Americans. Although I have an understanding of the historical context 
of this story, I feel this selection is a poor choice to relay the climate of the time period to junior 
high school students and also insulting and demeaning to African-Americans.
	 In addition, most eighth grade children simply do not have the intellectual and emotional 
maturity to effectively process and understand the story in such a way as to enable them to separate 
the historical content from the requisite racial sensitivity we face in present day America. Just a 
few years ago, Ted and Stacy Milner’s daughter was called a “nigger” following the reading of this 
text. The responsible student’s punishment was a lunch detention. Thus, there will most certainly 
be one or more racially charged incidents that occur as a result of, yet again, introducing this book 
to our children. Furthermore, I am not so sure that the disciplinary measures taken in the past are 
enough to discourage the children from using a term they are approved to read over 300 times in 
the classroom.1

Document 2

This essay from an educator appeared in a Canadian newspaper.
	 My experience is that students are drawn naturally to stories of justice, mercy, fairness, selfless-
ness and honour, especially when handled by great artists. That some students may be embarrassed 
by such stories is the issue that needs sympathetic address, not wholesale repression, whether 
the “issue” is race, abortion, divorce, suicide, drug use, social class, teen mothers, terrorism, or 
whatever might be felt more strongly by certain students than others in an engaged classroom.
	 Far from “banning” To Kill a Mockingbird from schools, the semi-ban that already exists 
should be lifted and the book returned to Nova Scotia’s list of approved reading. It should not be 
there because it is so clearly sympathetic and insightful to the powerless condition of blacks in the 
American South of the Great Depression. It should be there because it is literature.2

Lesson 3 
Handout 6 (page 1)                                      

1Jim Morris to the Eighth Grade Parents of the Chandler School, 3 March 2006.
2Brian Bauld, “Don't Kill the Mockingbird,” Halifax (Nova Scotia) Herald Limited, 9 May 2002.
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Name:

Document 3

A blog entry on the Web site of a British newspaper contained the following information.
	 One would not want to suggest any work of literature—especially one as popular as To Kill a 
Mockingbird—should be exempt from critical re-evaluation. But it might be helpful to step back 
and consider the book from within its social and literary context before subjecting it to an intel-
lectual kicking.
	 It must be remembered that To Kill a Mockingbird was both a critical and commercial success 
in publication, with sales of 500,000 copies in the first six months of publication alone and broadly 
positive reviews. But its subject matter was anything but commercial fodder for the time. Brown v. 
Board of Education, the landmark case that formally outlawed segregation in American schools had 
been decided just six years earlier; racial discrimination still remained a fact of life for many. The 
court case at the centre of To Kill a Mockingbird shows up the absurdities—and the horror—of 
segregation and racial bias; with this in mind, I’m inclined to consider To Kill a Mockingbird as a 
contribution to the cause of the civil rights movement, rather than as reinforcement of the racial 
cues of the period.3

Document 4

These comments were part of a paper presented for the Big Read project at a library in Virginia.
	 Parents, organizations, groups and even students have given a variety of reasons for convinc-
ing us that killing the mockingbird would be in our children’s—and ultimately society’s—best 
interests. In one of these earliest attempts in 1966, for example, the Hanover County School Board 
in Richmond, Virginia ordered the book removed from all county libraries because, in their opin-
ion, a novel about rape was “immoral literature.” So ludicrous was this rationale that the unpreten-
tious Harper Lee herself jumped into the controversial fray and made it embarrassingly clear in an 
editorial in the Richmond News-Leader that the school board members had not even bothered to 
read or understand her book. And being the nice small-town girl from Monroeville, Alabama that 
she was, and emulating the socially conscious Atticus Finch, Lee figured the only excuse was that 
perhaps they couldn’t read, so she kindly sent a contribution out of her own pocket to help enroll 
the school board members in a literacy program.4

Lesson 3 
Handout 6 (page 2)                                      

3Akin Ajayi, “To Kill a Mockingbird: The Case for the Defense,” The Guardian, 9 July 2010, <http://www.guardian.co.uk/books/ 
booksblog/2010/jul/09/kill-a-mockingbird-racism> (20 June 2012).
4Nicholas Patler, “Killing the Mockingbird: Historical and Contemporary Efforts to Ban Harper Lee's To Kill a Mockingbird” (paper presented 
for the Big Read project at three Virginia libraries, March and April 2008).
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Lesson 4

Dealing with Tone

Objectives

•	 To define tone and differentiate it from both atmosphere and mood
•	 To develop a repertoire of words useful in describing tone
•	 To identify and describe the tones in several passages

Notes to the Teacher 

	 People often use the words tone and mood as if they were synonymous. 
They are related, of course, but they refer to different characteristics. The 
tone is the writer or speaker’s attitude toward himself or herself, the ad-
dressee, and the subject matter. Mood refers to atmosphere, the feeling of 
the environment.
	 A correct reading of tone is critical in understanding and responding to 
the written word, which is not surprising, as it is equally important in daily 
life. If we mistake sarcasm for a sincere compliment, we are way off track, 
and vice versa. To understand tone, we need to pay attention to context, 
diction, and syntax. Identifying the characteristic voice of the speaker is a 
key factor. We can start with the basic question of whether the narrator’s 
attitude is positive or negative, but then we need more specific words, such 
as tender, admiring, scornful, nostalgic, or scathing.
	 In this lesson, students first distinguish tone and mood; they then de-
scribe the tones in selected literary passages. Finally, they analyze the tone 
in a Shakespearean sonnet.

Procedure

1.	 Ask students to distinguish tone from mood. Explain that the two 
sometimes overlap, but they are quite distinct. Emphasize that tone 
always refers to attitude, while the mood is emotional atmosphere. A 
tone might be suspicious; the atmosphere might be eerie. 

2.	 Clarify the importance of correct identification of tone by asking stu-
dents to explain the meaning of the following sentence: I do not like 
your tone of voice. (The speaker hears an attitude that is somehow 
offensive; perhaps the speaker perceives the other person to be rebel-
lious or disrespectful.)

3.	 Point out that we can often start by asking whether the speaker seems 
to have a positive, negative, or neutral attitude. Then it is helpful to be 
able to use more specific diction, words that more precisely identify 
the attitude of the speaker.
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4.	 Distribute Handout 7, and have students complete the exercise. Fol-
low with open-ended discussion. For example, being cheerful seems 
superficial compared with being joyful. Nostalgia is a more complex 
attitude than regret because it is both bitter and sweet. 

5.	 Ask students to brainstorm other words they could use to identify 
tones accurately (ebullient, wrathful, supercilious, fey, philosophical, pos-
sessive, and commanding, for example).

6.	 Distribute Handout 8, and ask students to complete the exercise. 
If they have difficulty, tell them to start with the basic question of 
whether the author or speaker’s attitude is essentially positive or 
negative.

Suggested Responses

1.	 The tone is one of admiration and affection. The word lovely is 
especially important.

2.	 The tone could be described as wry, sardonic, or even sarcas-
tic. The quote suggests that everyone submits to a master.

3.	 Walt Whitman’s tone is celebratory, buoyant, and confident. 
As the first line says, he is celebrating himself.

4.	 We hear love, reflection, and gratitude. The opening question 
and the answer that follows set the tone.

5.	 Mark Twain’s famous quote is wry and understated. Perhaps 
he was both amused and annoyed. In this context, exaggera-
tion is a key word.

6.	 Henry David Thoreau’s words are serious, forceful, regretful, 
and critical. The word choices are important: desperation, des-
perate, despair.

7.	 Distribute Handout 9, and ask students to complete it individually. 
(Shakespeare’s humorous love sonnet pokes fun at the conventions 
of love poetry, and he does seem to chuckle at his lady’s expense. 
Nonetheless, the concluding lines express his deep regard and belie 
the references to unmanageable hair and bad breath. The speaker’s 
attitude seems to be wry, realistic, and amused. His affection is unde-
niable—although few brides would choose to have this poem recited 
at their weddings!)

8.	 When students have finished, ask them to use the rubric on Handout 
10 for evaluation purposes.
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Name:

Words to Describe Tone
Directions: Review the following lists of words that are useful in identifying the tone of a speaker or 
writer. For each set, describe the different nuances you see.

1.	 cheerful	 optimistic	 hopeful	 joyful

2.	 angry	 irate	 enraged	 annoyed

3.	 critical	 sarcastic	 bitter	 accusatory

4.	 whimsical	 lighthearted	 imaginative	 thoughtful

5.	 nostalgic	 regretful	 sorrowful	 homesick

6.	 reflective	 meditative	 thoughtful	 melancholy

7.	 enthusiastic	 avid	 positive	 zealous

8.	 tender	 romantic	 loving	 protective

9.	 contrite	 rueful	 remorseful	 sorry

10.	 buoyant	 self-confident	 brash	 smug

Lesson 4 
Handout 7                                       
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Name:

Identifying Tones
Directions: Read the following quotations, and identify the tones. Underline specific words and 
phrases that reflect tone.

1.	 “Shall I compare thee to a summer’s day? 
Thou art more lovely and more temperate.”

							       —William Shakespeare

2.	 “I am His Majesty’s dog at Kew. 
Pray tell me, sir, 
whose dog are you?”

							       —Alexander Pope

3.	 “I celebrate myself, and sing myself, 
And what I assume you shall assume, 
For every atom belonging to me as good belongs to you.”

							       —Walt Whitman

4.	 “How do I love thee? Let me count the ways. 
I love thee to the depth and breadth and height 
My soul can reach, when feeling out of sight 
For the ends of Being and ideal Grace.”

							       —Elizabeth Barrett Browning

5.	 “The report of my death was an exaggeration.”

							       —Mark Twain

6.	 “The mass of men lead lives of quiet desperation. What is called resignation is confirmed 
desperation. From the desperate city you go into the desperate country, and have to console 
yourself with the bravery of minks and muskrats. A stereotyped but unconscious despair is 
concealed even under what are called the games and amusements of mankind.”

							       —Henry David Thoreau

Lesson 4 
Handout 8                                       
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Name:

“Nothing Like the Sun”
Directions: Read the following sonnet by William Shakespeare, and underline words that reflect tone. 
Then write several paragraphs in which you describe the speaker’s attitude. Include specific textual 
evidence to support your ideas.

Sonnet 130

My mistress’ eyes are nothing like the sun;
Coral is far more red than her lips’ red;
If snow be white, why then her breasts are dun;
If hairs be wires, black wires grow on her head.
I have seen roses damasked, red and white,
But no such roses see I in her cheeks;
And in some perfumes is there more delight
Than in the breath that from my mistress reeks.
I love to hear her speak, yet well I know
That music hath a far more pleasing sound;
I grant I never saw a goddess go;
My mistress, when she walks, treads on the ground.
	 And yet, by heaven, I think my love as rare
	 As any she belied with false compare.
					     —William Shakespeare 

Lesson 4 
Handout 9                                       
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Name:

Tone Evaluation Rubric
Directions: Use the rubric to evaluate a response to tone in William Shakespeare’s Sonnet 130.

Lesson 4 
Handout 10                                       

Element

Tone  
Identification

Word Choices

Textual  
Evidence

Writing  
Conventions

5

The writer recognizes 
the speaker’s humorous 
approach and ironic 
profession of love.

The writer uses effective 
diction to describe the 
tone, e.g., jocular, tender, 
appreciative, realistic.

The writer uses direct 
references to lines from 
the poem, including a 
few carefully selected 
quotations.

The writer uses varied 
sentence structures and 
makes no mistakes with 
grammar or spelling.

3

The writer expresses 
some confusion about 
tone but recognized the 
affection in the closing 
couplet.

The writer tends to use 
only general words such 
as positive or negative.

The writer makes only 
general references to the 
text.

Although there are 
no serious errors, the 
writer tends to use only 
simple subject-verb 
constructions.

1

The writer mistakes 
the tone as critical and 
negative.

The writer does not use 
words to identify the 
tone.

The writer discusses 
tone but does not refer 
to the poem itself.

The writing includes 
many language errors.
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Lesson 5

Another Look at Multiple-Choice 
Questions

Objectives

•	 To consider various types of multiple-choice questions
•	 To practice taking short multiple-choice tests based on literary passages

Notes to the Teacher

	 The multiple-choice section of the Advanced Placement English exams 
includes questions that range widely in difficulty level. Correct responses 
require understanding of literary passages, knowledge of vocabulary and 
terminology, and analytical ability. On the other hand, the questions 
themselves can help to yield comprehension and insight.
	 Often the questions relate to specific sections of text; it is important 
that students respond based on those sections rather than on the piece as a 
whole. If a question asks about lines 1 and 2, students should not give a re-
sponse based on line 30. Some questions may deal with specific reasoning 
skills, such as determining cause and effect, sequence, or similarities and 
differences. Some require knowledge of terms used in literary discourse. 
Others may involve noting relationships among specific parts of the text. 
	 In this lesson, students begin with an excerpt from the opening chapter 
of Great Expectations by Charles Dickens. They make individual marginal 
notations and share ideas and insights with the group. Partners then work 
together to respond to multiple-choice questions, followed by whole-class 
review. (Note: If students have had the opportunity to read the novel, they 
will probably recognize the passage. You may want to mention that some-
times students do encounter familiar passages in the Advanced Placement 
exams, and usually they find that advantageous.) Finally, students read a 
dialogue from The Rivals and respond to questions about it.

Procedure

1.	 Remind students that one section of the Advanced Placement test 
consists of multiple-choice questions. Practice will help them to be-
come more comfortable and adept at selecting correct responses.

2.	 Distribute Handout 11, and ask students to read the passage and 
make annotations. Then ask volunteers to share observations. (The 
time setting is many years ago, and the place is a rural area, probably 
in England, as readers later discover for sure. The speaker is not a 
little boy any longer; the narrator has a somewhat wry attitude as he 
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recalls himself as a small orphaned boy with no brothers and only 
one much older sister. The atmosphere seems harsh and gloomy. The 
rising action starts with the appearance of the threatening stranger 
who terrified the young boy but was probably even more in need of 
help. The narrator’s responses to the family grave stones show that 
even as a child he was highly imaginative.)

3.	 Distribute Handout 12, and ask partners to collaborate to decide 
on the correct responses. Remind students of the usefulness of im-
mediately omitting options that are definitely wrong. Follow with 
discussion.

Suggested Responses

1.	 The best answer is c. The speaker’s diction and syntax make 
it clear that he is a well-educated man recalling an experience 
he had many years ago when he was a small boy. He seems 
gently amused by his childish conjectures about his parents 
and siblings based on details about the tombstones. There is 
also amusement in the description of the encounter with the 
stranger, as the small boy so politely requests not to be killed. 
The attitude of the speaker contrasts with the attitude the 
young boy must have had, one of fear and despondence.

2.	 The best answer is a. The damp environment was probably 
unhealthful and may help to explain the early death of Pip’s 
parents and siblings. Many words contribute to the overall 
impression of the setting: raw, bleak, overgrown, nettles, wil-
derness, marshes, leaden, and savage. The entire setting was so 
grim that the little boy began to cry even before he was aware 
of the presence of the stranger. Some students may insist on 
c as an answer, but it is not so much the environment as the 
stranger that is threatening. 

3.	 The tombstones are images (d) that gave Pip some impres-
sions about his deceased family. Although tombstones can be 
symbolic, in this case they seem to be exactly what they are 
and nothing more. If necessary, take time to redefine terms, 
and emphasize the importance of knowing and being able to 
use the names of literary devices.

4.	 The best answer is b. The metaphor comes at the end of a very 
long and complicated sentence that stresses the perceptions 
of the little boy, identifies family members by name, and de-
scribes the harsh natural environment. The lair is the sea; a 
lair is the home of a wild animal, in this case a predator. The 
predator is a metaphor for the cold wind blowing in over the 
ocean.
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5.	 The answer is c. The speaker’s attitude seems to be what a nor-
mal adult would feel at the sight of a child in little Pip’s situ-
ation. The phrase “small bundle of tears” suggests sympathy; 
there is no evidence of derision or embarrassment. 

6.	 Dickens used a deliberate series of fragments to convey the 
cascading impression of the stranger in the churchyard. There 
is parallelism throughout, and images stress the misery of the 
man that the book later reveals to be an escaped convict. The 
repetition of and builds tension. There are no paradoxes, so 
the best answer is a. 

4.	 Ask students to create additional multiple-choice questions about the 
passage. Use those questions for further discussion and practice.

5.	 Distribute Handout 13, and ask students to complete it individually. 
Follow with discussion. 

Suggested Responses

1.	 The stock characters, outrageous opening comparison, and 
stream of words used erroneously all contribute to the scene’s 
comic effects.  (d)

2.	 He compares the library to a tree, but the simile gets com-
pletely out of control. (c)

3.	 The word is justly based on Mrs. Malaprop’s proclivity to use 
words incorrectly. (b)

4.	 They are talking about a possible marriage between Lydia and 
Sir Anthony’s son. (a)

5.	 She means, of course, that she hopes Lydia will be made to 
seem completely eligible. (a)

6.	 Laconically makes no sense in its context; she means contigu-
ous, not contagious; invocations does not work at all. (c) 
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Name:

An Encounter in a Cemetery
Directions: Read the following passage by a famous Victorian writer.

	 My father’s family name being Pirrip, and my Christian name Philip, my infant tongue could 
make of both names nothing longer or more explicit than Pip. So I called myself Pip, and came to 
be called Pip. 
	 I give Pirrip as my father’s family name, on the authority of his tombstone and my sister—
Mrs. Joe Gargery, who married the blacksmith. As I never saw my father or my mother, and never 
saw any likeness of either of them (for their days were long before the days of photographs), my 
first fancies regarding what they were like were unreasonably derived from their tombstones. The 
shape of the letters on my father’s gave me an odd idea that he was a square, stout, dark man, with 
curly black hair. From the character and turn of the inscription, “also Georgiana wife of the above,” 
I drew a childish conclusion that my mother was freckled and sickly. To five little stone lozenges, 
each about a foot and a half long, which were arranged in a neat row beside their grave, and were 
sacred to the memory of five little brothers of mine—who gave up trying to get a living exceed-
ingly early in that universal struggle—I am indebted for a belief I religiously entertained that they 
had all been born on their backs with their hands in their trousers-pockets, and had never taken 
them out in this state of existence.
	 Ours was the marsh country, down by the river, within, as the river wound, twenty miles of 
the sea. My first distinct impression of the identity of things seems to me to have been gained on 
a memorable raw, damp afternoon toward evening. At such a time I found out for certain that this 
bleak place overgrown with nettles was the churchyard; and that Tobias Pirrip, late of this Parish, 
and also Georgiana, wife of the above, were dead and buried; and that Alexander, Bartholomew, 
Abraham, George, and Robert, infant children of the aforesaid, were also dead and buried; and 
that the dark flat wilderness beyond the churchyard, intersected with dikes and mounds and gates, 
with scattered cattle feeding on it, was the marshes; and that the low leaden line beyond was the 
river; and that the distant savage lair from which the wind was rushing, was the sea; and that the 
small bundle of shivers growing afraid of it all and beginning to cry, was Pip.
	 “Hold your noise!” cried a terrible voice, as a man started up from among the graves at the side 
of the church porch. 
	 “Hold your noise, you little devil, or I’ll cut your throat!”
	 A fearful man, all in gray, with a great iron on his leg. A man with no hat, and with broken 
shoes, and with an old rag tied round his head. A man who had been soaked in water and smoth-
ered in mud, and lamed by stones, and cut by flints, and stung by nettles, and torn by briers; who 
limped, and shivered, and glared and growled; and whose teeth chattered in his head as he seized 
me by the chin.
	 “Don’t cut my throat, Sir,” I pleaded in terror. “Pray don’t do it, sir.”
	 “Tell us your name!” said the man. “Quick!”
	 “Pip, Sir.”
	 “Once more,” said the man. “Give it mouth!”
	 “Pip. Pip, Sir.”

Lesson 5 
Handout 11                                        



Advanced Placement English: Preparing for the Exams    31  © COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Name:

A Few Questions about the Introduction to Pip
Directions: The paragraphs on Handout 11 open Great Expectations, a novel by Charles Dickens. Read 
the following questions carefully, and choose the best answers. Be prepared to explain your reasoning.

	���� 1.	 The speaker’s attitude in reflecting on the past described in the passage is best described as
	 a.	 painful nostalgia.
	 b.	 festering resentment.
	 c.	 wry amusement.
	 d.	 profound gratitude.

	���� 2.	 The place setting seems to be
	 a.	 bleak.
	 b.	 romantic.
	 c.	 threatening.
	 d.	 mysterious.

	���� 3.	 The tombstones described in the second paragraph are examples of
	 a.	 symbols.
	 b.	 metaphors.
	 c.	 personifications.
	 d.	 images.

	���� 4.	 The “savage lair” in the third paragraph implies a comparison of the wind to
	 a.	 the storm-tossed sea.
	 b.	 a predatory wild animal.
	 c.	 a mythical monster.
	 d.	 the ogre in a fairy tale.

	���� 5.	 The speaker’s tone in describing “the small bundle of shivers” is
	 a.	 disdainful.
	 b.	 admiring.
	 c.	 sympathetic.
	 d.	 objective.

	���� 6.	 The paragraph describing the man that Pip encountered in the cemetery is characterized 
by all of the following except

	 a.	 paradox.
	 b.	 imagery.
	 c.	 parallelism.
	 d.	 multiple conjunctions.

Lesson 5 
Handout 12                                        
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Name:

An Excerpt from The Rivals
Directions: The following dialogue is from Richard Sheridan’s play entitled The Rivals, which first ap-
peared on stage in 1775. Read it carefully, and then select the best answers to the questions that follow.

	 Sir Anthony:	 Madam, a circulating library in a town is as an evergreen tree of diabolical 
knowledge! It blossoms through the year!—And depend on it, Mrs. Mala-
prop, that they who are so fond of handling the leaves, will long for the fruit at 
last.

	Mrs. Malaprop:	 Fy, fy, Sir Anthony! you surely speak laconically.
	 Sir Anthony:	 Why, Mrs. Malaprop, in moderation now, what would you have a woman 

know?
	Mrs. Malaprop:	 Observe me, Sir Anthony. I would by no means wish a daughter of mine to be a 

progeny of learning; I don’t think so much learning becomes a young woman; 
for instance, I would never let her meddle with Greek, or Hebrew, or algebra, or 
simony, or fluxions, or paradoxes, or such inflammatory branches of learning—
neither would it be necessary for her to handle any of your mathematical, astro-
nomical, diabolical instruments.—But, Sir Anthony, I would send her, at nine 
years old, to a boarding-school, in order to learn a little ingenuity and artifice. 
Then, sir, she should have a supercilious knowledge in accounts;—and as she 
grew up, I would have her instructed in geometry, that she might know some-
thing of the contagious countries;—but above all, Sir Anthony, she should be 
mistress of orthodoxy, that she might not mis-spell, and mis-pronounce words 
so shamefully as girls usually do; and likewise that she might reprehend the 
true meaning of what she is saying. This, Sir Anthony, is what I would have a 
woman know;—and I don’t think there is a superstitious article in it.

	 Sir Anthony:	 Well, well, Mrs. Malaprop, I will dispute the point no further with you; though 
I must confess, that you are a truly moderate and polite arguer, for almost ev-
ery third word you say is on my side of the question. But, Mrs. Malaprop, to 
the more important point in debate—you say you have no objection to my 
proposal?

	Mrs. Malaprop:	 None, I assure you. I am under no positive engagement with Mr. Acres, and as 
Lydia is so obstinate against him, perhaps your son may have better success.

	 Sir Anthony:	 Well, madam, I will write for the boy directly. He knows not a syllable of this 
yet, though I have for some time had the proposal in my head. He is at present 
with his regiment.

	Mrs. Malaprop:	 We have never seen your son, Sir Anthony; but I hope no objection on his 
side.

	 Sir Anthony:	 Objection!—let him object if he dare!—No, no, Mrs. Malaprop, Jack knows 
that the least demur puts me in a frenzy directly. My process was always very 
simple—in their younger days, ’twas “Jack, do this”;—if he demurred, I 
knocked him down—and if he grumbled at that, I always sent him out of the 
room.

	Mrs. Malaprop:	 Ay, and the properest way, o’ my conscience!—nothing is so conciliating to 
young people as severity.—Well, Sir Anthony, I shall give Mr. Acres his dis-
charge, and prepare Lydia to receive your son’s invocations;—and I hope you 
will represent her to the captain as an object not altogether illegible.

Lesson 5 
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Name:

	���� 1.	 The dialogue as a whole is best described as
	 a.	 an angry argument.
	 b.	 a friendly debate.
	 c.	 a series of questions and answers.
	 d.	 a humorous conversation.

	���� 2.	 Sir Anthony’s opening lines demonstrate
	 a.	 verbal irony.
	 b.	 paradox.
	 c.	 simile.
	 d.	 understatement.

	���� 3.	 Based on the dialogue, one could conclude that a malapropism is
	 a.	 a crudely expressed opinion.
	 b.	 a sophisticated word choice that is used incorrectly.
	 c.	 an illogical chain of ideas.
	 d.	 a mistake when an actor on stage uses the wrong prop.

	���� 4.	 The two characters seem to be planning
	 a.	 a marriage.
	 b.	 a surprise party.
	 c.	 a bank robbery.
	 d.	 a trip to the races.

	���� 5.	 When Mrs. Malaprop uses the word illegible at the end, she probably means
	 a.	 ineligible.
	 b.	 elegant.
	 c.	 delicate.
	 d.	 delightful.

	���� 6.	 Which of the following words is not used incorrectly in the excerpt?
	 a.	 laconically
	 b.	 contagious 
	 c.	 demur 
	 d.	 invocations

Lesson 5 
Handout 13 (page 2)                                        
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Lesson 6

Enhancing Writing Skills: Diction

Objectives

•	 To reflect on connotations and denotations of various word choices
•	 To practice employing advanced vocabulary in writing

Notes to the Teacher

	 College-level writing, at its best, involves the use of advanced vocabu-
lary and attention to both denotation and connotation. These skills can 
make the difference between a mediocre score and a 4 or 5 in either of the 
Advanced Placement English exams. It is true that Macbeth becomes an 
evil man, but every eighth grader knows the meaning of the word evil. It 
might be much more effective to describe the Scottish king as nefarious, 
vindictive, or malevolent. It is, of course, also advantageous to avoid sound-
ing pedantic or pretentious. You may also want to warn students not to use 
words that they may spell incorrectly and to avoid vocabulary that they 
may use incorrectly. Students have undoubtedly written numerous pieces, 
both in class and as homework assignments. The timed writings in the 
exams impose a fair degree of pressure, so it is helpful if candidates learn 
to search instinctively for just the right words and phrases to express their 
ideas.
	 In this lesson, students first focus on the nuances and impacts of 
various word choices. They then work with several paragraphs that reflect 
sound thinking but need stronger syntax. The first example in Handout 
15 resembles the type of question often found in the language exam; the 
second is characteristic of the literature exam.

Procedure

1.	 Remind students that the criteria involved in evaluating the Advanced 
Placement exams include proficient use of college-level writing, and 
point out that this involves diction. Provide the following example: 
A person might want to describe the style of an employer who im-
poses harsh and arbitrary rules and enforces those rules rigidly. The 
person might use one of the following words: harsh, dictatorial, tyran-
nical, bossy. Ask students which word choice they think would be the 
most effective. (Bossy is probably the weakest choice in the context 
of Advanced Placement writing. Harsh may be an understatement in 
describing the employer; the other two words are stronger because of 
their noun roots, dictator and tyrant.)
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2.	 Distribute Handout 14, and ask students to complete the exercise. 
Follow with class discussion, and encourage students to suggest other 
alternatives for wording in the sentences.

Suggested Responses

1.	 Jubilant is the strongest word, suggesting, as it does, jubilee, a 
time of great festivity and celebration.

2.	 Monitor comes closest to describing the kind of careful analy-
sis that goes on at McMurdo Station.

3.	 Confused is the weakest word. The choice depends on the de-
gree of uncertainty the student experienced.

4.	 The senator probably either pledged or vowed to accomplish 
this popular goal.

5.	 Loom around is the strongest choice, since it suggests some 
kind of threat.

6.	 A snarling dog is a serious threat. Growling is scary too. The 
other two words are too vague.

7.	 Any choice is better than blue.
8.	 A lot depends on the proctor’s attitude, but walked is a very 

weak choice. 
9.	 Scalawags and urchins are both good choices.
10.	 Pear trees can be lovely, so perhaps this one adorns the yard. 

Holds sway in can also work.
11.	 Vaulted works well, as does soared over.
12.	 Gaudy is a good choice; meretricious might seem a bit pedantic.

3.	 Distribute Handout 15. Have students read aloud part A. Point out 
that this is the kind of question that might appear in the language and 
composition test. Ask students to work with partners to strengthen 
the diction in the response. Follow with discussion. (There are, of 
course, innumerable possibilities. Suggestions might include the 
following phrases: “imposing fees for participation in sports is de-
structive”; “earn fortune and fame”; “financial shortfalls”; “extraneous 
costs”; “direst consequence”; “low-income”; “most talented”; “will be 
denied opportunities for.”)

4.	 Have students complete part B of the handout, which reflects the 
kind of question characteristic of the literature exam. Follow with 
discussion. (Students might suggest words and phrases such as the 
following: “demonstrate the value of foil characters”; “commonalities 
include”; “focuses on security and the possibility of rescue”; “deterio-
rates to savagery”; “exemplify William Golding’s central theme.”)
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5.	 Distribute Handout 16, provide access to dictionaries, and ask 
students to complete the exercise. Follow with discussion. (Good 
samples are as follows: The press reported that the pugilist expired 
shortly after a lethal blow to the left side of his face. The divorce case 
began in acrimony, but the husband eventually acceded to his wife’s 
requests, and they parted in an almost congenial manner.) 

6.	 Direct students to select any pieces of writing from their own port-
folios, to pick one or two paragraphs, and to revise those paragraphs 
for stronger word choices. (Note: This works well as an activity done 
by partners.) Ask students to submit both the original writing and 
the newly revised pieces, which should reflect a focus on improving 
diction.
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Name:

Choosing Just the Right Words
Directions: Decide which word choices you think are most effective in each of the following contexts. 
Be ready to give reasons to support your choices.

1.	 The students were ( happy	 delighted	 jubilant	 pleased ) when the track 
team won the state championship.

2.	 Scientists in Antarctica ( keep track of		  examine	 monitor	 study )  
changes in patterns of ice development.

3.	 I was completely ( befuddled	 confused	 mystified	 stymied ) when I read the 
poem I was supposed to analyze for homework.

4.	 The state senator ( announced		  pledged	 promised	 vowed ) that she 
would initiate new legislation to entice industries to the region.

5.	 With dusk, the forest seemed to ( loom around        fence in        imprison	     surround ) 
the hungry, lost hikers.

6.	 When Todd went to feed the neighbors’ dog, he became frightened when the animal  
( barked		  growled	 snarled		 yelped ) at him.

7.	 The lawn is surrounded by beds of ( blue	 cerulean	 cobalt	    lupine ) flowers.

8.	 The test monitor ( glided	        stalked	    strode	 walked ) around the room 
relentlessly.

9.	 As we walked through the dismal neighborhood, we were stopped by several ( beggars	
children	 scalawags	 urchins ) begging for money.

10.	A large pear tree ( adorns       dominates	 grows in	 holds sway in ) our back 
yard.

11.	During the Olympics competition, the horse ( jumped  	 leapt	   soared over	  
vaulted ) all of the obstacles with ease.

12.	That prom dress is too ( fancy	  gaudy 	    meretricious      ornate ) for my taste.

Lesson 6 
Handout 14                                        
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Name:

Raising the Level of Syntax
Part A.

Directions: Suppose a student was asked to write an opinion piece about the practice of charging 
fees for high school athletes to participate in sports. The directions specified the need to take a stand 
and provide convincing evidence to support that stand. The final result might include the following 
paragraph, which reflects thought but is weak in syntax. How could you improve it?

	 Although many schools do it, the practice of charging fees to play sports is not a good one. It 
is not like the real world in which, far from paying, athletes make a lot of money just for playing 
the game. The problem is that the schools are short on money, so they make the kids pay money 
in order to be able to hire coaches and provide for other costs involved in playing against other 
schools. The worst thing is that the fee policy puts kids from poor families at a big disadvantage. 
This means that some of the best athletes will not be in the running for state championships and 
college scholarships.

Lesson 6 
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Name:

Part B.

Directions: Another student might be asked to write an essay about foil characters in a twentieth- 
century novel. The directions might specify that the writing must include proof that the characters are 
indeed foils and an explanation of how the use of foils contributes to the work as a whole. The final 
result might include the following paragraph, which shows insight but is deficient in the level of word 
choices. How could you improve the paragraph?

	 Two foil characters in Lord of the Flies are Ralph and Jack. They are both English schoolboys 
and are about the same age; both have leadership qualities. Ralph is good-looking and responsible; 
he spends a lot of time working on huts. Jack is ugly and likes hunting above everything; by the 
end, he becomes a savage. The differences are like the novel’s big concern, which is people’s ten-
dency to become savages.

Lesson 6 
Handout 15 (page 2)                                        
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Name:

More Work with Diction
Directions: For each of the following groups of words, write a single sentence that makes sense and 
uses the words correctly.

1.	 counterpart	 endorse	 proviso

2.	 vagrant	 dismal	 languish

3.	 lithe	 agile		  pirouette

4.	 pugilist	 expire	 lethal

5.	 probe	 spelunker	 massive

6.	 apotheosis	 emerge	 villainy

7.	 morose	 melancholy	 exacerbate

8.	 congenial	 accede	 acrimony

9.	 magnitude	 catastrophe	 vicissitude

10.	 indigenous 	 proliferate	 precipitation

Lesson 6 
Handout 16                                         
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Lesson 7

Enhancing Writing Skills: Syntax

Objectives

•	 To review effective tools to combine sentences and achieve sentence 
variety

•	 To practice achieving elegant prose in a timed writing context

Notes to the Teacher

	 The professional educators who gather to evaluate the Advanced 
Placement exams pay close attention to both content and mastery of writ-
ing skills. Hopefully, at this point in their academic careers, students are 
not prone to basic mistakes like fragments and run-ons. One of the most 
common weaknesses in timed writings of even very competent English 
students is a lack of sentence variety—perhaps a plethora of linking verbs 
or a tendency to use a series of short subject-verb constructions. It is useful 
at this point to review the functions of appositives and dependent clauses. 
Students also benefit from a review of complex sentence structures, in-
cluding correct uses of semicolons and colons. Finally, consideration of the 
preference of active verbs over passive voice and linking verbs often needs 
review.
	 This lesson begins by reviewing some weaknesses in syntax. Students 
then complete a timed-writing activity and use a rubric to evaluate one 
another’s work. You may want to bring enough pennies to class to give one 
to each student. The writing samples in Handout 17 deal with literary top-
ics; the writing assignment in Handout 18 is characteristic of the kind of 
question asked in the language exam.

Procedure

1.	 Remind students that writing proficiency is key to success in both of 
the Advanced Placement English tests, and it is necessary to display 
that proficiency in a very limited amount of time. Distribute Hand-
out 17, and ask small groups to complete the exercise.

2.	 Conduct a discussion based on the handout. Begin by asking stu-
dents to speculate about the nature of the questions that led to these 
responses. Ask students to brainstorm other works of literature that 
could be used as a basis to discuss this topic. Have students share their 
ideas for revision, and highlight the ones that you find most effective. 
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Suggested Responses

1.	 The prompt may have focused on the presence and purpose of 
supernatural or ghostly figures in serious works of literature. 
Other works include but are certainly not limited to Oresteia, 
The Tragedy of Julius Caesar, The Turn of the Screw, and Beloved. 
The revision might begin with a subordinate clause. The 
fourth and fifth sentences could easily be linked by incorpo-
rating an appositive. Subordinate clauses can also be used to 
link the concluding sentences.

2.	 Perhaps the prompt targeted the nature of a true hero. If 
students have studied the archetypal pattern associated with 
heroes (arduous journey, encounters with danger and evil, 
acquisition of wisdom, and return to society), this prompt 
will seem relatively friendly. Other works could include The 
Divine Comedy, The Odyssey, Siddhartha, The Fellowship of the 
Ring, and Heart of Darkness, You will want to emphasize that 
linking verbs are not wrong; they just tend to be weak. The 
first part of the passage might be rephrased this way: Beowulf 
sails from Geatland and eagerly seeks an opportunity to help 
Hrothgar.

3.	 Perhaps the prompt focused on guilt and atonement. Other 
works could include Oedipus Rex, The Power and the Glory, 
Crime and Punishment, and The Things They Carried. The final 
sentence, for example, can read as follows: The fight with Assef 
and rescue of Sohrab in the end vindicate Amir and absolve 
his guilt.

4.	 The prompt clearly dealt with the pattern of a tragic hero. 
Greek and Shakespearean tragedies would be possible choic-
es, but students could also discuss works such as Wuthering 
Heights and Death of a Salesman. The first two sentences could 
be combined by using an appositive. The third sentence could 
include a colon and a list of the key traits of a true tragic hero. 
The last two sentences could be combined with the use of a 
dependent clause.

3.	 If necessary, review conventions for uses of colons and semicolons. 
Point out that many Web sites include rules and suggestions for these 
sometimes tricky punctuation marks.

4.	 Give each student a penny, or ask volunteers to pass pennies around 
the room. Ask volunteers to indicate what they notice about the coin 
(the image of Abraham Lincoln, the motto “In God We Trust,” the 
Lincoln Memorial on most pennies, the name of the country, the cop-
per color). Ask students how valuable the coin is. 
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5.	 Distribute Handout 18, and ask students to read the prompt and 
organize their thoughts. Distribute Handout 19, and give students 
a chance to review the evaluation criteria. Direct students not to 
put their names on their papers but to identify the papers with some 
symbol so that they will easily recognize their own work. Then direct 
students to write for twenty to thirty minutes about the topic and to 
focus on effective diction and syntax as they support their views. 

6.	 Collect the papers, and shuffle them before redistributing them to 
students. Ask each student to use the rubric (Handout 19) to assess 
another’s timed writing. Then have the original writers retrieve both 
their writings and the completed rubrics. 

7.	 Assign students to revise their writing and submit papers for teacher 
evaluation.
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Name:

Some Common Syntax Weaknesses
Directions: Read the information, and complete the exercise.

1.	 Problem—Too many short simple sentences

	 Solution—Sentence combining produces variety and shows relationships.

	 How could you improve the following passage?

King Hamlet’s ghost first appears in act 1. The ghost will speak only to Hamlet. He tells the 
prince about the murder and warns the young man to leave Gertrude alone. Hamlet is already 
depressed. He does not know whether he can trust the vision. That leads to The Mousetrap. 
Hamlet learns that the ghost was right. The mystery story in the play is over. 

2.	 Problem—Too many linking verbs

	 Solution—Active verbs and appositives can help.

	 How could you improve the following passage?

Beowulf is from Geatland. He is eager to help Hrothgar, who has been unable to protect the 
Danes from the monster Grendel. Grendel is so big that he can grab up thirty men at once and 
devour them in fistfuls. Beowulf is able to defeat Grendel in hand-to-hand conflict. The result 
is the necessity to combat another monster, Grendel’s mother.

Lesson 7 
Handout 17 (page 1)                                        
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Name:

3.	 Problem—Too much passive voice

	 Solution—Switch to active voice, and use strong verbs.

	 How could you improve the following passage?

For years, Amir is tormented by the memory of Hassan’s rape. He has always been frustrated 
by his inability to make Baba proud; that situation is remedied by the escape to America. Amir 
is finally vindicated by the fight with Assef and the rescue of Sohrab.

4.	 Problem—Too many simple subject-verb constructions

	 Solution—Begin with a prepositional phrase or a dependent clause; use colons and semicolons.

	 How could you improve the following passage?

Okonkwo is the protagonist in Chinua Achebe’s Things Fall Apart. He exemplifies the values 
of traditional Igbo culture. He also demonstrates many of the characteristics of a tragic hero. 
He begins the story as a happy and successful man. He commits suicide at the end. He is not 
fully responsible for his fall. He is, however, characterized by hubris. This plays a major role in 
his road to unhappiness.

Lesson 7 
Handout 17 (page 2)                                        
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Name:

“I Don’t Need the Penny Back”
Directions: Read the following paragraph, and use the questions to organize your thoughts. Then 
write an essay in which you respond to the prompt. In your essay, strive for effective syntax, including 
sentence variety.

	 Isn’t $15.99 a silly price when $16 is so much simpler? How many people stop at a fast-
food restaurant and routinely announce, “I don’t need the penny back”? Lots of pennies in a 
pocket or wallet are just a nuisance, and it is annoying to count them all out in an effort to use 
them. Some people even throw pennies away. Is it time to phase out the U.S. penny?

1.	 Do you think that the U.S. penny should be phased out?

2.	 Are there any possible productive uses for pennies today?

3.	 What would be the benefits of eliminating the penny altogether?

4.	 What about nickels? Should those be phased out too?

Lesson 7 
Handout 18                                         
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Name:

Pennies: Evaluation Rubric
Directions: Use the following rubric as a tool to evaluate timed writings on the merits of continuing 
or discontinuing the U.S. penny.

Lesson 7 
Handout 19                                         

Element

Thesis

Support

Grammar

Diction

Syntax

5

The writer takes a clear 
position on the issue.

The writer provides 
at least three cogent 
reasons to support the 
thesis.

There are no language 
errors in the writing.

The writer uses many 
college-level vocabulary 
words correctly.

The writing demon-
strates effective use of 
subordination, apposi-
tives, active voice, and 
appropriate punctuation.

3

The writer seems am-
bivalent about the issue.

The writing is limited 
to only one relevant 
support.

The writing includes 
a few weaknesses or 
minor errors.

The writing shows some 
effort to use college-
level vocabulary.

The writer strove to avoid 
sentence monotony.

1

The writer does not 
focus on the topic in the 
prompt.

The writer provides 
opinions but no sup-
portive evidence.

The writing is flawed 
with numerous and seri-
ous grammatical errors.

The word choices con-
sist primarily of simple 
and general vocabulary.

The writing shows 
little attention to var-
ied and strong sentence 
structure.
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Lesson 8

DBQ: White Settlers and  
America’s Indigenous People

Objectives

•	 To examine a variety of documents dealing with interactions between 
American Indians and the European colonists and settlers

•	 To write a coherent and insightful essay expressing conclusions about 
those documents

Notes to the Teacher

	 Hopefully, students have read works of literature that reflect the effects 
of European imperialism and have become acquainted with postcolonial 
criticism. Frequently taught examples include Joseph Conrad’s Heart of 
Darkness, Chinua Achebe’s Things Fall Apart, E. M. Forster’s A Passage to 
India, and Alan Paton’s Cry, the Beloved Country. White supremacy was the 
underlying assumption behind the age of imperialism. Europeans harbored 
a belief that they had the right to seize power, claim natural resources, and 
subdue indigenous peoples. 
	 When the first English and Spanish colonists settled in what is now the 
United States, they were not moving into uninhabited territory, but they 
claimed and cleared land with an undisturbed sense of self-righteousness. 
Superior technology was the deciding factor.
	 This lesson is particularly useful in preparation for the language and 
composition test. Students examine five documents relevant to the rela-
tionship between the native tribes and the white people who rapidly spread 
across the continent. They then write essays in response to a prompt.

Procedure

1.	 Distribute Handout 20, divide the class into five groups, and have 
each group focus on one of the documents. Ask students to be ready 
to answer the following questions.
•	 Who is the speaker?
•	 What is the speaker’s purpose?
•	 What attitudes and beliefs does the excerpt reveal?
•	 What do you think, and how do you feel about the content of the 

excerpt?
2.	 Have small groups read excerpts aloud to the class as a whole and 

share responses to the questions.
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Suggested Responses

•	 Document 1 was written by Christopher Columbus to one of 
his sponsors in Spain. His purpose was to convey information 
about one of his voyages of discovery and, presumably, to earn 
approval. He saw that the native people he encountered feared 
him but were also generous, friendly, and well adapted to their 
environment. His attitude was that of a conqueror; he seized 
people and did not hesitate to decree that the islands he found 
suddenly became the property of Spain. Christopher Colum-
bus was a great explorer but also a somewhat ruthless person 
who gave no thought to whether the indigenous people had 
any rights. He presumed Spanish supremacy.

•	 Document 2 was written by the Virginia Company to the gov-
ernor of the colony. The purpose was to provide advice about 
relationships with the tribes in the area. The letter shows a 
considerable amount of knowledge about the relationships 
among nearby groups. The letter also reflects fundamental 
mistrust, especially of Powhatan, and a fear of violence. It 
advises using animosities among the tribes to the white colo-
nists’ advantage. The main goal of the Virginia Company was 
financial profit through tobacco; the company assumed it had 
a right to the land.

•	 Document 3 is a speech by Tecumseh to an army general. 
Tecumseh wanted white people to stay out of the territory his 
people then occupied. He foresaw great conflict and a need 
to claim equal rights. The speech reflects a fundamental dif-
ference from European thinking; Native Americans did not 
believe that any one individual could own the land, which was 
seen as a shared resource. The comparison is effective; one 
cannot buy an acre of air. Experience taught Tecumseh that 
the white people could not be trusted and had no concern for 
the well-being of the Native Americans.

•	 Document 4 is President Andrew Jackson’s message to Con-
gress before the Trail of Tears. He seems to be establishing 
a rationale for that forced migration. He viewed traditional 
tribal life as primitive and espoused the goal of converting the 
American Indians to European ways of living. He voiced re-
gret for the decimation of some tribes and a desire to preserve 
groups still in existence. He acknowledged that the white 
colonists and settlers did not treat the indigenous people well; 
he saw the solution as moving them beyond what was then the 
United States. The speech seems like smooth politics at work, 
with careful word choices to win approval.
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•	 Document 5 is an excerpt from Chief Black Hawk’s surrender 
speech. He expressed bitterness and total distrust of white 
people and cited specific reasons such as getting American In-
dians drunk and fostering prostitution. He saw white culture 
as toxic to nature and to the tribes. The closing metaphor is 
particularly effective; continuous deception and cheating left 
Black Hawk with a poisoned heart, but also with determina-
tion to maintain his own dignity.

3.	 Have students reread the directions at the beginning of the handout. 
Direct them to write thesis statements for essays responding to the 
prompt. (Example: Conflicting goals and beliefs made harmony be-
tween white settlers and indigenous people in America impossible.) 
Have students share theses, and point out examples of well-written 
statements that directly respond to the prompt. Ask students to brain-
storm possible topics of supporting paragraphs. (Examples include 
conviction of white supremacy, mutual suspicion, profit motivation, 
concept of land ownership, patterns of deception, and continual push 
westward.)

4.	 Direct students to write essays in response to the prompt. (Note: It 
works well to make this a timed in-class writing to simulate the con-
ditions of an Advanced Placement examination. Since students have 
already examined the documents, twenty to thirty minutes of writing 
time should be sufficient.)

5.	 Distribute Handout 21, and ask students to complete the exercise. 
Follow with open-ended discussion, and invite students to share ways 
in which ideas in their essays confirm or refute statements on the 
handout.
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Name:

American Settlers and the Indigenous People
Directions: Read the following documents. Make marginal notations as you read, and focus on both 
the speakers and their purposes. Then write an essay in which you explain why the first two centuries 
of white settlement in the New World did not feature a happy relationship between the indigenous 
people and the European incomers. Include specific references to the documents to support your 
ideas.

Document 1

The following passage is from the translation of a letter Christopher Columbus wrote in 1493.
	 At every point where I landed, and succeeded in talking to them, I gave them some of every-
thing I had—cloth and many other things—without receiving anything in return, but they are a 
hopelessly timid people. It is true that since they have gained more confidence and are losing this 
fear, they are so unsuspicious and so generous with what they possess, that no one who had not 
seen it would believe it. They never refuse anything that is asked for. They even offer it themselves, 
and show so much love that they would give their very hearts. . . . They are, however, far from being 
ignorant. They are most ingenious men, and navigate these seas in a wonderful way, and describe 
everything well, but they never before saw people wearing clothes, nor vessels like ours. Directly I 
reached the Indies in the first isle I discovered, I took by force some of the natives, that from them 
we might gain some information of what there was in these parts; and so it was that we immedi-
ately understood each other, either by words or signs. . . . [B]oth men and women . . . came, both 
small and great, all bringing something to eat and to drink, which they presented with marvelous 
kindness. . . . I have taken possession of all these islands, for their Highnesses, and all may be more 
extensive than I know, or can say, and I hold them for their Highnesses, who can command them 
as absolutely as the kingdoms of Castile. 

Document 2

This excerpt comes from the instructions that the Virginia Company gave to Governor Thomas 
Gates in 1609.

	 The second enemy is the Natiues who can no way hurte you but by fire or by destroyinge yor 
Catle, or hinderinge yor workes by Stealth or yor passages in small nombers, and in this sorte of 
warr, there is most pill yf you be not very Carefull, for if they may destroy but one haruest or burne 
yor townes in the night they will leaue you naked and exposed to famine and Cold, and convey 
themselues into wodes. . . . Yf you make freindeship with any of these nations, as you must doe, 
Choose to doe it with those that are farthest from you and enemies vnto those amonge whom 
you dwell for you shall haue least occasion to haue differences with them, and by that meanes a 
suerer league of Amity And you shalbe suerer of their trade pteley for Covetousnes and to serue 
their owne ends, where the Copper is yett in his primary estimacon wch Pohaton hath hitherto 
engrossed and partely for feare of Constrainte. Monocon to the east and head of our Riuer, Pow-
hatons enemy and the Manahockes to ye Northeast to the head of the Riuer of Moyompo in the 
necke of the land to the west betweene our bay and the sea. Cathcatapeius a greater Weroance 
then he is, also his enemy to the Southeast and South. he hath no freinde to the North. The Masa-
woymekes make continuall incursions vppon him and vppon all those that inhabite the Riuers of 
Bolus and Myomps and to the Northwest. . . .

Lesson 8 
Handout 20 (page 1)                                         
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Name:

Document 3

Tecumseh, a Shawnee chief, spoke these words to General William Henry Harrison in 1810.
	 Brother, I wish you would take pity on the red people and do as I have requested. If you will 
not give up the land and do cross the boundary of our present settlement, it will be vary hard, and 
produce great trouble between us. 
	 The way, the only way to stop this evil, is for the red people to unite in claiming a common and 
equal right in the land, as it was at first, and should be now—for it was never divided, but belongs 
to all. No tribe has the right to sell, even to each other, much less to strangers. . . . Sell a country! 
Why not sell the air, the great sea, as well as the earth? Did not the Great Spirit make them all for the 
use of his children?
	 How can we have confidence in the white people?  

Document 4

This excerpt is from President Andrew Jackson’s first annual message to Congress in 1829.
	 The condition and ulterior destiny of the Indian tribes within the limits of some of our states 
have become objects of much interest and importance. It has long been the policy of Government 
to introduce among them the arts of civilization, in the hope of gradually reclaiming them from a 
wandering life. This policy has, however, been coupled with another wholly incompatible with its 
success. Professing a desire to civilize and settle them, we have at the same time lost no opportu-
nity to purchase their lands and thrust them farther into the wilderness. By this means they have 
not only been kept in a wandering state, but been led to look upon us as unjust and indifferent to 
their fate. . . . 
	 Our conduct toward these people is deeply interesting to our national character. Their present 
condition, contrasted with what they once were, makes a most powerful appeal to our sympathies. 
Our ancestors found them the uncontrolled possessors of these vast regions. By persuasion and 
force they have been made to retire from river to river and from mountain to mountain, until some 
of the tribes have become extinct and others have left but remnants to preserve for a while their 
once terrible names. Surrounded by the whites with their arts of civilization, which by destroy-
ing the resources of the savage doom him to weakness and decay, the fate of the Mohegan, the 
Narragansett, and the Delaware is fast over-taking the Choctaw, the Cherokee, and the Creek. 
That this fate surely awaits them if they remain within the limits of the States does not admit of a 
doubt. Humanity and national honor demand that every effort should be made to avert so great 
a calamity. . . .

Lesson 8 
Handout 20 (page 2)                                         
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Name:

Document 5

This passage is from the surrender speech of Black Hawk, a Sauk chief, in 1832.
	 An Indian who is as bad as the white men could not live in our nation; he would be put to 
death, and eaten up by the wolves. The white men are bad schoolmasters; they carry false looks, 
and deal in false actions; they smile in the face of the poor Indian to cheat him; they shake them by 
the hand to gain their confidence, to make them drunk, to deceive them, and ruin our wives. We 
told them to let us alone, and keep away from us; but they followed on, and beset our paths, and 
they coiled themselves among us, like the snake. They poisoned us by their touch. We were not 
safe. We lived in danger. We were becoming like them, hypocrites and liars, adulterers, lazy drones, 
all talkers, and no workers.
	 We looked up to the Great Spirit. We went to our great father. We were encouraged. His great 
council gave us fair words and big promises; but we got no satisfaction. Things were growing 
worse. There were no deer in the forest. The oppossum and beaver were fled; the springs were 
drying up, and our squaws and papooses without victuals to keep them from starving; we called 
a great council, and built a large fire. The spirit of our fathers arose and spoke to us to avenge our 
wrongs or die. . . . 
	 Black Hawk is a true Indian, and disdains to cry like a woman. He feels for his wife, his chil-
dren and friends. But he does not care for himself. He cares for his nation and the Indians. They 
will suffer. He laments their fate. The white men do not scalp the head; but they do worse—they 
poison the heart. . . .

Lesson 8 
Handout 20 (page 3)                                         
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Name:

Agree or Disagree
Directions: Indicate your response to each of the following statements.

	 Statement		  Agree	 Uncertain	 Disagree

1.	 America has a long history of equating technological 
development with moral superiority.	

2.	 Treatment of the indigenous people is a foundational 
disgrace in American history.

3.	 In the end, it is clear that the American dream focuses 
totally on financial gain at any cost.

4.	 With a little restraint and respect, the early colonists 
could have made friends of the indigenous people.

5.	 In the many decades after the Trail of Tears, the U.S. 
government atoned for injustices committed against 
Native Americans.	

6.	 What the early settlers did to the native tribes was 
wrong, but they did not know any better, so we should 
not blame them.	

7.	 The tribes really should have banded together and driven 
away all of the European intruders as soon as the boats 
arrived.

8.	 It is obvious from today’s vantage that the indigenous 
people took the moral high road in contrast to the greed 
and duplicity of the white settlers.			 

Lesson 8 
Handout 21                                          
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Lesson 9

Identifying Both Speaker  
and Purpose

Objectives

•	 To understand the importance of identifying both the speaker and 
the purpose in a piece of writing

•	 To practice identifying speakers, purposes, and the tools used to 
achieve the purposes

Notes to the Teacher

	 The rightfully famous college poetry textbook Sound and Sense empha-
sizes the importance of identifying the speaker and the purpose in working 
to understand and appreciate a poem. The same thing is also true for prose, 
both fiction and nonfiction. When we know who the speaker is and what 
he or she is trying to accomplish, we are halfway to comprehension and 
ready to examine and assess the effectiveness of the tools in use. 
	 Students on an Advanced Placement level probably already know that 
the speaker may be but is not necessarily the author. (For example, Robert 
Browning was not an Italian duke who had his wife killed.) They may need 
encouragement, however, to identify the speaker with more than just a 
single label, to be alert to clues about intelligence, personality, maturity, 
biases, and other details that constitute a fully realized person. 
	 In this lesson, students work with both the voice of the speaker and the 
purpose in several writings. The first is the beginning of “Eleven,” a short 
story by Sandra Cisneros, and one well worth a complete examination, if 
you have the time. The second is a poem, “The Cross of Snow,” by Henry 
Wadsworth Longfellow. The third is an excerpt from Barack Obama’s 2009 
inaugural address. The lesson concludes with a poem by Walt Whitman. 

Procedure

1.	 Ask students what the first question is that most people have when the 
telephone rings. (Who is calling?) The identity of the caller has a huge 
impact on most people. The tone of a response can be quite different 
depending on who is at the other end of the line: a telemarketer, an 
aged relative, a young niece or nephew, a close friend. Emphasize that 
the same question is fundamental in working with literary analysis. 
Whether we are reading an essay, a story, or a poem, we need to ask 
this question: Who is speaking? A second question follows: What do 
you want? In other words, we need to identify speaker and purpose.
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2.	 Distribute Handout 22, and work through the exercise as a whole 
class. 

Suggested Responses

1.	 The speaker is probably an eleven-year-old girl. (This becomes 
clear in the rest of the story, which takes place on her eleventh 
birthday.) She is intelligent, insightful, and sensitive, as well 
as imaginative and creative. 

2.	 The speaker is trying to describe the complexity of human 
beings, the way each person is a combination of all of his or 
her earlier experiences. She seems to be saying that we never 
completely outgrow who we used to be. 

3.	 The language is conversational and seems to draw in the 
reader with the “you” references. There is a repeated catalog 
of ages, and the speaker uses specific examples to illustrate 
the main point. The similes in the third paragraph are perfect 
examples, indicating the idea that a person’s adult self does 
not replace but rather includes that person as a teen, a grade 
schooler, a toddler, and an infant.

3.	 Distribute Handout 23, and have small groups complete it. Follow 
with discussion.

Suggested Responses

1.	 The poem has a confessional feel to it, and, in fact, Longfellow 
wrote it in memory of his wife, who died as a result of injuries 
from a fire. 

2.	 The speaker is someone who has trouble sleeping and who is 
still grieving a death that happened eighteen years earlier. He 
is clearly a poet and a sensitive person who loved and admired 
the woman very much.

3.	 The poem is a eulogy in honor of the woman who died so long 
ago. It is a testament of love, memory, and loss. Point out the 
significance of the symbol in lines 9, 10, and 11. Just as the sun 
never melts the snow on the mountain, nothing removes the 
sorrow and sense of loss the speaker feels.

4.	 Distribute  Handout 24, and ask students to complete it individually. 
Follow with discussion. (Obama, the newly elected president, seems 
to have aimed to generate confidence and a kind of team spirit in ad-
dressing the challenges that faced him in his new position. He tried to 
link this experience with the challenges faced by earlier generations 
of Americans. He used parallel structures and historical allusions. 
The speech concludes with a folksy metaphor.) 
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5.	 Distribute Handout 25, and have students complete it individually. 
Follow with discussion. (The speaker is an observant adult, prob-
ably Whitman himself, who is not at all afraid of spiders but rather 
patiently observes one as it spins a web. The speaker uses the spider as 
a symbol of the human mind, always trying to forge connections such 
as ideas and relationships, striving not to be completely isolated.)
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Name:
Lesson 9 
Handout 22                                          

An Excerpt from Sandra Cisneros
Directions: The following passage is the opening of “Eleven,” a short story by Sandra Cisneros. Read 
it carefully, listening for the identity and characteristics of the narrator, and try to identify the purpose 
of the narrator and of the story as a whole.

	 What they don’t understand about birthdays and what they never tell you is that when you’re 
eleven, you’re also ten, and nine, and eight, and seven, and six, and five, and four, and three, and 
two, and one. And when you wake up on your eleventh birthday you expect to feel eleven, but you 
don’t. You open your eyes and everything’s just like yesterday, only it’s today. And you don’t feel 
eleven at all. You feel like you’re still ten. And you are—underneath the year that makes you eleven.
	 Like some days you might say something stupid, and that’s the part of you that’s still ten. Or 
maybe some days you might need to sit on your mama’s lap because you’re scared, and that’s the 
part of you that’s five. And maybe one day when you’re all grown up maybe you will need to cry 
like if you’re three, and that’s okay. That’s what I tell Mama when she’s sad and needs to cry. Maybe 
she’s feeling three. 
	 Because the way you grow old is kind of like an onion or like the rings inside a tree trunk or 
like my little wooden dolls that fit one inside the other, each year inside the next one. That’s how 
being eleven years old is. 
	 You don’t feel eleven. Not right away. It takes a few days, weeks even. . . . 1

1.	 What do you surmise about the narrator?

2.	 What is the narrator attempting to do?

3.	 What tools did the writer use in the attempt to achieve her purpose?

1Sandra Cisneros, “Eleven,” in Woman Hollering Creek and Other Stories (New York: Vintage Books, 1992), 6–7.
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Name:

“The Cross of Snow”
Directions: Read the poem, and answer the questions.

The Cross of Snow

In the long, sleepless watches of the night,
	 A gentle face—the face of one long dead—
	 Looks at me from the wall, where round its head 
	 The night-lamp casts a halo of pale light.
Here in this room she died; and soul more white
	 Never through martyrdom of fire was led
	 To its repose; nor can in books be read
	 The legend of a life more benedight.
There is a mountain in the distant West
	 That, sun-defying, in its deep ravines
	 Displays a cross of snow upon its side.
Such is the cross I wear upon my breast
	 These eighteen years, through all the changing scenes
	 And seasons, changeless since the day she died.
				    —Henry Wadsworth Longfellow

1.	 In this case, do you think the speaker and the author are identical? Why or why not?

2.	 What seem to be some of the speaker’s personal characteristics?

3.	 How would you describe the purpose of the poem?

Lesson 9 
Handout 23                                          
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Name:

Presidential Inauguration, 2009
Directions: Below is an excerpt from President Barack Obama’s inaugural address. Read it carefully, 
and write a paragraph in which you describe his purposes and the methods he used to achieve those 
goals.

	 In reaffirming the greatness of our nation, we understand that greatness is never a given. It 
must be earned. Our journey has never been one of shortcuts or settling for less.
	 It has not been the path for the faint-hearted, for those who prefer leisure over work, or seek 
only the pleasures of riches and fame.
	 Rather, it has been the risk-takers, the doers, the makers of things—some celebrated, but 
more often men and women obscure in their labor—who have carried us up the long, rugged path 
towards prosperity and freedom.
	 For us, they packed up their few worldly possessions and traveled across oceans in search of a 
new life. For us, they toiled in sweatshops and settled the West, endured the lash of the whip and 
plowed the hard earth.
	 For us, they fought and died in places like Concord and Gettysburg; Normandy and Khe 
Sanh.
	 Time and again these men and women struggled and sacrificed and worked till their hands 
were raw so that we might live a better life. They saw America as bigger than the sum of our indi-
vidual ambitions; greater than all the differences of birth or wealth or faction.
	 This is the journey we continue today. We remain the most prosperous, powerful nation on 
Earth. Our workers are no less productive than when this crisis began. Our minds are no less in-
ventive, our goods and services no less needed than they were last week or last month or last year. 
Our capacity remains undiminished. But our time of standing pat, of protecting narrow interests 
and putting off unpleasant decisions—that time has surely passed.
	 Starting today, we must pick ourselves up, dust ourselves off, and begin again the work of 
remaking America.

Lesson 9 
Handout 24                                          
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Name:

Whitman’s Noiseless Spider
Directions: Read the poem, and make annotations in the margins. Then write a paragraph in which 
you identify both speaker and purpose. Include textual support for your ideas.

A Noiseless Patient Spider

A noiseless patient spider,
I mark’d where on a little promontory it stood isolated,
Mark’d how to explore the vacant vast surrounding,
It launch’d forth filament, filament, filament, out of itself,
Ever unreeling them, ever tirelessly speeding them.

And you O my soul where you stand,
Surrounded, detached, in measureless oceans of space,
Ceaselessly musing, venturing, throwing, seeking the spheres to connect them,
Till the bridge you will need be form’d, till the ductile anchor hold,
Till the gossamer thread you fling catch somewhere, O my Soul.
					     —Walt Whitman

Lesson 9 
Handout 25                                          
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Lesson 10

A Review of Rhetorical Devices

Objectives

•	 To identify and define rhetorical devices
•	 To analyze rhetorical devices in action

Notes to the Teacher

	 This lesson focuses on rhetorical devices, which are most often associ-
ated with argumentation and persuasion but also appear in other types of 
writing. Any glossary of rhetoric will show you that one can find a pleth-
ora of technical and alien-sounding terms to identify techniques used by 
skilled speakers. This lesson emphasizes ten basic rhetorical devices which 
can be identified with accessible vocabulary unlikely to trip students up in 
high-stakes testing situations. 
	 Some rhetorical devices are sound related. These include alliteration, 
assonance, rhyme, and parallelism. Others are meaning centered; these in-
clude analogy, figurative language, irony, apostrophe, rhetorical questions, 
and understatement. Students have probably heard and read all of these 
in a variety of situations but may not have always recognized them. This 
lesson asks students to learn and use specific terminology characteristic of 
rhetoric and also often evident in poems, stories, and essays.

Procedure

1.	 Ask students to define the terms argument and persuasion and to state 
what they have in common. (Both have to do with convincing an au-
dience about something; argument emphasizes reason, while persua-
sion often stresses emotions.)

2.	 Point out that we all have occasions to listen to speeches. What makes 
some of them interesting and others deadly dull? (There are many 
elusive factors, including subject matter, length, and the speaker’s 
personality.)

3.	 Explain that the art of rhetoric goes way back to ancient times, and 
scholars have identified many rhetorical devices, some of them with 
names that may seem very strange (for example, epanalepsis, lito-
tes, and parataxis). Explain that this lesson will deal with rhetorical 
devices but will avoid terms that are not familiar to most educated 
people.
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4.	 Distribute Handout 26, and ask students to read the information. 
Then have them complete the exercise by creating original examples. 
Follow with group discussion of the implications and effectiveness of 
the student-created examples. (Students may note that Martin Luther 
King Jr.’s famous “I Have a Dream” speech demonstrates many of the 
devices.)

5.	 Distribute Handout 27, and ask students to complete the analysis. 
Follow with discussion. (The passage is characterized by parallel 
structures and includes many instances of alliteration. The first para-
graph presents a series of short clauses consisting of a verb and direct 
object. The third includes the parallels that begin with “united” and 
“divided.” The fourth includes the “we shall not always” sentence, 
which is parallel to the one beginning, “But we shall always hope.” 
The second-to-last sentence includes the “because” parallels. The fi-
nal sentence in the passage does a parallel inversion. Among the many 
alliterative phrases are the following: “whether it wishes us well”; 
“survival and success”; “faithful friends”; “colonial control”; “break 
the bonds”; “mass misery.” There is one vivid metaphor at the end of 
the fourth paragraph, which warns of a bad outcome for those who 
seek to attain power by trampling on others. The speech as a whole 
reflects the competent control of a person who knows how to use lan-
guage effectively.)

6.	 Point out that William Shakespeare was also aware of the value of rhe-
torical devices. If students have not read The Tragedy of Julius Caesar, 
summarize the story line, or have them read a brief summary online. 
Indicate that after the assassination of Caesar, two men deliver eulo-
gies. Distribute Handout 28. Ask students to read the speech and 
make notations about the rhetorical devices used by Marc Antony. 
Follow with discussion. (The passage includes many parallel struc-
tures. It begins with the metaphor—or synecdoche—in which the au-
dience members’ ears represent their total attention. Blank verse gives 
the speech a measured, even rhythm. Students may note occasional 
examples of alliteration, as well as a rhetorical question. Perhaps most 
important is repetition, especially of “Brutus is an honourable man,” a 
clear example of verbal irony, perhaps even of sarcasm. Marc Antony 
aims to win the favor of the crowd back to Caesar, and he works at this 
goal very skillfully.)

7.	 Explain that rhetorical devices are not limited to use in speeches. 
They are useful to writers in all genres. We can find them at work in 
the artistry of stories, plays, essays, and poems. Distribute Handout 
29, and have students complete the exercise.
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Suggested Responses

1.	 Twain speaks of humorous, comic, and witty stories. All have 
to do with humor. He sees the first as distinctly American, the 
second as British, and the third as French. In his view, humor-
ous stories depend more on the manner of the narration than 
on the content and constitute a higher art form than the other 
two types. 

2.	 The third paragraph ends with a metaphor. Humorous stories 
are like bubbles, and they move along gently; the other two 
types are also bubbles, but they explode. 

3.	 These paragraphs about humorous stories actually constitute 
a humorous story. The author pretends to think he is being 
perfectly serious and leads gently to the very funny closing 
sentence. The tone is one of wry amusement.

4.	 Parallel structure is evident in the opening paragraph. We 
find parallel references to the three types of stories under 
discussion. 

5.	 The style is conversational, confident, and humorous—char-
acteristics in much of Mark Twain’s work. Toward the end, an 
ironic tone builds, almost becoming sarcasm.
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Name:

Rhetorical Devices
Directions: Read the terms, their definitions, and examples. Then write an example for each, or cite 
an example you have read or heard somewhere.

1.	 Sound repetitions
	 Some rhetorical devices appeal especially to the audience’s sense of hearing. These include as-

sonance (repetition of vowel sounds), alliteration (repetition of consonant sounds), rhyme, and 
simple repetition. The following example comes from President John F. Kennedy’s inaugural 
speech: “Let us go forth to lead the land we love.” 

2.	 Analogy
	 An analogy is a comparison intended to clarify meaning. Analogies can be brief or quite 

extended, and they often include strong images; sometimes they use similes. An example of 
analogy is as follows: Having to speak in front of a crowd is as bad as being put in a deep pit 
with a dozen angry rattlesnakes.

3.	 Apostrophe
	 This device involves addressing someone or something that is not actually present. The fol-

lowing example comes from John Donne: “Death, be not proud.” 

4.	 Appositive
	 An appositive is a clarifying phrase that follows directly after or comes directly before the item 

it is intended to clarify. The following sentence contains an appositive: Blue-collar workers, 
the backbone of this city, are the key to the next election.

5.	 Parallel structure
	 This is one of the most prevalent rhetorical devices. It involves use of the same grammatical 

pattern in a series of phrases or clauses. The following example comes from Sir Francis Bacon: 
“Crafty men condemn studies, simple men admire them, and wise men use them.” 

Lesson 10 
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Name:

6.	 Rhetorical question
	 This occurs when the speaker or writer asks a question to which no answer is necessary or 

expected. It is an attention-getting device. The following question is rhetorical: Do you want 
to see all of your hard-earned money go up in smoke?

7.	 Synecdoche
	 With this device, a writer or speaker uses a part to represent the whole. An example of synec-

doche is as follows: Don’t let me see your face around here again!

8.	 Understatement
	 This is the opposite of hyperbole and is sometimes used as a tool for humor. The following 

sentence exemplifies understatement: I was a little disappointed when my fiancé did not show 
up for the wedding.

9.	 Verbal irony
	 This device is related to sarcasm; the speaker or writer’s words mean the opposite of what he 

or she says. An example of verbal irony is as follows: I would never even dream of telling you 
exactly what I think of you.

10.	Other forms of figurative language
	 Rhetorical devices also include metaphors, similes, personification, paradox, and other tools 

used by writers. The following sentence uses personification: The heavens smiled down on us 
when the big crisis occurred.

Lesson 10 
Handout 26 (page 2)                                         



72    Advanced Placement English: Preparing for the Exams © COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Name:

Rhetorical Devices in Action
Directions: The following excerpt is from the inaugural speech of President John F. Kennedy, which 
some consider the most effective ever delivered. Read it carefully, annotate the rhetorical devices, and 
write a paragraph in which you describe the style of the speech.

	 Let every nation know, whether it wishes us well or ill, that we shall pay any price, bear any 
burden, meet any hardship, support any friend, oppose any foe, in order to assure the survival and 
the success of liberty.
	 This much we pledge—and more.
	 To those old allies whose cultural and spiritual origins we share, we pledge the loyalty of faith-
ful friends. United, there is little we cannot do in a host of cooperative ventures. Divided, there is 
little we can do—for we dare not meet a powerful challenge at odds and split asunder.
	 To those new States whom we welcome to the ranks of the free, we pledge our word that 
one form of colonial control shall not have passed away merely to be replaced by a far more iron 
tyranny. We shall not always expect to find them supporting our view. But we shall always hope to 
find them strongly supporting their own freedom—and to remember that, in the past, those who 
foolishly sought power by riding the back of the tiger ended up inside.
	 To those peoples in the huts and villages across the globe struggling to break the bonds of 
mass misery, we pledge our best efforts to help them help themselves, for whatever period is 
required—not because the Communists may be doing it, not because we seek their votes, but 
because it is right. If a free society cannot help the many who are poor, it cannot save the few who 
are rich.

Lesson 10 
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Name:

“Friends, Romans, Countrymen”
Directions: Below is the opening section of Marc Antony’s speech after the assassination of Caesar in 
William Shakespeare’s The Tragedy of Julius Caesar. Read it, and make annotations regarding rhetorical 
devices and Antony’s purposes.

Friends, Romans, countrymen, lend me your ears; 
I come to bury Caesar, not to praise him. 
The evil that men do lives after them; 
The good is oft interred with their bones; 
So let it be with Caesar. The noble Brutus 
Hath told you Caesar was ambitious: 
If it were so, it was a grievous fault, 
And grievously hath Caesar answer’d it. 
Here, under leave of Brutus and the rest— 
For Brutus is an honourable man; 
So are they all, all honourable men— 
Come I to speak in Caesar’s funeral. 
He was my friend, faithful and just to me: 
But Brutus says he was ambitious; 
And Brutus is an honourable man. 
He hath brought many captives home to Rome 
Whose ransoms did the general coffers fill: 
Did this in Caesar seem ambitious? 
When that the poor have cried, Caesar hath wept: 
Ambition should be made of sterner stuff: 
Yet Brutus says he was ambitious; 
And Brutus is an honourable man. 
You all did see that on the Lupercal 
I thrice presented him a kingly crown, 
Which he did thrice refuse: was this ambition? 
Yet Brutus says he was ambitious; 
And, sure, he is an honourable man.
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Name:

Mark Twain on Storytelling
Directions: The following paragraphs begin Mark Twain’s essay entitled “How to Tell a Story.” Read 
the passage carefully, and answer the questions.

	 I do not claim that I can tell a story as it ought to be told. I only claim to know how a story 
ought to be told, for I have been almost daily in the company of the most expert story-tellers for 
many years. 
	 There are several kinds of stories, but only one difficult kind—the humorous. I will talk mainly 
about that one. The humorous story is American, the comic story is English, the witty story is 
French. The humorous story depends for its effect upon the manner of the telling; the comic story 
and the witty story upon the matter. 
	 The humorous story may be spun out to great length, and may wander around as much as it 
pleases, and arrive nowhere in particular; but the comic and witty stories must be brief and end 
with a point. The humorous story bubbles gently along, the others burst. 
	 The humorous story is strictly a work of art—high and delicate art—and only an artist can 
tell it; but no art is necessary in telling the comic and the witty story; anybody can do it. The art 
of telling a humorous story—understand, I mean by word of mouth, not print—was created in 
America, and has remained at home. 
	 The humorous story is told gravely; the teller does his best to conceal the fact that he even 
dimly suspects that there is anything funny about it; but the teller of the comic story tells you be-
forehand that it is one of the funniest things he has ever heard, then tells it with eager delight, and 
is the first person to laugh when he gets through. And sometimes, if he has had good success, he is 
so glad and happy that he will repeat the “nub” of it and glance around from face to face, collecting 
applause, and then repeat it again. It is a pathetic thing to see. 

1.	 What three types of stories does the essay discuss? How are they similar? How do they differ?

2.	 Locate and explain an example of figurative language in the passage.	

3.	 How would you describe the author’s tone?

4.	 Point out examples of parallel structure. 

5.	 How would you describe the style of the piece?

Lesson 10 
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Lesson 11

Discovering a Writer’s Tools

Objectives

•	 To identify tools writers use in specific passages to accomplish their 
purposes

•	 To write a cogent explanation of how the devices in a passage contrib-
ute to its overall meaning

Notes to the Teacher

	 The Advanced Placement tests and other high-stakes exams require 
students to process information and write effectively about it in a limited 
amount of time. Invariably, this includes reading a passage and writing about 
how the author goes about accomplishing his or her purpose. Passages 
generally come from American or British literature. As students approach 
the exam, they have most likely been doing this recursively throughout the 
course of study. The difference in the exam is the time limit. It is imperative 
that no mental paralysis set in to prevent the candidates from doing their 
best work.
	 In this lesson, students focus on the beginning of Nathaniel Haw-
thorne’s remarkable short story “The May-Pole of Merry Mount,” which 
is based on a historical event when Massachusetts Puritans destroyed a 
village that was decidedly non-Puritan in both dress and behavior. Most 
students in the United States are probably unfamiliar with maypoles, 
which remain popular in English villages and are associated with May 
Day and the arrival of spring weather; our Puritan forebears prevented 
this tradition from coming with them to the New World. Many Internet 
sites offer pictures of maypoles; you may want to print some and display 
them around the classroom. 
	 Students then analyze Mark Twain’s opening paragraphs in The Adven-
tures of Huckleberry Finn.

Procedure

1.	 Ask students to brainstorm connections with the month of May. (In 
many places, May suggests nice weather, the imminence of summer 
vacation, festivities such as proms and graduations, and, for some, a 
long-awaited track season.)

2.	 Explain the ancient British tradition of the maypole. Villagers festoon 
a pole with ribbons and sometimes other finery and dance complicated 
patterns around it in celebration of May Day (May 1). The festivities 
include a May queen and king. May Day is a jubilant village fair.
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3.	 Distribute Handout 30, and ask students to read the passage indi-
vidually. When they have read it once, ask them to read it again and 
to underline sections that communicate the nature of the village of 
Merry Mount. 

4.	 Ask students to generalize about the imagery in the excerpt. (The 
color images emphasize verdancy. Celebration and revelry dominate 
the description—a spectacular maypole, exotic costumes, and hearty 
dancing, with even a bear enjoying the festivities in harmony with the 
humans.) 

5.	 Ask students whether they notice anything incongruous about the 
scene’s time and place setting. (The setting is New England, and 
details suggest that the time is centuries ago. In history, Puritanism 
dominated New England and would have frowned mightily at these 
proceedings.)	

6.	 Distribute Handout 31, and ask students to work individually to an-
swer the questions.

Suggested Responses

1.	 Jollity and gloom are personified as warring armies. You may 
want to point out that this type of question, which can be 
exasperating, often appears in tests like the Advanced Place-
ment exams. You may also want to hint that the statement is 
extremely important in relation to the purpose of the story 
as a whole. Nathaniel Hawthorne seems to have regretted the 
triumph of Puritanism over the spirit of Merry Mount. (a)

2.	 The paragraphs feature verdure and flowers, especially roses. 
The forest is fresh and attractive; some of the people are cos-
tumed as animals. Everything is alive and natural. (c)

3.	 Merry Mount seems to represent a kind of natural (and short-
lived) moment in the history of the new world. The passage is 
not at all preoccupied with traditional religion. (e)

4.	 Traditional court jesters wore foolscaps and tiny bells that 
jingled as they walked or scampered along. Although they 
looked silly, these jesters often displayed a kind of earthy wis-
dom and insight. (d)

5.	 The tone here is positive. The narrator marvels at the joyful 
spirit in Merry Mount. In light of the early acknowledgement 
of a war in process, one can conclude that Hawthorne rued 
the long-term effects of Puritan sternness. (b)
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7.	 Emphasize the sentence in the first paragraph: “Jollity and gloom 
were contending for an empire.” Remind students that foreshadow-
ing exists when an author alerts readers, either overtly or obliquely, 
to future events in a story. Ask students to write for about twenty 
minutes about effects of the exposition of “The May-Pole of Merry 
Mount.” (The opening paragraphs describe one side of the war be-
tween “jollity and gloom.” Merry Mount exudes festivity, but one 
suspects it is not well prepared for war. Banners, flowers, and exotic 
costumes do not function as effective weapons. The informed reader, 
who knows something about the history of New England, knows that 
jollity will lose the war. This is actually the subject of the rest of the 
story. To accomplish his purpose, Hawthorne uses copious imagery, 
personification, allusions, and foreshadowing.)

8.	 Distribute Handout 32, and ask partners to collaborate to complete 
the writing. (The paragraphs introduce the narrator, a young boy, ap-
parently without parents, honest, brash, perhaps naïve, and not very 
well educated. The author uses deliberate grammatical errors, dialect, 
and tongue-in-cheek humor to acquaint readers with a perceptive and 
engaging boy who has little interest in the trappings of civilization 
and places high value on freedom and on his friendship with Tom 
Sawyer. Unlike the narrators of most novels, he is aware of a prequel, 
and he speaks as if he knows Mark Twain, the author. The paragraphs 
establish a humorous tone and make the reader wonder what will hap-
pen next in this boy’s life.)

9.	 Distribute Handout 33, and have students use the rubric to assess 
their own writings.
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Name:

Focus on Details
Directions: The following paragraphs begin Nathaniel Hawthorne’s short story entitled “The May-
Pole of Merry Mount.” Read them, and underline specific words and phrases that convey the spirit of 
Merry Mount. 

	 Bright were the days at Merry Mount, when the Maypole was the banner staff of that gay 
colony! They who reared it, should their banner be triumphant, were to pour sunshine over New 
England’s rugged hills, and scatter flower seeds throughout the soil. Jollity and gloom were con-
tending for an empire. Midsummer eve had come, bringing deep verdure to the forest, and roses in 
her lap, of a more vivid hue than the tender buds of Spring. But May, or her mirthful spirit, dwelt all 
the year round at Merry Mount, sporting with the Summer months, and revelling with Autumn, 
and basking in the glow of Winter’s fireside. Through a world of toil and care she flitted with a 
dreamlike smile, and came hither to find a home among the lightsome hearts of Merry Mount.
	 Never had the Maypole been so gayly decked as at sunset on midsummer eve. This venerated 
emblem was a pine-tree, which had preserved the slender grace of youth, while it equalled the 
loftiest height of the old wood monarchs. From its top streamed a silken banner, colored like the 
rainbow. Down nearly to the ground the pole was dressed with birchen boughs, and others of the 
liveliest green, and some with silvery leaves, fastened by ribbons that fluttered in fantastic knots of 
twenty different colors, but no sad ones. Garden flowers, and blossoms of the wilderness, laughed 
gladly forth amid the verdure, so fresh and dewy that they must have grown by magic on that 
happy pine-tree. Where this green and flowery splendor terminated, the shaft of the Maypole was 
stained with the seven brilliant hues of the banner at its top. On the lowest green bough hung an 
abundant wreath of roses, some that had been gathered in the sunniest spots of the forest, and oth-
ers, of still richer blush, which the colonists had reared from English seed. O, people of the Golden 
Age, the chief of your husbandry was to raise flowers!
	 But what was the wild throng that stood hand in hand about the Maypole? It could not be 
that the fauns and nymphs, when driven from their classic groves and homes of ancient fable, 
had sought refuge, as all the persecuted did, in the fresh woods of the West. These were Gothic 
monsters, though perhaps of Grecian ancestry. On the shoulders of a comely youth uprose the 
head and branching antlers of a stag; a second, human in all other points, had the grim visage of 
a wolf; a third, still with the trunk and limbs of a mortal man, showed the beard and horns of a 
venerable he-goat. There was the likeness of a bear erect, brute in all but his hind legs, which were 
adorned with pink silk stockings. And here again, almost as wondrous, stood a real bear of the 
dark forest, lending each of his fore paws to the grasp of a human hand, and as ready for the dance 
as any in that circle. His inferior nature rose half way, to meet his companions as they stooped. 
Other faces wore the similitude of man or woman, but distorted or extravagant, with red noses 
pendulous before their mouths, which seemed of awful depth, and stretched from ear to ear in 
an eternal fit of laughter. Here might be seen the Savage Man, well known in heraldry, hairy as a 
baboon, and girdled with green leaves. By his side, a noble figure, but still a counterfeit, appeared 
an Indian hunter, with feathery crest and wampum belt. Many of this strange company wore fools-
caps, and had little bells appended to their garments, tinkling with a silvery sound, responsive to 
the inaudible music of their gleesome spirits. Some youths and maidens were of soberer garb, yet 
well maintained their places in the irregular throng by the expression of wild revelry upon their 
features. Such were the colonists of Merry Mount, as they stood in the broad smile of sunset round 
their venerated Maypole. 
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Name:

A Few Questions about Merry Mount
Directions: Choose the best answers. Be ready to defend your responses.

	���� 1.	 Personification can be found in
	 a.	 the third sentence of the first paragraph.
	 b.	 the first sentence of the second paragraph.
	 c.	 the fifth sentence of the third paragraph.
	 d.	 all of these.
	 e.	 none of these.

	���� 2.	 The paragraphs are dominated by images associated with
	 a.	 technology.
	 b.	 death.
	 c.	 nature.
	 d.	 religion.
	 e.	 government.

	���� 3.	 The people of the Golden Age referred to at the end of the second paragraph are
	 a.	 the ancient Greeks.
	 b.	 the early Christians.
	 c.	 the earliest inhabitants of Great Britain.
	 d.	 the voyagers on the Mayflower.
	 e.	 the inhabitants of Merry Mount.

	���� 4.	 The bells mentioned in the third paragraph adorn
	 a.	 the church steeple.
	 b.	 branches attached to the maypole.
	 c.	 musical instruments accompanying the dancing.
	 d.	 costumes of people dressed as clowns.
	 e.	 the king and queen of May.

	���� 5.	 The narrator’s attitude toward Merry Mount is best described as
	 a.	 bitter scorn.
	 b.	 enthusiastic approval.
	 c.	 suspicion and skepticism.
	 d.	 curiosity and disbelief.
	 e.	 disinterest and boredom.
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Name:

Meet Huckleberry Finn
Directions: Read the opening paragraphs of Mark Twain’s most famous novel. Then write a short 
essay in which you identify his purposes and explain the tools he uses to achieve them.

	 You don’t know about me without you have read a book by the name of The Adventures of Tom 
Sawyer; but that ain’t no matter. That book was made by Mr. Mark Twain, and he told the truth, 
mainly. There was things which he stretched, but mainly he told the truth. That is nothing. I never 
seen anybody but lied one time or another, without it was Aunt Polly, or the widow, or maybe 
Mary. Aunt Polly—Tom’s Aunt Polly, she is—and Mary, and the Widow Douglas is all told about 
in that book, which is mostly a true book, with some stretchers, as I said before. 
	 Now the way that the book winds up is this: Tom and me found the money that the robbers 
hid in the cave, and it made us rich. We got six thousand dollars apiece—all gold. It was an awful 
sight of money when it was piled up. Well, Judge Thatcher he took it and put it out at interest, 
and it fetched us a dollar a day apiece all the year round—more than a body could tell what to 
do with. The Widow Douglas she took me for her son, and allowed she would sivilize me; but it 
was rough living in the house all the time, considering how dismal regular and decent the widow 
was in all her ways; and so when I couldn’t stand it no longer I lit out. I got into my old rags and 
my sugar-hogshead again, and was free and satisfied. But Tom Sawyer he hunted me up and said 
he was going to start a band of robbers, and I might join if I would go back to the widow and be 
respectable. So I went back. 
	 The widow she cried over me, and called me a poor lost lamb, and she called me a lot of 
other names, too, but she never meant no harm by it. She put me in them new clothes again, 
and I couldn’t do nothing but sweat and sweat, and feel all cramped up. Well, then, the old thing 
commenced again. The widow rung a bell for supper, and you had to come to time. When you got 
to the table you couldn’t go right to eating, but you had to wait for the widow to tuck down her 
head and grumble a little over the victuals, though there warn’t really anything the matter with 
them—that is, nothing only everything was cooked by itself. In a barrel of odds and ends it is 
different; things get mixed up, and the juice kind of swaps around, and the things go better. 
	 After supper she got out her book and learned me about Moses and the Bulrushers, and I 
was in a sweat to find out all about him; but by and by she let it out that Moses had been dead a 
considerable long time; so then I didn’t care no more about him, because I don’t take no stock in 
dead people. 
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Name:

Huck Finn Evaluation Rubric
Directions: Use the criteria to assess your response to Handout 32.

	 Question	 Yes	 No 

1.	 Does the writing recognize that the paragraphs serve to introduce the 
narrator and protagonist?

2.	 Does the writing recognize the establishment of a humorous tone?

3.	 Does the writing acknowledge the author’s deliberate use of language 
errors to establish character?

4.	 Does the writing deal with the speaker’s love for freedom and dislike 
for social restraints?

5.	 Does the writing recognize irony in the statements about Tom Sawyer’s 
proposed band of criminals?

6.	 Does the writing deal with the biblical allusion to Moses?

7.	 Does the writing include the convention of stating the author’s name 
and the title of the work?

8.	 Are the grammar and spelling correct?

9.	 Does the piece reflect an effort to use college-level diction?

10.	Does the piece have varied sentence structures, and is it characterized 
by active verbs?
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Lesson 12

Describing Style

Objectives

•	 To review vocabulary often used to describe literary styles
•	 To describe the styles in several brief passages from both fiction and 

nonfiction

Notes to the Teacher

	 Many people see American fiction in two broad streams, one repre-
sented by Ernest Hemingway, the other by William Faulkner. Their styles 
are radically different. Hemingway often used rather short sentences and 
usually understated emotions; Faulkner’s sentences sometimes swirl in 
lengthy and confusing patterns that are far from accidental. Style includes 
so many elements—including diction, syntax, characteristic images and 
settings, and philosophy of life—that it can be very difficult to describe. 
	 In this lesson, students first consider the nature of style and review 
terms relevant to discussions of literary style. They then analyze three 
prose passages and describe their styles. For the first procedure, which 
uses shoes to introduce the discussion of style, you will need examples of 
diverse kinds of footwear. You can find many examples on the Internet, 
and these will do nicely. You can also bring the actual footwear to class, 
or have students bring in boots, shoes, and slippers. This can help if your 
students are in need of a break from nose-to-the-grindstone reading and 
analysis. (Note: You could also carry out the first procedure using different 
styles of automobiles, hats, or houses.)

Procedure

1.	 Use the Internet and a screen to project pictures of very different 
styles of footwear—saddle shoes, stilettos, work boots, running 
shoes—or any other varieties that are likely to amuse your students. 
(Note: You can also bring to class the shoes, boots, and slippers or ask 
students to bring them.) Ask students to take a few minutes to write 
about similarities and differences. (They are all attire for feet, but they 
have different purposes and different levels of style. Some are more 
comfortable than others.) Ask students to brainstorm words that 
could describe the styles of the various types of footwear (elegant, 
rugged, cozy, sporty, jaunty, comfortable, klutzy, casual, formal). 
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2.	 Explain that some of the same words can be used to describe literary 
styles and that descriptions of style can be very elusive. A writer’s style 
includes all of the characteristics that tend to pervade his or her work, 
including diction and syntax, images, settings, figures of speech, and 
views of the nature of life.

3.	 Distribute Handout 34, and review terms with the class. Expand 
definitions based on your own experience and insights, and suggest 
or ask students to suggest specific titles as examples of each style. 
Emphasize that the list of terms on the handout is not all-inclusive. 
For example, one could describe a style as florid (overly ornate) or 
minimalist (tending to few words).

Suggested Responses

1.	 English Romanticism was officially born with William Word-
sworth and Samuel Taylor Coleridge at the end of the eigh-
teenth century, but elements of it are evident in works written 
before that. Famous romantic novels include Jane Eyre and 
Pride and Prejudice. Walden is a romantic work, and Emerson’s 
essays strongly reflect romantic ideals. Many people define 
transcendentalism as American romanticism.

2.	 Serious fiction writers since the mid-nineteenth century 
generally prefer realistic perspectives. Mark Twain was a re-
alistic writer; so was Sinclair Lewis. One could argue that The 
Catcher in the Rye is a realistic novel.

3.	 Naturalism stems from Darwinian perspectives. Its view of 
nature contrasts vividly with that of romanticism. While ro-
manticism sees nature as a source of inspiration, naturalism 
sees it as impersonal, although not hostile. Survival of the fit-
test is the norm. Examples include The Call of the Wild, Sister 
Carrie, and Stephen Crane’s story “The Open Boat.”

4.	 Paintings by Salvador Dali epitomize surrealism. Literary ex-
amples might include Franz Kafka’s The Metamorphosis. Alice 
in Wonderland reflects aspects of surrealism.

5.	 Epistolary novels were popular early in the history of novel-
writing. Some novels, for example Frankenstein, include epis-
tolary sections. A more contemporary example is The Color 
Purple.

6.	 Stream of consciousness writing became very important in 
the early twentieth century. Two powerful examples are A 
Portrait of the Artist as a Young Man and To the Lighthouse.

7.	 Impressionist art conveys a sense of movement even though 
the painting is, of course, stationary. The House on Mango 
Street is impressionist literature, as is The Things They Carried.
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8.	 Poetic prose is often highly descriptive and imaginative. Their 
Eyes Were Watching God has a poetic style, as do Siddhartha 
and parts of All Quiet on the Western Front.

9.	 Hard-hitting prose contrasts with its poetic cousin. Ernest 
Hemingway has this kind of style, as does Norman Mailer.

10.	 Great literary pieces generally confirm and support tradition-
al and universal values, but the books and plays usually do not 
climb into a pulpit to preach those values. There are pedantic 
or didactic elements in the closing chapters of The Jungle.

11.	 Convoluted writing contrasts with the hard-hitting style. Just 
as the human mind is maze-like in its workings, convoluted 
writing is complicated. Some of William Faulkner’s novels, 
including Absalom, Absalom!, reveal this style at work.

12.	Some readers find dialect annoying; others enjoy the local 
color it conveys. Dialect is found in Wuthering Heights and To 
Kill a Mockingbird and is an integral part of novels such as The 
Adventures of Huckleberry Finn and Their Eyes Were Watching 
God.

4.	 Emphasize once again that the list on the handout is not exhaustive. 
We can also talk about other styles. Examples include the following:
•	 Victorian writing is characteristic of nineteenth-century England 

and emphasizes its cultural practices and preoccupation with an 
appearance of propriety, especially for women. We see this style 
in novels by Charles Dickens, the Brontës, and Thomas Hardy.

•	 Gothic writing is a subset of romanticism. It emphasizes eerie 
settings, often enormous old mansions with terrible secrets and 
things that make weird noises at night.

•	 Local color writing includes dialect and other aspects of life in a 
specific region, among them foods, music, dress, flora and fauna, 
and characteristic activities. Someone writing a novel set in an 
Amish community would doubtless include many aspects of local 
color.

•	 A satiric style is characterized by exaggeration and, often, sar-
casm. It pokes fun at people and social conventions, sometimes 
in a scathing way.

•	 Journalistic writing emphasizes presentation of key facts in re-
porting about people and events.
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5.	 Distribute Handout 35, and ask small groups to read and discuss the 
passages; have students write the style descriptions individually, but 
allow free sharing of ideas. Follow with whole-class discussion.

Suggested Responses

1.	 F. Scott Fitzgerald’s prose is poetic and highly descriptive, 
with many images and figures of speech. He demonstrates 
elegant language control with complex sentence structures. 
There is nothing casual about the description. He takes read-
ers to an exotic location but does not seem to romanticize it. 
There is no dialogue, and the narrator seems in no hurry to 
describe characters or get into the plot.

2.	 In contrast to the first passage, the one from Pride and Preju-
dice is dominated by dialogue. Jane Austen introduces charac-
ters very quickly. The novel seems to begin with a categorical 
imperative, but the next paragraph clarifies that the universal 
acknowledgment is actually the fond belief of families with 
daughters of a marriageable age. There is a comic or even sa-
tiric feel to the passage. Victorian convention is evident in the 
form of address between husband and wife. 

3.	 The style here is descriptive but not really poetic. The pas-
sage seems realistic and deals with war (the American Civil 
War). It includes a snatch of dialect. Compared to the first 
two passages, the language here seems relaxed, almost con-
versational. There are elements of impressionism here too, in 
a quick snapshot of a moment during the war.

6.	 Ask the class to brainstorm a list of major works they have studied in 
the past few years. Then assign titles to small groups, and have them 
describe the writing styles in the books. Follow with whole-class 
discussion.
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Name:

Terms to Describe Style
Directions: Style is an elusive quality and can be hard to describe, even though its presence is often 
unmistakable. Here are some words that may help you to describe the literary styles of passages you 
encounter.

1.	 Romantic
	 Romanticism does not necessarily have to do with love, but it does emphasize and prefer 

nature, emotions, and idealism over technology, reason, and pragmatism.

2.	 Realistic
	 The opposite of romanticism, realism is often more pessimistic and stresses the way things 

really are, which is seldom or never ideal.

3.	 Naturalistic
	 Survival of the fittest is the norm in this style, which is a kind of ultra-realism.

4.	 Surrealistic
	 Like surreal art, literature of this type uses extreme exaggeration, often of a nightmare quality, 

as a main tool.

5.	 Epistolary
	 This style is easy to recognize; epistolary works consist of letters or journal entries.

6.	 Stream of consciousness
	 With this style, readers are immersed in the mental roving of the narrator, who is not confined 

to chronological or logical connections but simply speaks as he or she thinks.

7.	 Impressionism
	 In literature, impressionism usually appears through the use of multiple vignettes, more or less 

connected, to convey an overall impression.

8.	 Poetic
	 A poetic style usually emphasizes images and figures of speech such as similes and metaphors.

9.	 Hard-hitting
	 Hart-hitting prose is direct and to the point. It is generally characterized by relatively short 

sentences with active verbs.

10.	Didactic
	 This is a negative term. Didactic writing is preachy and overbearing. It tries to force a message 

on readers.

11.	Convoluted
	 Convoluted writing is complicated; the syntax is complex, the sentences often very long and 

seemingly twisted.

12.	Dialect
	 This is a form of local color, the use of language characteristic of a specific region or ethnic 

group.

Lesson 12 
Handout 34                                          
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Name:

Considerations about Style
Directions: Read and annotate the following passages. Then, for each, write a paragraph in which you 
describe its style.

1.	 The following passage begins F. Scott Fitzgerald’s Tender Is the Night.

	 On the pleasant shore of the French Riviera, about half way between Marseilles and the Italian 
border, stands a large, proud, rose-colored hotel. Deferential palms cool its flushed façade, and 
before it stretches a short dazzling beach. Lately it has become a summer resort of notable and 
fashionable people; a decade ago it was almost deserted after its English clientele went north in 
April. Now, many bungalows cluster near it, but when this story begins only the cupolas of a dozen 
old villas rotted like water lilies among the massed pines between Gausse’s Hôtel des Étrangers and 
Cannes, five miles away.
	 The hotel and its bright tan prayer rug of a beach were one. In the early morning the distant 
image of Cannes, the pink and cream of old fortifications, the purple Alp that bounded Italy, were 
cast across the water and lay quavering in the ripples and rings sent up by sea-plants through the 
clear shallows. Before eight a man came down to the beach in a blue bathrobe and with much 
preliminary application to his person of the chilly water, and much grunting and loud breathing, 
floundered a minute in the sea. When he had gone, beach and bay were quiet for an hour. . . .

2.	 The following paragraphs open Jane Austen’s Pride and Prejudice.

	 It is a truth universally acknowledged, that a single man in possession of a good fortune, must 
be in want of a wife.
	 However little known the feelings or views of such a man may be on his first entering a neigh-
bourhood, this truth is so well fixed in the minds of the surrounding families, that he is considered 
the rightful property of some one or other of their daughters.
	 “My dear Mr. Bennet,” said his lady to him one day, “have you heard that Netherfield Park is 
let at last?”
	 Mr. Bennet replied that he had not.
	 “But it is,” returned she; “for Mrs. Long has just been here, and she told me all about it.”
	 Mr. Bennet made no answer.
	 “Do you not want to know who has taken it?” cried his wife impatiently.
	 “You want to tell me, and I have no objection to hearing it.”
	 This was invitation enough.
	 “Why, my dear, you must know, Mrs. Long says that Netherfield is taken by a young man of 
large fortune from the north of England; that he came down on Monday in a chaise and four to see 
the place, and was so much delighted with it, that he agreed with Mr. Morris immediately; that he 
is to take possession before Michaelmas, and some of his servants are to be in the house by the end 
of next week.”
	 “What is his name?”
	 “Bingley.”
	 “Is he married or single?”
	 “Oh! Single, my dear, to be sure! A single man of large fortune; four or five thousand a year. 
What a fine thing for our girls!”

Lesson 12 
Handout 35 (page 1)                                         
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Name:

	 “How so? How can it affect them?”
	 “My dear Mr. Bennet,” replied his wife, “how can you be so tiresome! You must know that I am 
thinking of his marrying one of them.”

3.	 Here is the beginning of Stephen Crane’s The Red Badge of Courage.

	 The cold passed reluctantly from the earth, and the retiring fogs revealed an army stretched 
out on the hills, resting. As the landscape changed from brown to green, the army awakened, and 
began to tremble with eagerness at the noise of rumors. It cast its eyes upon the roads, which 
were growing from long troughs of liquid mud to proper thoroughfares. A river, amber-tinted in 
the shadow of its banks, purled at the army’s feet; and at night, when the stream had become of a 
sorrowful blackness, one could see across it the red, eyelike gleam of hostile camp-fires set in the 
low brows of distant hills.
	 Once a certain tall soldier developed virtues and went resolutely to wash a shirt. He came 
flying back from a brook waving his garment bannerlike. He was swelled with a tale he had heard 
from a reliable friend, who had heard it from a truthful cavalryman, who had heard it from his 
trustworthy brother, one of the orderlies at division headquarters. He adopted the important air 
of a herald in red and gold.
	 “We’re goin’ t’ move t’-morrah—sure,” he said pompously to a group in the company street. 
“We’re goin’ ’way up the river, cut across, an’ come around in behint ’em.”
	 To his attentive audience he drew a loud and elaborate plan of a very brilliant campaign. When 
he had finished, the blue-clothed men scattered into small arguing groups between the rows of 
squat brown huts. . . .

Lesson 12 
Handout 35 (page 2)                                         
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Lesson 13

Traits of Tragedy

Objectives

•	 To review the definition of tragedy and the traits of a tragic hero
•	 To consider the extent to which various literary characters qualify as 

tragic heroes

Notes to the Teacher

	 Aristotle’s conception of tragedy, based on his experiences of tragedy 
in classical Greece, still applies in many circumstances today. The tragic 
hero is a better-than-average person who, because of a fundamental char-
acter flaw, experiences a painful journey from happiness to misery, often to 
death. Along the way, the character usually also acquires insight. There is 
an archetypal feel to the tragic hero so that we perceive some kind of kin-
ship connecting individuals as diverse as Oedipus (Oedipus Rex), Othello 
(The Tragedy of Othello), Heathcliff (Wuthering Heights), Kurtz (Heart of 
Darkness), Okonkwo (Things Fall Apart), and Willy Loman (Death of a 
Salesman). With each, we have a feeling of a terrible waste of potential.
	 Tragedies, like all literature, reflect specific traits of the cultures that 
produce them. Greek tragedies are permeated with classical mythol-
ogy; William Shakespeare’s tragedies feature nobility and emphasize the 
importance of an orderly universe. In discussing many novels of the past 
two centuries, it often seems more appropriate to speak of tragic figures 
or tragic dimensions rather than of tragic heroes. Finally, in contemporary 
works, we concede in a democratic spirit that there is really no such thing 
as an ordinary person, that tragic figures can be found among individuals 
as common as salesmen.
	 In this lesson, students review the characteristics of tragedies and tragic 
heroes. They then discuss specific applications.

Procedure

1.	 Ask students to distinguish the term tragedy as it is used in common 
parlance from its meaning in literary studies. (People often refer to 
very sad events as tragedies. For example, we might describe some-
one’s tragic death in a car accident. In literary terms, that incident is 
sad and evokes mourning, but it is not a tragedy. A tragedy is a story 
in which the main character suffers defeat because of some flaw in his 
or her own character.)
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2.	 Distribute Handout 36, and read the information with the class, 
clarifying if necessary. Then have small groups complete the third 
column. Follow with discussion, which will vary considerably de-
pending on the novels and plays they have studied. For example, if 
a group works with Heart of Darkness, students might come up with 
the following insights. Kurtz is a musician, an artist, and the most 
successful manager the company has in the Congo. He is the kind of 
man who could earn the undying love of the Intended, even though 
his work took him far away. He is an exceedingly impressive person. 
By the time Marlow meets him, Kurtz is very near death. His dying 
words convey the depth of his misery. We cannot know, because Mar-
low does not know, the exact choices that led to Kurtz’s destruction. 
The heads mounted on posts provide a hint, and some of Marlow’s 
comments suggest that Kurtz saw himself as above all of the rules, a 
form of hubris. There is nothing accidental about Marlow’s fate. “The 
horror! The horror!” Kurtz’s words suggest an unspeakable insight. 
Marlow’s response to what he sees reflects pity and fear. He carries 
out Kurtz’s request regarding the Intended, protects Kurtz’s memory, 
and steps away from the path that led to destruction.

3.	 Distribute Handout 37, and ask small groups to complete the activ-
ity. (Note: It is possible to complete this jigsaw fashion. If students 
have not read one or more of the works, for the purposes of this activ-
ity, they can probably obtain enough information on the Internet to 
complete the requirements of the handout.)

Suggested Responses

1.	 There are tragic dimensions to John Proctor’s experience. His 
weakness in succumbing to the allure of Abigail Williams is 
a main cause of the disaster in seventeenth-century Salem. 
Some students may argue that he dies because of pride. Oth-
ers will insist that he does not end in misery, but in spiritual 
triumph. Perhaps the entire sequence of events results from a 
flaw in the town rather than a flaw in the protagonist. 

2.	 Heathcliff is a towering presence in the novel; next to him, 
dashing Edgar seems insipid. Heathcliff raises himself from 
rags to riches and wins Catherine’s undying love. He seems 
to have ended in misery, with no sense of purpose. His tragic 
flaw seems to have been his desire for revenge, which made 
him a vicious and hurtful person, unrestrained by moral 
scruples. We are not close enough to his closing days to know 
whether he learned from his experience. Readers may pity the 
little boy snatched from the streets of Liverpool and taken off 
to the moors for a life over which he had little control, but it is 
hard to forgive his cruelty toward other people.
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3.	 The Whisky Priest certainly has a miserable end before a firing 
squad. The problem is that he does not get there because of a 
flaw in his character, but rather because of a flaw in society. He 
is not heroic by nature; only desperate circumstances bring 
the best out of him. Before his death, he has insight, but read-
ers often feel that his insight is off the mark. Certainly, readers 
pity him—a little man caught in a political system over which 
he has no control. 

4.	 Thomas More indisputably has heroic stature—a high social 
position, friendship with the king, impeccable moral char-
acter—and he ends up being executed for high treason. His 
death, however, does not result from a flaw in his own charac-
ter, but rather from a flaw in Henry VIII. One could even go 
so far as to say that More’s death results from strengths in his 
own character. In addition, although he dies, he does not die 
miserable. Thomas More is a hero, but not a tragic hero.

5.	 Willy Loman is a pretty ordinary man with big dreams that 
never come true. He ends in suicide. Watching his experience 
does evoke pity and fear in most audiences, who recognize his 
failures and dreams as parallels to their own. Arthur Miller 
insisted that Willy is a tragic character for the modern age. 
The flaw leading to destruction is his choice for illusions and 
false dreams over reality and truth.

6.	 Jay Gatsby rises from rags to riches—something very few 
people manage to do. As the novel nears its end, the narrator 
sees Gatsby as better than all of the rest of the people. He ends 
up shot to death in his swimming pool. One cause for this is 
his pursuit of a romantic and seemingly unattainable dream. 
The actual shooting, however, results from Tom Buchanan 
deliberately misleading George Wilson about the cause of 
Myrtle’s death. We could probably conclude that Gatsby’s 
experience has tragic dimensions.

4.	 Emphasize that in speaking of tragedy, one is not necessarily looking 
for polar opposites. A story can have tragic elements, and a character 
can have tragic dimensions.

5.	 Ask students to brainstorm a list of historical figures who could be 
considered as real-life tragic heroes—that is, people who went from 
happiness and success to misery because of flaws in their own char-
acters. (Answers can include international figures such as Osama Bin 
Laden or Patrice Lumumba; national figures like Richard M. Nixon, 
Charles Manson, or Mary Surratt; and local individuals led to failure 
because they thought they were above the rules.)
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6.	 Assign students to write a two-page essay in which they demonstrate 
that a literary or historical figure classifies as a tragic figure. Set an ap-
propriate deadline, and remind students of the importance of textual 
evidence. 

Optional Activity

	 Direct students to write essays in which they explain the dearth of 
tragic heroes in real human history. Provide class time to discuss the 
essays. 
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Name:

What Is a Tragedy?
Directions: Review the characteristics of tragedies and tragic heroes. Then fill in the third column 
with information about a specific literary work that depicts those characteristics in action.

	 Characteristic	 Explanation	 Example

1.	 Main character

2.	 Ending

3.	 Tragic flaw

Lesson 13 
Handout 36 (page 1)                                         

The main character or tragic 
hero is someone of heroic 
stature, better and more ca-
pable than most people. This 
person is essentially someone 
with enormous potential for 
accomplishment, someone 
next to whom other people 
seem somewhat inadequate.

By the end of the story, the 
main character, who was 
once happy and successful, is 
miserable and might be dead. 
The conclusion is not always 
describable as a sad ending, 
as everyone except the main 
character(s) might be very 
happy with how things turn 
out.

Something negative in the 
main character’s personality 
causes him or her to make 
choices that lead directly to 
the ending. Typically, the 
flaw is a variation of what the 
Greeks referred to as hubris, a 
kind of arrogance or excessive 
pride, an overly inflated sense 
of one’s own capabilities.
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Name:

	 Characteristic	 Explanation	 Example

4.	 Causal  
relationships

5.	 Insight

6.	 Pity and fear

Lesson 13 
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The main character’s fall is 
not an accident; it results from 
logical cause-effect con-
nections. Other people and 
outside forces can affect the 
person’s choices. The decisive 
moments result from the 
character’s deliberate choices, 
motivated by the character 
flaw.

Usually, the main character 
acquires insight, but too late 
to rescue him or her from 
a miserable outcome. The 
journey from happiness to 
misery is paralleled by one 
from ignorance or blindness 
to wisdom.

The audience members, seeing 
what befalls the main charac-
ter, experience pity and fear. 
Viewers and readers know 
enough about the tragic hero 
to regret his or her outcome. 
A central question emerges: If 
this disaster could befall such 
a gifted person, who is safe? 
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Name:

Tragic—or Not?
Directions: Research the following literary works, and indicate whether the characters listed satisfy 
the requirements of a tragic hero. Briefly explain your decisions.

	 Title and Author	 Character	 Tragic or Not	 Rationale

1.	 The Crucible by  
Arthur Miller 

2.	 Wuthering Heights  
by Emily Brontë

3.	 The Power and the  
Glory by Graham  
Greene

Lesson 13 
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John Proctor

Heathcliff

Whisky Priest
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Name:

	 Title and Author	 Character	 Tragic or Not	 Rationale

4.	 A Man for All  
Seasons by Robert  
Bolt

5.	 Death of a Salesman  
by Arthur Miller

6.	 The Great Gatsby by  
F. Scott Fitzgerald

Lesson 13 
Handout 37 (page 2)                                         

Sir Thomas 
More

Willy Loman

Jay Gatsby
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Lesson 14

Comic Perspectives

Objectives

•	 To define comedy and humor
•	 To identify comic devices and describe how they function

Notes to the Teacher

	 Comedy, like tragedy, extends way back to classical Greece. A main 
identifying trait is that a comedy must have a happy ending. The characters 
typically are ordinarily people, not individuals with heroic stature. They 
have peccadilloes, but not tragic flaws that lead to devastation. The char-
acters in comedies may or may not gain insight; audiences usually know 
they do not want to behave as ridiculously as the people in the story do. 
Comedy criticizes us, but the criticism is palatable because comedies also 
make us laugh.
	 There are several types of comedy. Comedy of manners criticizes so-
cial mores and limitations. It often includes an emphasis on wit. Romantic 
comedy focuses on the ups and downs of love relationships. Satire, a form 
of comedy, usually makes biting criticisms through extreme exaggeration. 
The form sometimes described as “low comedy” emphasizes slapstick hu-
mor and, often, bawdy or crude behavior and jokes.
	 In contrast to tragedy, which tends to be timeless, comedy is more spe-
cific to the culture that produces it. A look at popular television situation 
comedies makes this clear. While episodes from I Love Lucy and The Hon-
eymooners are still often entertaining today, they differ in style from current 
popular programs. What seems very relevant and funny in one time and 
place can appear meaningless in another. 
	 This lesson begins with a short video of a vaudeville comedy. A good 
possibility is the act of Lowe, Hite, and Stanley, which is readily available 
on the Internet and still draws laughs. (You can also embellish the lesson 
with additional videos such as episodes of television comedies, many of 
which can be purchased through organizations such as Amazon.) Students 
then consider the nature of comedy and devices associated with it. They 
close the lesson by examining a short section of Much Ado about Nothing. 
Procedure 4 suggests a clip from the 1993 movie adaptation of the play, 
which stars Kenneth Branagh and Emma Thompson. You can also accom-
plish the purpose of the procedure by using a section of another comedy 
that you prefer. Procedure 5 works best if you have two students with dra-
matic talent prepare the dramatization ahead of time.
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Procedure

1.	 Show a video clip such as the vaudeville performance of Lowe, Hite, 
and Stanley. Ask students to identify the genre (comedy, vaudeville). 
Ask students to identify elements that make the performance funny 
(the radical contrast in heights, the music and dance routine, slapstick, 
facial expressions). Point out that comedy, like tragedy, is an ancient 
and highly esteemed literary and dramatic form. It goes back to the 
ancient Greeks, who enjoyed comedies in their vast outdoor theaters. 
William Shakespeare did not write only somber tragedies; he also 
wrote comedies which still sparkle in stage and screen performances 
worldwide. Comedy thrives in contemporary culture.

2.	 Distribute Handout 38, and have small groups review the informa-
tion and complete the exercise.

Suggested Responses

1.	 Slapstick comedy is physical in nature—slipping on a banana 
peel, tripping over one’s own feet, falling down a manhole, 
getting a pie in the face. Good examples are the old movies 
featuring the Three Stooges. 

2.	 Puns (“the lowest form of humor”) are plays on words. Some-
times puns are very witty; sometimes they are unintended; on 
occasion, they just evoke groans. “He stalked into the room 
like a corn.”

3.	 A double entendre is a type of innuendo, an ostensibly in-
nocuous phrase that carries another meaning, usually with 
sexual overtones. Examples tend to be bawdy. 

4.	 Mistaken identity is a staple of comedy. Sometimes it involves 
twins or doppelgangers. We see this in Twelfth Night when 
Olivia meets Sebastian and mistakes him for Viola (his sister), 
whom she has mistaken to be a young man.

5.	 Timing is the crucial element in all comedy; it involves perfect 
pacing to take the audience by surprise. Jokes fall flat when 
timing is off. Bob Newhart, Steve Martin, and Goldie Hawn 
are among legendary experts at timing.

6.	 Exaggeration (hyperbole) involves overstatement. It can take 
place in words, gestures, or even costumes. The result looks or 
sounds ridiculous and evokes laughter.

7.	 Incongruity is irony in all of its forms. Ultimately, it is usually 
the incongruous that makes us laugh. In the Lowe, Hite, and 
Stanley routine, the incongruous heights of the performers 
provide visual humor.
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8.	 Stereotypes are stock characters: types, not unique individu-
als. The drunk is a stock comic character, as are the vamp and 
the clown.

9.	 Facial expressions and gestures in comedy are at least as im-
portant as memorizing lines—for example, a blank look of 
confusion or the shock reflected by an open mouth and wide 
eyes.

10.	 Malapropisms are erroneous uses of words, often words that 
sound somewhat alike but are totally different in meaning. 
Malapropisms display the ignorance or naïveté of the speaker. 
Dogberry in Much Ado about Nothing says, “Comparisons are 
odorous.” He means that they are odious.

3.	 Distribute Handout 39, divide the class into five small groups, and 
have each group research and report on one of the plays.

Suggested Responses

1.	 Lysistrata, a comedy from classical Greece, is set during the 
Peloponnesian War. The women, led by Lysistrata, organize 
in a strike to withhold sex from their husbands unless the 
war is ended. With the men thus deprived, the war concludes 
quite quickly. The play ridicules men’s proclivity to go to war; 
much of the humor is based on bawdy elements.

2.	 The Taming of the Shrew, one of Shakespeare’s early comedies, 
is farcical in nature and uses exaggeration and slapstick. Kate 
begins the play as a shrewish harridan and is tamed by Pe-
truchio into a docile, loving, and contented wife. Like many 
of Shakespeare’s other comedies, this one deals with love 
between men and women, but it lacks the subtlety of the later 
works.

3.	 George Bernard Shaw is a famous modern comic playwright. 
His works emphasize wit and irony. Barbara is not a military 
person; she joins the Salvation Army and does volunteer work 
at a shelter. The play pokes fun at naïve idealism as Barbara, in 
the end, is convinced to leave all that behind for the so-called 
real world. 

4.	 The Importance of Being Earnest plays on the word earnest 
and the name Ernest. A central device is mistaken or double 
identity, as the main character, actually a wealthy and respon-
sible Londoner, adopts a persona as his irresponsible brother 
Ernest as a way out of responsibility. The play centers on love 
relationships and revelations about identity; by the end, the 
couples sort themselves out.
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5.	 The Matchmaker is the basis for Hello, Dolly! The play cen-
ters on Dolly Levi, a matchmaker (marriage broker) who is 
determined to make a good match for herself. This play, like 
the others, makes fun of people’s machinations to get into 
and get away from serious relationships. Musical comedies, 
an important part of the modern theater world, attract audi-
ences through a combination of appealing characters, comic 
devices, and lively song-and-dance routines.

6.	 Waiting for Godot is tragicomedy and embodies the movement 
called theatre of the absurd. Slapstick humor draws the audi-
ence to laugh, but what is going on is really not funny. Too old 
men wait for a visitor who never shows up. They are afraid to 
give up on the wait, so they are caught in a position of hope-
less, passive waiting.

4.	 Point out that comedies often center on romantic love and the silly 
ways people behave when they think they are or are not in love. Show 
a clip of the scene in Much Ado about Nothing in which Benedick, be-
hind the hedge, overhears his friends talking about Beatrice’s love for 
him. Ask students to identify comic devices at work (slapstick, tim-
ing, exaggeration, facial expressions and gestures, incongruity).

5.	 Distribute Handout 40, and use the directions to review the context. 
You might want to add that the young men in the play have just re-
turned from a battle in which they were the victors. Benedick’s closest 
friend is in love with Beatrice’s cousin and wants to marry her, much 
to Benedick’s chagrin. Both Beatrice and Benedick are feisty and 
leery of marriage. Ask two students to read aloud the roles of Beatrice 
and Benedick from the excerpt on the handout.

6.	 Have partners collaborate to complete the handout. Encourage them 
to reread the passage several times and to try to imagine things the 
actors would do on stage to make the scene come to life. Follow with 
discussion. (The dialogue is a rapid exchange of wit, practically sticho-
mythic in nature. Gestures, facial expressions, and tones of voice are 
key. The passage is loaded with verbal irony and sarcasm, as the two 
bait each other. Both Beatrice and Benedick exaggerate, and they try 
to outdo each other with metaphors involving animals.)

7.	 Ask students to brainstorm a list of major works that they have studied 
which would be appropriate for a discussion of comic devices at work. 
(Answers can vary widely but may include works such as Pygmalion 
and Cyrano de Bergerac. Point out that comic elements can often be 
found in works that are not in themselves comedies—e.g., a novel 
such as To Kill a Mockingbird.)
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Name:
Lesson 14 
Handout 38                                          

The Nature and Tools of Comedy
Part A. 

Directions: Read the description of comedy.

	 The opposite of tragedy, comedy aims to make us laugh, but it also offers criticism by pointing 
out how foolish people can be and inviting us to change. The characters in comedies are usually 
ordinary people, not heroic figures, and they have a lot of little flaws, but no great evil that leads 
to destruction. Comedies are characterized by happy endings, although there are often reversals 
along the way. Sometimes critics distinguish between high comedy, which tends to be intellectual 
in nature, and low comedy, which may include a lot of slapstick and vulgarity. 

Part B.

Directions: Describe the following devices, which are frequently used in comedies. Provide an ex-
ample for each. 

1.	 Slapstick

2.	 Puns 

3.	 Double entendres

4.	 Mistaken identity

5.	 Timing

6.	 Exaggeration

7.	 Incongruity

8.	 Stereotypes

9	 Facial expressions/gestures

10.	Malapropisms
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Name:

Comedy through the Ages
Directions: Use the Internet or print resources to learn about the story lines and comic devices in 
some famous plays.

	 Title	 Story Line	 Comic Elements

1.	 Lysistrata by  
Aristophanes

2.	 The Taming of the Shrew  
by William Shakespeare

3.	 Major Barbara by  
George Bernard Shaw

Lesson 14 
Handout 39 (page 1)                                         
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Name:

	 Title	 Story Line	 Comic Elements

4.	 The Importance of Being  
Earnest by Oscar Wilde

5.	 The Matchmaker by  
Thornton Wilder

6.	 Waiting for Godot by  
Samuel Beckett

Lesson 14 
Handout 39 (page 2)                                         
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Name:

A Moment in Much Ado about Nothing
Directions: Read the following excerpt from the first scene of the play. Beatrice and Benedick have a 
kind of love-hate relationship. He disappointed her once before, and she is determined not to be hurt 
again. He has no desire to be caught in marriage. Read the dialogue, and in the margins, make annota-
tions about comic devices.

	 Beatrice:	 I wonder that you will still be talking, Signior Benedick: nobody marks you.
	 Benedick:	 What, my dear Lady Disdain! are you yet living?
	 Beatrice:	 Is it possible disdain should die while she hath such meet food to feed it as 

Signior Benedick? Courtesy itself must convert to disdain, if you come in her 
presence.

	 Benedick:	 Then is courtesy a turncoat. But it is certain I am loved of all ladies, only you 
excepted: and I would I could find in my heart that I had not a hard heart; for, 
truly, I love none.

	 Beatrice:	 A dear happiness to women: they would else have been troubled with a perni-
cious suitor. I thank God and my cold blood, I am of your humour for that: I had 
rather hear my dog bark at a crow than a man swear he loves me.

	 Benedick:	 God keep your ladyship still in that mind! so some gentleman or other shall 
’scape a predestinate scratched face.

	 Beatrice:	 Scratching could not make it worse, an ’twere such a face as yours were.
	 Benedick:	 Well, you are a rare parrot-teacher.
	 Beatrice:	 A bird of my tongue is better than a beast of yours.
	 Benedick:	 I would my horse had the speed of your tongue, and so good a continuer. But 

keep your way, i’ God’s name; I have done.
	 Beatrice:	 You always end with a jade’s trick: I know you of old.

Lesson 14 
Handout 40                                         
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Lesson 15

DBQ: Coeducational and  
Single-Sex Schools

Objectives

•	 To consider the relative merits of single-sex and coeducational schools
•	 To practice skills involved in responding to document-based ques-

tions (DBQs)

Notes to the Teacher

	 Traditionally, most of the prestigious private schools in the United 
States and in England were single-sex institutions. After all, at first edu-
cation was intended mainly for intellectually talented men; other men 
trained for employment; women learned the skills necessary for wives 
and mothers. In time, some schools were founded to provide academic 
opportunities for women. With mandatory education, public schools have 
provided coeducational schooling free of cost. Many if not most private 
schools, especially those founded with religious roots, tended to the single-
sex approach. Some few of those remain committed to all-boys or all-girls 
missions today, but the majority made the coeducational leap or closed 
their doors. Meanwhile, some educators have enthusiastically endorsed 
the option of single-sex education in the public schools.
	 Your students most likely already have opinions on this subject based 
on their own experiences, their parents’ beliefs, and anecdotes they may 
have heard from friends. In this lesson, they read documents on both sides 
of the issue and practice writing responses to a DBQ. 

Procedure

1.	 Distribute Handout 41, and have students complete it individually. 
Follow with open-ended discussion, and encourage students to make 
note of pros and cons of both same-sex and coeducational approaches 
to schooling.

2.	 Distribute Handout 42, and ask students to read the documents ei-
ther individually or in small groups. 

3.	 Allow about thirty minutes for students to work individually on writ-
ten responses to the prompt on the handout. 
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4.	 When students have finished writing, take a show of hands to see how 
diverse their responses are or are not. Point out that highly educated 
and respected people take opposing sides on this topic; it is not one 
with a clearly right and a clearly wrong side. 

5.	 Ask groups of three or four to share essays and to select the one that 
they find to be the most interesting and the most well written. Have 
the entire class listen to those. Point out effective uses of diction and 
syntax, as well as cases in which the writer’s voice comes through in a 
powerful and interesting way. Then collect the essays.

6.	 Indicate that writers could approach the prompt on Handout 42 in a 
variety of ways. Ask students to brainstorm ways each of the follow-
ing techniques could be used.
Narrative
Example: My twin brother and I were home-schooled by our father 

until it was time to move on to high school; education does not 
get much more single-sex than that. Every weekday morning we 
worked in what we call “the study,” and I can say that we genuinely 
liked school. We also did fine in all of the standardized tests along 
the way. Then it came time for high school, and I could clearly see 
from day one that we were totally unprepared for this reality—
which is why I am a firm believer in coeducation.

From here the writer could move on to paragraphs itemizing and 
explaining reasons for the writer’s position, including references 
to and quotations from the documents. Perhaps the conclusion 
could return to the narrative approach used in the introduction.

Allegorical
Example: The debate between advocates of single-sex education and 

those who support coeducation is like a gigantic tennis match in 
which the ball keeps bouncing back and forth and neither side 
can manage to score the decisive winning point. For each axiom 
proclaimed from one end of the court, the other end has a reply, 
usually one that begins with “but.” That is because this is a moot 
issue. Both approaches can work very well, and both can work 
very poorly.

From here the writer might discuss the sorts of students who would 
benefit most from each type of schooling. The support para-
graphs would include references to the documents and might 
allude to the tennis allegory, which would definitely be part of 
the conclusion.

Categorical Imperative
Example: The main flaws with the argument for same-sex education 

are two fundamental assumptions: first, a dualistic view of gender; 
second, an expectation that virtually everyone is heterosexual. 
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The writer could follow this with several well-chosen quotations from 
the documents and go on to point out implications of those two 
false assumptions. For example, a young boy with homosexual 
proclivities would be very distracted indeed in an all-boys educa-
tional environment.

Quotation
Example: A very wise person, the principal of my school, once said to 

me, “Anything you pay attention to gets better.” It did not take me 
long to discover she was right. When I paid attention to algebra, I 
did a lot better in it. When my mom and dad listened to each other, 
they got along a lot better. This applies to the controversy about co-
educational and same-sex education. The benefits that both sides 
cite stem primarily from the fact that people in charge were paying 
attention to what the students were doing and learning.

The writer could then select several salient points made by each side 
and show the attention to student achievement that they reflect. 
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Name:

Same-Sex or Coed Education?
Directions: Indicate whether you agree (A) or disagree (D) with each of the following statements. 
For each, record a brief explanation of your view.

	���� 1.	 I would enjoy my classes more if all of my classmates, the teacher, and I shared the same 
gender.	

	���� 2.	 I would probably learn more in school if my classmates, my teachers, and I shared the 
same gender.	

	���� 3.	 Boys are nearly always better at math and science.

	���� 4.	 A single-sex school or classroom is a really artificial environment.

	���� 5.	 It was a great moment in history when West Point went coed.	

	���� 6.	 All of the research shows that academic performance improves in a single-sex educa-
tional environment. 

	���� 7.	 “Separate but equal” is as impossible with respect to gender as it was with respect to race.

	���� 8.	 School is about more than just academic and intellectual development.

	���� 9.	 I would consider attending a college where all or the vast majority of the students were 
the same gender.

	���� 10.	 I prefer to work, learn, and enjoy myself in groups of diverse people.

Lesson 15 
Handout 41                                          
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Name:

DBQ: All Boys, All Girls, or Coed
Directions: The schools often provide hot topics for public debate. One of those is the issue of the 
relative merits of same-sex and coeducational instruction. Read the following documents. Then write 
an essay in which you express your conclusions about this topic, based both on the documents and on 
your own experiences.

Document 1

A newsletter for the National Association for Single Sex Public Education published the following 
information in support of NASSPE’s position.

	 Researchers at Stetson University in Florida completed a three-year pilot project comparing 
single-sex classrooms with coed classrooms at Woodward Avenue Elementary School, a nearby 
neighborhood public school. For example, students in the 4th grade at Woodward were assigned 
either to single-sex or coed classrooms. All relevant parameters were matched: the class sizes were 
all the same, the demographics were the same, all teachers had the same training in what works and 
what doesn’t work, etc. On the FCAT (Florida Comprehensive Assessment Test), here were the 
results: 

	 Percentage of students scoring proficient on the FCAT
•	 Boys in coed classes: 37% scored proficient
•	 Girls in coed classes: 59% scored proficient
•	 Girls in single-sex classes: 75% scored proficient
•	 Boys in single-sex classes: 86% scored proficient

	 Remember, these students were all learning the same curriculum in the same school. And, this 
school “mainstreams” students who are learning-disabled, or who have ADHD etc. Many of those 
boys who scored proficient in the all-boys classes had previously been labeled “ADHD” or “ESE” 
in coed classes.
	 2008 update: In a recent report on NBC Nightly News, Professor Kathy Piechura-Couture 
of Stetson University reported that over the four years of the pilot study, 55% of boys in the coed 
classrooms scored proficient on the FCAT, compared with 85% of boys in the all-boys classes. 
Same class size. Same curriculum. Same demographics.1

Document 2

A research study initiated and carried out by the Sudikoff Family Institute for Education & New 
Media at UCLA expressed the following conclusions.

	 This study identifies several areas in which single-sex education appears to produce favorable 
outcomes for female students, especially in terms of their confidence, engagement, and aspira-
tions, most notably in areas related to math and science. Thus, while the benefits of single-sex 
education are fairly small, they tend to be in areas that have historically favored men and therefore 
represent a potentially effective vehicle for mitigating longstanding gender gaps. 
	 Yet, the report also acknowledges that we cannot draw unilateral conclusions about single-sex 
education, as such determinations depend on which populations are studied, which student and 
school characteristics are considered, and which outcomes are examined. Thus, the study points 

Lesson 15 
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1NASSPE, “Single-Sex vs. Coed: The Evidence,” <http://www.singlesexschools.org/research-singlesexvscoed.htm> (9 July 2012).
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Name:

the way towards an important research agenda on this topic: How and why do single-sex schools 
produce positive outcomes and which conditions could be transferred to coeducational schools? 
Which types of students benefit most from single-sex education? Do the benefits of single-sex 
education persist throughout college and beyond? In addition, how do the effects of single-sex 
education compare for males versus females? Attention to these questions using carefully designed 
and executed studies will add vital context to the ongoing debate regarding public and private 
single-sex schooling.2

Document 3

An article in a newsletter of the American Psychological Association includes the following views.
	 While simply separating boys and girls doesn’t guarantee success, schools that use best prac-
tices for gender-specific teaching may be more successful at teaching to boys’ and girls’ strengths, 
says NASSPE Executive Director Leonard Sax, MD, PhD, a psychologist and family physician.
	 “What we’re doing right now—pretending that gender doesn’t matter—is not working,” he 
says. “We are losing ground.”
	 Yet many experts say much of the success of single-sex schools stems from a demanding cur-
riculum and a focus on extracurricular activities—gains that would have been seen regardless of 
whether the opposite sex was in attendance.
	 “You can’t simply attribute the outcome to the fact that they’re single-sex when you’re chang-
ing lots of other things at the same time,” says Diane F. Halpern, PhD, a psychology professor at 
Claremont McKenna College who has served as an expert witness in several federal court cases on 
single-sex education in public schools. Halpern and several other psychologists have also joined 
together to create the American Council for CoEducational Schooling (ACCES), a nonprofit 
research organization that is examining the science and implications of organizing classrooms on 
the basis of students’ biological sex.
	 Coeducation advocates and researchers also report that segregating students by gender—be 
it via entire schools or simply classrooms—can lead to greater gender discrimination and make it 
harder for students to deal with the other sex later in life.
	 “School is preparation for adult life,” says Halpern, a former APA president. “How can boys 
and girls learn how to interact as equals in the workplace if they have no experience interacting as 
equals in school?”
	 What the two sides can agree on, however, is that every child is unique and deserves an educa-
tion that uses evidence-based teaching approaches to meet their particular needs.
	 “What’s particularly important is presenting school structures and educational opportunities 
in ways that can appeal to and draw on individuals’ interests, aptitudes and motivations as opposed 
to their category membership,” says Pennsylvania State University psychologist Lynn Liben, PhD, 
who studies how stereotypes affect children’s educational and occupational choices.3

Lesson 15 
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2Linda J. Sax, “Executive Summary,” Women Graduates of Single-Sex and Coeducational High Schools: Differences in Their Characteristics and the 
Transition to College (Los Angeles: The Sudikoff Family Institute for Education & New Media, 2009), 11.
3Amy Novotney, “Coed Versus Single-Sex Ed,” Monitor on Psychology 42, no. 2 (February 2011): 58.
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Document 4

A study of Canadian high school students was summarized as follows.
	 Released last September, the report, Perceptions and attitudes of students toward their academic 
and social experiences in Canadian high schools, prepared by The Strategic Counsel, reveals that 
students, both girls and boys, benefit socially and academically from studying in a mixed-peer 
environment. The survey also reveals no significant differences between students attending co-ed 
and single-sex schools with respect to self-image, leadership, overall social adjustment and aca-
demic engagement.
	 The survey results challenge stereotypes about confidence and academic ability based on gen-
der. The data also suggest that girls excel in co-ed settings as much as in single-sex schools, with 
girls in co-ed schools as confident as their peers in single-sex schools in academic ability overall 
and abilities in Math and Science.
	 Boys and girls who study together are more likely to discuss ideas from class or homework 
with opposite-sex friends outside of class.
	 Students at co-ed and single sex schools hold much different attitudes towards their friend-
ships with members of the opposite sex. While all students revealed that they make friends easily 
with members of their own sex, both public co-ed (83 percent) and independent co-ed students 
(84 percent) are more likely to feel confident expressing their views in the presence of opposite sex 
peers than students of single sex schools (69 percent independent, 68 percent public girls-only).4

Document 5

Psychologists and neuroscientists affiliated with the American Council for CoEducational School-
ing reviewed existing research on sex differences and sex roles.  

	 Single-sex education is ineffective, misguided and may actually increase gender stereotyping, 
a paper to be published Friday asserts.
	 The report, “The Pseudoscience of Single Sex Schooling,” to be published in Science magazine 
by eight social scientists who are founders of the nonprofit American Council for CoEducational 
Schooling, is likely to ignite a new round of debate and legal wrangling about the effects of single-
sex education.
	 It asserts that “sex-segregated education is deeply misguided and often justified by weak, 
cherry-picked or misconstrued scientific claims rather than by valid scientific evidence.”
	 But the strongest argument against single-sex education, the article said, is that it reduces 
boys’ and girls’ opportunities to work together, and reinforces sex stereotypes. “Boys who spend 
more time with other boys become increasingly aggressive,” the article said. “Similarly, girls who 
spend more time with other girls become more sex-typed.”5 

4“Study Confirms Benefits of Co-Education,” Stanstead College Red & White (Spring 2007): 15.
5Tamar Lewin, “Single-Sex Education Is Assailed in Report,” New York Times, September 23, 2011, A19.

Lesson 15 
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Lesson 16

Striving for Organization  
and Verbal Mastery

Objectives

•	 To make effective use of graphic organizers
•	 To raise the writing level from satisfactory to superb

Notes to the Teacher

	 As students approach the eve of the exam, they are usually a little jit-
tery, but also nearing burnout at the end of the school year (for many, at 
the end of their high school careers). It is often up to the teacher, in a kind 
of cheerleader role, to help to generate the kind of fluent and lively writing 
that can make all the difference when educators from around the country 
gather to evaluate the exams.
	 Professional writers sometimes speak of the importance of finding 
one’s voice, characteristic traits that mark all of their works. Just as we often 
know who is speaking by voice alone, we can often recognize a writer’s 
voice in his or her works. You have probably observed that, even with no 
names on papers, you can often tell which student wrote which essay just 
by the voice you hear when you read it.
	 In this lesson, students first revisit the practice of using graphic organizers 
as prewriting tools; sometimes at this level students somehow have the idea 
that this is an approach they have outgrown. In fact, these visual tools to gen-
erate ideas are useful to writers at all levels as ways to expand and relate ideas.
	 Students then work with a prompt and focus on both organization and 
effective openings. The cell phone prompt on Handout 44, one on which 
students are certain to have opinions, does not involve literary analysis. The 
prompt on Handout 45 requires students to write about a novel or a drama. 
You may want to have the final essays completed by hand rather than word 
processed. This will give you an opportunity to cue students whose writing 
is extraordinarily difficult to read or extremely tiny. 

Procedure

1.	 Point out that graphic organizers can provide useful tools for pre-
writing, especially in timed writings such as those on the Advanced 
Placement exams. Distribute Handout 43, and review the samples 
with the class. Emphasize the importance of not just diving into an 
essay without planning ahead. If students object that they are beyond 
the need for graphic organizers, indicate that the important thing is 
not any specific graphic, but the thinking skills involved. 
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•	 Venn diagrams generate ideas for comparison-contrast purposes 
and can sometimes lead to surprising insights that surpass initial 
thoughts. A Venn diagram could be used to organize a compari-
son-contrast of two speeches by political opponents, two poems 
that deal with spring, two characters in a novel or play, or an early 
draft and the final published version of a section of a novel.

•	 A wheel can be used to develop subtopics or identify characteris-
tics of one main subject. It can be divided into as few as four or as 
many as eight or more sections. One could use a wheel to identify 
factors that contributed to a rebellion, literary devices in a story 
or poem, or traits of a speaker or protagonist.

•	 Clusters differ from wheels in that they lead to ideas that then 
connect to other ideas. A cluster can help in identifying pros and 
cons to a position (e.g., the question of whether a specific protago-
nist is a tragic hero) or in working with cause-effect relationships 
(e.g., reasons for the dissolution of the Soviet Union).

•	 Persuasion maps identify and usually prioritize rationale and 
present specific evidence. They help to prevent unsupported and 
vaguely supported assertions. For example, a persuasion map 
could be used to organize an argument for eliminating a book 
from the curriculum, for choosing a college, or for electing a po-
litical candidate.

2.	 Distribute Handout 44 to students planning to take the language 
exam and Handout 45 to those taking the literature exam. Ask stu-
dents, working individually, to organize responses to the prompt and 
to write several opening sentences.

3.	 Have small groups meet to compare and contrast ideas. 
4.	 Gather together the students who worked with Handout 44. Point 

out that cell phones are prohibited in rooms during the administra-
tion of Advanced Placement exams; the rule is intended to protect the 
security of the exams and the integrity of each candidate’s responses. 
Have students share their ideas for responding to the prompt, and 
point out various ways of beginning the essay (e.g., statements in-
tended for shock value and narrative approaches). Also point out any 
examples of tendencies to meander off topic and to make weak word 
choices. Have the students move aside to work individually to com-
plete the essays.

5.	 Gather together the students who worked with Handout 45, and 
conduct an open discussion in which they share choices of novels 
and dramas and observations about effective endings. Provide the 
same reinforcements and cautions that you gave to the students you 
worked with during procedure 4. Then have the students move aside 
to work individually to complete the essays.
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Name:

Graphic Organizers
Directions: Examine the following prewriting tools, which can help you to generate and sort ideas 
before you begin to draft a response to a prompt.

Lesson 16 
Handout 43                                          

Persuasion Map

Venn Diagram Wheel

Cluster Web

Topic

Topic

Goal

Reason 1

Reason 2

Reason 3

Facts/ 
Examples

Facts/ 
Examples

Facts/ 
Examples
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Planning an Argument: Cell Phones
Directions: Read the prompt, and plan your response.

	 Cell phones are ubiquitous and serve many purposes. Some people only make and receive 
calls; others use texting capabilities; some take photographs; others surf the Internet. It is esti-
mated that over 80 percent of American adults own cell phones, and many people would not think 
of leaving home without them. They ring or vibrate in office buildings, churches, restaurants, and 
almost everywhere else people can be found.
	 Many schools, however, prohibit the use or even the presence of cell phones in classrooms 
during the school day. Officials state that technology facilitates cheating, fosters distractions, and 
can enable undesirable access to gambling or narcotics. 
	 Others protest that schools need to be like the real world, in which cell phones are in almost 
everyone’s possession. 
	 What policies do you think schools should adopt about cell phones? Why would you support 
those policies?

1.	 Take a position on the issue.

2.	 Use a graphic organizer or other means to organize your thoughts.

3.	 Write a few introductory sentences for an essay responding to the prompt. 

Lesson 16 
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Planning an Argument: Effective Endings
Directions: Read the prompt, and plan your response.

	 What makes an ending to a novel or a drama a satisfying experience for the reader? Does it 
have to tie together all of the loose ends? Can a sad ending be just as rewarding as a happy one? Is 
it possible for a work that has been fascinating from the very beginning to end by disappointing the 
reader?
	 Select a novel or a play of recognized literary merit which you believe ends effectively. Then 
write an essay in which you describe that ending and explain why it works so well. 

1.	 Identify several books whose endings you consider excellent. Then select the one that you 
think is most interesting.

2.	 Use a graphic organizer to develop your thoughts.

3.	 Write a few introductory sentences for an essay responding to the prompt.

Lesson 16 
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Lesson 17

Logical Thinking and  
Logical Fallacies

Objectives

•	 To understand the distinctions between inductive and deductive 
thinking

•	 To recognize logical fallacies and identify them by name
•	 To avoid logical fallacies in persuasive and argumentative writing

Notes to the Teacher

	 Most students do not encounter a logic class until they attend col-
lege, but they use logic all along the way in virtually every subject area. 
Deductive reasoning goes from the general to the specific and can often be 
phrased in syllogisms. For example, one could start with the statement that 
all Lincoln High School students must earn four credits in mathematics; it 
follows that if Terry is to graduate from Lincoln, he cannot stop his math 
education after taking only algebra and geometry.
	 Inductive reasoning goes in the opposite direction. After viewing a 
number of specifics, the thinker formulates a hypothesis, which must then 
be tested against other specifics and may eventually lead to a general rule. 
For example, a visitor to a dorm at a university might talk with six differ-
ent freshmen and find that they are all taking a course in philosophy. The 
visitor might hypothesize that all freshmen at the university are probably 
required to study philosophy, but it would be necessary to test that hypoth-
esis by interviewing more students. 
	 There are many ways to go wrong in logical thinking. These are called 
logical fallacies, and a knowledge of them can be useful in studying all 
kinds of writing. In this lesson, students first distinguish deduction from 
induction. They then discuss ten logical fallacies. Finally, they analyze an 
excerpt from an essay by Ambrose Bierce.

Procedure

1.	 Ask students to describe the differences between deductive and 
inductive thinking. Lead them to see that both are important, but 
they move in opposite directions. One goes from the general to the 
specific, the other from specifics to the general. An example of deduc-
tive reasoning would be as follows: Cigarette smoking is dangerous 
because it often causes lung cancer and emphysema; therefore, it is 
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better for young people not to start smoking cigarettes. An example 
of inductive reasoning would be as follows: A nurse observes that 
ten patients who came to the hospital with moderate to severe food 
poisoning Saturday night had eaten at the same restaurant earlier that 
evening; she hypothesizes that something at that restaurant was the 
cause of the illness.

2.	 Explain that people can go wrong in a variety of ways when it comes 
to logical thinking. Distribute Handout 46, and review the logical 
fallacies with the students. Encourage students to devise additional 
examples based on their own experiences. 

3.	 Point out that knowledge of the fallacies is especially helpful when 
we are working with persuasive or argumentative pieces of writing. It 
is also essential in many practical situations, such as a court of law or 
running a business. Furthermore, it can be useful in discussing both 
characters and events in fictional stories, as well as in autobiographies 
and memoirs. Ask students to surface novels and dramas that might 
lead to a discussion of logical fallacies. (Answers can vary widely but 
might include courtroom scenes such as those in To Kill a Mockingbird 
or Native Son or Amir’s confused thinking in The Kite Runner after he 
fails to assist Hassan during the attack by Assef.)

4.	 Ask students to define the term controversy (argument, dispute, 
disagreement). Ask students what causes a topic or issue to be con-
troversial. (A subject is controversial when people have conflicting 
opinions about it and believe those who disagree are wrong.) Ask 
students to brainstorm topics that are controversial in our society 
(for example, legalization of marijuana, banning smoking in public 
places, making texting while driving illegal, curfews for people less 
than twenty-one years old, and censorship of some books in schools).

5.	 Ask partners to collaborate to write brief argumentative pieces in 
which they use one or more of the logical fallacies. Then have students 
share writings, and ask the class to identify the fallacies.

6.	 Distribute Handout 47. Have small groups read and discuss the ex-
cerpt. Follow with whole-class discussion. Lead students to recognize 
the following points.
•	 The metaphor at the beginning of the second paragraph captures 

Bierce’s main point. The parties in a controversy are like com-
peting gladiators, each bent on winning. The subject here is a 
controversy conducted in writing.

•	 Bierce sees the general public as an audience to the controversy 
with no real stake in the outcome. The public needs and wants 
only to be entertained or amused by the disputants. What other 
people decide about the topic is immaterial, as long as the public 
is entertained.
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•	 The first paragraph uses itemization as a tool to appear very logi-
cal. There is a tongue-in-cheek feeling to this.

•	 The written controversy is like an athletic competition, which 
must entertain spectators; the only other concern of the partici-
pants is victory, which conveys a sense of superiority.

•	 The paragraphs do not admit that in a controversy one side might 
be correct and the other wrong. What matters is winning. Thus 
participants in a controversy like the one Bierce is describing are 
like opposing attorneys in a courtroom.

•	 The paragraphs suggest that one should do what is necessary in 
order to win; logical fallacies can be useful in this competition. A 
few red herrings and false analogies can be highly entertaining to 
onlookers and distracting to the opponent.
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Name:

Some Common Logical Fallacies
Directions: Read the examples of some ways that people can go wrong in their thinking.

1.	 Begging the Question

This occurs when the speaker assumes a conclusion rather than proving it.

Examples	 Have you finally stopped cheating in all of your exams?

	 Because the defendant clearly committed the crime, you must find him guilty.

2.	 Slippery Slope

A person envisions a series of consequences that lead ultimately to an undesirable situation; this 
causes him or her to reject the original decision. 

Example	 If we make it illegal to use cell phones while driving a car, the next thing you know, it will 
be illegal to eat, drink, or smoke while driving, because those activities also necessi-
tate the use of one’s hands. Then, before you know it, car radios and CD players will be 
banned because they are distracting. The next logical step would be to make talking or 
even listening to a conversation while driving a vehicle illegal. It is clear that we should 
not ban using cell phones while driving.

3.	 False Analogy

The comparison does not have logical connections with the issue at hand. 

Example	 Fixing this old car is like trying to drive a wagon pulled by a dead horse. No one can 
bring the horse back to life, but parts of cars can be replaced.

4.	 Red Herring

The speaker or writer introduces a subject irrelevant to the issue at hand; this is an attempt to 
distract the audience. Detective stories often include red herrings designed to mislead the reader.  

Example	 Most menu offerings at fast food restaurants are unhealthy and even dangerous, but 
what would happen if all of those employees lost their jobs?

5.	 Hasty Generalization

The person jumps to a conclusion with insufficient evidence. 

Example	 On the first day of September there was a rainstorm; Sandy concluded that September 
is a very rainy month.

Lesson 17 
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Name:

6.	 Confusing Association with Causation

Sequence does not necessarily indicate a cause-effect relationship.

Example	 The fact that Todd left the party after Bill arrived does not necessarily mean that he left 
because he did not want to encounter Bill.

7.	 Circular Argument

Instead of proving a point with specific evidence, the speaker or writer just restates the premise.

Example	 You should vote for the senator because he will be a good president. 

8.	 Either/Or

The speaker or writer oversimplifies the situation by seeing only two possible solutions or choices 
when there are, in fact, alternatives. 

Example	 You can either go to the university or languish in poverty for the rest of your life.

9.	 Ad Hominem

This Latin phrase means that instead of dealing with the issue, someone focuses on a person’s 
character. 

Examples	 We should not pay this tax because all politicians are greedy crooks. 

	 Why would anyone accept the word of a scoundrel like you?

10.	 Ad Populem

Another Latin phrase, this one involves an appeal to popular emotions rather than dealing with 
the issue at hand. 

Example	 No true American should buy a car made in another country. 

Lesson 17 
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Name:

Ambrose Bierce on Controversy
Directions: Read the concluding paragraphs of Ambrose Bierce’s essay titled “The Art of Contro-
versy.” Then identify his purpose and the tools he uses to accomplish that purpose. Finally, assess the 
logic of his reasoning and identify his tone.

	 In an unfriendly controversy it is important to remember that the public, in most cases, 
neither cares for the outcome of the fray, nor will remember its incidents. The controversialist 
should therefore confine his efforts and powers to accomplishment of two main purposes: (i) 
entertainment of the reader; (ii) personal gratification. For the first of these objects no rules can 
be given; the good writer will entertain and the bad one will not, no matter what is the subject. 
The second is accomplishable (a) by guarding your self-respect; (b) by destroying your adversary’s 
self-respect; (c) by making him respect you, against his will, as much as you respect yourself; (d) 
by provoking him into the blunder of permitting you to despise him. It follows that any falsifica-
tion, prevarication, dodging, misrepresentation or other cheating on the part of one antagonist is 
a distinct advantage to the other, and by him devoutly to be wished. The public cares nothing for 
it, and if deceived will forget the deception; but he never forgets. I would no more willingly let my 
opponent find a flaw in my truth, honesty and frankness than in fencing I would let him beat down 
my guard. Of that part of victory which consists in respecting yourself and making your adversary 
respect you, you can be always sure if you are worthy of respect; of that part which consists in 
despising him and making him despise himself you are not sure; that depends on his skill. He 
may be a very despicable person yet so cunning of fence—that is to say, so frank and honest in 
writing—that you will not find out his unworth. Remember that what you want is not so much to 
disclose his meanness to the reader (who cares nothing about it) as to make him disclose it to your 
private discernment. That is the whole gospel of controversial strategy.
	 You are one of two gladiators in the arena: your first duty is to amuse the multitude. But as the 
multitude is not going to remember very long after leaving the show who was victorious, it is not 
worth while to take any hurts for a merely visible advantage. So fight as to prove to yourself and 
to your adversary that you are the abler swordsman—that is, the more honorable man. Victory 
in that is important, for it is lasting, and is enjoyed ever afterward when you see or think of the 
vanquished. If in the battle I get a foul stroke, that is a distinct gain, for I never by any possibility 
forget that the man who delivered it is a foul man. That is what I wanted to think him, and the very 
thing which he should most strenuously have striven to prevent my knowing. I may meet him in 
the street, at the club, any place where I can not help it; under whatever circumstances he becomes 
present to my consciousness I find a fresh delight in recalling my moral superiority and in despis-
ing him anew. Is it not strange, then, that ninety-nine disputants in a hundred deliberately and in 
cold blood concede to their antagonists this supreme and decisive advantage in pursuit of one 
which is merely illusory? Their faults are, first, of course, lack of character; second, lack of sense. 
They are like an enraged mob engaged in hostilities without having taken the trouble to know 
something of the art of war. Happily for them, if they are defeated they do not know it: they have 
not even the sense to ascribe their sufferings to their wounds.

Lesson 17 
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Name:

1.	 What metaphor does Bierce use to describe persons or groups involved in controversies?

2.	 What tone do you hear in the paragraphs?

3.	 What do you think Bierce would say about logical fallacies during controversies? 

Lesson 17 
Handout 47 (page 2)                                         
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Lesson 18

When the Question Is Based  
on a Quotation

Objectives

•	 To recognize nuances in and implications of quotations
•	 To practice skills involved in responding to open-ended essay questions

Notes to the Teacher

	 Open-ended essay questions require the ability to think on one’s feet. 
Mental agility is essential. Test candidates benefit from viewing this type of 
a question as a challenge, not as a problem. In best-case scenarios, students 
taking the test actually enjoy the experience, and the feeling of enjoyment 
often permeates their writing with confidence and energy.	
	 Sometimes open-ended essay questions are based on quotations from 
famous people or experts on specific topics. This type of question involves 
several challenges: understanding the quotation and recognizing nuances 
associated with it; quickly pinpointing evidence that connects with the 
quote; writing a coherent and insightful essay that responds to the prompt. 
	 In this lesson, students first work with small groups to analyze assorted 
quotes. Students then view quotes as parts of open-ended essay questions. 
Finally, they complete an abbreviated timed essay. For the first procedure, 
you will need to copy and cut apart the quotes on the Teacher Resource 
Page. You will also want to provide newsprint or art paper and markers.

Procedure

1.	 Divide the class into partners or small groups, and have each group 
draw one of the quotes from the Teacher Resource Page. Ask groups 
to reflect on the quotes, decide whether they agree or disagree, and 
prepare to present the quotes to the class as a whole. Have them pre-
pare visuals to enhance presentations. 

Suggested Responses

•	 The quote from Ralph Waldo Emerson’s essay entitled “Self-
Reliance” expresses one of his central themes: the importance 
of individuality and independence. He seems to compare the 
call to be true to oneself to a tuning fork or some other instru-
ment that can put things in perfect shape.
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•	 In an apt dance metaphor, Agnes de Mille speaks of dealing 
creatively with life’s prevalent uncertainties. She seems to 
equate being certain with a kind of stillness or death, while 
life is about movement and constant change.

•	 William Faulkner was speaking of the atmosphere of fear 
engendered by the Cold War, but his statement remains apt 
today, when fear of terrorism can exert a paralyzing effect. His 
point was and is the importance of transcending fear so that 
the finer attributes of what it means to be human can thrive.

•	 The quote from Dr. Seuss advises gratitude over regret. We 
should celebrate the half-full glass instead of whining that it is 
half empty. This is an optimistic—some may say naïve—view. 

•	 Eleanor Roosevelt’s quote is a clever metaphor that is as ap-
plicable to men as to women. People do not know how strong 
(or weak) they are until that strength is tested.

•	 Mark Twain expands a metaphor to urge people not to hug 
the shoreline because they are timid about danger. He would 
agree with Emerson.

•	 Orson Welles expresses the understanding that life does not 
have endings; it has ups and downs, happiness and sorrow. 

•	 The quote by Edward Norton means that no one is simply 
good or simply bad—or simply anything. Real people have 
contradictory impulses and desires.

•	 Katherine Mansfield’s cynical advice insists that it is never 
safe to let others—even beloved others—know exactly who 
we really are. 

•	 This is the celebrated first line of Anna Karenina. It seems to 
suggest that unhappiness is more interesting and varied than 
happiness. Maybe Leo Tolstoy just meant that there are myri-
ads of ways that people make themselves unhappy.

2.	 Have students post their visuals around the room, and ask them to 
apply them to various major works of literature they have read. Con-
duct an open-ended discussion based on students’ insights. (Answers 
will vary, depending on works the students have read. Here are some 
sample responses. Both A Man for All Seasons and The Odyssey deal 
with people who live by the ideal in Emerson’s quote. The Power and 
the Glory tells of a man whose strength would never be suspected if he 
were not placed in severe circumstances, as Eleanor Roosevelt says. A 
Portrait of the Artist as a Young Man in the end celebrates the willing-
ness to “catch the trade winds in your sails,” as Twain says. Stories as 
far apart as Wuthering Heights and Beloved present the paradoxes in 
life and individuals.)
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3.	 Explain that sometimes an open-ended essay topic can offer a quote 
and ask test candidates to write essays related to that quote. Distribute 
Handout 48, and ask students to read the directions for the writing 
assignment. Use the quotation from Eleanor Roosevelt to develop an 
example. (If students are preparing for the Advanced Placement lan-
guage and composition exam, they might focus on historical figures 
whose strengths became apparent in trying times and circumstances, 
for example, Florence Nightingale, Abraham Lincoln, or Jane Ad-
dams. Candidates for the literature and composition test might deal 
with works such as To the Lighthouse, Their Eyes Were Watching God, 
or, to demonstrate a weaker tea bag, The Great Gatsby.)

4.	 Ask students, working either alone or with partners, to use the hand-
out to complete prewriting in preparation for a timed writing.

5.	 Ask students to complete timed writings. 
6.	 Have students use Handout 49 to evaluate their own or a classmate’s 

writing, or use the handout to complete the assessments yourself.
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Name:

Analyzing Quotations
Directions: Cut apart the quotes for distribution to groups in the class. 

Lesson 18
Teacher Resource Page                                     

“Trust thyself: every heart vibrates to that 
iron string.” (Ralph Waldo Emerson)

“Don’t cry because it’s over; smile  
because it happened.” (Dr. Seuss)

“Happy families are all alike; every 
unhappy family is unhappy in its own 
way.” (Count Leo Tolstoy)

“Living is a form of not being sure, not 
knowing what next or how. . . . We guess. 
We may be wrong, but we take leap after 
leap in the dark.” (Agnes de Mille)

“A woman is like a tea bag; you never 
know how strong it is until it is in hot 
water.” (Eleanor Roosevelt)

“If you want a happy ending, that de-
pends, of course, on where you stop your 
story.” (Orson Welles)

“All people are paradoxical. No one is 
easily reducible, so I like characters who 
have contradictory impulses or shades of 
ambiguity.” (Edward Norton)

“Our tragedy today is a general and 
universal physical fear so long sustained 
by now that we can even bear it. There are 
no longer problems of the spirit.”  
(William Faulkner)

“It is a terrible thing to be alone—yes it 
is—but don’t lower your mask until you 
have another mask prepared beneath—as 
terrible as you like—but a mask.”  
(Katherine Mansfield)

“Twenty years from now you will be more 
disappointed by the things that you didn’t 
do than by the ones you did. So throw 
off the bowlines. Sail away from the safe 
harbor. Catch the trade winds in your 
sails.” (Mark Twain)
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Name:

Using a Quotation as a Springboard
Directions: Use the following steps as prewriting for a timed essay that involves a quotation. 

1.	 Choose a quote that you have studied in class or one that you have encountered elsewhere.

2.	 Explain what the quotation means.

3.	 Do you see the quote as optimistic or pessimistic? Explain.

4.	 Indicate the extent to which you agree or disagree with the ideas expressed in the quote, and 
explain your reasoning.

5.	 Identify literary devices in the quote, and explain how they function.

6.	 Identify supportive evidence that you can use to flesh out your essay. If you are preparing for 
the Advanced Placement literature and composition exam, choose evidence based on a novel 
or drama of recognized literary merit.

Lesson 18 
Handout 48                                          
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Working with a Quotation: Evaluation Rubric
Directions: Use the following criteria for evaluation.

	 Statement	 Excellent	 Good	 Fair	 Poor

1.	 The essay presents an interesting quotation and fo-
cuses on it from beginning to end. 

2.	 The essay goes beyond surface meanings to present 
complex nuances of the quotation.

3.	 The essay discusses literary aspects of the quotation: 
imagery, figurative language, hyperbole, syntax, dic-
tion, etc.

4.	 The essay includes convincing data to support  
generalizations.

5.	 The essay employs college-level diction and syntax.

6.	 The essay is free of mistakes in grammar and spelling.

Lesson 18 
Handout 49                                          
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Lesson 19

Prose from Long Ago

Objective

•	 To identify speakers, purposes, and literary devices in prose written 
before the twentieth century

Notes to the Teacher

	 In our high-tech and fast-paced lives, it can be hard to imagine what it 
was like to live, write, and read in a time and place that the fastest way to 
get somewhere was by horse. This much slower pace is often evident as we 
read eighteenth- and nineteenth-century prose. Very lengthy paragraphs 
often bog down today’s readers, who tend to want to get to the point and 
move on. Despite this, amazingly, we can also discover connections with 
works written many years ago. 
	 In this lesson, students first work with excerpts from Richard Steele 
and Joseph Addison, important journalists early in the eighteenth century. 
Students then examine passages from Mary Shelley’s preface to Franken-
stein and from Emily Brontë’s introduction to Wuthering Heights.

Procedure

1.	 Explain that the Advanced Placement exams often include readings 
from long ago, when life was not so fast-paced. As with more contem-
porary works, one starts with careful reading and attention to basic 
factors like speaker and purpose.

2.	 Point out that advances in printing technology led to increased 
popularity of newspapers in the early eighteenth century. Distribute 
Handout 50, and direct half the class to read the excerpt from Steele, 
the other half the excerpt from Addison. Then have each student who 
read Steele partner up with one who read Addison so that they can 
share observations.

3.	 Distribute Handout 51, and have students form small groups to dis-
cuss the questions.

Suggested Responses

1.	 Richard Steele seems to be explaining a softness or empathy 
in his character as an adult and perhaps also in other men. He 
is not altogether happy about this trait, as it seems somewhat 
unvirile, but it also cannot be eradicated.
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2.	 His main tool is the use of the anecdote about his father’s 
death and his own four-year-old perceptions about death 
and grief. He also compares psychological impressions with 
physical scars.

3.	 Most students find the paragraph overly long but can easily 
imagine the confusion of a young child in those circumstanc-
es—his incomprehension of the nature and permanence of 
death and his sympathy for his grieving mother.

4.	 Events like the one Steele described still occur today and of-
ten invite later reflection.

5.	 Joseph Addison recalled hearing children telling ghost stories 
one night as they sat around a fire. This prompted him to re-
flect on the power of human imagination and to wonder at the 
children reveling in the act of terrifying themselves. 

6.	 As he says toward the end, he strove to balance imagination 
with reason and religion. At the end, his religious beliefs are 
evident in his reliance on providence to prevent evil spirits 
from intruding on our lives. 

7.	 It is not uncommon today for people to swap scary stories and 
often to try to outdo each other in degrees of horror. The essay 
writer today might not be inclined to take it so seriously.

4.	 Distribute Handout 52, and ask students to read the excerpt on the 
handout. Explain that Mary Shelley wrote her famous novel during 
what is sometimes referred to as “the year with no summer,” a result at 
least in part of major volcanic activity. Follow with group discussion. 
(Frankenstein fits in both early science fiction and early horror story 
genres. The speaker is clearly well educated, not only in literature, but 
also in the scientific advancement and theories of her day. The preface 
explains circumstances that led her to write the book. The novel was 
spurred by a kind of contest when friends on vacation together in the 
Alps were kept indoors by terrible weather. The preface suggests that, 
despite the flimsiness of many of the book’s offshoots, her intentions 
were serious, as indeed the book itself is, dealing with limits of the 
human lust for knowledge and power.)

5.	 Distribute Handout 53, and have students read the excerpt. (If they 
have read Wuthering Heights, they will find this activity relatively 
easy.) Conduct a general discussion based on the questions. 
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Suggested Responses

1.	 Lockwood describes himself as a reserved misanthrope and 
clearly wants to avoid social occasions during what seems to 
be his vacation. His approach to Heathcliff is stiffly polite, 
but his thoughts seem sardonic. He appears to be reclusive, 
dour, cynical, isolated, uncommunicative, saturnine, and 
unamiable.

2.	 Misanthropists dislike other people and shun social connec-
tions. The setting is “misanthropist’s heaven” because there 
are so few people in the area.

3.	 He says the surroundings are beautiful but then says that they 
are desolate. In his current mood, at least, he finds desolate 
countryside quite attractive.

4.	 Heathcliff is abrupt, unfriendly, and arrogant—not at all a 
welcoming host. His voice seems condescending, perhaps 
even sneering. 

5.	 Perversely, Lockwood is attracted to Heathcliff because of the 
man’s aloof and unsympathetic manner. Where a warm and 
congenial welcome would have sent Lockwood scurrying for 
solitude, Heathcliff’s surliness evokes interest and curiosity.

6.	 Point out that prose distanced from us by many years can sometimes 
seem challenging, even daunting, yet often we find the authors’ con-
cerns and interests to be surprisingly similar to those of authors today.
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Name:

Essays from Early in the Eighteenth Century
Directions: Read the following excerpts from essays which appeared in popular journals over three 
centuries ago. Take notes about the speakers, the purposes, and the tools used to accomplish those 
purposes.

Richard Steele in The Tatler, June 6, 1710

	 The first sense of sorrow I ever knew was upon the death of my father, at which time I was not 
quite five years of age; but was rather amazed at what all the house meant, than possessed with 
a real understanding why nobody was willing to play with me. I remember I went into the room 
where his body lay, and my mother sat weeping alone by it. I had my battledore in my hand, and fell 
a-beating the coffin, and calling Papa; for, I know not how, I had some slight idea that he was locked 
up there. My mother caught me in her arms, and, transported beyond all patience of the silent grief 
she was before in, she almost smothered me in her embraces; and told me in a flood of tears, Papa 
could not hear me, and would play with me no more, for they were going to put him under ground, 
whence he could never come to us again. She was a very beautiful woman, of a noble spirit, and 
there was a dignity in her grief amidst all the wildness of her transport, which, methought, struck 
me with an instinct of sorrow, that, before I was sensible of what it was to grieve, seized my very 
soul, and has made pity the weakness of my heart ever since. The mind in infancy is, methinks, like 
the body in embryo; and receives impressions so forcible, that they are as hard to be removed by 
reason, as any mark with which a child is born is to be taken away by any future application. Hence 
it is, that good-nature in me is no merit; but having been so frequently overwhelmed with her 
tears before I knew the cause of any affliction, or could draw defences from my own judgement, I 
imbibed commiseration, remorse, and an unmanly gentleness of mind, which has since ensnared 
me into ten thousand calamities; from whence I can reap no advantage, except it be, that, in such 
a humour as I am now in, I can the better indulge myself in the softnesses of humanity, and enjoy 
that sweet anxiety which arises from the memory of past afflictions.

Lesson 19 
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Name:

Joseph Addison in The Spectator, March 14, 1711

	 I remember last winter there were several young girls of the neighbourhood sitting about the 
fire with my landlady’s daughters, and telling stories of spirits and apparitions. Upon my opening 
the door the young women broke off their discourse, but my landlady’s daughters telling them that 
it was nobody but the gentleman (for that is the name that I go by in the neighbourhood as well 
as in the family), they went on without minding me. I seated myself by the candle that stood on 
a table at one end of the room; and pretending to read a book that I took out of my pocket, heard 
several dreadful stories of ghosts as pale as ashes, that had stood at the feet of a bed, or walked 
over a church-yard by moon-light: and of others that had been conjured into the Red-sea, for 
disturbing people’s rest, and drawing their curtains at midnight; with many other old women’s 
fables of the like nature. As one spirit raised another, I observed that at the end of every story the 
whole company closed their ranks, and crowded about the fire. I took notice in particular of a little 
boy, who was so attentive to every story, that I am mistaken if he ventures to go to bed by himself 
this twelvemonth. Indeed they talked so long, that the imaginations of the whole assembly were 
manifestly crazed, and I am sure will be the worse for it as long as they live. I heard one of the 
girls, that had looked upon me over her shoulder, asking the company how long I had been in the 
room, and whether I did not look paler than I used to do. This put me under some apprehensions 
that I should be forced to explain myself if I did not retire; for which reason I took the candle in 
my hand, and went up into my chamber, not without wondering at this unaccountable weakness 
in reasonable creatures, that they should love to astonish and terrify one another. Were I a father, 
I should take a particular care to preserve my children from these little horrors of imagination, 
which they are apt to contract when they are young, and are not able to shake off when they are in 
years. I have known a soldier that has entered a breach, affrighted at his own shadow; and look pale 
upon a little scratching at his door, who the day before had marched up against a battery of cannon. 
There are instances of persons who have been terrified, even to distraction, at the figure of a tree, or 
the shaking of a bullrush. The truth of it is, I look upon a sound imagination as the greatest blessing 
of life, next to a clear judgment and a good conscience. In the mean time, since there are very few 
whose minds are not more or less subject to these dreadful thoughts and apprehensions, we ought 
to arm ourselves against them by the dictates of reason and religion, “to pull the old woman out of 
our hearts,” (as Persius expresses it in the motto of my paper,) and extinguish those impertinent 
notions which we imbibed at a time that we were not able to judge of their absurdity. Or, if we 
believe, as many wise and good men have done, that there are such phantoms and apparitions as 
those I have been speaking of, let us endeavour to establish to ourselves an interest in Him who 
holds the reins of the whole creation in his hand, and moderates them after such a manner, that it 
is impossible for one being to break loose upon another without his knowledge and permission.

Lesson 19 
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Reflections on Steele and Addison
Directions: Use the following questions as springboards to discuss the excerpts from two early 
eighteenth-century journalists.

1.	 What seems to be Richard Steele’s purpose in his essay?

2.	 What is his main tool to accomplish that purpose?

3.	 How well could you connect with the essay?

4.	 Could a similar piece be written by someone today? Why or why not?

5.	 What experience seems to have prompted Joseph Addison’s essay?

6.	 What is his purpose?

7.	 Are his observations and comments relevant today?

Lesson 19 
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Name:

Mary Shelley’s Preface to Frankenstein
Directions: Mary Shelley’s famous novel, first published in 1818, has led to countless movie adap-
tations and still fascinates readers today. In her preface to the work, she explains some interesting 
background. Read it, and annotate it with observations. Then answer the questions.

	 The event on which this fiction is founded has been supposed, by Dr. Darwin, and some of 
the physiological writers of Germany, as not of impossible occurrence. I shall not be supposed as 
according the remotest degree of serious faith to such an imagination; yet, in assuming it as the 
basis of a work of fancy, I have not considered myself as merely weaving a series of supernatural 
terrors. The event on which the interest of the story depends is exempt from the disadvantages of a 
mere tale of spectres or enchantment. It was recommended by the novelty of the situations which 
it develops, and, however impossible as a physical fact, affords a point of view to the imagination 
for the delineating of human passions more comprehensive and commanding than any which the 
ordinary relations of existing events can yield. 
	 I have thus endeavoured to preserve the truth of the elementary principles of human nature, 
while I have not scrupled to innovate upon their combinations. The Iliad, the tragic poetry of 
Greece—Shakspeare, in The Tempest and Midsummer Night’s Dream—and most especially Milton, 
in Paradise Lost, conform to this rule; and the most humble novelist, who seeks to confer or receive 
amusement from his labours, may, without presumption, apply to prose fictions a licence, or rather 
a rule, from the adoption of which so many exquisite combinations of human feeling have resulted 
in the highest specimens of poetry. 
	 The circumstance on which my story rests was suggested in casual conversation. It was com-
menced partly as a source of amusement, and partly as an expedient for exercising any untried 
resources of mind. Other motives were mingled with these as the work proceeded. I am by no 
means indifferent to the manner in which whatever moral tendencies exist in the sentiments or 
characters it contains shall affect the reader; yet my chief concern in this respect has been limited 
to the avoiding the enervating effects of the novels of the present day and to the exhibition of 
the amiableness of domestic affection, and the excellence of universal virtue. The opinions which 
naturally spring from the character and situation of the hero are by no means to be conceived as 
existing always in my own conviction; nor is any inference justly to be drawn from the following 
pages as prejudicing any philosophical doctrine of whatever kind. 
	 It is a subject also of additional interest to the author, that this story was begun in the majestic 
region where the scene is principally laid, and in society which cannot cease to be regretted. I 
passed the summer of 1816 in the environs of Geneva. The season was cold and rainy, and in the 
evenings we crowded around a blazing wood fire, and occasionally amused ourselves with some 
German stories of ghosts, which happened to fall into our hands. These tales excited in us a playful 
desire of imitation. Two other friends (a tale from the pen of one of whom would be far more ac-
ceptable to the public than any thing I can ever hope to produce) and myself agreed to write each 
a story founded on some supernatural occurrence. 
	 The weather, however, suddenly became serene; and my two friends left me on a journey 
among the Alps, and lost, in the magnificent scenes which they present, all memory of their ghostly 
visions. The following tale is the only one which has been completed. 
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Name:
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1.	 Who is the speaker?

2.	 What is the speaker’s purpose? 
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Name:

Meet Mr. Lockwood
Directions: Read the opening paragraphs of Emily Brontë’s Wuthering Heights (1847). Then answer 
the questions.

	 1801.—I have just returned from a visit to my landlord—the solitary neighbour that I shall 
be troubled with. This is certainly a beautiful country! In all England, I do not believe that I could 
have fixed on a situation so completely removed from the stir of society. A perfect misanthropist’s 
heaven: and Mr. Heathcliff and I are such a suitable pair to divide the desolation between us. A 
capital fellow! He little imagined how my heart warmed towards him when I beheld his black eyes 
withdraw so suspiciously under their brows, as I rode up, and when his fingers sheltered them-
selves, with a jealous resolution, still further in his waistcoat, as I announced my name. 
	 “Mr. Heathcliff?” I said. 
	 A nod was the answer. 
	 “Mr. Lockwood, your new tenant, sir. I do myself the honour of calling as soon as possible 
after my arrival, to express the hope that I have not inconvenienced you by my perseverance in 
soliciting the occupation of Thrushcross Grange: I heard yesterday you had had some thoughts—”
	 “Thrushcross Grange is my own, sir,” he interrupted, wincing. “I should not allow any one to 
inconvenience me, if I could hinder it—walk in!”
	 The “walk in” was uttered with closed teeth, and expressed the sentiment, “Go to the Deuce”: 
even the gate over which he leant manifested no sympathising movement to the words; and I think 
that circumstance determined me to accept the invitation: I felt interested in a man who seemed 
more exaggeratedly reserved than myself. 

1.	 What do the opening paragraphs suggest about the narrator’s personality? Give specific adjec-
tives that seem particularly apt to describe his character.

2.	 What does he mean by the phrase “misanthropist’s heaven”?

3.	 What word in the fourth sentence seems to contradict the claim that the setting is “a beautiful 
country”? What does the contradiction suggest?

4.	 What does Lockwood’s first encounter with his landlord reveal about Heathcliff? 

5.	 How and why does Lockwood react to the encounter?

Lesson 19 
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Lesson 20

Propaganda Devices

Objectives

•	 To identify devices frequently used in propaganda
•	 To recognize manipulation by those devices

Notes to the Teacher

	 The subject of propaganda is relevant to everyone, as we are all bom-
barded with it every day. Propaganda is not necessarily evil, but it can be 
deceptive because the speaker’s goal is not to educate us but to persuade 
us to a specific action or conviction—to vote for or against a political can-
didate or issue, to select one cell phone company over another, to take a 
position for or against an issue. 
	 The subject is certainly relevant to nonfiction, especially to studies of 
persuasion and argumentation. The alert reader recognizes propaganda 
and the need to fill in its blind spots with facts. It is also relevant to fiction; 
on close examination, one may find a character disseminating propaganda. 
Sometimes an entire book or section of a book can be classified as propa-
ganda. In novels such as Fahrenheit 451 and Brave New World, propaganda 
plays a major role in the dystopias envisioned by the authors.
	 In this lesson, students identify nine prevalent propaganda devices and 
match them with contemporary advertising campaigns. They then analyze 
an excerpt from a speech delivered by Senator Joseph McCarthy in 1950 in 
Wheeling, West Virginia. For the opening procedures, you will want to ask 
students to bring to class examples of advertising that they find appealing.

Procedure

1.	 Have students share examples of appealing advertising, and post 
them around the classroom. 

2.	 Distribute Handout 54, and ask students to read the information. 
Then ask them to point out examples of propaganda devices in the 
advertisements posted around the room. 

3.	 Ask students to write one-paragraph promotional pieces in favor of or 
against any service, product, or idea they wish. Direct them to incor-
porate at least one propaganda device. When they have finished, have 
small groups share results; follow by having a few volunteers share 
with the class as a whole.
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4.	 Point out the power of words’ connotations. Offer examples of words 
with strong positive connotations: vigilance, fidelity, aspiration, aroma, 
steadfast. Then cite examples of words characterized by strong nega-
tive connotations: treason, odor, despotic, drudgery, sloth.

5.	 Ask students to identify the purpose of the ads posted around the 
classroom. (They aim to sell products or services.) Point out that they 
are not necessarily harmful, but they can be deceptive. Ask students 
to give examples. (For example, a young girl is likely to be sorely dis-
appointed if she expects a brand of makeup to leave her looking like 
the model in the ad.) Emphasize that a wise audience looks for the 
information the propaganda does not provide and tries to make deci-
sions based on a fuller picture of reality.

6.	 Distribute Handout 55, and ask students to complete the exercise. 
Follow with discussion based on these questions:
•	 What was Senator McCarthy’s purpose? (He wanted the audi-

ence to concur with the idea that the United States was in a Cold 
War with the Soviet Union and that the well-being of the future of 
the world depended on a U.S. victory.)

•	 What are some examples of words and phrases with powerful 
connotations? (“blind our eyes and close our ears,” “show-down 
fight,” “confiscating,” “religion of immoralism,” “preached fever-
ishly,” “unimaginable extremes,” “pay the price”)	

•	 What feelings was he trying to stir up in the audience? (courage, 
patriotism, moral superiority, fear, determination, militancy)

•	 What propaganda devices are evident in the excerpt? (Senator 
McCarthy was trying to call everyone present onto the band-
wagon, and he was kind of a “good old boy” to the audience. He 
certainly stacked the cards against the Soviet Union, which was 
not present for self-defense, and he demonized Marxism.)

7.	 Point out that McCarthy was a gifted speaker, and the speech in 
Wheeling is sometimes described as electrifying. Many members of 
the audience probably went home awed by the speaker and convinced 
of the necessity of the showdown he mentioned twice—a reference to 
western justice that would have been highly appealing. Ask students 
how astute thinkers, aware of propaganda devices, would have react-
ed. (They would have recognized the need to see past the emotional 
appeals in the speech and to discover if a showdown was indeed the 
only alternative.)
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8.	 Repeat the generalization that propaganda is not necessarily bad. It 
just necessitates careful attention. Ask for examples of literary works 
that include elements of propaganda. (Uncle Tom’s Cabin by Harriet 
Beecher Stowe is one of the most famous examples. The book’s anti-
slavery position generated a great deal of sympathy for the abolition 
movement and, according to legend, led President Abraham Lincoln 
to greet the author as “the little woman who wrote the book that start-
ed this great war.” Upton Sinclair’s The Jungle includes Communist 
propaganda and laments the difficulties of immigrants in America’s 
large cities. Some people have accused John Steinbeck’s The Grapes of 
Wrath of propaganda.)

9.	 Ask students when a book that confronts serious issues is not just a 
piece of propaganda. (When the author tells the truth as experienced 
by characters in a specific time and place, readers can weigh the 
evidence and make up their own minds about the truth of the matter. 
We see this in many great books, for example, To Kill a Mockingbird, 
Hiroshima, Night, and Beloved.)
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Name:

Propaganda Devices
Directions: Propaganda is a form of persuasive writing or speech. Its sole goal is to persuade the audi-
ence to a particular point of view and/or a specific course of action. To do that, it may use logic, but it 
also uses emotional appeals that often seem attractive but, in fact, are not relevant to the issue at hand. 
Read the following descriptions of several propaganda devices, and find examples.

1.	 Bandwagon	
	 This approach tells you, “Everyone (or everyone who matters) is doing it.” To be part of the 

in-crowd, you need to wear a certain kind of clothing, drive a specific car model, or serve the 
newest offering on a fast-food restaurant menu at your next party.

2.	 Good Old Boy
	 The speaker assumes a friendly tone that puts you and him or her on the same side and level. 

“People like us who grew up in middle-class homes with hardworking parents need a new 
governor who can accomplish something.”

3.	 Celebrity Endorsement
	 A famous and popular figure such as a politician, movie star, professional athlete, or singer 

claims to use a product and enthusiastically promotes it. This can be verbal, or it can simply 
be visual. An athlete might speak in an ad about a specific brand of basketball shoe, or the ad 
might consist of numerous pictures with the athlete clearly wearing that brand.

4.	 Misleading Statistics
	 Used correctly, statistics can be valid and valuable parts of arguments. It is easy, however, to 

skew numbers. For example, if a graphic design agency advertises that its employees average 
eleven years of service in your community, that sounds pretty good. It is not so impressive if 
the owner has been there for thirty years and the other three designers for a year each.

Lesson 20 
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Name:

5.	 Stacking the Cards
	 With this device, speakers provide a host of reasons for you to think or do something, and 

they completely ignore evidence for other views. For example, an automobile dealer might 
promise great fuel efficiency, minimal service needs, low sticker prices, reasonable loan rates, 
and a free car wash whenever you want it. The dealer is unlikely to mention that competitors 
offer the same benefits.

6.	 Bad Names/Glad Names
	 The speaker uses powerful connotations to sway the audience. A newspaper might refer to 

the Gestapo tactics of the police department or describe an athlete as a traitor for moving to 
another team. On the other hand, one might speak of a teacher’s democratic approaches in 
the classroom or the savvy business sense of a team player.

7.	 Glittering Generalities
	 The speaker makes many vague promises that appeal to values and ideals but does not provide 

any specifics to support the ideas. A candidate for public office might speak of making America 
new again, the spirit of democracy, the ideals of the Founding Fathers, and a new frontier in 
economic development. That does not mean the politician has a workable plan.

8.	 Demonizing the Opposition
	 The speaker promotes his or her own position by making competitors and people who disagree 

sound satanic, stripping them of their humanity. This almost always happens during war times, 
when the enemy becomes a kind of evil abstraction. The “Bad Names” device comes in handy 
here, for example, describing a banker as a usurer or a principal as a tyrant. 

9.	 Beautiful People
	 This is a form of snob appeal. The writing or speech promises to lift the audience above aver-

age to the heights of an elite world of beauty, glamour, and success. The product could be a 
luxury car, a brand of makeup, an Ivy League college, or a city for retirement.

Lesson 20 
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Name:

Propaganda in Action
Directions: The following excerpt comes from a speech Senator Joseph McCarthy delivered in 
Wheeling, West Virginia, in February 1950. Make annotations as you read it, and watch for examples 
of propaganda devices.

	 There is still a hope for peace if we finally decide that no longer can we safely blind our eyes 
and close our ears to those facts which are shaping up more and more clearly . . . and that is that we 
are now engaged in a show-down fight . . . not the usual war between nations for land areas or other 
material gains, but a war between two diametrically opposed ideologies. 
	 The great difference between our western Christian world and the atheistic Communist 
world is not political, gentlemen, it is moral. For instance, the Marxian idea of confiscating the 
land and factories and running the entire economy as a single enterprise is momentous. Likewise, 
Lenin’s invention of the one-party police state as a way to make Marx’s idea work is hardly less 
momentous. 
	 Stalin’s resolute putting across of these two ideas, of course, did much to divide the world. 
With only these differences, however, the east and the west could most certainly still live in peace. 
	 The real, basic difference, however, lies in the religion of immoralism . . . invented by Marx, 
preached feverishly by Lenin, and carried to unimaginable extremes by Stalin. This religion of 
immoralism, if the Red half of the world triumphs—and well it may, gentlemen—this religion 
of immoralism will more deeply wound and damage mankind than any conceivable economic or 
political system. . . .
	 Ladies and gentlemen, can there be anyone tonight who is so blind as to say that the war is 
not on? Can there by anyone who fails to realize that the Communist world has said the time is 
now? . . . that this is the time for the show-down between the democratic Christian world and the 
communistic atheistic world? 
	 Unless we face this fact, we shall pay the price that must be paid by those who wait too long. 

Lesson 20 
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Lesson 21

DBQ: Butter or Margarine

Objectives

•	 To recognize both hidden and overt motives in information dissemi-
nated to the public

•	 To read several documents related to the butter vs. margarine contro-
versy and write a response

Notes to the Teacher

	 If you have stood in front of the dairy section in a major supermarket, 
you have seen a bewildering variety of both butter and margarine—soft 
and stick, salted and unsalted, whipped, calcium added, etc. Doctors warn 
against high cholesterol, Christmas bakers warn that margarine just will 
not do, and revisionists claim that butter is actually better for us. What 
should we believe?
	 This lesson provides students with five documents that deal with di-
etary recommendations regarding butter and margarine. Students will find 
a mixture of facts, opinions, and plain propaganda. They read the docu-
ments, reach conclusions, and express those conclusions in written form. 
It works well to have students collaborate in groups to analyze the docu-
ments and then write the essays separately.

Procedure

1.	 Ask students to brainstorm lists of foods that are good and bad for 
us, and record responses in columns. Point out that this topic seems 
simple but often leads to disagreements. Cite the following examples.
•	 Some people recommend liver as a healthful food high in protein 

and iron; others disparage it for its cholesterol level.
•	 Some condemn chocolate as a source of empty calories and a pos-

sible contributor to diabetes and heart disease; others promote it 
as a mood enhancer.

•	 Some experts recommend regular meals of fish such as tuna and 
salmon; others warn against mercury poisoning.

2.	 Distribute Handout 56, and ask small groups to read the documents. 
(Note: You are likely to hear various comments about products used 
in students’ homes and reasons for the preference for those products. 
These will probably reflect views in the documents.)
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3.	 Follow with discussion. Be sure that the following insights emerge, 
but try not to influence students to one position or another.
•	 Documents 1 and 5 come from recognized and respected organi-

zations that might have fairly objective points of view. 
•	 Document 4 comes from an organization staunchly on one side 

of the debate and can be suspected of propaganda devices such as 
begging the question. 

•	 Document 2 might mistake association for causation. 
•	 Document 3 adopts a folksy style designed to try to win readers 

over and heavily weights pluses while seeming to ignore minuses. 
•	 The documents seem to have either/or views. Are there alternatives?

4.	 Direct students, working individually, to write responses to the issue 
based on their own experiences and on the handout documents. 

5.	 After you have collected students’ essays, distribute Handout 57, and 
conduct an open discussion based on the exercise.

Suggested Responses

1.	 This interesting opening shows that the writer can use figu-
rative language in taking a clear stand. The writer obviously 
recognizes that people have other choices; if both butter and 
margarine can be dangerous to health, it is essential for people 
to recognize that there are other alternatives. The writer starts 
off with a clear voice that promises an effective essay to come.

2.	 This opening can lead to an effective essay, although it may 
omit important aspects of the discussion. The writer will 
probably come from the perspective that, in a capitalistic 
society, nearly everything is ultimately decided by financial 
gain.

3.	 Although this opening has possibilities, the writer is in serious 
danger of dodging the issue. The sentence might work better 
at some other point in the essay.

4.	 The writer is taking a narrative approach, but it is unclear how 
the brief anecdote connects with the prompt. Much would 
depend on what comes in the next sentence. For example, it 
could be something like: Now my mother steams them and 
serves them with lemon juice; they taste awful. The opening 
sentences would then reflect the debate and could lead to an 
effective piece of writing.

5.	 Although the observation is interesting, this writer seems to 
be dodging the issue.
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6.	 It is not obvious until the writer provides proof. This may be a 
circular argument.

7.	 This seems like the beginning of a slippery-slope argument. It 
suggests that people should eat butter, regardless of dangers 
to health, in order to keep farmers in business. That is simply 
not logical, even if it is empathetic.

8.	 This is irrelevant; the same could be said of other things we 
ingest without worry such as salt, pepper, and peanut butter. 

9.	 This opening tries to straddle the issue. It will be important 
not to stay so vague that the essay conveys no opinions at all.

10.	 This opening sentence evades the topic and could lead to an 
essay that does not respond to the prompt.



154    Advanced Placement English: Preparing for the Exams © COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Name:

Butter vs. Margarine
Directions: The following documents all come from Web sites dealing with butter, margarine, and 
health. Read them carefully, and write an essay explaining your position on the butter vs. margarine 
debate. Include references to the documents to support your ideas.

Document 1

This excerpt is from a Harvard Health Publications newsletter.
	 The truth is, there never was any good evidence that using margarine instead of butter cut 
the chances of having a heart attack or developing heart disease. Making the switch was a well-
intentioned guess, given that margarine had less saturated fat than butter, but it overlooked the 
dangers of trans fats.
	 Today the butter-versus-margarine issue is really a false one. From the standpoint of heart dis-
ease, butter is on the list of foods to use sparingly mostly because it is high in saturated fat, which 
aggressively increases levels of LDL. Margarines, though, aren’t so easy to classify. The older stick 
margarines that are still widely sold are high in trans fats, and are worse for you than butter. Some 
of the newer margarines that are low in saturated fat, high in unsaturated fat, and free of trans fats 
are fine as long as you don’t use too much (they are still rich in calories).1

Document 2

A nutritional consultant and author wrote the following in a blog entry.
	 Yet the notion that a healthy diet is one with minimal fat, particularly saturated fat, has per-
sisted. While Americans drastically reduced their intake of natural animal fats like butter and meat, 
the processed food industry, particularly the low-fat food industry, proliferated.
	 When the baby boomers were children, concerned mothers began to replace butter with 
margarine. The margarine manufacturers told them it was the healthier alternative and mothers 
believed them. In those days no one asked, “Where is the science to prove it? I want to know 
before I give this man-made, plastized stuff to my children. After all we humans have been eating 
butter for thousands of years.”
	 As a result, since the early 1970s, Americans’ average saturated fat intake has dropped consid-
erably, while rates of obesity, diabetes, and consequently, heart disease, have surged.
	 Reducing healthy sources of dietary fat has contributed to a serious decline in our well-being, 
and those of us that speak out against the anti-fat establishment are still largely ignored.2
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1“Butter vs. Margarine,” HEALTHbeat, June 2006, <http://www.health.harvard.edu/healthbeat/HEALTHbeat_062106.htm> (10 July 
2012).
2Donna Gates, “The 20 Health Benefits of Real Butter,” Body Ecology, 5 July 2007, <http://bodyecology.com/articles/benefits_of_real_ 
butter.php> (10 July 2012).
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Name:

Document 3

This passage is from an essay that appeared on a Web site about healthy eating.
	 And you thought butter was bad for you? Silly people!
	 One of the most healthy whole foods you can include in your diet is butter. “What?!” I can 
hear many of you saying, “Isn’t butter bad for you? I thought margarine and spreads were better 
because they’re low in saturated fat and cholesterol?” Be not deceived folks! Butter is truly better 
than margarine or other vegetable spreads. Despite unjustified warnings about saturated fat from 
well-meaning, but misinformed, nutritionists, the list of butter’s benefits is impressive indeed:
	 Vitamins

Butter is a rich source of easily absorbed vitamin A, needed for a wide range of functions in 
the body, from maintaining good vision to keeping the endocrine system in top shape. Butter 
also contains all the other fat-soluble vitamins (E, K, and D).
Minerals
Butter is rich in trace minerals, especially selenium, a powerful antioxidant. Ounce for ounce, 
butter has more selenium per gram than either whole wheat or garlic. Butter also supplies 
iodine, needed by the thyroid gland (as well as vitamin A, also needed by the thyroid gland).3

Document 4

The National Association of Margarine Manufacturers posted this information on its Web site.
	 Eleven recent studies that directly evaluated the health effects of margarine versus butter have 
all confirmed that soft margarine is healthier. These 11 studies, involving more than 70,000 indi-
viduals, clearly demonstrate the cholesterol-lowering benefits of margarine products compared 
to butter. Many population studies that looked at the diets of thousands of individuals also dem-
onstrate that margarine consumption resulted in better outcomes than butter consumption. To 
improve the quality of their health, people should limit saturated fat and cholesterol by selecting 
foods such as margarine/spreads over butter. 
	 Margarine products today contain 40 percent less total fat, 37 percent less saturated fat and 59 
percent less trans fat than a decade ago. These changes have occurred over the years in response to 
consumer and health professional demand that products be reduced in total fat, saturated fat, trans 
fat and calories. The softer, reduced-fat or liquid margarines contain lower amounts of saturated 
and the spray and liquid margarines are trans fat-free (as are some soft margarines on the market 
today). And, the predominant ingredient in margarine is natural vegetable oil from soybeans. 
	 Margarine is clearly the heart-healthy choice recommended by health professionals and 
leading health organizations. The American Heart Association (AHA), the National Heart, Lung 
and Blood Institute (NHLBI) and NHLBI’s National Cholesterol Education Program (NCEP) 
have recently confirmed their recommendation to choose soft (tub or liquid) margarine products 
instead of butter. Health professionals recommend choosing margarine instead of butter as one of 
the simplest ways people can improve their diets to become more heart-healthy.4
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3Stephen Byrnes, “Why Butter Is Better,” Chet Day’s Health & Beyond Online, March 2001, <http://chetday.com/healthybutter.htm> (10 July 
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4National Association of Margarine Manufacturers, “Margarine vs. Butter—The Debate Is Over,” Choose Margarine.com, 2006,  
<http://www.choosemargarine.com> (10 July 2012).
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Name:

Document 5

The following information appeared on a Web site of the Australian government.
	 You might wonder which spread is best, butter or margarine? If you are trying to eat a healthy 
diet, and especially if you want to lower your cholesterol, then there is no doubt that margarine 
spreads are a better choice than butter or dairy blends. Research shows that the newer “plant en-
riched” margarines may reduce your blood cholesterol levels by an average of 10 percent.
	 Butter contains a lot of saturated fat. Eating too much saturated fat is unhealthy. Fats in food 
are a mixture of three different types: 

•	 Saturated fat 
•	 Polyunsaturated fat 
•	 Mono-unsaturated fat

	 The different types of fat have different effects on blood cholesterol levels. Saturated fat is the 
type of fat that raises blood cholesterol levels. High total blood cholesterol is one of the main risk 
factors for heart disease. 
	 To reduce your blood cholesterol, it is important to reduce your intake of foods high in satu-
rated fat, such as: 

•	 Fatty meats 
•	 Full fat dairy products 
•	 Butter 
•	 Coconut and palm oil 
•	 Most deep fried take-away foods 
•	 Most commercially baked products such as biscuits and pastries5
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Name:

Evaluating Statements about the Butter-or-Margarine Debate
Directions: Evaluate each of the following as a start-off sentence for an essay responding to the butter-
or-margarine controversy.

	 Statement	 Superior	 Average	 Poor

1.	 Deciding between butter and margarine is a little like 
choosing between arsenic and hemlock.

2.	 Most arguments about margarine and butter have more 
to do with economic profit than with nutritional value.

3.	 Like so many other culinary debates, the one about but-
ter and margarine ignores the most important rule of all: 
moderation.

4.	 When I was little, my grandmother used to serve veg-
etables swimming in butter; they were delicious.

5.	 In the old days, a slab of lard between two pieces of 
bread was often seen as a healthy lunch; in comparison, 
both butter and margarine are acceptable. 

6.	 It is obvious that margarine is infinitely preferable to 
butter as a spread on morning toast or a dinner roll. 

7.	 If everybody turns against butter, what will happen to 
the world’s dairy farmers?

8.	 Left on a counter without refrigeration for months, 
almost no changes take place in margarine; it is clearly 
not a food but a synthetic.

9.	 There is merit on both sides of the debate about marga-
rine and butter.

10.	In a world threatened by terrorism, the butter-or-margarine 
debate is a tempest in a teapot.

Lesson 21 
Handout 57                                            
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Lesson 22

Avoiding Common  
Language Mistakes

Objectives

•	 To develop a quick eye in recognizing errors with diction and syntax
•	 To devise ways to correct those errors

Notes to the Teacher

	 Sometimes a generally good piece of writing can be completely under-
mined by language errors. Dangling modifiers and complicated sentence 
structures that lose track of subject-verb and noun-pronoun agreement 
signal readers that the writer is not really in control and may not be reliable. 
Even within the constraints of a timed writing, students need to demon-
strate mastery of the language they choose to use. Surrounded as we all 
are by language errors in the media, people sometimes lose sensitivity to 
errors that once seemed egregious.
	 The professionals who gather to evaluate Advanced Placement ex-
aminations know that the test candidates had to write within a limited 
amount of time. Occasional errors in sentence construction, word choice, 
punctuation, or even spelling are usually not heavily weighted in overall 
evaluations. Still, the more mastery students display in both comprehen-
sion and writing skill, the more likely they are to receive superior scores.
	 In this lesson, students work with paragraphs that respond to the 
types of questions characteristic of the Advanced Placement English tests. 
Students identify the mistakes and correct them. Sometimes, nearing the 
end of a school year (and especially nearing the end of high school itself), 
students have little patience with this kind of attention to detail. You will 
want to adjust your classroom procedures accordingly.
	 You may want to end this lesson with a reminder of commonsense 
preparation for a high-stakes test: a sufficient amount of sleep the night 
before, healthy eating, and an optimistic attitude toward the opportunity 
the test provides. 

Procedure

1.	 Explain that this lesson will focus on avoiding language errors that 
crop up frequently even in work by accomplished writers. Distribute 
Handout 58, and have small groups complete the exercise. Clarify 
that students are not revising the paragraphs; they are simply looking 
for mistakes and correcting them. 
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2.	 As you review the handout, begin by pointing out or having students 
point out strengths in each paragraph. Then have students identify 
and correct the errors.

Suggested Responses

1.	 The paragraph uses complex sentence structures and takes a 
clear stand on the topic of celebrity endorsements. The error 
in the last sentence involves everyone, which is singular (one is 
always singular) and must be followed with his or her. There 
are alternatives, of course. One could simply use that choice or 
replace everyone with people or individuals. 

2.	 The paragraph avoids simple subject-verb constructions by 
using an appositive and dependent clauses. The error is the 
dangling modifier at the beginning of the third sentence. 
Lenina’s name should come directly after the comma, since 
she is the one who has been conditioned by the World State. 

3.	 The paragraph uses varied sentence structures and a metaphor 
to make a point. The first sentence presents another dangling 
modifier. The opening phrase might be followed with this: 
“stand-up comedians need exquisite timing.” Then the next 
sentence could begin with a pronoun. The last sentence has a 
comma error; the comma after themselves should be omitted 
since laugh and leave simply constitute a compound verb. 

4.	 The paragraph shows an effort toward advanced syntax and 
ends better than it starts. The first sentence is flawed: what is 
the subject of the verb contrast? In the second sentence, this 
moment is ambiguous. A correction might read as follows: 
The lively and warmhearted celebration of family and endur-
ance at the end of The Color Purple contrasts vividly with the 
novel’s opening chapter. 

5.	 The paragraph uses complex sentence structures and clearly 
reflects the topic assigned in the prompt. The error is the 
misused semicolon near the end. It should be a colon. The 
writer would then have to go on to explore adversity in both 
contexts.

6.	 The paragraph is weakened by a series of linking verbs, but 
these are not actually errors. Purists still insist that connectors 
such as however, moreover, and therefore should be preceded by 
a semicolon.

7.	 The paragraph begins well and seems to introduce an interest-
ing piece of writing but then is undermined by the erroneous 
use of accept when the word should be except.
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8.	 The paragraph probably needs a concluding sentence to 
clinch the thesis. The mistake—and one that shows up very 
frequently—comes at the beginning of the third sentence. In 
formal writing, sentences do not begin with conjunctions like 
and, but, or so.

3.	 Distribute Handout 59, and have students review the information. 
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Name:

Finding and Fixing Mistakes
Directions: Read the following paragraphs carefully; find the mistakes, and correct them.

1.	 Celebrity endorsements for products and services have only limited value to everyone except 
the celebrities themselves, who often gain in both prestige and material goods. The same radio 
announcer who raves about one window company today is just as likely to extol the merits of 
another next week. Everyone who bases a decision on a morning television show will probably 
regret their choice in the very near future.

2.	 Miranda, Prospero’s daughter in The Tempest, embodies a feminine ideal of virtue, compassion, 
passion, and loyalty. Many literary works portray the impossibility of matching her level of 
perfection, but none more than Aldous Huxley’s Brave New World. Conditioned by the World 
State, there is no way Lenina Crowne can measure up to John the Savage’s expectations. While 
Miranda seems to live happily ever after, our last glimpse of Lenina shows a frustrated and 
terrified young woman.

3.	 Standing on the stage in front of an expectant audience, timing is the most important factor. 
A comedian wants—in fact needs—the audience to laugh. Silence from all of those seats can 
be deafening. It does not take long to discover that evoking laughter is a delicate matter that 
involves stepping on toes, but not so badly as to crush arches. Successful comedians use per-
fect timing to get audience members to laugh at themselves, and leave the comedy club less 
arrogant and self-satisfied.

4.	 The Color Purple ends with a lively and warmhearted celebration of family and endurance 
and contrast vividly with the scene in the opening chapter. With this moment, Alice Walker 
clinches the novel’s central themes. Despite cruelty and neglect, people can provide each other 
with the warmth and enduring love that make life beautiful, like a field strewn with gorgeous 
purple flowers.

Lesson 22 
Handout 58 (page 1)                                           
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Name:
Lesson 22 
Handout 58 (page 2)                                           

5.	 Since adversity is inevitable, Horace’s statement from long ago provides an optimistic view-
point. No sane person seeks frustration and failure, but the wise one endeavors to see them as 
opportunities for growth. Self-pity and whining serve no useful purpose. I have seen adversity 
lead to blossoming talents in many situations, but especially in two; my work as a hospital 
volunteer and Tim O’Brien’s great book The Things They Carried.

6.	 Native Son by Richard Wright is a great example of a novel in which the protagonist is not 
a hero, However, he is tragic. Bigger Thomas begins the novel crude, selfish, and profoundly 
frustrated. He ends it on death row, a little wiser but in a hopeless situation. The flaws that 
lead to this downfall lie both in Bigger’s twisted moral fiber and in the racism at the founda-
tion of the culture around him.

7.	 Wide Sargasso Sea by Jean Rhys casts new light on the story in Charlotte Brontë’s Jane Eyre. In 
the Victorian novel, Bertha emerges as nothing more than a deranged monster and an impedi-
ment to the love between Jane and Rochester. Wide Sargasso Sea presents the madwoman in 
the attic as a victim of a patriarchal society interested in nothing accept her money and her 
body.

8.	 Neil Postman’s assertions about “amusing ourselves to death” shout a clear warning that we 
may be very near the type of society presented in may dystopias. Once we transitioned from 
basically agrarian to basically metropolitan, entertainment became a high priority. And techno-
logical advancements have enabled entertainment industries to grow rapidly. Today a person 
can spend the commute working a crossword or sudoku puzzle, use an office computer to 
play countless games of solitaire, spend lunchtime texting, and return home for an evening of 
television or DVDs. 
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Name:

Some Language Pointers
Directions: Read the following information to review some rules about English language usage.

1.	 Words like anyone and everyone are singular. This means that they take singular verbs, and 
pronouns referring to them must be singular. 

Examples	 Everyone needs a friend now and then. 

	 Everyone who wants to tour the mansion will need to have his or her ticket handy.

2.	 Avoid dangling modifiers. The opening phrase must be followed directly by the noun or noun 
phrase it modifies.

Incorrect	 Running toward the bus stop, my calculus book fell in a puddle of slush.

Correct 	 Running toward the bus stop, I dropped my calculus book in a puddle of slush. 

3.	 Avoid unnecessary commas. Remember that commas are signals to pause; you do not want to 
signal your readers to pause every few words. 

Incorrect	 The candidate promised to run a clean campaign, and to represent the interests of the 
common people.

Correct	 The candidate promised to run a clean campaign and to represent the interests of the 
common people.

Correct	 The candidate promised to run a clean campaign, to speak at rallies across the state, 
and to represent the interests of the common people.

4.	 Watch for subject-verb and noun-pronoun agreement. Especially in complicated sentence 
structures, it is easy to lose track of agreement issues.

5.	 Use semicolons and colons correctly. Remember that a colon always signals information to 
follow. Semicolons are used in a variety of situations, but most often to separate complete 
clauses. 

Example	 I was in no hurry to get to work; on the other hand, neither did I want to get fired.

6.	 Semicolons should be used to connect clauses that begin with words such as therefore, however, 
and moreover. 

Example	 The police detective ordered an exhaustive search of the crime area; however, no ad-
ditional evidence was found.

7.	 Watch out for frequently confused words such as accept/except and affect/effect. Be careful not to 
refer to the heroin of a story, and remember that a complement is different from a compliment.

8.	 When completing formal academic writing, do not begin sentences with conjunctions like and, 
but, or so.

Lesson 22 
Handout 59                                            
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Lesson 23

Encountering an Unfamiliar Poem

Objectives

•	 To review ways to approach and understand a new poem
•	 To practice on-the-spot analysis of poems
•	 To consider the importance of choices regarding structure

Notes to the Teacher

	 Many people are leery of poetry because of a fear or anticipation that 
they will not understand what the author is saying. This insecurity most 
often results from encounters with poems that they found baffling or that 
they completely misinterpreted. It is true that more than one reading of a 
work can be correct; it is also true that one’s understanding can be totally 
wrong. For example, Edgar Allan Poe’s “To Helen” is not about a boat!
	 The best advice for students as they approach poetry questions in the 
exam in literature and composition is to focus on what they do understand, 
not on what confuses them. If they use fundamental questions, they can 
write accurately about almost any poem they read. 

•	 Who is speaking? (Is it the author, or has the author created a per-
sona? Is there more than one speaker?) 

•	 Who is the audience? (Is the poem addressed to one other person, 
to a group, or to the reader?) 

•	 Is there a specific occasion? (Has the author or speaker just seen, 
heard, remembered, or otherwise experienced something that led 
to the desire to create this poem?) 

•	 What is the author or speaker trying to accomplish? (What experi-
ence does the poem attempt to convey?) 

•	 How is the author trying to accomplish that? (Once the previous 
questions have been considered, it is usually a fairly simple mat-
ter to identify tools: images, figures of speech, sound devices, and 
stanzaic patterns, for example.)

	 To complete this lesson, you will need poems that your students did 
not study during your unit(s) on poetry. To foster confidence, it helps if 
the choices are not at the very apex of the difficulty scale. The first handout 
makes use of Walt Whitman’s “When I Heard the Learn'd Astronomer.” 
Subsequent procedures deal with four poems that are readily available on 
the Internet: Sylvia Plath’s “Metaphors,” Siegfried Sassoon’s “Base Details,” 
Gwendolyn Brooks’s “The Bean Eaters,” and Dudley Randall’s “The Ballad 
of Birmingham.” If your students have already worked with one or more of 
these selections, you will want to substitute others.
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Procedure

1.	 Remind students that if they are taking the exam in literature and 
composition, they can expect questions about poems. Drill the basic 
questions for approaching a new poem. (See Notes.) Tell students 
that these fundamental questions can dispel the panic that sometimes 
sets in when we run into a new poem and want or need to interpret it 
quickly and accurately. The questions facilitate a focus on what we do 
know, not on what we do not understand.

2.	 Distribute Handout 60, and ask students to complete it individually. 
Follow with discussion. (The speaker is a person, probably Whit-
man himself, who attended an astronomy lecture. He is reflecting to 
himself and also addressing the reader. The poem is occasioned by 
thoughts of the lecture and the speaker’s response to it. The speaker 
contrasts the dry, scholarly lecture with the awesome reality of the 
night sky; the first actually sickened him, while the second provided 
delight. The contrast resembles the difference between dissecting a 
flower in a botany class and relaxing in a flower garden. The poem 
demonstrates a preference for physical experience over intellectual 
analysis. It consists of one very long and complex sentence and is writ-
ten in free verse. The first four lines have a kind of parallel structure 
and focus on the lecture, which other attendees apparently enjoyed. 
The lines consist of subordinate clauses that lead to the second four 
lines, in which the speaker describes himself slipping out of the audi-
torium to wander in a starlit night. The mathematical images in the 
first lines contrast with the mystical magic outside.)

3.	 Divide the class into small groups, and assign each group to read and 
analyze one of the following poems: “Metaphors,” “Base Details,” 
“The Bean Eaters,” “The Ballad of Birmingham” (or other poems you 
have selected). Ask students to read and analyze the poems and to 
prepare to present their findings to the class as a whole. You may want 
to require that the presentations should consist of multimedia proj-
ects using tools such as PowerPoint.

4.	 Distribute Handout 61. Ask groups to begin presentations by reading 
the poems aloud and allowing time for the rest of the class to jot down 
immediate responses and impressions and then to share analyses.

Suggested Responses

•	 Sylvia Plath’s “Metaphors” is essentially a riddle. It consists, 
as the title suggests, of a series of metaphors. The opening line 
connects to the fact that the poem has nine lines and each 
line includes nine syllables. The speaker is a pregnant woman, 
probably Plath herself, and she seems to be addressing readers. 
The occasion reflects on the fact of the pregnancy and aims to 
convey the feelings associated with it: an awkwardness with 
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an unfamiliar and large body shape; awe at what is happening 
inside; a sense of urgency; nausea. True to the title, the main 
tools are metaphors and the nine motif. Students can debate 
the tone here but may note a kind of wry humor in the chosen 
metaphors. Presentations can and should feature visual depic-
tions of the images in the metaphors.

•	 The speaker in Siegfried Sassoon’s “Base Details” is someone, 
perhaps a young draftee, who deplores the loss of young lives 
in military campaigns. Sassoon was a soldier in World War 
I, so he may well be the speaker. He seems to be talking to 
everyone who will listen. The occasion may involve hearing 
career military men comment casually about recent casual-
ties. The poem has an antiwar theme and emphasizes the con-
trast between the old officers and the young men who are sent 
off to death. The poem is written in iambic pentameter and 
has a regular rhyme scheme. The dominant tools are imagery 
and strong word choices. The poem also includes a quote. 
The poem as a whole expresses a negative attitude toward 
the older soldiers—bald, short-of-breath people who toddle 
home—who are safely far away from war while young people 
are killed.

•	 In “The Bean Eaters,” the speaker is an outside observer who 
describes an elderly couple. The poem is addressed to readers 
and uses imagery to convey qualities of the couple’s life: simple 
food, chipped plates, cheap forks and spoons, a small rented 
room, and detritus from both past and present. These are poor 
people, but not unhappy, and their lives have included both 
joys and sorrows. In old age, they keep going, and they spend 
much time reminiscing. The poem is written in free verse. The 
tone seems to be appreciative and respectful, perhaps even 
affectionate. These people, as well as others like them, may 
be near the end of their lives, but they still matter. “Mostly 
Good” is about as virtuous as just about anyone can be.

•	 “The Ballad of Birmingham” includes three voices: a mother, 
a very young daughter, and an outside narrator. The poem is 
based on a historical event during the civil rights era when a 
church was bombed, killing children. The child’s voice sug-
gests eagerness to be part of the protest; the mother wants 
the child to be safe. Ironically, the place that seems safest is 
actually the most dangerous. The poem uses imagery as well 
as dialogue and irony to convey the loss a mother experienced 
during an important time in American history. The poem is 
both factual and regretful as it recalls a time when desegrega-
tion was far from being reality.
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5.	 Point out that the poems studied in this lesson all demonstrate the 
importance of an author’s deliberate choices regarding structure. 
Clarify that structure involves where a piece begins, where it ends, 
and how everything in between is organized. Lead to insights such as 
the following:
•	 Whitman’s poem balances four lines describing the lecture with 

four lines describing his escape from it. The first lines stress view-
ing and listening to facts; the concluding lines emphasize awe at 
the sight of the starlit sky. Free verse is appropriate to the freedom 
of spirit that is clearly vitally important to the speaker.

•	 In “Metaphors,” the poet painstakingly matched structure with 
meaning. All of those nines did not happen by accident. 

•	 “Base Details” begins with an indignant and angry “if ” and winds 
down to observe the smug safety of the older military officers 
in contrast with the likelihood of death for the young people in 
actual combat. Perfect rhyme and rhythm do not happen by ac-
cident; Sassoon gave careful attention to structure.

•	 “The Bean Eaters” is impressionistic in structure—a series of 
vivid details to convey an impression of this elderly man and 
woman. The intent of the poem is to describe, and that is exactly 
what Gwendolyn Brooks does.

•	 “The Ballad of Birmingham” is carefully presented in eight 
quatrains that go from just before the demonstration and the 
explosion to just after. The choice of dialogue as a main tool is a 
careful structural device, as it tends to understate the calamity 
that occurs.
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Name:
Lesson 23 
Handout 60                                            

Walt Whitman and the Astronomer
Directions: Read the following poem, and decide how you would go about explicating it in an Ad-
vanced Placement examination. Annotate the lines with responses to the key questions: Who is speak-
ing? Who is the audience? What is the occasion? What is the purpose? What tools does the author use 
to achieve that purpose? Then answer the questions that follow.

When I Heard the Learn’d Astronomer

When I heard the learn’d astronomer; 
When the proofs, the figures, were ranged in columns before me; 
When I was shown the charts and the diagrams, to add, divide, and measure them; 
When I, sitting, heard the astronomer, where he lectured with much applause in the lecture-room, 
How soon, unaccountable, I became tired and sick; 
Till rising and gliding out, I wander’d off by myself, 
In the mystical moist night-air, and from time to time, 
Look’d up in perfect silence at the stars. 
					     —Walt Whitman

1.	 On what occasions have you experienced feelings like the ones described in the poem?

2.	 What tone do you hear in the poem?

3.	 What contrast does the poem emphasize?
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Name:

A Sampling of Poems
Directions: Use the chart to record information about four poems.

	 Title/Author	 Responses	 Analysis

1.

2.

3.

4.

Lesson 23 
Handout 61                                            
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Lesson 24

The Challenge of the Metaphysicals

Objectives

•	 To understand characteristics of the metaphysical poets
•	 To analyze several poems by John Donne

Notes to the Teacher

	 This lesson is intended primarily for students taking the exam in lit-
erature and composition, which often includes metaphysical poetry. The 
metaphysical style was a dominant form in seventeenth-century England 
and is perhaps epitomized by works of John Donne (1571–1631). The 
writings are characterized by a focus on thought over emotion and often 
make use of conceits, which are extended metaphors and similes. Today’s 
students often find the works difficult because of changes in language and 
the poets’ emphasis on wit. (Note: If students have read or seen Margaret 
Edson’s play W;t, they will be acquainted with this topic.)
	 In this lesson, students first examine a passage from John Donne’s 
“Meditation 17” and his short poem “The Triple Fool.” They then analyze 
“A Valediction Forbidding Mourning.”

Procedure

1.	 If necessary, explain that a conceit is an extended and sometimes 
complicated metaphor or simile. If students have not been acquainted 
with metaphysical poetry, explain that it was popular in seventeenth-
century England and is one of the great schools of English language 
poetry, one that has impacted subsequent generations of poets. Con-
ceits are characteristic of much metaphysical work. 

2.	 Distribute Handout 62, and have students complete the exercise. 

Suggested Responses

1.	 The passage from “Meditation 17” is built on metaphors. 
Donne describes a belief in the human community, the con-
nections among all people. It seems almost as if he is looking 
at a map and reflecting that people should not see themselves 
as separate islands (like Sicily, Sardinia, and Capri), isolated 
from one another; we are all part of the same entity. Every 
loss from the continent—whether a pebble or a boulder—is 
significant. Every death affects every person because together 
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we form one entity; every person’s death signals our own in-
evitable death. Ernest Hemingway took the title for one of his 
novels, For Whom the Bell Tolls, from this poem.

2.	 “The Triple Fool” demonstrates the metaphysical love for wit. 
The poem is humorous, the tone wry. Donne says that he was 
first a fool for falling in unrequited love. Then, being a poet, 
he decided to write a poem about his experience, which was 
just as foolish as falling in love in the first place. The third 
fool comes into place when someone else takes the poem and 
turns it into a song that all kinds of people hear, making his 
grief public and making him feel it all over again. The wisdom 
that made him use the poem for catharsis actually reinforced 
his foolishness. The poem stresses the disappointed lover’s 
thoughts, not his feelings. Despite disappointment and frus-
tration, he also seems to be laughing at himself for his “whin-
ing poetry.”

3.	 Distribute Handout 63, and have students examine the poem’s title. 
Ask for synonyms for both of the nouns. Mourning will not be a prob-
lem—grief, sorrow, sadness. You may want to present words related 
to valediction: diction (words), benediction (a blessing), malediction (a 
curse). Point out that traditionally the valedictorian in a graduating 
class is the one with the highest cumulative grade point average and 
therefore has the privilege of giving a speech at graduation. A valedic-
tion is a formal farewell or a goodbye speech.

4.	 Ask students to read the poem on Handout 63. Then ask them to iden-
tify the poem’s main topic in one word. Have each student announce 
that one word, and record responses. Follow with discussion in which 
students give reasons for their ideas. (The poem’s central topic is the 
powerful and somewhat mysterious love between two people. When 
physically separated, they remain spiritually united.)

5.	 Have partners collaborate to answer the questions on the handout. 
Follow with discussion.

Suggested Responses

1.	 The poem opens with a simile. A dying person has no choice, 
regardless of the wishes of friends and relatives. The speaker 
has to make a journey, and he does not want a lot of wailing 
and moaning. (b)

2.	 Trepidation of the spheres is an obsolete theory related to 
Ptolemaic geometry. Earthquakes are alarming; people 
sometimes associate them with doomsday warnings. Cosmic 
disturbances occur on a much larger scale, but people hardly 
notice them. (c)
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3.	 “Sublunary lovers” are ordinary people whose relationships 
depend on physical proximity. The speaker scorns this limited 
kind of love and probably pities those who never get beyond it. 
(d)

4.	 When the speaker and his love are physically separated, he 
feels that their spirits stretch to span the distance between 
them and remain united. He compares this to gold; a small 
nugget can be pounded out to span a distance. (b)

5.	 The conceit compares the speaker and his love to parts of a 
compass, which are never separated but move in concert with 
each other. (a)

6.	 The speaker indicates that he will be back where he is now, 
which is where he belongs. (c)

7.	 In the fifth stanza, the speaker admits that the two lovers 
themselves do not fully understand the deep ties between 
them. Throughout the poem, he is thinking about the nature 
of their relationship. (c)
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Name:

Meet John Donne
Directions: John Donne, a poet and a minister in seventeenth-century England, epitomizes the work 
of the metaphysical writers in both his prose and his poetry. Read the two examples below, and record 
your insights regarding figures of speech and themes.

1.	 The following lines come from Donne’s “Meditation 17.”
No man is an island, entire of itself; every man is a piece of the continent, a part of the main. If a 
clod be washed away by the sea, Europe is the less, as well as if a promontory were, as well as if a 
manor of thy friend’s or of thine own were: any man’s death diminishes me, because I am involved 
in mankind, and therefore never send to know for whom the bells tolls; it tolls for thee.

2.	 This short poem shows Donne in an entirely different mood.
The Triple Fool 

I am two fools, I know, 
	 For loving, and for saying so
		  In whining poetry;
But where’s that wise man, that would not be I,
	 If she would not deny?
Then as th’ earth’s inward narrow crooked lanes
	 Do purge sea water’s fretful salt away,
I thought, if I could draw my pains
	 Through rhyme’s vexation, I should them allay.
Grief brought to numbers cannot be so fierce,
For he tames it, that fetters it in verse. 

	 But when I have done so,
	 Some man, his art and voice to show,
		  Doth set and sing my pain;
And, by delighting many, frees again
		  Grief, which verse did restrain.
To love and grief tribute of verse belongs,
	 But not of such as pleases when ’tis read.
Both are increasèd by such songs,
	 For both their triumphs so are published,
And I, which was two fools, do so grow three;
Who are a little wise, the best fools be.

Lesson 24 
Handout 62                                            
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Name:
Lesson 24 
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Donne’s Valediction
Directions: Read the following poem by John Donne, and choose the best answers to the questions.

A Valediction Forbidding Mourning

As virtuous men pass mildly away,
	 And whisper to their souls to go,
Whilst some of their sad friends do say,
	 “The breath goes now,” and some say, “No,”
So let us melt, and make no noise,
	 No tear-floods, nor sigh-tempests move;
’Twere profanation of our joys
	 To tell the laity our love.
Moving of the earth brings harms and fears,
	 Men reckon what it did and meant;
But trepidation of the spheres,
	 Though greater far, is innocent.
Dull sublunary lovers’ love
	 (Whose soul is sense) cannot admit
Absence, because it doth remove
	 Those things which elemented it.
But we, by a love so much refined
	 That our selves know not what it is,
Inter-assured of the mind,
	 Care less, eyes, lips, and hands to miss.
Our two souls therefore, which are one,
	 Though I must go, endure not yet
A breach, but an expansion.
	 Like gold to airy thinness beat.
If they be two, they are two so
	 As stiff twin compasses are two:
Thy soul, the fixed foot, makes no show
	 To move, but doth, if the other do;
And though it in the center sit,
	 Yet when the other far doth roam,
It leans, and hearkens after it,
	 And grows erect, as that comes home.
Such wilt thou be to me, who must,
	 Like the other foot, obliquely run;
Thy firmness makes my circle just,
	 And makes me end where I begun.
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Name:

	���� 1.	 In the first two stanzas, the poem compares the separation of two lovers to
	 a.	 a sea voyage.
	 b.	 death.
	 c.	 a trial by fire.
	 d.	 a thawing glacier.

	���� 2.	 In the third stanza, “trepidation of the spheres” most likely refers to
	 a.	 frightened eyes.
	 b.	 the cyclical pattern of the seasons.
	 c.	 cosmic disturbances.
	 d.	 political insurrections.

	���� 3.	 The speaker’s attitude toward “sublunary lovers” is most likely
	 a.	 admiration.
	 b.	 hatred.
	 c.	 jealousy.
	 d.	 pity.

	���� 4.	 Stanzas 5 and 6 stress
	 a.	 the speaker’s passion for his beloved.
	 b.	 the mystical nature of their love.
	 c.	 the dangers of infidelity.
	 d.	 the possibility that the speaker could die.

	���� 5.	 The conceit in stanzas 7 and 8 conveys the idea that
	 a.	 the two people can never really be separated.
	 b.	 separations are an unavoidable part of life.
	 c.	 only God can determine a person’s direction in life.
	 d.	 ultimately, everyone is really alone.

	���� 6.	 The conclusion of the poem is best described as
	 a.	 fearful and anxious.
	 b.	 full of woe and sorrow.
	 c.	 peaceful and reassuring.
	 d.	 angry and resentful.

	���� 7.	 The poem as a whole deals with
	 a.	 all of the experiences the two people have shared.
	 b.	 the strong feelings between the two of them.
	 c.	 the speaker’s thoughts about their relationship.
	 d.	 the importance of self-control.

Lesson 24 
Handout 63 (page 2)                                           
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Lesson 25

Realism and Romanticism

Objectives

•	 To distinguish attitudes of realism and romanticism
•	 To understand the characteristics and beliefs of literary romanticism
•	 To analyze several romantic poems

Notes to the Teacher

	 The British romantic movement formally started by William Word-
sworth and Samuel Taylor Coleridge at the end of the eighteenth century, 
but anticipated by poets often referred to as the pre-romantics, was in 
many ways a reaction against the poetry of the preceding centuries. It also 
mirrored the democratic spirit that emanated from writers such as John 
Locke and resulted in phenomena such as the experiment in democracy 
that became the United States of America.
	 Romanticism emphasizes emotion, in contrast to the wit so important 
to metaphysical poets. It is idealistic, preoccupied with the way things 
ought to be, and it celebrates nature as a source of human renewal and 
insight. It tends to focus on ordinary people, and it is leery of technol-
ogy. Typically, romantic poets, then and now, want people to understand 
their works. They use natural sounding language and eschew complicated 
conceits. 
	 In this lesson, students first examine two paintings to discern contrasts 
between romanticism and realism. “The Lone Tenement” by George Bel-
lows and “The Dancing Class” by Edgar Degas are recommended; both 
are available online and work nicely, but you can also use other works of 
art, if your prefer. Students then review characteristics of romanticism and 
classify selected poems as either romantic or realistic. The poems listed 
on Handout 64 are all readily available on the Internet, as well as in many 
anthologies. Finally, students analyze two poems by William Wordsworth.

Procedure

1.	 Have students study a realistic painting such as “The Lone Tene-
ment” by George Bellows; then ask them to write a brief response to 
the scene.

2.	 Display a romantic painting such as “The Dancing Class” by Edgar 
Degas, and have students record responses.
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3.	 Ask students to discuss observations about and responses to the two 
images. Lead them to see that one could be described as realistic, the 
other as more romantic. They represent very different schools of art.

4.	 Tell students that in literature there is often tension between romanti-
cism and realism; literary history shows a kind of cyclical pattern of 
one being supplanted by the other, then reemerging to lead the way 
again. 

5.	 Provide a list of ways that romanticism and realism contrast. 
Romanticism
•	 Nature as a source of  

inspiration
•	 Emphasis on emotion
•	 Optimism about 	

possibilities
•	 Idealism, how things  

should be
•	 Democracy and a  

preference for common 
people

Realism
•	 Technology and  

advancement
•	 Emphasis on logic and reason
•	 Pessimism and a sense of 

little hope
•	 Pragmatism, how things 

really are
•	 Elitism and a sense of  

superiority

6.	 Distribute Handout 64, and ask small groups to complete the exercise.

Suggested Responses

•	 The following poems are clearly romantic in orientation: “The 
Soldier,” “Annabelle Lee,” “The Rhodora,” “Barter,” “When I 
Am an Old Woman I Shall Wear Purple,” “I Wandered Lonely 
as a Cloud,” and “Homage to My Hips.” 

•	 Clearly realistic are “War Is Kind,” “The Hollow Men,” “Out, 
Out—,” “We Real Cool,” “Mirror,” “Dulce et Decorum Est,” 
“Cross,” “Hawk Roosting,” and “The Cambridge Ladies.” 

•	 “Thirteen Ways of Looking at a Blackbird” has the romantic’s 
emphasis on imagination but withholds emotion. 

•	 “My Papa’s Waltz” has an ambiguous tone that makes it hard 
to classify. 

•	 Although Shelley is generally classified as a romantic, “Ozy-
mandias” seems quite realistic about the nature of power. 

•	 “Leda and the Swan” demonstrates the romantic’s interest 
in classical mythology, but also a realistic perception of 
consequences.)
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7.	 Distribute Handout 65, and have students complete the exercise ei-
ther individually or with partners. Then discuss poems, including ro-
mantic elements and responses to the basic questions about speaker 
and purpose.

Suggested Responses

“She Dwelt among the Untrodden Ways”
•	 “She Dwelt among the Untrodden Ways” celebrates the life 

and grieves the death of a seemingly very ordinary woman, 
someone who lived a quiet life in a rural area. The metaphor 
and simile in the second stanza are romantic in nature. The 
third stanza has the romantic’s emphasis on emotion. The 
speaker seems to be Wordsworth himself; the poem honors 
his memory of Lucy.

“Lines Composed upon Westminster Bridge, September 3, 1802”
•	 The sonnet celebrates the beauty of the London cityscape ear-

ly in the morning, while everything is still and quiet. At first, 
it may seem strange that a romantic would exult in London, 
but it is a city in perfect harmony with the nature around it. 
Factories are not yet belching smoke into the air, and people 
are not rushing around about their business. The poem dem-
onstrates the romantic’s delight in a pristine scene.
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Name:

Romantic or Realistic?
Directions: Read the following poems, and classify each as romantic, realistic, or somewhere in be-
tween. Be ready to give reasons for your ideas.

	 Title/Author	 Romantic or Realistic

1.	 “The Soldier” by Rupert Brooke

2.	 “War Is Kind” by Stephen Crane

3.	 “Annabelle Lee” by Edgar Allan Poe

4.	 “The Rhodora” by Ralph Waldo  
Emerson

5.	 “The Hollow Men” by T. S. Eliot

6.	 “Barter” by Sara Teasdale

7.	 “Out, Out—” by Robert Frost

8.	 “Thirteen Ways of Looking at a  
Blackbird” by Wallace Stevens

9.	 “We Real Cool” by Gwendolyn Brooks

10.	“Mirror” by Sylvia Plath

Lesson 25 
Handout 64 (page 1)                                           
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Name:
Lesson 25 
Handout 64 (page 2)                                           

	 Title/Author	 Romantic or Realistic

11.	“My Papa’s Waltz” by Theodore Roethke

12.	“When I Am an Old Woman I Shall  
Wear Purple” by Jenny Joseph

13.	“Dulce et Decorum Est” by Wilfred Owen

14.	“Cross” by Langston Hughes

15.	“Ozymandias” by Percy Bysshe Shelley

16.	“Hawk Roosting” by Ted Hughes

17.	“Leda and the Swan” by W. B. Yeats

18.	“The Cambridge Ladies Who Live in  
Furnished Souls” by E. E. Cummings

19.	“Daffodils” by William Wordsworth

20.	“Homage to My Hips” by Lucille Clifton
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Name:

Poems from Wordsworth
Directions: Below are two poems by William Wordsworth, the father of British romanticism. Read 
them carefully, and make annotations regarding romantic characteristics.

She Dwelt among the Untrodden Ways

She dwelt among the untrodden ways
	 Beside the springs of Dove,
A Maid whom there were none to praise
	 And very few to love:
A violet by a mossy stone
	 Half hidden from the eye!
—Fair as a star, when only one
	 Is shining in the sky.
She lived unknown, and few could know
	 When Lucy ceased to be; 
But she is in her grave, and, oh,
	 The difference to me!

Lines Composed upon Westminster Bridge, September 3, 1802

Earth has not anything to show more fair: 
Dull would he be of soul who could pass by
A sight so touching in its majesty:
This City now doth, like a garment, wear
The beauty of the morning; silent, bare,
Ships, towers, domes, theatres, and temples lie
Open unto the fields, and to the sky;
All bright and glittering in the smokeless air.
Never did sun more beautifully steep
In his first splendour, valley, rock, or hill;
Ne’er saw I, never felt, a calm so deep!
The river glideth at his own sweet will:
Dear God! the very houses seem asleep;
And all that mighty heart is lying still! 

Lesson 25 
Handout 65                                           
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Lesson 26

A Final Look at a  
Prose Fiction Passage

Objective

•	 To analyze the purpose of a literary passage and explain how that 
purpose is achieved

Notes to the Teacher

	 The exam in literature and composition invariably includes a passage 
from a novel or short story and directs students to analyze the author’s 
purpose(s) and means used to accomplish them. Many lessons in this 
unit contribute to candidates’ skills in meeting the challenge. This lesson 
provides an additional opportunity for practice in analysis and high-level 
writing in a limited time framework. 
	 The passage on Handout 66 comes from the opening of Virginia 
Woolf ’s To the Lighthouse and begins the reader’s introduction to the 
Ramsay family. The excerpt is framed by contrasting quotations by Mrs. 
and Mr. Ramsay, one a yes-figure, the other a no-figure. The description 
of six-year-old James is replete with imagery and suggests the stream-of-
consciousness style characteristic of Woolf ’s writing. 
	 The lesson focuses on analysis of the excerpt. If students are on the 
very eve of the exam, you probably do not want them to write an entire es-
say at this point. That might be a bit like running a marathon in preparation 
for a marathon—exhausting and counterproductive. 

Procedure

1.	 Distribute Handout 66, and ask students to complete the exercises 
individually. Then have small groups compare annotations and pool 
insights.

2.	 Distribute Handout 67, and ask small groups to answer the questions 
and to be aware of the extent to which their annotations on the previ-
ous handout anticipated the content.

Suggested Responses

1.	 Contrasting statements by the parents frame the passage. Mrs. 
Ramsay seems to offer possibility, affirmation, joy, and op-
portunity; Mr. Ramsay’s is a voice of denial and deprivation. 
The contrast suggests some of the emotional dynamics in the 
Ramsay family, the interplay of affirmation and negativity.
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2.	 The phrase evokes a smile, since James is only six years old. To 
a young child, sometimes a few hours can seem like “years and 
years.”

3.	 The diction is not terribly difficult but is definitely that of 
an educated adult. The third sentence is extremely brief, but 
the others are lengthy and complicated, with compound and 
complex structures reflecting the narrator’s mind in the en-
deavor to describe James.

4.	 James is methodically and neatly cutting pictures out of a 
catalog. He is not chasing through the house or doing other 
boisterous things often associated with six-year-olds. He 
seems quite content with his quiet and careful snipping of 
pictures. He might like things to be orderly and neat.

5.	 The only physical details are his high forehead and blue eyes. 
There is intensity in his gaze, perhaps even accusation.

6.	 Mrs. Ramsay imagines James as a future judge or statesman. 
7.	 The reaction might be diametrically opposite to his response 

to his mother’s statement: despair and anger, even rage. In 
fact, in the novel, he would like to kill his father on the spot.

8.	 The author uses many images and complex syntax to intro-
duce the Ramsay family and focuses on the six-year-old son, 
who may be much more similar in nature to his no-saying 
father than to his yes-saying mother.

3.	 Ask students to imagine that the Advanced Placement exam directs 
them to write an essay discussing Virginia Woolf ’s purpose and liter-
ary tools in this passage. Have them brainstorm words and phrases 
they might choose to include (descriptive, contrasting dialogue 
snippets, stream of consciousness, complex syntax, sight and sound 
imagery, duality of gloom and radiance).

4.	 Invite brainstorming about ways to begin the essay. Remind students 
of the value of naming both title and author and expressing a clear 
understanding of the prompt. 
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Name:
Lesson 26 
Handout 66                                           

Analyzing a Passage from Fiction
Directions: The following passage opens Virginia Woolf ’s novel To the Lighthouse and begins to intro-
duce the central characters, the Ramsay family. Read it carefully. Make marginal notations regarding 
the author’s purposes and literary devices. 

	 “Yes, of course, if it’s fine tomorrow,” said Mrs. Ramsay. “But you’ll have to be up with the lark,” 
she added.
	 To her son these words conveyed an extraordinary joy, as if it were settled, the expedition 
were bound to take place, and the wonder to which he had looked forward, for years and years it 
seemed, was, after a night’s darkness and a day’s sail, within touch. Since he belonged, even at the 
age of six, to that great clan which cannot keep this feeling separate from that, but must let future 
prospects, with their joys and sorrows, cloud what is actually at hand, since to such people even 
in earliest childhood any turn in the wheel of sensation has the power to crystallise and transfix 
the moment upon which its gloom or radiance rests, James Ramsay, sitting on the floor cutting 
out pictures from the illustrated catalogue of the Army and Navy stores, endowed the picture of a 
refrigerator, as his mother spoke, with heavenly bliss. It was fringed with joy. The wheelbarrow, the 
lawnmower, the sound of poplar trees, leaves whitening before rain, rooks cawing, brooms knock-
ing, dresses rustling—all these were so coloured and distinguished in his mind that he had already 
his private code, his secret language, though he appeared the image of stark and uncompromising 
severity, with his high forehead and his fierce blue eyes, impeccably candid and pure, frowning 
slightly at the sight of human frailty, so that his mother, watching him guide his scissors neatly 
round the refrigerator, imagined him all red and ermine on the Bench or directing a stern and 
momentous enterprise in some crisis of public affairs.
	 “But,” said his father, stopping in front of the drawing-room window, “it won’t be fine.”
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Name:

Virginia Woolf Discussion
Directions: Use the following questions as springboards to discuss the excerpt on Handout 66.

1.	 How is the passage framed? What does the frame suggest?

2.	 What is the effect of the “years and years” phrase?

3.	 Describe the diction and syntax in the second paragraph.

4.	 What is six-year-old James doing? What does this suggest about him?

5.	 Describe his appearance. 

6.	 How does his mother envision his future?

7.	 How do you expect he will react to his father’s statement at the end?

8.	 How would you summarize the author’s purpose and tools in this brief excerpt?

Lesson 26 
Handout 67                                           
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Lesson 27

Comparing and Contrasting  
Two Poems

Objectives 

•	 To recognize similarities and differences between two poems
•	 To organize an essay describing those similarities and differences

Notes to the Teacher

	 Sometimes the literature and composition test requires students to 
compare and contrast two literary works. This can involve two poems by 
the same author, an early version and the final published version of a piece, 
or works that share common elements but also differ in substantial ways. 
An obvious tool for such an essay is a Venn diagram, whether it is drawn on 
paper or simply visualized.
	 This lesson deals with the challenge of comparing and contrasting 
Thomas Hardy’s “The Darkling Thrush” and Emily Dickinson’s “Hope Is 
the Thing with Feathers.” (The poems are readily available online and in 
anthologies.) Both poems deal with hope, and both use a bird to represent 
it; there are interesting contrasts in structure and tone. In Hardy’s poem, 
the thrush is a symbol; in Dickinson’s, the bird is a metaphor.
	 In this lesson, students examine the poems, identify similarities and 
contrasts, and outline a plan for an essay of comparison and contrast. Pro-
cedure 1 suggests the use of images of birds to introduce the poems. You 
can extend the lesson by asking students to compare and contrast the two 
poems with others that also focus on birds. Procedure 10 suggests some 
possible titles.

Procedure

1.	 Display pictures of a variety of types of birds—e.g., robin, humming-
bird, dove, grackle, cardinal. Ask students to free-write about what 
the images suggest to them. Allow a few minutes for open-ended 
discussion.

2.	 Have students locate “The Darkling Thrush” by Thomas Hardy and 
“Hope Is the Thing with Feathers” by Emily Dickionson. Ask stu-
dents to read the two poems, reflect on the lines, and write some notes 
about each. Suggest that students pay careful attention to the poets’ 
uses of birds.
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3.	 Distribute Handout 68, which contains a Venn diagram. Have stu-
dents list similarities between the poems. (Both involve a narrator 
and a reference to a bird; in both, the bird represents hope. In both, 
even in stark or threatening surroundings, the bird can break into 
song. Both poems deal with the possibility of hope.)

4.	 Ask students to use the Venn diagram to identify differences between 
the poems. (Hardy’s poem is longer and more complex in form, al-
though both use rhyme and meter. Hardy’s thrush is a symbol, both 
an actual bird singing in a winter landscape and a possible sign of 
hope. Dickinson’s bird is a metaphor for stirrings of hope in the hu-
man mind. Dickinson’s narrator does not share Hardy’s tone of de-
pression. In Dickinson’s poem, hope seems irrepressible; in Hardy’s, 
it is barely possible.)

5.	 Ask students to organize plans for essays comparing and contrasting 
the two poems. The plans should include thesis statements, at least 
four areas of development, and ideas for achieving closure. (Note: 
This works well as an activity for partners.)

6.	 Conduct a discussion based on students’ plans. Begin with thesis 
statements. Remind students that the thesis (or at least the opening 
paragraph) should include both the titles and the authors’ names. 
Have a few volunteers share thesis ideas, and point out that some may 
stress similarities, others differences between the two poems. Use 
students’ ideas to demonstrate that a person addressing the prompt in 
an examination context could attempt a creative approach and build 
to a thesis or could simply begin with the thesis itself and go on with 
the analysis. 

7.	 Ask students to identify focal topics for supporting paragraphs. (There 
is some latitude here. Topics should include the bird as symbol and 
the bird as metaphor, as well as contrasting attitudes of the speakers. 
Students could also focus on both poems’ acknowledgement of dif-
ficult circumstances. Hardy’s poem is based on a specific experience, 
while Dickinson’s seems to be a more general reflection. Students 
may also want to deal with form: iambic language, rhyme, and meter.)

8.	 Ask students to point out ideas for closing sentences—ways to clinch 
the essays. (Students may want to stress that both poems emphasize 
the possibility of hope.)

9.	 Remind students that essays of this kind should include carefully se-
lected quotations from the poems. Ask for suggestions of possibilities 
(“chillest land,” “frost was spectre-gray”; “thing with feathers,” “blast-
beruffled plume”; “sings the tune without the words,” “full-hearted 
evensong”; “hope is the thing,” “some blessed Hope”).
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10.	 If time allows, ask students to examine one or more of the following 
poems and to compare and contrast them to the ones by Hardy and 
Dickinson: 
•	 “Ode to a Nightingale” (John Keats)
•	 “Ode to a Skylark” (Percy Bysshe Shelley)
•	 “The Oven Bird” (Robert Frost)
•	 “Sympathy” (Paul Laurence Dunbar)
•	 “To the Cuckoo” (William Wordsworth)
•	 “The Windhover” (Gerard Manly Hopkins)
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Name:

Thomas Hardy and Emily Dickinson: A Comparison
Directions: Fill in the Venn diagram with similarities and differences between “The Darkling Thrush” 
by Thomas Hardy and “Hope Is the Thing with Feathers” by Emily Dickinson. Carefully consider the 
role of the birds in each poem. 

“The Darkling Thrush” “Hope Is the Thing with Feathers”

Differences

Similarities

Differences

Lesson 27 
Handout 68                                           
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Lesson 28

The Open-Ended Literary Question

Objective

•	 To consider ways to approach a prompt involving the application of a 
general literary topic to a self-chosen work of literature

Notes to the Teacher

	 The open-ended question in the literature and composition test (ques-
tion 3) provides a literary topic and directs students to discuss it in refer-
ence to a novel or drama of generally recognized literary merit. The topic 
can and does vary widely from year to year. Most often it is followed by 
a list of titles suggested as useful for approaching the topic at hand. The 
drawback is that students are often familiar with at best only a few of those 
works.
	 In this lesson, students examine selected open-ended questions from 
previous literature and composition exams. They analyze the questions and 
suggest effective ways to respond to them. You will want to conclude the 
procedure with a few words of advice about immediate preparation for the 
exam, including practical matters such as a good night’s rest, healthy eating, 
and an optimistic attitude toward the opportunity the test provides. Stu-
dents also benefit from refamiliarizing themselves with basic information 
about three or four works about which they feel especially confident—au-
thors’ and characters’ names, key events, and central symbols.
	 To complete this lesson, you will need to provide sample topics from 
previous Advanced Placement examinations. These are readily available at 
the College Board’s Web site; alternatively, you may have a file of tests from 
past years. The suggested responses in this lesson are based on the follow-
ing exams: 2011, 2010, 2010 Form B, 2009, and 2008. 

Procedure

1.	 Point out that along the path toward the Advanced Placement test, 
students have read a variety of important novels and plays. These 
works will be very useful in responding to the open-ended essay topic 
in the exam. 

2.	 Divide the class into five groups, and give each group an open-ended 
essay question from a past exam. Direct the groups to analyze the 
prompts and list works from their shared experience that could be 
useful bases for discussion regarding the issue at hand. Have groups 
prepare to report their findings to the class. 
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3.	 Distribute Handout 69 for note-taking purposes. Have groups pres-
ent reports; for each, lead a discussion demonstrating how one of the 
works could be used to write effectively about the topic in the prompt. 
Emphasize that the prompts often provide specific indications of 
kinds of information students should include in the essays.

Suggested Responses

2011 test
•	 The directions specify a focus on one character’s dealings 

with justice or injustice. They also specify three specific areas 
of development, including definition, level of achievement, 
and overall importance. One work not listed on the exam but 
eminently useful for the topic is The Adventures of Huckleberry 
Finn. Huck struggles with the slavery issue and decides not 
to turn Jim in to the authorities, a central moment in the 
development of the novel’s protagonist. In To Kill a Mocking-
bird, Atticus Finch takes on a task he knows to be virtually 
hopeless because of his commitment to justice. He fails in 
the courtroom but is successful in imbuing his children with 
integrity and truth.

2010 test
•	 The central topic is two opposing aspects of exile. The nega-

tive aspect involves an agonizing experience of separation; 
the positive aspect is the possibility of growth as a result. Stu-
dents are to use a major work to discuss the subject, including 
both aspects of exile and how they relate to the entire work. 
One possible work not on the list is Oedipus Rex. Oedipus was 
first exiled as a baby, when his parents, intending his death, 
sent him to the mountain. He experiences exile again at the 
end of the play when he leaves Thebes. Another possibility 
would be to discuss Waiting for Godot as the story of two men 
in seemingly endless exile.

2010 form B test
•	 The essay must focus on a character who goes away from home 

but finds that home continues to have a serious and substantial 
impact on him or her. The directions list three general areas 
of development: the character’s home, its abiding effects, and 
how these relate to the work as a whole. A possible topic might 
be The Kite Runner; Amir is forced to leave Afghanistan, but 
in a sense, he takes his homeland with him, as his life in Cali-
fornia is filled with other Afghanis. In addition, his ties to his 
homeland bring him back to rescue Sohrab, an action that 
cleanses Amir’s guilt. 
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2009 test
•	 The topic here (a comparatively simple one) is a single symbol 

in a novel or a play. Students are to discuss its presence and its 
significance in the work. Many possibilities beckon: the green 
light in The Great Gatsby, Piggy’s glasses in Lord of the Flies, 
Rose of Sharon’s action at the end of The Grapes of Wrath, the 
mockingbird in To Kill a Mockingbird, the seed packet at the 
end of Their Eyes Were Watching God. These are only a few of 
countless options.

2008 test
•	 The topic is foil characters, and the task is to show how a single 

minor character functions as a foil to a single main character, 
as well as how this foil relationship affects the work as a whole. 
One could write about Padre José and the Whisky Priest in 
The Power and the Glory, about Lady Macduff and Lady Mac-
beth, about Norman Bowker and Tim O’Brien in The Things 
They Carried, or about Hareton and Heathcliff in Wuthering 
Heights.

4.	 Encourage students to review details about three or four diverse major 
works that they feel they know, understand, and appreciate. Explain 
that the prompt for the open-ended question is often general enough 
to be applicable to a wide variety of titles. 
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Name:
Lesson 28 
Handout 69                                           

Responding to a Literary Prompt
Directions: Use the chart to show how you could approach a variety of open-ended literary topics. 
For each, use your own words to describe the topic. Then select one literary work that you could use 
to discuss that topic, and briefly indicate how you might develop your essay.

	 Essay Topic	 Literary Work	 Overall Plan
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Lesson
Addison, Joseph..................................................19
Adventures of Huckleberry Finn, The................11
“Annabelle Lee”..................................................25
Aristophanes........................................................14
“Art of Controversy, The”.................................17
Austen, Jane.........................................................12

“Ballad of Birmingham, The”...........................23
“Barter”.................................................................25
“Base Details”......................................................23
“Bean Eaters, The” .............................................23
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Advanced Placement English: Preparing for the Exams 
ISBN 978-1-56077-968-1 

Lesson 1: How to Take a Multiple-Choice Test 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text. 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, 
including figurative, connotative, and technical meanings; analyze how an 
author uses and refines the meaning of a key term or terms over the course of 
a text (e.g., how Madison defines faction in Federalist No. 10). 

Lesson 2: Yes, Literary Terminology Does Matter 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 
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Lesson 3: Encountering the Document-Based Question (DBQ) 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different 
media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.8 Gather relevant information from multiple authoritative print and digital 
sources, using advanced searches effectively; assess the strengths and 
limitations of each source in terms of the task, purpose, and audience; 
integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one source and following a 
standard format for citation. 

Lesson 4: Dealing with Tone 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 



  

 Common Core Standards: Advanced Placement English:  Preparing for the Exams — Page 3 

 

© The Center for Learning   •   www.centerforlearning.org 

 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

Lesson 5: Another Look at Multiple-Choice Questions 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

Lesson 6: Enhancing Writing Skills: Diction 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range 
of tasks, purposes. 

Lesson 7: Writing Skills: Syntax 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

Lesson 8: DBQ: White Settlers and America’s Indigenous People 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 
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RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different 
media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem. 

RI.11-12.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the 
application of constitutional principles and use of legal reasoning (e.g., in U.S. 
Supreme Court majority opinions and dissents) and the premises, purposes, 
and arguments in works of public advocacy (e.g., The Federalist, presidential 
addresses). 

RI.11-12.9 Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. 
documents of historical and literary significance (including The Declaration of 
Independence, the Preamble to the Constitution, the Bill of Rights, and 
Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical 
features. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

Lesson 9: Identifying Both Speaker and Purpose  

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 
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Lesson 10: A Review of Rhetorical Devices 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 

W.11-12.6 Use technology, including the Internet, to produce, publish, and update 
individual or shared writing products in response to ongoing feedback, 
including new arguments or information. 

Lesson 11: Discovering a Writer’s Tools 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 
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RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

Lesson 12: Describing Style 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

Lesson 13: Traits of Tragedy 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 
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Lesson 14: Comic Perspectives 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

Lesson 15: DBQ: Coeducational and Single-Sex Schools 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different 
media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 

W.11-12.7 Conduct short as well as more sustained research projects to answer a 
question (including a self-generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. 
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W.11-12.8 Gather relevant information from multiple authoritative print and digital 
sources, using advanced searches effectively; assess the strengths and 
limitations of each source in terms of the task, purpose, and audience; 
integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one source and following a 
standard format for citation. 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 

Lesson 16: Striving for Organization and Verbal Mastery 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 

Lesson 17: Logical Thinking and Logical Fallacies 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 
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Lesson 18: When the Question Is Based on a Quotation 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 

Lesson 19: Prose from Long Ago 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

RI.11-12.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the 
application of constitutional principles and use of legal reasoning (e.g., in U.S. 
Supreme Court majority opinions and dissents) and the premises, purposes, 
and arguments in works of public advocacy (e.g., The Federalist, presidential 
addresses). 

 



  

 Common Core Standards: Advanced Placement English:  Preparing for the Exams — Page 10 

 

© The Center for Learning   •   www.centerforlearning.org 

 

Lesson 20: Propaganda Devices 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific 
individuals, ideas, or events interact and develop over the course of the text. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

Lesson 21: DBQ: Butter or Margarine 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one 
another to provide a complex analysis; provide an objective summary of the 
text. 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric 
is particularly effective, analyzing how style and content contribute to the 
power, persuasiveness or beauty of the text. 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different 
media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 
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Lesson 22: Avoiding Common Language Mistakes 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.3 Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event sequences. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

Lesson 23: Encountering an Unfamiliar Poem 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

Lesson 24: The Challenge of Metaphysicals 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 
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RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (Include 
Shakespeare as well as other authors.) 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

Lesson 25: Realism and Romanticism 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

Lesson 26: A Final Look at a Prose Fiction Passage 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 
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RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

Lesson 27: Comparing and Contrasting Two Poems 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.3 Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event sequences. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 
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Lesson 28: The Open-Ended Literary Question 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their 
development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective 
summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action 
is ordered, how the characters are introduced and developed). 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of 
a text (e.g., the choice of where to begin or end a story, the choice to provide 
a comedic or tragic resolution) contribute to its overall structure and meaning 
as well as its aesthetic impact. 

RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what 
is directly stated in a text from what is really meant (e.g., satire, sarcasm, 
irony, or understatement). 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

W.11-12.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 
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