














STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOLS

they pass in the hall, mediators and coordinators should take this as a sign that they
should only speak with them in private. On the other hand, many students will not
hesitate to discuss the details of their session in front of their classmates.

RECORD KEEPING

In addition to arranging for follow-up contact with parties, you should also keep accurate
records of the program’s activities. The paperwork involved in running a peer mediation
program is what coordinators like the least, but if you create an efficient system, it can be
quite simple. A few forms can take care of all of your needs. Each case should generate a
file, numbered in chronological order. By the time the case is closed, it will contain most
of the following forms. (See pages 229-235 for samples of all of these forms.)

1. Peer Mediation Referral Form. These forms are used to refer cases. If you transfer
the information onto the case summary form, it is not necessary to save them.

2. Case Summary Form. This form has space for all information relevant to a case
including who referred the case, who mediated the case, the nature of the dispute,
the nature of the agreement if one was reached, any referrals made by the media-
tors, and case follow-up information. It can also include other information that
you need for your funding source regarding the age, grade, race, or gender of the
parties.

3. Peer Mediation Agreement Form. Mediators write up agreements on this form.
The original usually remains in the case file, while copies are given to the parties.
Some programs print their agreement form on carbonless copy paper that auto-
matically produces two to three copies of the agreement.

4. Post-mediation Session Questionnaire. This questionnaire is usually administered
to parties immediately following the session and before they return to class. It asks
for their impressions of the mediators, of the process, and of their agreement, and
it takes less than five minutes to fill out. It can also help recruit future mediators by
asking parties whether they would like to participate in the next training. Post-
mediation session questionnaires provide you with immediate feedback about your
work. Comments are usually positive, but sometimes problems with the mediators
or the process surface and can be corrected. This form also provides the program
with quotes that can be used for outreach and fund raising. (“Mediation allowed
us to talk it out rather than fight . . . everyone should use it rather than get into
trouble”; or “I always thought mediation was stupid, but it really helped me.”)
Some programs administer the questionnaire at the first follow-up meeting instead
of directly after the session.

5. Mediator Post-session Self-Evaluation. This form helps mediators reflect upon
and analyze their performance. Create a file where each mediator can keep his or
her self-evaluations, so they can refer to them before they mediate.

Programs keep records and report data to the school community in other ways. Some
programs create monthly and then yearly reports outlining the number and the kinds of
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cases that were mediated. These reports can be distributed to everyone within the school
as well as to the local press and funding sources. Other programs create peer mediation
journals in which anyone connected with the program can write down his or her com-
ments. The entries in the journal can later be used (with permission) for reports, year-
end evaluations, and public presentations. Finally, an excellent system for referencing stu-
dents who use mediation is to create an alphabetized listing of all parties’ names. Next to
each name write the number of the case that they were a part of. This makes it easy to
find case information if it is requested by an administrator or the parties.

All of the records of the mediation program must be kept confidential under limits
decided upon by your program. They should be stored in a locked file cabinet to which
only the coordinator and specified students have access. Administrators, teachers, and stu-
dents should not be able to see these files unless they have the permission of the parties
or an exception is prescribed. Old case files should be destroyed after students graduate.

One mediation program reported an interesting use for its case records. A parent of a
mediator complained to the school administration that her child was doing poorly in a
number of classes because she mediated too much. The meticulous records of the pro-
gram showed, however, that her child had only mediated three times that semester, and
not once during the classes in question.

As always, make students responsible for as many aspects of record keeping as possible.
They can collect referral forms, note follow-up information on the case summary form,
write comments in the program journal, and so on. Many programs design their record-
keeping processes so that student mediators can do the lion’s share of the work. One mid-
dle school student even created a computer program especially for mediation records.

FINAL WORDS

No small amount of preparation surrounds the mediation of cases. This work—however
removed from the “glory” work of mediating—is nevertheless essential to making the
program run effectively. Do not be daunted by all the details. As you gain experience in
the role of coordinator, the logistics become second nature and you will discover many
ways to make your job easier. Know as well that your contributions as coordinator make
possible the important work that goes on behind the door of the mediation room, where

students help their peers improve the quality of their lives, the quality of their school, and

perhaps in the long run, the quality of their world.
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CHAPTER 8

Mediator Meetings and
Program Maintenance

ediating cases is exciting and gratifying. If peer mediation programs are to
remain effective over the long term, however, they must be given ongoing

attention and care. This maintenance work has three major focuses. The first
is program design. Adapting your peer mediation program to the unique needs of your
school continues for months and even years after you first begin. Through day-to-day
experience, you will discover many ways to improve your original design. Perhaps the
scheduling system needs to be revised; or new developments necessitate a change in the
relationship between discipline and peer mediation. Use referral sources, the advisory
council, mediators, and even parties to help you evaluate the program and solve prob-
lems. Mediators should take the lead in this work as they are often aware of difficulties
even before the coordinator.

The second focus is outreach. The importance of continued outreach to the success of
peer mediation efforts cannot be overestimated. Always strive to broaden your program’s
base of support by educating the student body and winning new allies among the staff.
At the same time, maintain good relations with those who do support the program: keep
them up to date on the status of referrals they make, send them thank-you notes, and so
on. Both program design and outreach have already been discussed at length in Chapters
5 and 6 respectively.

The third vital aspect of maintaining your program concerns the development of your
mediators. Apart from providing them with cases to mediate, the best way to cultivate the
talents of peer mediators is to meet with them regularly throughout the year. So-called
mediator meetings are essential to maintaining a healthy program. These meetings have a
number of objectives, including

® providing time for mediators to discuss cases;

® developing mediators’ skills through advanced training;
® maintaining group cohesion, interest, and excitement;
® planning and implementing special projects;

® handling internal disciplinary matters.

CASE ANALYSIS AND DISCUSSION

Most programs encourage mediators to discuss cases with their co-mediators and with
the coordinator immediately after they finish mediating. Because experience is the best
teacher, these discussions are invaluable to the development of student mediators. But the
need to minimize interference with academics usually prevents students from spending
the necessary time on this. In mediator meetings, however, peer mediators can explore
their casework experiences in depth.
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In the meetings, students can take turns presenting cases that they have found inter-
esting or challenging, or the coordinator can ask students to present cases that illustrate
relevant and timely issues. Portions of sessions can be role-played to help mediators learn
alternative strategies for dealing with difficult situations. When appropriate, mediators
should also be encouraged to consider the substance as well as the process of cases.
Discussion of a recent mediation might lead the group to ponder why so many fights
occur during third lunch, or to explore the state of race relations in the school. These
inquiries are welcome.

Encourage mediators to be each other’s best teachers during case analysis. Giving
constructive criticism not only builds a supportive atmosphere within the group, it is an
important skill in and of itself. The “supportive yet detached” attitude necessary to give
such feedback is similar to that of the mediator.

Remind mediators to be aware of the bounds of confidentiality when discussing
cases; one mediator might be friendly with the parties in a case mediated by another. In
general, ask students to change the names of the parties when they discuss cases. The
information learned during these meetings should be treated with the same level of con-
fidentiality as information disclosed during a session. Mediators should not discuss the
details of the cases they mediate with each other except in these meetings.

ADVANCED TRAINING

Ongoing, advanced training is a second focus of mediator meetings. Initial mediation
training covers the basic skills necessary to enable students to begin mediating cases. But
mastering those skills, and learning more complex ones, only happen as a result of expe-
rience as a mediator, reflecting upon those experiences, and advanced training.

If your initial training was well conceived, a variety of training techniques were used:
role-plays, written and experiential exercises designed to teach a specific skill, short pre-
sentations, games, and so on. All of these can be used in ongoing training. Topics for
advanced training generally do not follow a prescribed agenda but rather arise from the
needs expressed by the mediators or from your observations of them. Mediators might
need more practice in asking questions, writing agreements, finding the issues, using
neutral language, or any other aspect of the mediation process. Consider bringing in stu-
dents who are not mediators to act as parties in role-plays. In addition to making role-
plays more exciting and realistic, this helps the program reach more students.

Advanced training can concern other issues besides mediation skill building.
Mediators might want to learn how to facilitate meetings so that they can take more
responsibility for the functioning of the program. Presentations about specific cultures or
about prejudice and diversity are always appropriate. Other programs that operate in the
school (drug and alcohol awareness, suicide prevention, peer counseling, peer leadership)
can also make presentations about their work. Anything that will help students grow as
people and as mediators is welcome.

The coordinator, not the initial training source, facilitates the bulk of advanced train-
ing. Your training source should provide follow-up training and consultation, but it is
usually not possible or advisable to continue to rely exclusively upon their help. Trainers
should offer you materials to use on your own or direct you to published conflict resolu-

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.

147

I love being a medi-
ator. I thought kids
wouldn’t listen, but
after all the cases I
solved, I realized
that this program
could really work.

Middle school mediator



STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOLS

tion and mediation curricula that will meet your needs.> Guest presenters and even the
student mediators themselves can also deliver advanced training.

Periodic evaluations are another essential part of advanced training. These include
both self-evaluations as well as evaluations by peers and coordinators. Year-end evalua-
tions, when mediators review their progress and set their goals for the following year, are
especially useful.

BUILDING GROUP COHESION AND MORALE

Mediators’ enthusiasm and ability to work effectively as a team are important ingredients
in the success of any peer mediation effort. But since their work is done almost exclu-
sively in pairs, student mediators rarely get to spend time with each other as a group. It is
easy for them to lose touch with each other. Mediator meetings can therefore rejuvenate
students and remind them that their work is part of a larger effort to make the school a
better place.

Group cohesion and morale are especially important when programs are young and
referrals may be few and far between. Sometimes students do not have the opportunity to
mediate their first cases until many weeks after the training is complete. Regular meetings
maintain the program’s momentum and prevent mediators from losing their enthusiasm.

You can do a variety of things to maintain an excited and effective peer mediation
team. At the very least, you need to ensure that mediators are committed to treating one
another with respect and caring. Beyond that, the possibilities are limitless. Try to make
at least a part of every meeting fun. Use exercises that build trust and develop the group’s
ability to work together as a team. Plan games, special breakfasts, pizza parties, field trips,
and recognition assemblies. Many programs have year-end celebrations or picnics. The
more you can do to make mediators feel like their work is appreciated, the better.

SPECIAL PROJECTS

Mediator meetings are also a time when the team can plan and implement special projects.
There are countless ways mediators can operate as a force for positive change in the
school, and special projects do not even have to be directly related to students’ work as
mediators. Some ideas include

® offering mini-courses in conflict resolution and mediation for their classmates;

® conducting workshops for students in “in-house” suspension;

® Jeading discussion and awareness groups with their peers on subjects such as violence,
race relations, substance abuse, and AIDS (after receiving appropriate training);

® conducting mediation trainings at other schools;

® visiting courts, community mediation programs, or private mediators to expand their
knowledge of mediation;

35 One curriculum, On-Going Training Activities for Student Mediators, by Dan Meyer (available from Our

Town Family Center in Tucson, Arizona) was written expressly for this purpose.
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® planning and/or participating in regional conferences for student mediators;
® organizing fund-raising events such as talent shows, movie nights, bake sales, and car
washes.

INTERNAL PROGRAM DISCIPLINE

A final objective of mediator meetings is to create and enforce a program’s internal disci-
plinary policy. Though the need for a disciplinary code is infrequent, in some instances
mediators need to be put on probation or even suspended from the program because of
inappropriate conduct. Examples of such conduct include not making an effort in school,
starting a fight, sharing confidential information, and not attending mediation sessions or
meetings. A disciplinary code should

® clearly inform students regarding what is expected of them as mediators;

® outline consequences for prohibited behavior that are fair and predictable; and

® protect committed mediators—and the program as a whole—from students who do
not live up to group standards.

Because peer mediation disciplinary policies stress the responsibility of each student
for maintaining a successful program, students should take the lead in both formulating
and enforcing this code. One of the best ways to do this is to make a group contract.
Students first list the types of behavior they expect of their fellow mediators and those
they want to discourage. Then together they create a series of progressively serious con-
sequences for each instance a member behaves contrary to their mutual expectations.
Each mediator signs the group contract, understanding that he or she must either live up
to it or expect the designated sanctions. Mediator meetings help students maintain their
commitment by providing a forum where they can discuss their own conflicts and get
assistance and advice from their peers.

It is worth noting that although the objectives of mediator meetings have been dis-
cussed separately, they are all closely related. Activities designed to meet one will have a
positive impact upon the others. An engaging advanced training session might excite the
group; resolving an internal disciplinary problem can improve students’ ability to work
together; discussion of cases might uncover a need for special training.

MEDIATOR MEETINGS: WHEN AND WHERE?

Although mediator meetings are an important part of program maintenance, many pro-
grams hold them infrequently, if at all. When coordinators become busy, mediator meet-
ings are easy to sacrifice. In addition, there seems to be no “good” time to hold the
meetings. Before school is almost impossible, especially if students are bused. During
school means students miss more class time, something that every program strives to
avoid. And after-school scheduling runs into the same problem with busing as well as
conflicts with students’ commitments to extracurricular activities and jobs. In the end,
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coordinators usually hold meetings during the school day but vary the times of meetings
so that students don’t miss the same classes. Or, they look for opportunities unique to
their school’s scheduling system. Some of these options include

® creating a special homeroom for mediators so that they can meet together briefly every
day;

® making peer mediation a student club or organization so that mediators convene dur-
ing the time built into the schedule for club meetings;

® manipulating mediators’ schedules so that all mediators have the same lunch period and
can meet then;

® holding meetings starting the last period of the school day and continuing thirty to
forty-five minutes after school. This minimizes classes missed and it enables students to
fulfill other commitments (or make it to a late school bus);

® holding breakfast meetings before school and providing food for the mediators (and
whoever helps them get to school).3¢

The frequency of meetings varies from school to school. Although bimonthly meet-
ings are generally recommended, some programs meet with mediators for a few minutes
every day, and others meet once a month or less. The need for meetings will obviously
depend upon the stage of your program development and the projects currently underway.

Meetings should ideally be held in the mediation room (if your program has one and
if it is large enough). When this is impossible, programs hold meetings in any suitable
space: empty classrooms, the library, cafeteria, gymnasium, or even off campus on special
occasions.

FACILITATING MEDIATOR MEETINGS

There are many parallels between facilitating meetings and mediating. Both mediators
and meeting facilitators guide the process (the way the group interacts, who speaks when,
the time devoted to each topic) to help participants manage the substance (issues to dis-
cuss, decisions to be made, materials to be presented). Experienced mediators already
have many of the skills of a facilitator, and your initial trainer likely modeled many of
these skills during the training. Here are a few suggestions for facilitating meetings:

® Create an agenda for every meeting that outlines your goals and the amount of time
allotted for each item. Use input from the student mediators; check to see whether the
agenda is acceptable with them before you begin each meeting.

® Strive to keep the meetings engaging at all times. Plan activities that use a variety of
different learning modalities (discussion, role-play, written work, dyads, and small
group sharing). Sit in a configuration that is congruent with your goals (a circle, for
instance, encourages communication within the group). Include breaks and energizing
activities like games, awards, and refreshments whenever appropriate.

36 1tisa good idea to provide food at every meeting, regardless of the time of day. Eating together helps to

create a warm, “family” atmosphere among the mediators.
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® Pay close attention to the group process at all times. If students wander from the desig-
nated topic, guide them back to it. If they do not behave in a way that promotes trust
and teamwork, point this out. If they are not engaged, ask them why and modify the
agenda accordingly. It is better not to have meetings than to have meetings that are
boring and deflate students’ enthusiasm.

= Allow students to “pass”’—to choose not to participate in activities—whenever possi-
ble. Giving participants this control helps them feel both respected and comfortable.

® Work toward having the students facilitate their own meetings. With a little training
and guidance, students can run these meetings very effectively.

FINAL WORDS

If you do the hard work outlined in this book, chances are good that you will create a
strong and effective peer mediation program. In the years ahead, peer mediation and col-
laborative conflict resolution should become an integral part of educational institutions
around the world. You will have been one of the leaders in this work, not only demon-
strating the potential of peer mediation, but more importantly, enabling young people to
demonstrate their potential.
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CHAPTER 9

Peer Mediation Session
Transcripts

he two transcripts that follow will provide you with an intimate view of the medi-

ation process. Both are fictionalized versions of actual school-based cases. In the

first case, The Basketball Throw, the high school students reconciled their differ-
ences despite the prejudice that was one of the sources of their conflict. It is generally
easier to achieve reconciliation and agreement when the parties have been friends, as in
this case.

In the second conflict between middle school students (The Hollywood Club), the
parties had not been friends. Although it is not as easy to bring parties together under
these circumstances, it is nevertheless usually possible to help them create an agreement
that resolves the dispute and leaves the door open to a more intimate relationship.
Before you read the transcripts, three important points must be made:

1. These cases are not meant to be perfect examples of peer mediation. All mediators
make mistakes, get confused, and have difficulty guiding the process at times. As long
as they don’t make a major blunder, however, things usually work out fine in the end.
The transcripts are an accurate representation of what real peer mediation sessions are
like.

2. Be advised that these are just two representative cases. The issues in your school may
be slightly different or may appear more or less serious than the two examples here.
Pay more attention to the process than the issues involved. It is the process that is
almost universally transferable.

3. The mediators in these transcripts use a mediation model that is one variant of the
peer mediation process. The opening remarks, the order of questions, the degree to
which parties are asked to paraphrase each other’s remarks, the way agreements are
written—all will vary slightly from school to school. But fundamentally, effective
programs use a mediation model similar to the one used here.
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Transcript 1:
THE BASKETBALL THROW

Parties:
Hector Ramos and Tommy Nguyen, eleventh grade
Mediators:
Ricardo Espinal, eleventh grade, and Patty Chau, twelfth grade

Background

Hector Ramos and Tommy Nguyen have been friendly for the past couple of years.
They are both juniors in a multiracial public high school in an urban area. Hector is
Hispanic and although he was born in the United States, he speaks Spanish fluently.
Tommy is from Vietnam, where he lived until he was nine years old.

Tommy and Hector were recently about to fight in the hallway in school. There was
some pushing before a teacher separated them and sent them to the disciplinarian.

After letting them cool off in the office, the adminstrator in charge of discipline
encouraged the boys to try to mediate their dispute. They agreed. The mediators were
Ricardo Espinal and Patty Chau.

Ricardo: Hello and welcome to mediation. My name is Ricardo and this is Patty, and we
are going to be your mediators today. What are your names?

Hector: Hector.

Tommy (mumbled): Tommy.

Patty: Excuse me, I didn’t hear you.

Tommy: Tommy.

Patty: Okay, thanks. Well, welcome. We are glad you came to mediation and we hope we
can help you. Before we get started, we want to tell you how mediation works and
see if you have any questions. Mediation is voluntary and so you don’t have to try
this if you don’t want to. What we try to do is help you come up with a solution to
this situation that you guys like. We don’t tell you what to do or judge you or say
who is right or wrong or anything like that. We just try to help you come up with
your own agreement to this thing.

If you can come up with an agreement, we will write it down, have you each
sign it, and give each of you a copy. If you can’t come up with an agreement, that is
alright too. But many people are able to figure something out that they like, and we
think you might be able to too.

One more thing I want to say. Nothing you say in this mediation will leave this
program unless it is life threatening. We won't tell other kids, teachers, parents, even
the principal. What is said here, stays here.

Do you understand that?
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Hector and Tommy: Yes.

Patty: Alright, Ricardo has a few more things to say before we get started.

Ricardo: Yes . .. uh ... we take notes sometimes, but that is just so we remember stuff.
We'll rip them up at the end of the session. You can take notes on the paper in front
of you too.

Try to listen to each other as much as you can. If you interrupt too much, we
will ask you to speak one at a time.

We have two main rules in mediation: There are no put-downs and there is no
physical violence. Can you agree to these rules?

Silence

Ricardo: . . . uh, we can’t mediate unless you both agree to the rules.

Tommy: [ agree.

Ricardo: Good . . . How about you, Hector?

Hector (to Tommy): 1 was willing to squash this whole thing, but you kept it going. If you
want to go at it, we’ll be there, you just name the time and the place . . . .

Tommy: Yeah, right. The last . . . .

Ricardo (interrupting): Listen, Hector. First of all, we can’t have threats like that in media-
tion. We will just have to end the session. And second of all, mediation is a way to
work this out so that you really can squash this thing. But you have to follow the
rules. . . . It is up to you. Do you want to continue?

Long pause

Hector: I guess so.

Patty: And so you will follow the rules of no put-downs and no physical violence during
mediation?

Hector: Yes.

Ricardo: Great. That’s really good. Just one more thing I need to tell you then. We might
want to meet with you each separately later on in this mediation. We will see how
things go.

Okay. Do you guys have any questions?

Hector and Tommy: No.

Ricardo: Do you want to try mediation?

Tommy: Sure.

Hector: I guess so.

Ricardo: Remember, Hector, you don’t have to do this. It works well, and we have been
able to help other students solve things like this, but it only works if you want to do it.

Hector: I'll do it, man.

Ricardo: Great, then let’s get started. Who wants to speak first?

Hector: I'll go first. The problem started because he was going to get his boys from

" Chinatown to come down and jump me. [ was . . . .
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Tommy: What about your boys? . . . How come Franklin was saying that you and your
friends were going to wait until I got off from work tomorrow and beat me up?

Hector: What are you talking . . .

Patty: Wait a second. We can’t have both of you guys speaking at once. Let’s let Hector
finish his story, and then Tommy you will get a chance to say everything you want to
say when he is finished. Is that okay?

Tommy: (nods)

Silence

Patty: Go on, Hector.

Hector: Okay . . . well . . . that is basically it. He was going to get his friends to jump me,
and so today we got into a fight in the halls . . . well we almost got into a fight but
Mr. Samuels broke it up.

Ricardo: So you are saying that you heard that Tommy was going to get some of his
friends to beat on you. What started this thing, do you know? Why would Tommy
want to do this?

Hector: I don’t know really. We actually used to be kinda friendly . . . I guess it was a
couple of weeks ago when things started to turn bad.

Patty: What happened then?

Hector: We had a situation outside the gym. Tommy took a basketball that I had and he
threw it down the hall. He was acting like some stupid tough guy, trying to impress
his friends, I think. When I asked him to go get it, he wouldn't.

Tommy (under his breath): Why don’t you tell them what really happened?

Ricardo: Tommy, you have been great at not interrupting. Let’s let Hector finish, and
then you will get your chance, because we really want to hear from you too . . . and
Hector, remember what we said about put-downs.

Hector: Okay, sorry. That’s it really. It started with the basketball thing I think, and since
then it has gotten out of hand. Everyone is telling me he is getting his friends to
jump me. And so I was getting my people together in case we had to go at it.

Ricardo: Hector, how did you feel when he wouldn’t get the basketball?

Hector: Uh . . . well. . . at first | thought he was just kidding but then when he wouldn’t
get the ball I started getting angry. I felt like: Why is he being so ignorant? Is he just
trying to impress his friends?

Ricardo: And that was how . . ..

Patty: So after this situation . . . .

Ricardo (to Patty): Oh, sorry, go ahead.

Patty:. . . So after this situation with the basketball, you started hearing a lot of rumors
about a fight?

Hector: Yeah, everyone has been talking about it. People have told me to watch my back
because Tommy’s Vietnamese friends are in this gang and everything.

Patty: Did you and Tommy ever talk to each other after the incident a couple of weeks
ago?

Hector: Not really.

Ricardo: And so what happened today?

Hector: I don’t really know. We were walking down the hall, and I heard somebody hiss
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at me and so I turned around and Tommy was there with some of his friends and
pretty soon we were yelling and about to fight. Then we were sent to the office.

Ricardo: I see . . . okay, is there anything else you want to say, Hector?

Hector: No.

Patty: I have one more question. Hector, you said that you guys used to be kind of
friendly. What did you mean?

Hector: Well, we weren'’t good friends or anything like that, but we used to be cool, joke
around and stuff . . . we are in some of the same classes. We are both on the football
team too.

Patty: And you guys were getting along until that thing with the basketball?

Hector: Yeah.

Stlence

Ricardo: Do you have any more questions, Patty?

Patty: No.

Ricardo: Alright, let me see if we understand what you are saying, Hector. You and
Tommy used to be friendly up until a couple of weeks ago. At that time, something
happened where he threw your basketball down the hall and he wouldn’t go get it.
You were angry with him for this, especially because you thought you were friends.
After that a lot of rumors started flying around that Tommy was going to get his
friends and jump you. And so you started to get your friends together in case there
was a fight. And then today, you were both in the halls and you were about to fight
but a teacher sent you to the office. Is that right?

Hector: Yeah.

Ricardo: Did I leave anything out?

Hector: No, but like I said before, we weren’t really good friends or anything, we were
just alright with each other.

Ricardo: [ see.

Patty: Great. Thanks, Hector. Okay, Tommy, it is your turn. Why don’t you tell us about
this situation from your side? And thanks for waiting your turn, by the way.

Tommy: He left out a lot of stuff. First of all, I don’t have any friends that are in gangs or
anything that T am going to get after him. That is just stupid.

Hector: What about Quang?

Tommy: I don’t even hang out with Quang anymore. He likes to shoot off his mouth but
I didn’t ask him to fight you or anything. All of these rumors just were growing. I
didn’t start them. And another thing . . . before that incident happened in the gym
last week, I was standing there and Hector walked up with a couple of his friends. 1
called to him: “Hey Hector, throw the balll” And Hector said: “Why should I give it
to you—you people can’t play basketball” Andso . . . .

Hector: [ was just kidding, man. Can’t you take a joke?

Silence for a short while

Ricardo: Hector, remember what we said about no interruptions. The same as it was for
Tommy, if you have something you want to say, just write it down and we will come
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back to you. Anyway . . . uh . .. Tommy, please go on.

Tommy: I don’t know what I was saying.

Patty: You were saying that Hector said something like: “Your people can’t play basket-
ball.”

Ricardo: Oh . . . and one other thing, Tommy. You don't just have to answer what
Hector said first. We want to hear about this thing from your side from the begin-
ning.

Tommy: Oh .. .yeah ... well...anyway, it was after he said that that I took the basket-
ball and threw it down, kind of as a joke. I didn’t mean it to go all the way down the
hall like it did. But he seemed really angry, and then I got angry and I didn’t want to
get it for him.

Patty: Were you feeling upset by what he had said, about “you people can’t play basket-
ball”?

Tommy: [ don’t know . . . I guess.

Silence

Ricardo: Is there anything else you want to say, Tommy?

Tommy: Not really.

Ricardo: Do you agree with what Hector said about your being friendly before this
happened?

Tommy: Yeah.

Short pause

Ricardo: (nods to Patty)

Patty: So what you are saying, Tommy, is that you agree that you used to be friendly. But
when that incident happened in the gym, Hector had said something that kind of
upset you. And when you threw the ball, you didn’t mean it to go that far down the
hall, but you got angry and so you didn’t want to get it after you threw it. Is that
right?

Tommy: Yeah.

Ricardo: And you also said that you haven’t been trying to get your friends after Hector,
including this guy Quang?

Tommy: Yeah. Quang is kind of a goon, man. He was thrown out of his last school
because he almost knifed somebody, and so I can see how Hector was, like, you
know, didn’t want him to be involved. But I had nothing to do with that.

Patty: Alright. Is that it?

Tommy: Yup.

Ricardo: Okay, thanks Tommy. Before we move on, is there anything you want to say,
Hector after hearing what Tommy said?

Hector: Yeah, I want to know why, if he wasn’ trying to get his friends against me, why
did he have this big meeting after school the other day with all the Vietnamese guys.
I heard about it and a friend of mine saw them meeting. Everybody in school was
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talking about the “Vietnamese War Council.” It was crazy. People have been writing
“VWC” on the walls and stuff.

Patty: Tommy, you want to say something about that?

Tommy: The “VWC” thing was just kind of a joke. But we had heard that the Latins
were all going to fight with us, and so this friend of mine called that meeting. I
wasn't even really involved in it. It was stupid . . . .

Ricardo: Okay.

Patty: Hector, what do you say to that, to what Tommy just said?

Hector: I don’t know, man.

Ricardo: Alright . . . so it seems like there are a lot of things happening that are, like,
maybe, miscommunication or something. And rumors too. Each of you thought the
other was organizing his friends to fight. And even back in the incident with the bas-
ketball, you both were, uh, neither one of you wanted to hurt the other one but you
kind of took it the wrong way maybe. Is that possible?

Tommy: (nods slightly in agreement)

Hector: Yeah, but I only talked to one person about this whole thing, and we speak in
Spanish, so I didn’t start any rumors.

Patty: Tommy, do you have any questions for Hector about what he said?

Tommy: No.

Patty: Okay . . . well . . . this might be a good time to talk about how to solve this situa-
tion. How do you guys want to solve this thing: what are you willing to do, and
what do you want from each other?

Tommy: [ just want this to be over.

Hector: That’s fine with me.

Patty: Great, so you both agree on that. What needs to happen in order to end this?

Hector: Well, I would like to not be suspended for the fight because I can’t afford to be
suspended again. By doing this mediation does it mean we are not suspended?

Ricardo: We don’t have any control over suspension and things like that. That is up to
Mrs. Domenico. Sometimes this can help, I mean, if you come up with an agree-
ment, she might think that is a good sign. But there is no guarantee. It is totally up
to her.

Hector: Oh . . ..

Patty: Is there anything you guys want to say to each other? Like maybe about that situa-
tion with the basketball. An apology or anything?

Tommy: Uh . . . like [ said before, I wasn’t planning on throwing the ball all the way
down the hall. It just happened and then it seemed like things got worse because of
it. :

Hector: That’s cool, but you don’t need to act tough in front of your friends.

Tommy: I really wasnt. I. ..

Hector: Hey, I know, because it is the same way with Latin guys and stuff. Trying to
show you are strong.

Tommy: But I didn’t mean it that way. That is not what I was doing there.

Hector: But your friends were there and everything. C’'mon, man . . . .

Patty: It seems like you guys disagree about this. Tommy is saying that he really wasn’t
trying to impress his friends by what he did. You thought and maybe still think he
was, Hector. We really can’t prove anything here for certain. You kinda have to take
each person on their word, and that’s it. Do you guys understand that?
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Hector and Tommy: (nod)

Patty: Would you like to put something about this sort of thing in the agreement if you
can come up with one?

Tommy: What do you mean?

Patty: I don’t know. Something about the way you act with each other . . . .

Silence

Hector: You mean like we won't act different in front of our friends.

Patty: I don’t know. It is up to you. How does that sound to you, Tommy?

Tommy: That’s okay, but I really don’t think I was doing that.

Patty: Well, maybe we can put it in the agreement for the future, that you both won’t do
it in the future.

Tommy: I guess so.

Patty: But . .. I mean, it’s up to you, Tommy. I mean it is up to both of you.

Ricardo: Tommy, what about that comment that you said that Hector said about “your
people can’t play basketball”’? Does that fit in?

Tommy: Well . . . it pissed me off . . . .

Ricardo: How come?

Tommy: Because he was putting down my people. I can play basketball. He was just
being ignorant.

Hector: Yeah, but ¢’'mon. Vietnamese guys are short. Name one Vietnamese basketball
player, I mean professional player.

Tommy: I don’t know . . . but still, there could be. It is just ignorant to put someone
down because of their race or something.

Patty: Watch the put-downs, Tommy.

Hector: Anyway, I didn’t mean it in a bad way. I was just kidding around.

Long silence

Ricardo: But, Hector, do you see how Tommy took it?

Hector: Yeah, he took it like I was being prejudiced, and I’m sorry about that, but I
wasn’t being prejudiced.

Ricardo: So you are, kind of like, apologizing?

Hector: I don’t know . . . (to Tommy) I meant what I said, I am sorry that you thought I
was being prejudiced.

Pause

Patty: How do you feel about that, Tommy?

Tommy: It’s alright.

Patty: Do you accept his apology?

Tommy: Yes.

Ricardo: Would you want anything about this in the agreement?
Tommy: No.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.



162

STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOQOLS

Ricardo: Are you sure?

Tommy: Yeah.

Ricardo: But . .. uh . .. you are sure you feel resolved about this?

Tommy: Yeah, I see what he means. It is just that there is a lot of prejudice in this town,
and I didn’t expect it to come from him, even though now I see that it really
wasn’t . . . coming from him [ mean.

Hector: [ hear ya on the prejudice thing.

Patty: Well, this is great! We are making real progress here. This might have been another
one of those miscommunication things. Is there anything else that we need to talk
about?

Silence

Hector: No, it seems like this is over.

Tommy: Yeah.

Ricardo: What about your relationship?

Hector: What do you mean?

Ricardo: Do you guys want to be friends again, go back to the way you were before, or
do you want to have nothing to do with each other, or whatever you want . . . it’s up
to you.

Hector: I think just go back to the way it was before.

Patty: How about you, Tommy?

Tommy: I guess so.

Patty: You guess so?

Tommy: Yeah, I mean we weren’t good friends before, and because of what happened I
don’t think we can all of a sudden be like before, but . . . you know . . . later.

Patty: So you mean kind of moving back to being friends.

Tommy: Yeah.

Patty: How does that seem to you, Hector?

Hector: Alright.

Patty: How should we say that in the agreement?

Hector: We will just be cool with each other.

Patty (to Tommy): Is that okay with you?

Tommy: Sure.

Patty: Great! [ think we are coming to the end. Is there anything else?

Patty takes out paper and starts to write an agreement.

Tommy: I think he should tell his friends that this is squashed, so they don't just keep this
thing going on.

Hector: And you should tell your friends too.

Ricardo: Do you both agree to that?

Tommy and Hector: Yeah.
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Silence

Ricardo: You know, it seems like one of the reasons this got all out of control was that
there were rumors going around. Do you think maybe we should put something
about that in the agreement?

Hector: If he hears something, I just want him to come up to me to check it out.

Ricardo: Yes, that’s what I mean. What do you think of that, Tommy?

Tommy: That is good because that is how this whole thing got started.

Patty: But I wonder . . . I mean . . . If one of you comes up to the other about a rumor,
couldn’t that lead to another fight?

Hector: In a way, yeah . . . but I think, like, you have to do it in private.

Tommy: Yeah.

Ricardo: So you both agree, how should I say it, that “if you hear rumors, you will check
them out directly with each other in private”?

Hector and Tommy: Yeah.

Ricardo: Is there anything else you guys want to add?

Tommy: This whole thing just seems so stupid. I wish it didn’t have to happen.

Hector: Yeah, me too. I think we thought we were outlaws or something for a while.

Tommy: (laughs quietly)

Ricardo: Alright, then maybe we should write the agreement. Patty, are you writing it?

Patty: Yes, let me just finish here.

Stlence as Patty writes

Ricardo: Do you guys think this agreement is going to work?
Hector: Yup.
Tommy: (nods his head)

Pause

Ricardo: So you guys got beat on Saturday?
Tommy: Yeah, we got destroyed.
Ricardo: I thought Jefferson’s team was hurtin’.
Hector: Yeah, but we played like the worst we have ever played.
Patty: Okay, I have the agreement. Let me read it. It says:
1. Hector and Tommy agree that the situation is resolved between them.
2. Tommy and Hector agree not to act differently in front of their friends.
3. Both agree that if they hear rumors, they will check them out directly with
each other in private.
4. Both Hector and Tommy agree to tell their friends that the fight is squashed.
5. Hector and Tommy agree to be cool with each other in the future.
How does that sound?
Hector: Good.
Patty: How does that sound to you Tommy?
Tommy: Fine.
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Patty: Okay, why don’t you both sign it at the bottom then.
She hands them the agreement and they both sign.
Ricardo: Alright, and now we will sign it too.
Both mediators sign the agreement.
Ricardo: Okay, well, thanks for coming to mediation. Do you have any final questions?
Tommy and Hector: No.
Ricardo: We really hope this works out for you.
Mediators shake both parties’ hands.
Hector: Alright.
Patty: Yeah, thanks. Good luck, and come back to see us if you have any problems or
need more help.
Ricardo: Alright, let’s walk out and we will give you each a copy of this, and then we

have to walk you back to Mrs. Domenico’s office.

All stand up and leave.
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Transcript 2:
THE HOLLYWOOD CLUB

Parties:
Susan Black and Linda Harshburn, seventh grade
Mediators:
Kalila Jones and Jeft Sipperstein, seventh grade

Background
Susan Black and Linda Harshburn are in the seventh grade. Although they are in the
same class, they do not know each other well and they have different groups of friends.
Recently Susan went to the mediation coordinator, Mr. Johnson, and asked if she could
mediate with Linda. The coordinator met with Linda and she agreed to try mediation.
The mediators were Kalila Jones and Jeft Sipperstein.

Kalila: Hello. I am glad that you have come to mediation. My name is Kalila and chis is
Jeff and we are going to be your mediators. What are your names?

Susan: Susan.

Linda: Linda.

Kalila: Hi. During this mediation we’ll try to help you resolve your conflict. We will do
this by helping you talk together and listen to each other.

Jeff: We try to help you come up with an agreement that we can write down and have
you each sign and we sign it too. You get a copy and Mr. Johnson gets a copy and he
puts it in a locked file cabinet. That is it. Do you understand?

Susan and Linda: Yes.

Kalila: As mediators, we are nonjudgmental.

Linda: What does that mean?

Kalila: It means that we don’t say who is right or wrong in mediation. We don’t take
sides or judge you. Also, everything in mediation is private, including any notes that
we take. We rip them up at the end. The only time we have to tell someone other
than Mr. Johnson is if you talk about something like drugs or weapons or something
where one of you might get hurt. (Looks to Jeff to continue.)

Jeff: We have a few rules in mediation. There are no put-downs allowed and there is no
fighting allowed. Can you agree to that?

Linda and Susan: Yes.

Jeff: Also, you should try to listen to each other and not interrupt when the other person
is talking. Okay?

Linda and Susan: Yes.

Jeff: Finally . . . we might take a private session later which means that we meet with
each of you separately . . . . Now that you have heard all about mediation, do you
still want to do it?

Linda and Susan: Yes.

Jeff: Do you have any questions?
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Linda and Susan: No.

Kalila: Okay, who would like to speak first?

Linda: I would like to.

Susan: No, I want to. I am the one who wanted this mediation.

Kalila: Well, there is a rule in mediation. If you guys can’t decide, we start with the per-
son sitting on our left. We are not taking sides or anything. That is you Susan. Will
you begin and just tell us about this situation?

Susan: Good. Well, I came to mediation because she has been calling me names and 1
can’t stand it anymore. I have tried to tell her to cut it out but she doesn’t. She just
wants to bug me. My teacher told me I should take her to mediation.

Jeff: Okay. So you say that Linda has been calling you names and you want her to stop.
Is that right?

Susan: Yes.

Jeff: What kind of names?

Susan: Well, they usually call me “dingbat,” and sometimes there are other ones but I
don’t want to say.

Jeff: Alright. Is there anything else?

Susan: Not really.

Kalila: How did it make you feel when Linda called you names?

Susan: I felt bad because sometimes other people laugh, too, and I hate it. She has gotten
all of these kids to get after me.

Kalila: What do you mean?

Susan: Well, they have formed this club and part of it is that they tease people. It’s called
the Hollywood Club.

Linda (interrupting): You don’t know anything about that. The club has nothing to do
with this.

Kalila: Linda, we want to hear what you have to say too, but can you wait until Susan is
finished like we talked about before?

Linda: Alright.

Susan: See. She knows that I am right. Don’t you think it is wrong that she is teasing me
all the time?

Jeff: Well . . . uh . .. we can’t take sides. What we want to do is help you and Linda
solve this in a way that you both like. Is there anything else you want to say?

Pause

Susan: Oh yeah. I also think that she 1s making calls to my house on the weekends. She
hangs up when I pick up the phone. My mother is really mad about this too. That is
all T have to say.

Jeff (to Kalila): Do you want to summarize or should I?

Kalila: You can.

Jeff: Okay. So you are saying that Linda has been teasing you, and this makes you feel
bad and you want her to stop. You also are saying that you think she is making prank
phone calls to your house on the weekends. And she is part of this Hollywood Club
and that has something to do with it. Is that right?

Susan: Yes.
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Kalila: What is the Hollywood Club?

Susan: It is some kind of club where they watch movies, I think.

Linda: Can I say something?

Kalila: Just a minute. Susan, is there anything else that you want to say?

Susan: No, that’s it.

Kalila: Okay. Thank you. Linda, do you want to say what is going on in your words?

Linda: Well I was teasing her, right? But it has nothing to do with the Hollywood Club.
That is just stupid. The Hollywood Club is just a bunch of girls that watch movies
together on the weekend.

Kalila: I see. Well, what do you think is going on?

Linda: Susan just bothers me. She is always making these stupid jokes in class and just,
like, getting on my nerves. She sits behind me in class. Like the other day she was
playing with the erasers and she got the chalk all over my shirt. It is just rude.

Susan: That was a mistake, and [ said I was sorry.

Linda: Yes, but still it was annoying. I don’t know what to say. She just kind of bothers
me.

Pause

Kalila: Are there other ways that you feel like she bothers you?

Linda: Well, for a while now she has been spreading rumors that the Hollywood Club
just sits around and drools over movie magazines. She also says that we all have a
crush on this boy John Sampson and she calls us the “John Lovers’ Club.” It’s stupid
because a couple of weeks ago Susan came up to me and asked whether she could be
in the club and I said no and I think that is really why she is angry.

Jeff: Okay, is there anything else you want to add?

Linda: No.

Kalila: And so how do you feel about this whole situation?

Linda: I just want to end this. I don’t know. I am just, I don’t know, frustrated.

Kalila: Alright, so Linda you feel like Susan is bugging you in a few ways. There was
something with the erasers and getting chalk on you, and she is spreading rumors
about your club. Also she asked to be in your club but you didn’t want her to be.
And the situation makes you frustrated. Is that a good summary?

Linda: Yes.

Jeff: Do either of you want to ask each other questions or anything?

Susan and Linda: No.

Jeff: Well, then, how do you want to solve this situation? Why don’t you go first, Linda,
because Susan went first last time.

Linda: I just want this to be over, that’s all. And she should stop calling the club names.

Kalila: And you, Susan?

Susan: I want her to stop calling me names and stop making calls to my house and apolo-
gize for what she has done.

Kalila: Were you guys ever friends before?

Linda: No.
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Susan: Not really.

Jeff: Alright, so the thing is that you both feel like you are bothering each other and you
both want it to stop. Especially the name-calling and calling the club names. It seems
like we might be able to solve this.

Kalila: I have one question. About the thing with the erasers. Susan said she apologized
for what happened. Is that right Linda?

Linda: Yes.

Kalila: Did you accept that apology?

Linda: I guess so, at that time, but I was still mad.

Kalila: Okay. I just wanted to know.

Jeff: Well, we can’t really solve this for you. What would you each be willing to do to
solve this? Actually, Susan, were you calling her club names and saying those things
about it?

Susan: I guess so.

Jeff: Do you want to say why?

Susan: | don’t know.

Jeff: Was it maybe because you wanted to be in it?

Susan: Yes.

Pause

Kalila (to Linda): And were you teasing Susan?
Linda: [ already said [ was!
Kalila: Well . . . .

Long pause

Jeff: Uh . . . like I said before. How do you want to solve this?

Susan: I'd be willing to stop calling her club names if she does the things that I want.

Kalila: How does that seem to you Linda?

Linda: That’s okay. I'll stop calling her names too.

Kalila: Well, that’s great. That means we have some agreement. I was wondering, Susan,
about the phone calls. Do you really know they are from Linda?

Susan: I don’t know for sure, but I hear all this laughing and it sounds like her.

Jeff (to Linda): Do you know anything about this?

Linda: No, but I can make sure that the girls in the club don't do it.

Jeff: What do you mean?

Linda: I will just tell everyone not to do it, if they are, and that will stop it.

Jeff (to Susan): Is that okay with you?

Susan: [ guess so.

Kalila: Are you sure?

Susan: Yes.

Kalila: Well, that takes care of the name-calling and the phone calls. Does this feel like it
is getting solved to you two?

Susan: A little, but I still want her to apologize.
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Linda: Then you should apologize to me too.
Pause

Jeff: Could you . . . uh . .. both apologize?

Susan: What should I apologize for?

Linda: For calling the club the “John Lovers’ Club.”
Susan: Okay, but you apologize first.

Linda: No way.

Pause

Kalila: You are close to working this out. You could both do it at the same time, or . . . .

Linda: Okay, I apologize.

Susan: [ apologize too.

Jeff: Do you both know what you are apologizing for?

Linda and Susan (simultaneously): For calling each other names!
Jeff: Do you both accept the apologies?

Linda and Susan: Yes.

Jeff takes out an agreement form and begins to write the agreement.

Kalila: Alright. That seems like everything. Do you guys want to be friends?

Susan: I don’t know, we really weren’t friends before.

Linda: We could be like “hi-and-bye” friends, where we don’t hang together but we
don’t bug each other either.

Susan: That’s fine with me.

Kalila: Do you two think this is solved then?

Susan: Yes, but what about the other girls in the club?

Linda: I can’t control them.

Susan: But you could tell them that we are hi-and-bye friends and we have solved our
problem.

Linda: Sure.

Jeff: Is that all right with you, Susan?

Susan: Yes.

Jeff: Well, 1 have written this up in an agreement. [ just need a minute to finish it.

Pause

Susan: How do you get to be a mediator?

Kalila: Well, we went through this training to teach us how to do it. If you want I can
tell Mr. Johnson that you want to be a mediator.

Susan: Okay.
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Silence while Jeff finishes writing.

Jeff: Alright. Here is the agreement. It says:
1. Linda and Susan agree to treat each other nicely and not call each other names
or the club names.
2. Susan and Linda agree to be hi-and-bye friends.
3. Linda agrees to tell her friends that she and Susan are hi-and-bye friends and
that they shouldn’t make prank calls to her house.
4. Susan and Linda have apologized to each other and their apologies were accepted.
Can I add that if you have other problems you will come back to mediation if you
can’t work them out on your own?
Susan and Linda: Yes.
Kalila: Alright. Are you sure this is going to solve this?
Susan: Yes. I feel better.
Kalila: How about you, Linda?
Linda: Yes, I feel like it is solved.
Jeff: Well then, thank you for trying mediation because I know this can be scary. I had to
come to mediation once like you, as the person in the fight.
Kalila: Yeah, thanks.
Linda: Okay.
Susan: [ think I would like to be a mediator.
Jeff: It’s fun . . . I mean . . . to help other kids.
Kalila: We will get you a copy of this, and then you have to sign out and go back to class.

All stand up and leave.
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CHAPTER 10

Twelve Conflict
Resolution Lessons

INTRODUCTION
The following lessons are designed for two purposes:

1. To enable classroom teachers to begin to teach conflict resolution skills to their
students. If you teach students skills to manage their own conflicts effectively, your
classroom will become more conducive to learning and growth.

2. To serve as an introduction to conflict resolution that can be delivered to an entire
student body prior to the implementation of a peer mediation program. These
lessons will build the conflict resolution skills of all students in a school, creating a
common conflict resolution “language” that will lay a foundation for the peer medi-

ation program.
CREATING A FORMAT FOR THE LESSONS

When presenting these lessons, create a standard format that sets them off from the nor-
mal school day. The format you use will differ according to the context in which you are
teaching: do the students know each other already; are the lessons being taught separately
or as part of an academic subject? Ideally, you should

1. Begin with a game or other fun activity.
This gathers the group together and sets a positive, exciting tone.

2. Review important points from previous lessons.
Reviewing previous lessons enables students to integrate and build consciously upon
what they have already learned.

3. Go over the agenda for the upcoming lesson.
This tells students what they can expect from you and what is expected of them.
Inform students of the goals for the lesson whenever this will not compromise the
teaching methodology.

4. Do the lesson.

5. Close with a review or evaluative activity.
This helps students transfer what they have learned beyond the classroom. It also
gives you feedback on what students are learning and how they feel about the

lessons.
Some other suggestions that will deepen the impact of these lessons include:
= Create an environment where students feel safe by expressing appreciation for students
who take risks (smile, say thank you, clap), supporting students who make mistakes,

encouraging students to express minority opinions, and allowing students who feel
uncomfortable with an exercise to “pass” and not participate in that exercise.
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® Reinforce the material that is covered in these lessons during the school day. Use both
the subject matter you teach (the way characters in a novel are behaving, for example)
and classroom management (using an I Message to ask students to pay attention) to
make connections. The more that you can model these skills in your interactions with
students, the better.

® Pace the lessons according to the feedback you receive from students. You will want to
eliminate some sections because of apparent lack of interest; you might want to extend
other sections into longer units.

® Instead of answering students’ questions, encourage them to wrestle with and answer
their own questions whenever appropriate.

® Make the lessons your own by adding personal anecdotes and examples that will
engage your students.

® When dividing students into small groups, try to make groups as heterogeneous as
possible.

= When students are working in small groups, spend time with each group to observe
and offer assistance.

® Participate in the exercises and games yourself whenever possible.

» Be mindful that the way that students are seated in the room affects their levels of in-
terest and participation. It is usually best to sit students in a circle. This enables every
student to make eye contact with every other student, and it encourages participation
and group discussion.

® Have fun and use humor whenever appropriate. Your enthusiasm will be contagious!

® Read Chapters 2 and 3 before you begin to teach these lessons. Much of what is cov-
ered here is explained in more depth in those chapters.

Remember that these lessons are only a beginning. You can improve your ability to
have an impact on your students by participating in training in conflict resolution, media-
tion, or violence prevention. There are also an increasing number of curricula available in
these areas.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.



TWELVE CONFLICT RESOLUTION LESSONS

Lesson 1.
CREATING A GROUP CONTRACT

Purposes:
To enable students to create their own norms for classroom conduct
To begin to create a safe and supportive atmosphere within the classroom

Materials:

Newsprint and markers

Time:
15 minutes

1. Explain that you and the students are about to begin an exciting series of lessons on
conflict resolution.

2. Explain that to learn together, students will need to pay attention not only to what
they are learning, but to how they are learning it—to the process of learning as well
as to the substance. Students will need to feel comfortable with one another for this
work to be successful.

3. Asa way to begin this process, you are going to do the following exercise. Ask stu-
dents to think of a secret about themselves; a secret that most people in the room do
not know. The secret can be something that they did, that they believe, that they
like, that happened to them, or something about their personality. Ideally, the secret
should be something that is not the most positive thing about them. (Do not mention
whether or not students will have to tell this secret to the rest of the group!) Give students a
minute to think about this, during which they will feel apprehensive about having to
tell their secrets to the rest of the group.

4. Inform students that they will not have to tell their secrets to anyone in the group;
they just need to think about them for themselves. Wait until everyone has thought
of a secret.

5. Ask students, “If you were going to tell this secret to the people in this class, what
would you need from them? How would you want them to behave?” Explain that
there are no right or wrong answers. They should call out anything that they think
of.

6. Worite their responses on newsprint. Responses may include:

keep it a secret, don’t laugh at or tease me, try to understand,
listen well, put yourself in my shoes, try to help me,

don’t judge, I would have to trust them, be kind,

you tell me a secret too, and so on

7. When students are out of ideas, ask them to put aside their secrets and think about a

time when they were part of a group of people who worked well together. It might
have been a sports team, a religious group, their family, a class, and so on. Ask them
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10.

11.

what qualities these groups had that made them work so well. List these qualities on
the newsprint. Responses may include:

a common purpose, help each other, everyone added their own strengths,
we worked hard, had a good leader, we had fun, we trusted and
respected each othet, and so on

Ask students if they would be willing to make the lists they have generated a group
“contract”: something that they will try to live up to whenever you do the conflict
resolution lessons. Encourage students to raise concerns about the list and explore
together whether they can really live up to each item. Can they trust each other if
they don’t know each other well? (They can work toward this.) Can they keep
everything a secret that goes on in the class? (They can keep people’s private business
a secret.) Do they think this will work? What will prevent it from working?

After discussing students’ objections, ask each student to sign the list as an indication
of his or her commitment to try and live up to it. Tell them that they should only
sign it if they are going to live up to it. At this point, all students should sign the doc-
ument. You can also give them time to decorate the contract with drawings or art-
work.

Thank the students for working on the contract. Ask them how it feels to have paid
attention to the process of how you are going to work together. Are there other areas
of their lives where they might want to do this?

Display the document and refer students to it at the start of every lesson. Or, post it
permanently in your classroom.

To extend the lesson:

& Ask students if they would be willing to abide by the contract at all times during
your class, not only during the conflict resolution lessons.

® Spend time with students working out penalties that can be imposed if they do not
follow the contract. (Students who tease someone else will not be allowed to par-
ticipate in games, students who arrive late will have to clean up the room after
class, and so on.) '
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Lesson 2.

CONFLICT IS NORMAL

Purposes:
To teach students what conflict is
To teach students that conflict is a normal part of life
To enable students to get to know one another more personally

Materials:
Newsprint and markers, Personal Conflict Sheet handout for each student

Time:
30 minutes

1. Put eight dashes on the board and play the game Hangman with the word conflict.

2. Congratulate students, and tell them that this word, conflict, is key to all of the work
that you are going to be doing together.

3. Ask students to define the word conflict. Students usually offer synonyms like fight, dis-
agreement, argument, and so on.

4. Offer this definition: A conflict occurs any time people, ideas, or forces are in opposition or
work against one another.

5. Ask students how many people are needed to have a conflict. Most students will say
two, a few will suggest that one person can have a conflict within him- or herself.

6. Highlight that people can have conflicts even within themselves. Ask students what
their internal conflicts are about. Likely responses will be whether to do homework,
what to wear, resisting peer pressure, whether to listen to parents, and so on.

7. Ask what kinds of people commonly get into conflicts. Provide a few examples: stu-
dents and teachers, parents and children, and so on. Students might respond:

teachers and teachers, teachers and parents, neighbors,
husbands and wives, sisters and brothers, bosses and employees,
teachers and principals, store owners and consumers,

political parties, nations

8. Ask students to raise their hands if they have been in a conflict, either within them-
selves or with anyone else in their lives (parents, friends, siblings, teachers) in the past
month? in the past week? since they got up this morning? Most students will raise
their hands.

9. Ask if it is fair to say that conflict is a normal part of life. Write “Conflict is a normal
part of life” on the board.

10. Hand out the Personal Conflict Sheet. Ask students to fill in the most recent conflict
they have had with at least two of the parties listed. They should write a paragraph
for each one. Tell them that they will not have to show this sheet to you, but they
will be asked to discuss one of their conflicts with a small group of their peers.

11. When students have finished writing, divide them into groups of four. Ask each
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student to take three minutes to describe one of his or her conflicts to the small
group. The other three students listen, staying focused on the person speaking. They
should use the questions on the bottom of the Personal Conflict Sheet to help the
person talk.

12. Bring students back into the large group. Ask three volunteers to share one of their
own conflicts with the large group. Try to get one from each of the three categories
(with peer, with parent, with teacher).

13. Ask what it was like to share their conflicts with somebody else. Was it comforting or
scary to tell someone else a conflict? Ask the students if they noticed anything by
doing the exercise. Were other people’s conflicts similar to theirs?

14. Summarize that conflict is a normal part of life. Most people in the room, in the
school, in the world become involved in conflicts on a regular basis. Also summarize
any other insights that resulted from the exercise.
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Personal Conflict Sheet

Describe a recent conflict that you have had with
someone in at least two of these categories.

1. A conflict with a classmate or friend:

2. A conflict with a parent or guardian:

3. A conflict with a teacher or boss:

Questions to ask when you are listening to someone else’s conflict:

Who are the people in the conflict?

When did it start?

How long has it been going on?

What is the conflict about?

Why did.it happen?

How does it/did it make you feel?

How does it/did it make the other person feel?

‘What did you do to try to resolve the conflict?

What would you do differently if this conflict happened again?
Is the conflict resolved, or is it still going on?

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.

177



STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOLS

Lesson 3.

CONFLICT CAN BE POSITIVE

Purposes:
To teach students that conflict can be positive
To introduce the concept of brainstorming

Materials:
Newsprint and markers, Guidelines for Brainstorming on newsprint

Time:
15 minutes

1. Introduce the concept of brainstorming to students. Brainstorming is a technique used
to generate a wide range of responses or information from a group. It is especially
helpful when people are trying to resolve conflicts. In brainstorming, you call out
anything that comes into your mind. Guidelines for brainstorming are:

= Call out anything that comes to mind.

® There are no right or wrong answers.

» Do not judge responses; quantity is more important than quality.
® You can say the same thing as someone else.

® You can say things that sound crazy. (This can lead to great ideas.)

2. Practice brainstorming for a minute. Ask students to call out whatever they think of
when they hear the word summer (or winter, school, weekends, sisters, parents, and so on).

3. Write the word conflict on newsprint. Ask students to brainstorm whatever they think
of when they think of the word conflict. Responses might include:

pain, death, friends, fear, guns, anger, solutions, brothers,
children, war, Hitler, racism, normal, frustration, drugs, gangs,
violence, peer pressure, compromise, hardheaded people, girls/boys

4. Once you have about thirty words, stop and ask students whether, if they just walked
into the room, they would notice anything unusual about the words on the list. Do
they have anything in common? Someone will probably say that most of the words
seem negative. This is what you are looking for. If they don't say it, offer it yourself.

5. Ask students, “Does conflict have to be negative?” Ask students to call out anything
they think can be positive about conflict. Write these on the board. Students might say:
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become closer to people, learn more about the person you are arguing with,
learn new ways to do things, grow as a person, learn to respect people who
are different than you, lead you to get help with something,

lead you to make new friends (after you resolve the conflict),

help you get your feelings out

6. Ask a few students to share with the group a time when something positive hap-
pened to them as a result of a conflict.

7. Ask students, “If conflicts can be positive, why do most people only think of them as
negative?”” Discuss as a group. Possible responses include:

peer pressure, parental messages, influence of the media,
kids don’t learn any better, fight vs. flight response

8. Close the exercise with a review, saying that conflict can be positive and can provide
us with opportunities to grow and to learn. These conflict resolution lessons are
designed to help make conflicts positive rather then negative experiences whenever
possible.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright ® 1995 Richard Cohen.



STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOLS

Lesson 4.

EVERYONE CAN WIN

Purposes:
To teach students that very often people in conflict do better for themselves
when they collaborate with each other than when they compete
To introduce the concept of “win-win”

Materials:
. ™ - .
Hershey’s Kisses ~ or some kind of prize

Time:
20 minutes

1. Announce to students that you are going to start off this lesson by playing the
. ™
Kisses  game.

2. Ask everyone to stand next to a partner of the same sex and approximate height.
(Partners are same sex so that students have a partner who will be able to compete
with them.)

3. Ask each person to grab their partner’s hand as if they were shaking it.37 (Optional
joke: “Okay, I am going to give you twenty seconds, and I want everybody to kiss

. . ’s . . . . T™
their partner as many times as they can.”’) Explain that this game is called the Kisses
. Y - ™ . . T™M
game because sometimes Hershey’s Kisses — are used as prizes. (You can use Kisses
™ . . - .
M & Ms 7, imaginary money, or anything else as a prize.)

4. Tell students to listen well, because very few people figure out and “win” this game.

You will give the instructions only once. The basic rules are:

a. You cannot talk to your partner from this moment until the game is over.

b. The object of this game is to win. You win by getting as many Kisses
M & Ms™, dollars, and so on) for yourself as possible.

¢. You get a prize every time you can get the back of your partner’s hand to touch
your hip. Your partner gets a prize every time he or she can get the back of
your hand to touch their hip. You will have twenty seconds to play the game.

5. Demonstrate this with one of the students or a coteacher. To get in the appropriate
position, first grab hold of your partner’s hand as in a handshake. Then turn slightly
away from each other, so that you and your partner are standing shoulder to shoulder
about two feet apart, holding hands, and facing in opposite directions. When you are
in this position, it will be clear how each person can get the back of the other’s hand
to touch their hip by pulling it toward them. Important: When you demonstrate the
game, do it in a competitive mode, so that students see you and your partner strug-
gling against each other to win.

37 1 learned this version of this game, also known as Hip-to-Hip, from Jean Sidwell and Sarah Keeney of the
New Mexico Center for Dispute Resolution. Another popular version uses a hand position similar to arm

wrestling.
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Start the game immediately after giving the instructions. After about twenty seconds,
stop them. Let them laugh it off for a minute and then ask students to be seated.

Go around the room and ask each student how many prizes they won. Most pairs
will have competed and struggled against one another. A few will have figured out
that if they cooperated and let each other win, they would each receive more
Kisses' . Whereas most students will report winnings of zero to five prizes, a few
will say they won thirty to sixty.

Ask a pair that competed to demonstrate how they played the game in front of the
class. Comment upon the energy they expend and the small winnings of each per-
son.

Ask a pair that collaborated to demonstrate the way they played the game in front of
the rest of the class.

Discuss the exercise, pointing out that in many conflicts in life, you can win more for
yourself when you cooperate instead of compete with the person whom you think is
your enemy. When two people in conflict cooperate and find a solution that satisfies
both of them, this is called a “win-win” solution. Usually people don’t get every-
thing that they want in a win-win solution, but they get enough of what they need to
be satistied. Most people assume that to “win” in a conflict, they have to make the
other one “lose.” But as in the Kisses game, this “win-lose” approach often leads
both people to lose (and can leave people feeling angry with one another and unsat-
istied with the outcome). Just as conflict resolution tries to help people get the posi-
tive out of conflict (as was discussed in the last lesson), it also tries to help them come
up with win-win solutions whenever possible.

Ask students if they might have competed because they watched you demonstrate the
game in a competitive mode. Explain that people often copy the behavior that is
“modeled” for them. For this reason, all people—teachers as well as students—have a
big responsibility. People follow what we do, and so we need to be a positive influ-
ence rather than a negative one. During the game, did any groups notice others that
were cooperating and then try to change their strategy?

Review the lesson and end.
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Lesson 5.

POSITIONS, INTERESTS,
AND UNDERLYING NEEDS?38

Purposes:
To help students practice creating win-win solutions
To introduce the concept of positions, interests, and underlying needs

Materials:
Finding Win-Win Solutions handout for each student,

brainstorming guidelines on newsprint

Time:

25 minutes

1. Tell students that they are now going to practice creating win-win solutions. Hand
out the Finding Win-Win Solutions sheet. Once people in a conflict are willing to
try to resolve it, they must take two steps to find win-win solutions:

= Find out what people’s interests and underlying needs are.
® Brainstorm possible win-win solutions.

2. When people are in conflict, they often say what they want or what they are going
to do. These are called positions. Interests, on the other hand, are what people really
need. Positions are usually only one of many ways that people can satisfy their inter-
ests (meet their needs). As an example, tell the following story:

Tio sisters, lying on their own beds in the room they share, were fighting over
whether the shade should be up or down in the room. One would get up and close
the shade; the other would get up and open it. Their conflict seemed unvesolvable.
Their little brother walked in and asked them what was going on. One sister said
that the bright sunlight bothered her while she was trying to take a nap. The other
sister said she was trying to read a book for homework, and she needed the light from
the window to see. Hearing this, the little brother walked over, turned on the lamp
near the bed, and closed the shade. Both girls were happy.

3. Diagram this story on newsprint like this, asking the students to fill in the boxes:

Position Interest
Sister 1 Shade open Needed light for reading.
Sister 2 Shade closed Needed darkness to take a nap.

38 This lesson may be difficult for some middle school students.
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Now do the first example on the worksheet together with the students.

Channa’s friend Crystal is having some friends over to her house to watch a movie
on Halloween night. The movie begins at midnight. Channa really wants to be with
her friends, but her parents do not want her out of the house so late. They fear that
she will get into trouble.

First, ask students what Channa’s and her parents’ positions are.

Channa wants to go out to watch the movie at her friend’s house.
Her parents do not want her to go.

Explain to students that the best way to identify people’s interests is to ask a simple,

one-word question: “Why? Why do you want what you say you want?” Ask students:
“What is it that Channa and her parents really seem to need and want? What are their
interests?” Of course, it is important to ask these questions without being judgmental.

Channa wants to spend time with her friends, and she might want to see the movie.
Channa’s parents want to make sure that she does not get into trouble.

In addition to more obvious interests, people in conflict also have hidden needs.
These needs often concern basic emotions like the need to be liked or loved, the
need to feel safe and secure, the need to feel in control of one’s life, and the need to
belong. They are called underlying needs. Everybody has these needs. Ask students it
they can see any underlying needs that might be a part of this conflict.

Channa needs to belong and feel part of her group of friends.
Channa needs to be respected and treated like she can make her own decisions.
Channa’s parents need to feel like they are good parents.

Given all of their interests and underlying needs, ask students to brainstorm possible
win-win solutions to Channa’s conflict with her parents.

Channa can have the friends over to her house to watch the movie.

Channa can record the movie and then watch it some other time with her friends.

Channa and her friends can rent the movie and then watch it some other time.

Channa can have her friends over to her house earlier in the evening, so that she can
spend time with them.

Channa can have Crystal’s parents call her parents so they know that she will be safe.

Divide students into groups of four or five. Give the groups ten to fifteen minutes to
identify the parties’ positions, interests, and underlying needs, and then write as
many possible win-win solutions to each conflict on the worksheet as they can.
Encourage students to follow the brainstorming rules (call out anything that comes
to mind, there are no right or wrong answers, do not judge responses, quantity is
more important than quality, you can say the same thing as someone else, you can say
things that sound crazy) when they are trying to make up creative solutions.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.

183



STUDENTS RESOLVING CONFLICT: PEER MEDIATION IN SCHOOLS

10. When students complete the worksheet, bring them back to the large group. Ask
whether it was difficult to discover the interests and underlying needs. Do they see
how much easier it is to think of win-win solutions once you know peoples’ interests
and underlying needs? How do you know if a solution is really a win-win solution?
Suggest that students strive to apply the win-win approach, either in their own lives
or in a conflict that they observe or read about, before the next lesson.

ANSWERS FOR FINDING
WIN-WIN SOLUTIONS WORKSHEET

Alejandro and Jason are good friends who live near each other. Both of their houses are
only a few blocks from school. Alejandro usually rides his bicycle to school. That way, he
can sleep late and still get to school on time. He broke his foot a few months ago, how-
ever, and his father had to drive him to school. During that time, he loaned his bike to
Jason so that he could ride it to school. Now that Alejandro’s foot is better, he wants his
bicycle back, but Jason won’t give it to him. Jason says that when he walks to school, the
other kids tease him. If he rides the bike, they can’t do it.

Alejandro’s position: Jason's position:
® wants his bike back = wants to keep the bike
Alejandro’s interests: Jason's interests:
® wants to be able to sleep late ® wants to get to school and
and still get to school not be teased
Alejandro’s underlying needs: Jason’s underlying needs:
= wants to feel he can trust his friend ® wants not to be hurt by the
= wants to feel in control of his life other kids
= wants the safety of the way his life ® wants to feel in control of his
used to be life

Possible win-win solutions:

Alejandro can give Jason a ride to school on the handlebars of his bicycle.

Alejandro’s father can pick up Jason and give them both a ride to school.

Alejandro and Jason can walk together quickly to school so that Jason doesn’t get
picked on.

Jason can return the bike, and Alejandro can tell him a shortcut to get to school so
that he does not go by the other kids.

Alejandro can go with Jason to talk to the kids that tease him.

Alejandro can go with Jason to the assistant principal to complain about the other kids.

Sarah wants to get a job so that she can have more spending money. Her mother does

not want her to get a job because she thinks she should devote her energies to her
schoolwork.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.



TWELVE CONFLICT RESOLUTION LESSONS

Sarah's position: Sarah’s mother's position:

® wants to get a job ® does not want Sarah to get a job
Sarah's interests: Sarah's mother's interests:

® wants more spending money ® wants Sarah to do well in school
Sarah’s underlying needs: Sarah’s mother’s underlying needs:

® wants to feel like an adult ® wants to feel like she has done

® wants freedom to make her own the right thing to help her daughter

decisions to succeed in life

Possible win-win solutions:

Sarah can get a job that allows her to do schoolwork (baby-sitting, working in some
types of stores, and so on).

Sarah can find a job that is educational and would help with school (working in a
bookstore, working for a college professor, and so on).

Sarah’s mother can give her an allowance.

Sarah’s mother can give her extra money for working extra hard on schoolwork.

Sarah and her mother can make an arrangement that she can get a job as long as her
grades are good. If her grades fall, then she will quit the job.

The mayor wants to close the public library on weekdays because the town doesn’t have
the money to keep it open. It costs too much to pay the staff. Many parents of young
children, however, want it to stay open. They feel it is important for their kids to have
access to books during the day.

Parents’ position: Mayor’s position:
® want the library open on ® wants to close the library
weekdays on weekdays

Parents’ interests: Mayor’s interests:

® want their kids to have access ® needs to save the town money
to books on weekdays

Parents’ underlying needs: Mayor's underlying needs:
» want kids to be prepared for school ® wants parents to like him (so
= want to feel like good parents he can be reelected)

Possible win-win solutions:
The parents can volunteer to staff the library during the week.
The parents can raise money to keep the library open.
A parent can put books from the library in his or her home and let other parents
come and take them out.
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Finding Win-Win Solutions

Win-Win Solutions: Win-win solutions are solutions that satisfy everyone who is
involved in a conflict.

Positions: Positions are what people say they want. They are usually
among many ways that they could meet their interests and
underlying needs.

Interests: Interests are the reasons people want what they say they want.
They are what people feel that they need. The best way to find
out people’s interests is to ask them why they want what they
say they want.

Underlying Needs: Underlying needs concern basic emotional needs like the need to
be loved, the need to feel safe and secure, the need to feel in con-
trol of one’ life, the need to belong. Everybody has these needs.

Read the following conflicts and write down the characters’ positions, interests, and
underlying needs as well as the possible win-win solutions that might satisfy both parties
in each conflict.

1. Channa’s friend Crystal is having some friends over to her house to watch a movie
on Halloween night. The movie begins at midnight. Channa really wants to be with
her friends, but her parents do not want her out of the house so late. They fear that
she will get into trouble.

Channa’s position: Channa's parents' position:
Channa's interests: Channa’s parents’ interests:
Channa’s underlying needs: Channa's parents’ underlying needs:

Possible win-win solutions:

2. Alejandro and Jason are good friends who live near each other. Both of their houses
are only a few blocks from school. Alejandro usually rides his bicycle to school. That
way, he can sleep late and still get to school on time. He broke his foot a few months
ago, however, and his father had to drive him to school. During that time, he loaned
his bike to Jason so that he could ride it to school. Now that Alejandro’s foot is bet-
ter, he wants his bicycle back, but Jason won'’t give it to him. Jason says that when he
walks to school, the other kids tease him. If he rides the bike, they can’t do it.
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Alejandro’s position: Jason's position:
Alejandro’s interests: Jason’s interests:
Alejandro’s underlying needs: Jason's underlying needs:

Possible win-win solutions:

3. Sarah wants to get a job so that she can have more spending money. Her mother
does not want her to get a job because she thinks she should devote her energies to
her schoolwork.

Sarah's position: Sarah's mother's position:
Sarah's interests: Sarah's mother’s interests:
Sarah’s underlying needs: Sarah’s mother's underlying needs:

Possible win-win solutions:

4. The mayor wants to close the public library on weekdays because the town doesn’t
have the money to keep it open. It costs too much to pay the staff. Many parents of
young children, however, want it to stay open. They feel it 1s important for their kids
to have access to books during the day.

Parents’ position: Mayor's position:
Parents’ interests: Mayor's interests:
Parents’ underlying needs: Mayor's underlying needs:

Possible win-win solutions:
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Lesson 6.

STYLES OF CONFLICT RESOLUTION

Purposes:
To teach students that there are different styles of conflict resolution
To teach students that they need to choose the right conflict
resolution style for each conflict

Materials:
Conflict Styles Scripts (four copies), Conflict Styles Scenarios handout for each student,
signs for each conflict style

Time:
35 minutes

Note: Before you conduct this exercise, select three students and have them prepare to
act out the Conflict Styles Scripts in front of the class.

1. Ask students to brainstorm ideas in response to the question: “What are the ways—
not only the good ways—that people use to resolve conflicts?” Write these on the
board, placing the responses in columns according to whether they are passive,
aggressive, or collaborative. (Do not place the category headings on the board at this
point.) Possible responses include:

Passive Aggressive Collaborative

ignore it fight talk it out

walk away spread rumors mediate

run hurt them ask a teacher for help

give in spit think about their side
kick win-win solutions

pass notes about them

2. Place the category headings above the columns and explain that people approach the
resolution of conflicts in three general ways: passively, aggressively, or collaboratively.
When using the passive approach, people give in or withdraw from the conflict and
from those with whom they are in conflict. People usually forgo their immediate and
sometimes their long-term needs when they use the passive style. Key phrase: My
immediate needs are less important than your needs. When using the aggressive
approach, people take forceful action to deal with a conflict and with those with
whom they are in conflict. The aggressive approach usually means people try to meet
their immediate needs, even at the expense of the other party’s needs and often to
the detriment of their relationship. Key phrase: My immediate needs are more impor-
tant then your needs. In the collaborative approach, people seek first and foremost to
understand the party with whom they are in conflict. The collaborative approach
means that people try to meet their needs, but they also try to meet the needs of the
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other person. The collaborative approach leads to win-win resolutions. Key phrase:
Your needs and my needs are both important. '

Read the introduction to the Conflict Styles Scripts to students, and then ask the
previously selected students to act out the scripts in front of the group. After each
script, ask how students think the characters feel. Do they think the conflict is
resolved?

After students get a chance to react to the scripts informally, ask them which of the
three styles they are most comfortable with (or use most often). Explain that there is
no right or wrong answer. Hang the conflict style signs up at different corners in the
classroom and ask students to go and stand where they are most comfortable.

Ask students which style they think is best. Encourage friendly debate. Given the set-
ting, many people will say collaboration is the best. Then offer this scenario:

You are walking down an unfamiliar street at night. You are all alone. Suddenly,
you see the shadows of four large people across the road. They start to come over to
you saying that they want your hat.

Ask students to stand under the style that they think is best for this situation (passive).
After everyone gets to where they want to be, have them discuss why they chose
what they did. Now offer this senario:

You are walking and talking with a friend who has many personal problems. All of a
sudden, he walks out on the nearby railroad tracks and says he wants to end his life.
You see that a train will be coming in one minute.

Again tell students to stand under the style that they think is best for this situation
(aggressive). After everyone gets to where they want to be, have them discuss why
they chose what they did.

Explain that there is no one right way to resolve all conflicts. The best conflict
resolvers pick the style that is most appropriate for each conflict. Too often, however,
students use collaboration the least. Although collaboration is not always the best
style, schools—and the world—would be much better places to live and learn if we
collaborated more often.

Tell students that you want them to try each style. Divide them into groups of three
and hand out the Conflict Styles Scenarios to each student. (These directions are dif-
ficult so you will have to walk students through them.)

Have students count oft by three in each group so that each group hasa 1,2 2, and a
3. Direct students to read the scenarios one at a time and respond as the students in
the examples might. For Scenario A, student 1 uses the passive approach, student 2
uses the aggressive approach, and student 3 uses the collaborative approach. Group
members should help each other respond in the appropriate manner. For Scenario B,
the students switch styles. Student 2 is passive, 3 is aggressive, and 1 is collaborative.
Finally, for the last scenario, each student switches again: 3 is passive, 1 is aggressive,
and 2 is collaborative.
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11. When you are finished, have students come back into the large group. Ask them for
their comments about the exercise. How did they like trying a new style? Review
that there are different styles of conflict resolution and that it is best to choose a style
to suit each conflict. Explain that for most people, collaboration is the hardest one,
because it requires the most skill and patience. Advise students that they will learn
and practice some of these skills in the remaining lessons.

POSSIBLE RESPONSES FOR
CONFLICT STYLES SCENARIOS

Scenario A: An acquaintance of yours is always borrowing your Spanish book and
not returning it. Last night when you were about to study for a test, your book was
not in your book bag. You think your acquaintance probably took it and forgot to
put it back.

Student 1 Passive: “Hey, how did you like my Spanish book? Is it helping
you?”

Student 2 Aggressive: “You jerk! You stole my book and I couldn’t study for
my test!”

Student 3 Collaborative: “Last night I couldn’t find my Spanish book and [

was really upset. [ know you sometimes borrow it. Do you know
where it is?”

Scenario B: A student on your team is making rude comments about a friend of yours.
It is beginning to bother you, although no one else on the team has said anything.

Student 2 Passive: Leaves the room whenever the person is making the rude
comments.
Student 3 Aggressive: “Hey, stop calling my friend names or my fist will have

12?

to keep your mouth shut

Student 1 Collaborative: “Could you stop calling my friend names? It really is
starting to bother me. Why are you doing it? Are you upset with
him about something?”

Scenario C: One of your best friends is always late. This morning you planned to
meet her on the way to school, and you had to wait an extra fifteen minutes before
she showed up. This made you mad.

Student 3 Passive: “I am glad you made it. I was worried about you.”

Student 1 Aggressive: “You are always late. I wish you would think about
someone else besides yourself”’

Student 2 Collaborative: “I am really upset that I had to wait for you. Did
anything happen this morning? Is there a reason why you seem to be
late so often? I'd like to work this out so I don’ have to wait for you

like this.”
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Conflict Styles Scripts

Background
John and Maria are close friends, but not boyfriend and girlfriend. Maria often tells
John things about her personal life, including stories about what happens when she
spends time with other boys in the school.
Maria is mad at John because she told him something about a boy named Will, and
John went and told other people. Last night, Will called Maria and was very upset. Will
said that he never wanted to speak with Maria again.

A. Passive
Maria gets to history class early and her friend Adam is there.

Maria: Boy, am I mad. John went and told everyone what I told him about Will. I can’t
believe he did that! Now Will won'’t speak to me.

Adam: Have you spoken to John about this?

Maria: A lot of good that would do!

Just then John comes into class.

John: How’s it going?

Maria: (just looks away)

John: What’s the matter?

Maria: Nothing.

John: Okay. (He rolls his eyes, shrugs, and goes to his seat.)

B. Aggressive
When John comes into history class, Maria confronts him.

Maria: John, are you stupid! Are you trying to ruin my relationship with Will? Why did
you tell Will what I told you? I can’t believe you can be so dense.

John: Hey, I didn’t tell Will anything. You are crazy! I don’t need you coming up to me
and acting like a jerk.

C. Collaborative
When John comes into history class, Maria asks him if he can step outside to talk for a

minute.

Maria: Hey, John. Can you step outside of class and talk to me for a minute?

John: Yeah, sure. (They move outside.)

Maria: John, Will called me up last night and told me he didn’t want to speak to me
anymore. He said everybody knows what happened last week. You are one of the
only people that I told. Did you tell anyone?
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John: Well, I don’t know.
Maria: What do you mean, “you don’t know?”

John: Well. . . .. I might have mentioned it to Tiara. But I assumed you had already told
her. You tell her everything.

Maria: Oh, no. Tiara can’t keep a secret. Now what am I going to do? [ am really

upset with you, but I can’t talk now. I've got to find her . . . (runs off to find Tiara).
John: (calling after her) Hey, I'm sorry.
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Conflict Styles Scenarios

Passive: “My immediate needs are less important than your needs.”

When you take the passive approach you withdraw from the people in conflict. You

forgo your immediate and sometimes your long-term needs.

You ignore or avoid the person or the subject, run away, pretend the problem doesn’t
exist, give in.

Aggressive: “My immediate needs are more important than your needs.”

When you take the aggressive approach you take forceful action to deal with a conflict
and with the people in conflict. You try to meet your immediate needs, often at the
expense of the other party’s needs and often to the detriment of your relationship with
him or her.

You fight, take charge, dominate, control.

Collaborative: “Your needs and my needs are both important.”

When you take the collaborative approach you first and foremost try to understand the
other party. Then you attempt to meet his or her needs as well as your own.

You talk, work together, communicate, get help, go to a mediator.

Scenario A:

An acquaintance of yours is always borrowing your Spanish book and not returning it.
Last night when you were about to study for a test, your book was not in your book bag.
You think your acquaintance probably took it and forgot to put it back.

Scenario B:

A student on your team is making rude comments about a friend of yours. It is begin-
ning to bother you, although no one else on the team has said anything.

Scenario C:
One of your best friends is always late. This morning you planned to meet her on the

way to school, and you had to wait an extra fifteen minutes before she showed up. This
made you mad.
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Lesson 7.

THE PROS AND CONS OF FIGHTING

Purpose:
To teach students that fighting and violence are usually not
effective approaches to conflict resolution

Materials:
Newsprint and markers

Time:
20 minutes

Ask students which of the three conflict resolution styles—passive, aggressive, collab-
orative—they think is most popular among their peers. Their response will often be
aggressive.

Invite students to look at the pros and cons of fighting and aggression. Put the word
Fighting in the middle of the board, with a + on one side and a - on the other.

Ask students to brainstorm first the positives of fighting, and then the negatives.
Write their responses on the board. Responses might include:

Fighting
Positive + Negative -
Get a good reputation for being tough Get hurt
Won'’t get picked on anymore Get killed
Release energy Get a bad reputation
Get rid of aggressive feelings Look stupid
End the conflict Get suspended

Parents are mad

Police get involved

Miss school

Won't end the conflict
Could spread to bigger fight
Have to go to hospital

Be sure not to judge students’ positive ideas about fighting immediately. Young peo-
ple are used to hearing adults put down fighting, and they will turn off if you do that
right away. Guide students to think for themselves and reach their own conclusions.
Point out what hopefully will be obvious: that there appear to be many more nega-
tives to fighting than positives. Though it may be important when we are in a con-
flict to express ourselves and try to get what we want, does fighting seem like a very
effective way to do this?
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6. Three other points can be made about fighting:

® Fighting is usually positive only if you win.

® Even if you do win, often fighting does not end the conflict. The loser wants to
get revenge and so the winner has to “watch their back.” The loser might even get
his or her friends involved.

= Some people think “I want to take matters into my own hands. I don’t need other
people involved. I am going to fight him or her.” But fighting almost always leads
other people—teachers, principals, parents, police—to become involved.

7. Engage students in a general discussion about fighting. Why do they think it is so
popular among their peers? Do they see fighting as a problem at school? Is it easier to
fight than to talk things out? Do many of their peers avoid conflicts, but they just
don’t hear about those conflicts?

8. Conclude by asking students if they have learned anything by looking at fighting in
this way. Has it changed or challenged their ideas at all? Will they be as quick to fight
in the future?
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Lesson 8.
CONFLICT ESCALATION"

Purpose:
To teach students that the level of tension in a conflict increases and

decreases according to how people communicate with each other

Materials:
Escalation Dialogue: The Messy Apartment, newsprint and markers

Time:
20 minutes

Note: Before you conduct this exercise, select two students and have them prepare to
read the Escalation Dialogue: The Messy Apartment.

1. Review the styles of conflict from a previous lesson. Explain that the most important
skills involved in conflict resolution, and especially collaboration, are communication
skills. These skills enable people to relate to one another eftectively. It is very hard to
communicate effectively with someone when you are in conflict with him or her.
And if you do it poorly, it can increase the tension and make your conflict worse.
Let’s look at an example.

2. Ask the two students to act out the Escalation Dialogue: The Messy Apartment.

3. Afterward, ask students if they think Jean and Sam’s conflict was more resolved or less
resolved after their discussion. Why?

4. Draw a picture of stairs on the board. Explain that the picture represents the level of ten-
sion in Jean and Sam’s conflict. The level of tension went up in their conflict, and so these
stairs also go up. When the level of tension rises in a conflict, this is called escalation.

5. Ask students, “What did Jean or Sam do or say that made the conflict escalate? What
raised the tension in their conflict?” You might have to read the story again. List their
responses on the escalator. They might include:

didn’t listen

interrupted

brought up
“mother”

called names

(also threatened, judged, blamed, and so on)

* This lesson is based on the work of William Kreidler.
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6. Ask how students in your school tend to escalate conflicts. Students may say: by get-
ting friends involved, bringing up mother, ignoring someone, spreading rumors.

7. Starting from the top edge of the escalation diagram, draw the escalator going down.
Explain that effective communication can make the escalator go down—it can “de-
escalate” a conflict and make tension decrease. Ask students, “What could Jean or
Sam have done to make the escalator go down?” Students might say:

don’t be mean

apologize

try to understand

listen well

(also be silent, don’t interrupt, don’t blame, ask each other what they want, acknowledge their own
and each other’s feelings, and so on)

8. Write Fouls on top of a piece of newsprint. Explain that just as athletes are prohibited
from doing certain things in sporting events, there are things that can and should be
prohibited from constructive communication. Ask students to call out anything from
the list they just generated that they would like to ban from the way they speak to
each other. When someone calls something out, check with the rest of the group to
see if everyone is willing to try not to do that. If all agree, write it on the foul sheet.
Leave the Fouls up whenever you meet and encourage students to watch for fouls in
communication.

9. Review the lesson. Ask students to think of one thing that they can do to de-escalate
the next conflict that they become involved in.
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Escalation Dialogue:
The Messy Apartment

Jean and Sam are college roommates. It is Sunday morning, and they are
encountering each other for the first time in days.

Jean (enters the room, yelling): Do you know what you have done? I can’t believe that
- you've done it again!

Sam: What do you mean “done it again?” Done what?
Jean: You have no idea?

Sam: No. I have no idea. You're always accusing me of doing something. Why don’t you
stop whining and tell me what the problem is.

Jean: You've left the apartment looking like a garbage dump, and I have a date
coming over here in an hour. Now I have to clean up your mess again! How many
times have . . ..

Sam: Hey, back off, Jean. I did clean up a little yesterday, but I have been working ten
hours a day to get this paper done. Sometimes you have to give a little. I didn’t know
you were having someone over. And besides, this place can’t always be like your
mother’s house. Both of us live here . . . you still aren’t used to that.

Jean: You are the one who needs to get used to it. Don’t you realize that I might want to
cook something, or have friends over, or whatever? Roommates are supposed to

respect each other’s needs. But your stuft is everywhere. You can’t be so lazy . . . .

Sam: What, like as lazy as you!? When is the last time you got to class on time? You are
the only person I know who can sleep for an entire day. Now, that is lazy!

Jean: Hey. You know that I am working nights now. And stop changing the subject. The
problem is, you live like a pig!

Sam: Relax or this “pig” won’t give you the rent next month!
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Lesson 9.

I MESSAGES: SPEAKING TO PROMOTE
COLLABORATION

Purpose:
To teach students how to express their needs in a way that invites
collaboration and does not make the other person defensive

Materials:
I Message formula written on newsprint, I Message Scripts for each student,
I Message Worksheet for each student, newsprint and markers

Time:
35 minutes

1. Explain that students are now going to learn one way to express their needs to some-
one without making a contflict escalate. This method encourages the other person to
really listen to what the student needs. This technique is called an I Message.

2. Select two students to read the I Message Scripts. Have them read the first script.
After they are finished, ask students: “How do you think Emerson feels? How do
you think Ngoc feels? Do you think their conflict is closer to being resolved after
their discussion? Why or why not?”

3. Have the same students read the second script. Ask the same questions: “How do
you think Emerson feels? How do you think Ngoc feels? Do you think their conflict
is closer to being resolved after their discussion? Why or why not?”

4. Ask students what differences they noticed between the two skits in the way the
characters spoke to each other, in their body language, in their tone of voice, in the
words and expressions that they used.

5. Write You and I on the board. Explain that one of the major difterences between the
two scripts is that in the first one, the characters used many “You Messages.” In the
second one, they used many “I Messages.” Hand out the scripts to each student.

You Messages blame the other person. This makes them feel attacked, and as a resul,
they often counterattack when they get their chance to speak. The conflict escalates
(goes up the escalator), and the parties are left feeling angry and hurt. They might even
want to fight.

I Messages, on the other hand, express the speaker’s needs and feelings without attack-
ing. Although it can still be uncomfortable to hear an I Message, the listener doesn’t feel
as defensive. As a result, the listener can say how he or she feels in response. I Messages
can make it easier for people to work together—to collaborate—to solve a conflict.

Note: With younger students, you might read the stories over again and have them
raise their hands or make an X on the board every time they hear either a you or an L.
(There are sixteen you’s and four I's in script 1; three you’s and fourteen I's in 2.)
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6. Have students pick out one inflammatory You Message and one I Message from the
scripts. Write them on the board. Ask students how they would feel if someone said
these things to them. Which would make them defensive and aggressive and which
would make them want to collaborate to work out the conflict?

7. Write the I Message formula on the board:

A Tfeelooie. (state a feeling)
B. When you............... (state the behavior of the other person)
C. Because................ (state the effect that behavior has upon you)

Explain the formula to students. Stress that even with the formula, it is easy to make
the mistake of turning an I Message back into a You Message.

A. | feel . .. (state a feeling)

This is where students say how they are feeling. It is very important that they
respond with a feeling (sad, frustrated, happy, lonely, frightened, jealous, excited,
hurt, angry) and not a thought. When people add the words like or that after the “I
feel” (“I feel like you were wrong to . . . 7; “I feel that friends should not . . ), itis a
sign that they are expressing a thought rather than a feeling.

B. When you . . . (state the behavior of the other person)
Students should state specifically what the other person has done, not their interpre-
tation of the person’s behavior. (. . . when you took my hat while I was talking to

Leslie,” rather than *“. . . when you embarrassed me in front of Leslie,” or worse, “. . .
when you acted like a jerk in front of Leslie”)

C. Because . . . (state the effect that the behavior has upon you)

Students should state the specific effect that the other person’s behavior has had upon
them. (“I felt mad when you took my hat while I was talking to Leslie, because our
conversation stopped and I don’t know when I will get a chance to speak with her like that
again.) It is easy to turn the I Message back into a You Message at this point. (“I felt
mad when you took my hat while I was talking to Leslie, because you don’t know how
to act in front of girls.)

Be sure to explain that the formula is just a guide to teach students how to speak in I
Messages. Once they become comfortable with them, they don’t have to follow the
formula exactly; they can make I Messages in their own way.

8. Divide the group into pairs and hand out the I Message Worksheet. Have students
help each other fill in an I Message for each example.

9. Come back together in a group and go over the worksheet. More than one student
can give their I Messages for each example. Here are some sample responses:

® Your teacher is always calling on you to answer questions. She never seems to call on
anyone else as much as she calls on you.

| feel embarrassed
When you call on me a lot
Because the other kids might think I am the “teacher’s pet”
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= This kid you know in school told you that one of your best friends is spreading rumors
about you. You see your best friend in the hall.

| feel ' hurt
When you spread rumors about me
Because it makes me feel like I can’t trust you anymore

® Your sister is always watching what she wants on the television. Today, she came into
the room while you were watching something, and she turned the channel without

asking you.
| feel angry
When you change the channel without asking me
Because I miss the show that I want to watch

® Your mother got you exactly what you wanted for your birthday.

| feel loved
When you get me what I want for my birthday
Because it shows me that you listen to me

10. Ask for students’ impressions of I Messages. Do they think they might help in a con-
flict? What was difficult about making them? Is there anyone in their lives right now
to whom they would like to give an I Message?

11. End the lesson by explaining that there are no guarantees with I Messages. People
still might not do what you want them to do, even when you use I Messages. But
because they open the way for collaboration, they can help you resolve conflicts
more effectively.

To extend the lesson:

Divide the group into two lines facing one another (sometimes referred to as “hassle
lines”). The people in one line are the A’s, those in the other are the B’s. Provide stu-
dents with a scenario that they can act out twice: once using You Messages, and once
using I Messages. Ask students to freeze in the middle of each enactment and have
them observe their body language, facial expressions, proximity to each other, and so
on. Make up your own scenarios, or use the following examples:

= Person B just learned that person A wrote something negative about him or her

on the bathroom wall.
® Person B was playing with his or her food and spilled soda all over person A’s lap.
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| Message Scripts

Background

Emerson was talking to a girl named Leslie in a crowd of people. All of a sudden,

Ngoc* came up and grabbed his hat as a joke. They meet up again twenty minutes later

in their next class.

Script 1

Emerson:

Ngoc:

Script 2

Emerson:

Ngoc:

Where do you come off acting like that, man? What are you, stupid?

I was talking to Leslie, and then you have to come up and grab my hat.
I had been trying to talk with her this whole year. You blew it for me.
Don’t you have eyes? It’s no wonder you don’t have a girlfriend: you
don’t know anything about women! I wish you would just stay out of
my business.

What is your problem? I was just fooling around. You take things too
seriously. You expect the world to stop when you are talking to some
girl. If you were more relaxed about things, maybe she would like you
better. You are the one that went crazy in front of her! Maybe that will
teach you a lesson!

Hey, Ngoc. I feel really angry by what happened before. I have been try-
ing to speak with Leslie for the whole year, and today, when [ finally get

her attention, you took my hat, and it distracted me. Now I'm afraid that
she might think I am a fool. I need you to back me up in those situations.

Oh, I didn’t realize. I'm sorry if I messed up. I was just playing around,
like always. Sometimes I need to think about what I am doing more. I
won’t do it again, Emerson. s there anything I can do to help you talk to

her again?

*pronounced “knock”
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I Message Worksheet

Formula
I feel (state your emotion)
When you (state the specific behavior)
Because (state the effect the behavior has on your life)

Complete the following examples:

1. Your teacher is always calling on you to answer questions. She never seems to call on
anyone else as much as she calls on you.

[ feel

When you

Because

2. This kid you know in school told you that one of your best friends is spreading
rumors about you. You see your friend in the hall.

I feel

When you

Because

3. Your sister is always watching what she wants on the television. Today she came into
the room while you were watching something, and she turned the channel without

asking you.

1 feel

When you

Because

4. Your mother got you exactly what you wanted for your birthday.

| feel

When you

Because
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Lesson 10.

ACTIVE LISTENING 1I:
LISTENING TO PROMOTE COLLABORATION

Purpose:
To teach students to listen in a way that encourages and supports
the speaker and that invites collaboration

Materials:
Active Listening Goals on newsprint, newsprint and markers

Time:
20 minutes

Review I Messages and explain that communication is a “two-way street.” In addi-
tion to expressing our own needs, we need to be able to listen to the other person’s
needs. Only in this way can we collaborate in resolving our conflicts. People often
think of listening as a passive activity. The listener sits back and lets the words of the
other person come to him or her. But active listening is very different. In active listen-
ing the listener uses all his or her available attention and energy to accomplish two
goals. Write the goals on newsprint:

a. To truly understand what the speaker is communicating.
b. To make the speaker feel understood.

Explain that to listen actively, try to stand in the speaker’s shoes and feel how he or
she might feel. Do not give opinions, or judge the other person’s actions, unless
asked to do so.

Tell the students that you would like to demonstrate active listening for them. Ask for
a volunteer to come up and talk to you so that you can demonstrate. (Choose some-
one who can talk comfortably in front of the group.) Have that student sit across
from you. Provide him or her with an easy (i.e., not very revealing) topic to talk
about: what they did over the weekend, the best thing they did last summer, what
they want life to be like in ten years, and so on.

Ask the student to begin talking. As he or she is talking, demonstrate poor listening
skills: look away, fidget, interrupt, talk about yourself, slouch in your chair, say hello
to others, and so on.

After two minutes, stop and ask students what they observed. They will point out all
the things you did incorrectly. Then ask students what one should do when actively
listening, and list these on the board. Some possibilities include:

make eye contact (if culturally appropriate), say “uh-huh” or “yes,”
summarize/paraphrase, encourage other person to speak, sit up straight,
ask questions, sit in an open posture, smile, nod your head, don’t judge speaker
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10.

11.

12.

13.

14.

15.

Divide the students into pairs. Have them decide who is going to speak first and who is
going to listen. Assign an easy topic to speakers about which they will have a good deal
to say. (One example is what students would do if they won ten million dollars.) Ask
the speakers to speak, and ask the listeners to listen poorly until you tell them to stop.
Stop the students after one minute. Ask the speakers how it felt to be listened to in
that way. Did they want to continue talking? Do people ever listen to them that way
in real life? Do teachers, friends, parents, or siblings listen like this sometimes? Have
them share a few examples.

Have the students try it again, with the same person speaking about the same topic,
but this time ask the listeners to listen actively.

Stop the students after a few minutes and ask for their impressions. How did it feel to
be listened to in this way? Did they want to continue talking? Stress that being lis-
tened to creates an almost palpable feeling in the speaker; he or she feels connected
to the listener and wants to continue talking. Active listening is a simple but wonder-
ful gift that we can give to someone else.

Next, write the word Summarizing on the board. Ask students what summarizing
means (repeating things back in a shorter or condensed form). Tell students that you
are now going to relate a short story about your life. When you are finished, you are
going to ask a few volunteers to summarize. Tell students a story, ideally a real inci-
dent from your life that you have some feelings about. For example:

This morning I got up and let my dog out in the backyard like I always do before I
leave for school. When I went to call her in, however, she wasn’t there. I was late for
school, and so I began running around my block, looking in other people’s yards for
my dog. Her name, by the way, is Lucy. I was calling her, and it was so early—I
have to leave my house at 5:30 A.M. to get to school on time—that I was afraid 1
would wake people up. I didn’t see her anywhere. Finally, I went back to my house,
and she was sitting right on the steps waiting for me! I don’t know what I would
have done if she wasn’t there.

Ask for volunteers to summarize your story. Make the point that they don’t have to
say everything in the summary, only the important points.

Have the students go back into their pairs and switch roles. The speakers are now lis-
teners, and the listeners are now speakers. Repeat step 6 first. The speakers talk about
the same topic, and the listeners listen poorly.

After briefly discussing the poor example, ask the pairs to do it one more time, but
this time using active listening. In addition, tell the listeners that after a few minutes,
you are going to ask them to summarize to the speakers what they said.

After two to three minutes of listening, ask the listeners to summarize back to the
speakers. Give them a minute or so to do this. Then ask how it felt (to the speaker
and to the listener) to summarize. What was difficult about summarizing? What was
easy about 1it?

Review the lesson. Ask the students to relate one thing that they learned about lis-
tening. Explain that as with I Messages, sometimes active listening can feel forced
and unnatural at first. But with practice, active listening will become more comfort-
able. Encourage students to try it whenever possible.
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Lesson 11.

ACTIVE LISTENING Il: LISTENING FOR FEELINGS

Purpose:
To teach students to listen to peoples’ feelings as well as to
the content of what they say

Materials:
Newsprint and markers

Time:
25 minutes

Review the basics of active listening. Then explain that there is another important
aspect of listening: listening for feelings. Make these points:

= Everybody has feelings. Every person in the world is feeling something at all
times. In fact, each student in the room is feeling something, or perhaps many
things, right now: excitement, sadness, boredom, loneliness, calmness, anger,
interest.

® There isn't a right or wrong way to feel. We cannot say that there is a “right” way
to feel about anything. Everyone is different, and we have our own, unique reac-
tions to things.

= When people know how you feel, it helps them understand you better. When I
know how you feel, I am better able to understand why you behave a certain way.
I can say, “Oh, you are upset about doing poorly on your test; that is probably
why you just walked out of class and didn’t say good-bye to me.”

m People rarely say how they are feeling directly. It is uncommon for people to
walk up to one another and say: “I feel sad today,” or “I am really enthusiastic
right now!” If we want to know how someone is feeling, most of the time we
either have to guess, or we have to ask them.

Although people usually don’t say directly how they are feeling, they often tell us in
indirect ways. Ask students how they can tell the way someone is feeling. List
answers on the board. Possible responses include:

facial expression, tone of voice, body language, what they say,

the way they dress, how they behave, what they don’t say, the words
they use, when they are silent
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3. Explain that students are now going to practice guessing how people are feeling. This
is part of listening for feelings, and it is something they can do whenever they are
actively listening to someone. First, have students brainstorm a list of at least twenty-
five feelings and put the list on the board:

mad, jealous, happy, frightened, proud, depressed, lonely, in love, ecstatic,
angry, furious, hurt, bored, irritated, anxious, upset, goofy, excited, stressed out,
disappointed, confused, appreciated, frustrated, guilty, rejected, content

4. Explain that when listening for feelings, be careful not to appear to be telling people
how they feel. When you tell people how they feel, they can become defensive and
less trusting. It is better to guess how people feel in the form of a question. “Are you
feeling confused?” is better than “You are confused.”

5. Divide students into groups of four. One at a time, each student should pick one of
the feelings from the board and act it out. They can talk, but they should not say the
feelings directly (“I can’t believe that someone who calls themselves my friend would
be so mean to me!”). The person to each actor’s right tries to guess the feeling. Each
group should go around the circle twice, so that everyone can act out and guess two
teelings.

6. Finally, tell students you are now going to put all that they have learned about active
listening together. Review the basics of active listening (eye contact, open posture,
don’t interrupt, nod your head, summarize, and so on). Then divide the groups of
four into groups of only two. Students should decide who is person A and who is
person B in their groups. _

7. Explain the following process. Person A will talk for three minutes. Then person B
will summarize what person A said for two minutes. Then person A will tell person
B how accurate his or her summary was and correct any misunderstandings. Finally,
person B will summarize one last time. Ask students to do the best active listening
that they can. To make the exercise more realistic and full of feeling, assign a personal
topic for the speakers to discuss. An excellent topic for students to discuss is their
relationships with their parents, but this should only be used if you have developed
an appropriate level of trust and safety in the group. Alternative topiés include rela-
tionships with siblings or what it is like to be an only child, experience in school so
far this year, or opinions about controversial topics like gun control, euthanasia, and
school-specific issues. (See step 7a below.)

7a. In a different approach, divide students into two groups according to their difference
of opinion about an issue of importance to them. (There should/should not be metal
detectors in school; there should/should not be grades in school; there
should/should not be school over the summer.) Then have them do step 7 again.
This tests their ability to listen and summarize without giving their own opinions. At
the end of the exercise, ask students if doing this changed their opinions about the
issue. If so, why?
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After students do this process once, ask for their impressions: Was it hard to do? Were
they able to identify the feelings? How did the speaker feel to be listened to in this
way? Then have the students switch roles and do the exercise again.

Conclude by asking students to thank their partners for speaking so honestly with
them. Ask students how they think they might use this process at home and in
school. Is there anyone whom they wish would listen to them like this? Is there any-
one whom they want to try to listen to like this? A few students can share examples.
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Lesson 12.

THE SIX BASIC STEPS OF CONFLICT RESOLUTION

Purpose:
To teach students a process they can use to resolve their own
conflicts inside and outside of the classroom

Materials:
Poster with the Conflict Resolution Steps on it, a Conflict Solver Worksheet for
each student, Contflict Solver Role-Plays for each student

Time:

25 minutes

1. Introduce the conflict solver process that students can use to resolve their own con-
flicts. The process builds upon what students have learned thus far and requires that
they apply their new skills and knowledge. Go over each stage of the process:

1. Agree to solve the conflict.

Students should ask the person they are in conflict with if he or she wants to solve it.
The process will only work if both students want to solve the conflict. If they agree, students
should get a Conflict Solver Worksheet.

2. Explain the conflict.

One at a time, students use I Messages and explain their concerns to each other.
When one student is finished speaking, the other summarizes the story as best he or
she can. (If there is a problem deciding who goes first, start with the person whose
birthday comes first in the calendar year.) After both students are finished, they
should find each other’s interests and underlying needs and write them on the
Contlict Solver sheet.

3. Brainstorm possible solutions.

Either one at a time, or together if possible, students brainstorm as many solutions to
the problem as they can come up with. They should write the potential solutions on
the Conlflict Solver sheet. Students should not judge solutions at this point.

4. Choose a solution.

Together, students should discuss the positives and the negatives of each possible solu-
tion. After they have done this, they should choose the best one (or try to come up
with some better ones). It is also helpful to choose a time in the next few days when
they will evaluate how well the solution is working.

5. Do the solution.
Students implement the solution that they choose.
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6. Evaluate the solution.

Students meet and talk about whether the solution is working and if they are both
satisfied. If it is, then they have truly solved the conflict. If it is not, then they should
go back to step 1 and start again.

Stress these three rules for the process:

® Students have to follow the class contract created in Lesson 1 when they are solv-
ing conflicts (no put-downs, interrupting, and so on).

® Students should not try this when they are really angry. They should wait until
they have calmed down.

= [t is okay to ask for help whenever they need it. (This is what mediators do)

After you have discussed this process, you will want students to practice it. There are
two options for this:

Option One: If there are students who have conflicts with each other in the room,
ask them (in private) whether they would be willing to use the process in front of the
group. If they are, the rest of the group observes and helps them.

Option Two: Have students divide into groups of four. Two students act the part

of one person in conflict, and the other two act the part of the second person.
Students can either:

a. Make up a conflict together.

b. Use a conflict from one of their lives. The student with the conflict explains the
situation to the group members. Then, if possible, the student with the conflict
acts the part of the other party.

c. Use one of the role-plays on the Conflict Solver Role-Play handout. (Students
should only see their characters’ descriptions, not both characters’ descriptions.)

If you have time, you can do both option one and option two.

Ask students what the hardest part about doing this was. Do they think this will
work for their own conflicts? What will get in the way? How can they overcome
those obstacles?

Make it clear to students that as with all of this work, it helps to follow the steps
exactly at first. Later, they can be more flexible.

Tell students that what mediators do is help people go through the conflict resolution
process when they can’t do it on their own.

To extend the lesson:

Have four students act out one of the case transcripts in this book in front of
the class.
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Conflict Solver Worksheet

Six Steps to Conflict Resolution

1. Agree to solve the conflict. Ask the other person if he or she wants to solve the
problem with you. It will only work if you both want to solve the conflict.

2. Explain the conflict. First one person tells his or her story using I Messages, and the other
person summarizes. Then the second person tells his or her story using I Messages,
and the first person summarizes. After you both have spoken, try to write all of your
positions, interests, and underlying needs on this worksheet.

3. Brainstorm possible solutions. Brainstorm together as many solutions to the conflict
as you can come up with and write them on this worksheet. Do not judge solutions at
this point.

4. Choose a solution. Together, discuss the positives and the negatives of each possible
solution. Then choose the best one—or try to come up with a better solution. Also
establish a time during the next few days to meet and talk about whether the solution
is working.

5. Do the solution. Try out the solution that you think is best.

6. Evaluate the solution. Meet to talk about whether the solution is working in a way
that you both like. If it is, congratulate yourselves! If it is not, then go back to step 1
and start again. If you can’t find a solution no matter how hard you try, then ask the
teacher or a peer mediator for help.

Remember:

= Follow the class contract (no put-downs, interruptions, and so on).

® Do not do this when you are very angry at the other person or he or she is angry at
you; wait until affer you have calmed down a little.

= [t is okay to ask for help.

Person 1’s position: Person 2’s position:
Person 17 interests: Person 2 interests:
Person 1’s underlying needs: Person 2’5 underlying needs:

Possible win-win solutions:
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Conflict Solver Role-Plays

Note: The students who are acting in these role-plays should only see their own charac-
ters’ descriptions, not both descriptions. Also, they should not read these when they are
acting in the role-play. Instead, they should use them as a guide. Students should play the

characters in their own ways and using their own words.

From Students Resolving Conflict: Peer Mediation in Schools, published by GoodYearBooks. Copyright © 1995 Richard Cohen.



TWELVE CONFLICT RESOLUTION LESSONS

Role-Play 1
Ruth Yamamoto

I have been friends with Suzie on and oft for many years. Lately things have not been
very good between us. [ haven'’t talked to her for over two months. I used to really like
her, though.

Recently my friends have been saying that Suzie and my boyfriend, Carey, have been
spending a lot of time together. My friends say that they see them walking to school
together, eating lunch together, and things like that. I don’t eat lunch at the same time as
Carey.

I tried to talk with Carey about this but he denies that anything is going on between
Suzie and him. He says they are just friends.

Today between classes I saw Suzie and Carey talking in the halls. They didn’t see me
and so I spied on them for a few minutes until they parted. Then I went up to Suzie. I
was really mad and I started yelling at her. People started to crowd around and I started to
feel embarrassed, so I went to class.

[ want her to back off and leave Carey alone. I don’t think I could ever be her friend
again.
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Role-Play 1
Suzie Blake

I have been friends with Ruth on and off for many years. Lately things have not been
very good between us, and I haven’t talked to her for over two months. I used to really
like her, though.

Recently I have been spending a lot of time with this guy Carey. He is going steady
with Ruth, and I like him too, but only as a friend. That is the main reason why I
haven’t been spending time with Ruth lately; [ didn’t want to upset her.

Carey once said that he likes me more than Ruth. He said that I am more fun to be
with. But I have told him that I just want to be friends.

Today Ruth came up to me in the halls and suddenly started yelling at me. She was
really mad and accused me of “stealing” Carey. I was shocked and didn’t really know
what to say. When the bell rang for class, she just left.
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Role-Play 2
Willie James

I am not very good at sports, but I like to play anyway. I am usually one of the last
ones picked for teams, and sometimes the other guys tease me.

Paul is one of my friends. He is better at sports than me. We are in many of the same
classes and we joke around a lot.

I got new sneakers recently. Yesterday when [ was playing football, this guy Ashok
stepped on them. I got really mad at first, but I realized it was a mistake and Ashok said
that he was sorry.

Soon, however, the rest of the guys started stepping on my sneakers and laughing and
saying “Ooops!” I didn’t know what to do. I was mad but [ was also scared. I was espe-
cially mad at Paul, because he was doing it too! My sneakers are now all full of mud.
Later when I was in science class, Paul stepped out of the room for a minute. I took his
pen off of his desk—it is a fancy pen with different inks—and stepped on it and crushed
it. “Ooops!” ‘

When Paul came back to class and saw that his pen was busted, he had a fit. This guy
Glenn pointed out that I did it. (He must have seen.) Now Paul is threatening me. He
said he would get me.
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Role-Play 2
Paul Shapiro

Willie and I are friends. We are in many of the same classes together and we joke
around a lot. He is not very good at sports, and some of the other guys tease him, but I
like him.

I stepped out of science class today for a minute. When I got back, my pen was
busted. I really liked this pen because I like to draw and the pen has four different
colored inks in it. It looked like someone had stepped on it. I got really mad. Glenn,
another kid in class, said that Willie did it. I was so angry that I just went over and
started threatening Willie.

Earlier today everyone was stepping on Willie’s new sneakers during recess. I did it
also, but I don’t know why. I felt badly afterwards. This may be why Willie was angry
with me.

He shouldn’t have busted my pen, though. [ am so angry. He should buy me a new
one. It cost about twenty dollars. It was a gift from my aunt.
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Program Forms

The following forms are those most commonly used by peer mediation programs.

Feel free to modify them to meet your needs.
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Implementation Timeline

Use this timeline as an implementation reference. As the timeline illustrates, implement-

ing a peer mediation program successfully often requires many months of planning. Phase

I: Securing Support and Program Development, for example, can take place during the

school year prior to the year in which you implement the mediation program.

Bear in mind that this is only a guide; schools implement peer mediation programs in

various ways. Some schools choose coordinators as soon as they discover this idea, while

others wait until after the staff has been trained to select a coordinator. Because all pro-

gram initiators face unique circumstances, the implementation process looks different in

every school.

Phase I: Securing Support and Program Development
Approach the school administration to gauge interest
Administer Needs Assessment Questionnaire for Teachers
Present peer mediation concept at a staff meeting

Present peer mediation to groups of students

Form an advisory committee

Meet with advisory committee and determine preliminary
program design and funding needs

Begin discussions with potential training sources

Secure necessary funding through grant writing, the school
department, state agencies, local business, etc.

Hold regular meetings with advisory committee to formulate
policies re: confidentiality, voluntariness, issues that are
appropriate for mediation, training, scheduling, curricular
components, and program evaluation

Phase 11 begins after minimum _funding is secured.
Phase II: Program Implementation

A. Pretraining

Select a peer mediation coordinator

Conduct optional staff training

Decide upon dates for student training (with approval of
administration and teachers)

Seek nominations for trainees

Organize training logistics (site, transportation, food, press)

Interview nominees

Select trainees

Inform trainees (as well as their parents and teachers) of their selection
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B. Training
Provide training for training assistants (optional) Week 7
Develop master schedule of mediators” availability Weeks 7-10
Train student mediators Weeks 8-9
Have student mediators get permission from their teachers to

mediate during class Week 10
Begin outreach campaign to student body using the mediators Weeks 10-11
C. Casework and Program Maintenance
Mediate cases Weeks 10+
Follow up on cases Weeks 10+
Continue outreach and promotion ° Weeks 10+
Maintain case records Weeks 10+
Conduct regular meetings with mediators Weeks 11+
Continue ongoing program design Weeks 12+
Conduct evaluation of program Final two months of year
Plan for the following year Final two months of year
Plan possible outreach and expansion of

program into other schools within your system Final two months of year
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Needs Assessment Questionnaire
for Teachers

Dear Teachers:

We are considering implementing a school-based peer mediation program similar to
the one described in the attached brochure. The mediation program will train students
and a small group of teachers to help their peers resolve interpersonal conflicts. School
mediation programs appear to be responsible for reducing suspension rates, improving
school climates, and increasing student self-esteem in thousands of schools across the
country.

We need your input and advice. Please fill out this brief, confidential questionnaire
and return it to by . Thank you.

1. How much class time do you spend dealing with conflicts between students?
A. Less than 10 percent C. 25 to 50 percent
B. 10 to 25 percent D. More than 50 percent

2. How do you usually deal with conflicts between students?

A. Refer to department head E. Act as a mediator between students
B. Refer to principal E Give detention
C. Ignore them G. Other:

D. Let students work it out themselves

3. How effective are the methods you currently use to resolve conflicts between stu-

dents, especially in terms of preventing the reoccurrence of conflict? (Circle one.)

1 2 3 4 5 6 7 8 9 10
Not effective Very effective

4. How effective are the methods those in charge of discipline currently use to resolve
conflicts between students, especially in terms of preventing the reoccurrence of con-

flict? (Circle one.)

1 2 3 4 5 6 7 8 9 10
Not effective ‘ Very effective

5. What do most of the conflicts that you observe between students concern?

A. Gossiping/Rumors E. Cutting in line
B. Boyfriend/Girlfriend difficulties ~ E Cliques/Gangs
C. Name-calling G. Racial tension
D. Poor sportsmanship H. Other:
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6. Where do most conflicts occur?

A. In the hall D. In the gym

B. In the classroom E. Other:

C. In the lunchroom

7. When do most conflicts occur?

A. Before school D. After school
B. During classes E. Between classes
C. During lunch E Other:

8. Please check whether you agree, disagree, or don’t know for the following statements:

agree

disagree

don’t know

I think peer mediation is a good idea.

I think this program can work at our school.

I would feel comfortable referring students
to the peer mediation program.

9. Any other comments or suggestions?

10. If you are interested in participating in a conflict resolution/mediation training for

teachers, please print your name here:

***x*Note:

will be making

a brief presentation and answering questions about peer mediation

at the staff meeting on

Kk Kk ok

Thank you
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Peer Mediation Program
Coordinator Job Description

The peer mediation coordinator must be based in the school; have anywhere from one to
six hours during each school day to devote exclusively to peer mediation (varies with
program design); not be a school disciplinarian. In addition, the coordinator ideally

has excellent communication skills;

has a demonstrable ability to win students’ trust;

is self-motivated and able to work independently;
is well liked by school staft.

The responsibilities of the peer mediation coordinator include:

Program Design

= jdentifying potential sources of financial support

® creating and overseeing an advisory council

® overseeing all aspects of program design

® designing the referral process and related forms

Outreach and Publicity

®» coordinating in-school publicity and education of both staff and students

® maintaining positive relations with administrators, disciplinarians, and teachers

® maintaining relations with parents and the community

® keeping the school and community updated on the program’s progress

Training

® overseeing selection of trainees

® coordinating all aspects of the training, including locating trainers, arranging for the
training site, obtaining parental permission, and providing refreshments '

® training mediators themselves if they are able

Casework

® coordinating mediator availability

® taking referrals

® explaining mediation to parties and encouraging them to try mediation

® determining when an intervention other than peer mediation is necessary

® scheduling mediation sessions

® Jocating appropriate mediators for each session

® mediating cases when necessary

® supervising mediation sessions

® helping mediators improve their skills

= following up on all cases

Program Maintenance

® keeping records

® recruiting new mediators

» facilitating regular meetings with mediators

® coordinating program evaluation
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Student Nomination Form

Dear Teachers:

We are seeking nominations to assist us in selecting approximately eighteen students
to be peer mediators. We want to assemble a diverse group of students who represent all
grades, racial and ethnic backgrounds, cliques, and so on in the school. We are not seek-
ing only high achievers; we are also interested in including students who might not be
living up to their leadership potential. Other qualities that nominees might possess

include:
Respect of their peers Commitment
Communication skills Empathy
Responsibility Sense of fairness
Confidence Concern for others

Once selected, students will participate in a twenty-hour mediation training. The
dates and times for the training are:

October 18-12:00 to 5:00 (In-service day)
October 20-8:00 to 2:00

October 21-9:00 to 4:00 (Saturday)
October 24-12:00 to 2:00

Students who complete the training will serve their peers by mediating interpersonal
conflicts. As discussed at the recent staff meeting, we will not pull students from your
class to mediate unless you give us permission to do so. Student mediators will be
required to make up any work that they miss while mediating.

Thank you for your time and support,

PLEASE RETURN TO BY
Nominee 1: Grade: Homeroom: __
Nominee 2: Grade: Homeroom: _
Nominee 3: Grade: Homeroom:
Nominee 4: Grade: , Homeroom:
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Peer Mediator Interview
Guidelines

Conducting individual interviews with nominees helps you select appropriate students to
train as mediators. You want to determine each candidate’s interest, commitment, and
ability. Coordinators, student mediators, advisory council members, or any combination
of the three can conduct these interviews. The following is a sample agenda:’

A. Welcome the student.
B. Describe the program and the commitment involved:

Describe the responsibilities of the mediator and how the program will work.
" Training will be held on .

Review the Peer Mediator Contract. If selected, the student must sign a contract
with the program which requires that he or she

come to every training session;

be willing to mediate during school;

make up any work missed while mediating;

occasionally give time before or after school to the program.

Ask if the student has any questions.

C. Review nominee’s written application (if one was used).
D. Ask student to respond to a series of questions that might include:

= What does mediation mean to you?

= Why do you think you would make a good mediator?

= Do people come to you with problems? What kinds of problems? What do you do?

= If two students were fighting over a rumor, what are some ways you could help
them resolve the situation?

® What does it mean to be a good listener?

* Do you know what confidentiality is? Do you think that you could keep things
confidential? ‘

= Would you be willing to come to mediation if you were in a conflict?

® Do you speak any other language besides English?

E. Answer any final questions the nominee might have about peer mediation.

E  Thank him or her for participating in the interview process and indicate when you
will make your final selection.
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Parent Permission Letter

Dear Mr./Ms.
We are pleased to inform you that your child, , has been
selected by the School Mediation Program to be trained as a peer mediator.

Mediation is a form of conflict resolution in which trained students, under adult
supervision, help their peers talk out and resolve interpersonal conflicts. Student media-
tors do not take sides or make decisions for their peers; instead, they help them create
their own resolutions to conflicts. Peer mediation is a safe, effective program that has
been implemented in thousands of schools across the United States.

In their training, students will learn important life-skills—active listening, negotia-
tion, problem solving—that will benefit them personally and academically. Experience as
a peer mediator has also been shown to increase students’ self-esteem and self-confidence.

The peer mediation training will be conducted by

, 0N

Students who participate in the training will miss some classes, and they will be responsi-
ble for making up their schoolwork. When the training is complete, students will medi-
ate conflicts between their peers for the remainder of the school year. We will make
every attempt to schedule mediation sessions so that they do not interfere with acade-
mics.

We hope you will consider giving permission to participate
in this excellent program and sign the permission slip below. Teachers and students recom-
mended your child because they thought he or she could be a leader in the school.

Congratulations to you and to your child for being selected. Feel free to call us if you
have any questions or concerns.

Sincerely,

1, , give my child,

permission to participate in the peer mediation training,.

Signed:
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Teacher Permission to
Mediate Form

Dear Teachers:

As you are probably aware, ‘ was recently trained to
be a peer mediator. Our school peer mediation program is now ready and excited to
begin mediating. Although we will be making every effort to schedule mediation sessions
so that they do not interfere with academics, occasionally we will have to pull students

out of class to mediate. Please indicate below whether it is currently okay for this student

to mediate occasionally during your class. We will check back with you regularly to
update this information. Of course, students will be required to make up any work that

they miss.

Signature

Subject Period Room YES or NO Teacher

Teacher 1:

Teacher 2:

Teacher 3:

Teacher 4:

Teacher 5:

Teacher 6:

Teacher 7:

Comments (please put your name next to comments):

Feel free to contact us if you have any questions or concerns.

Sincerely,
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Peer Mediator Contract with
Program

I, , agree to participate in a twenty-hour

training course in mediation. I will attend all of the training sessions, arriving on time
and ready to learn. After completion of the training, I agree to serve as a peer mediator
for at least one year and ideally for as long as I am a student at the School.
[ will devote a minimum of three hours each month to the peer mediation program.

[ agree to arrive at all mediation sessions on time. I will let my teachers know if
must miss a class to mediate, and I will make up any work that I miss.

I understand that as a peer mediator, [ will have a responsible position in the school. I
will strive to live up to this responsibility. I agree to resolve my own conflicts peacefully
whenever possible, and if I am having a problem with someone that I cannot resolve on
my own, I will seek assistance from the mediation coordinator. I further agree to abide
by the disciplinary code of the mediation program.

Signature Date
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Peer Mediator Oath

228

As a peer mediator, I, , promise to help the students of
the School settle their differences peacefully.

I understand the importance of confidentiality, and I promise to keep everything that
I learn in mediation sessions confidential.

I understand that I will be a leader in the school. I will act in a way that is worthy of
this responsibility.

Finally, I will always try to improve my skills and become a better mediator.
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Peer Mediation Referral Form

Date: Time:
Referred by:

1. Names and schedules of students in conflict. (Fill in as much as you can and include

teachers’ names and room numbers.)

Student 1: Grade: Home Room:
Period 1: Period 3: Period 5: Period 7:
Period 2: Period 4: Period 6: Period 8:
Student 2: Grade: Home Room:
Period 1: Period 3: Period 5: Period 7:
Period 2: Period 4: Period 6: Period 8:
Student 3: Grade: Home Room:
Period 1: Period 3: Period 5: Period 7:
Period 2: Period 4: Period 6: Period §:

Other students involved:
2. What is the conflict about? (Circle as many as you need.)
Rumors  Name-calling Gangs Boy/Girlfriend Stealing
Threats Friendship Teasing Prejudice Fighting
Other (describe briefly):

3. When did the conflict occur?

4. Do the students know that you are referring them to peer mediation?

[ Yes [] No

5. When should this conflict be mediated? (Check one.)
[l Whenever you get a chance [] As soon aspossible [ ] Today/Urgent!

Please return this to or drop it in the referral

box outside the Mediation Center.

Thank You!
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Case Summary Form

Case #

Student 1: Grade: Home Room:
Student 2: Grade: __ Home Room:_
Student 3: Grade: Home Room:____
Student 4: Grade: Home Room:

Referred by: (Check one.)

Student: , Adult:

[ Self-referred L] Disciplinarian
(] Other party [] Teacher

] Mediator ] Counselor

(] Friend ] Principal

[] Observer [ Staff

L] Other: [ Other:

Cause of dispute:

A mediation session-was held on:
Mediated by:
Supervised by:

Outcome:
[] Written agreement [] Resolved prior to session
[ Verbal agreement [] Referred to disciplinarian
- [0 No agreement L] Other:

No session: (Please explain why.)

Parties referred to:

Race of parties:

Party 1: [ Cauc. [J Afri. Amer. [] Asian [] Hispanic [] Nat. Amer. [] Other
Party 2: [ Cauc. [ Afri. Amer. [] Asian [] Hispanic [ ] Nat. Amer. [] Other
Party 3: [ Cauc. [ Afri. Amer. [ Asian [ Hispanic [] Nat. Amer. [] Other

Party 4: [ Cauc. [J Afri. Amer. [] Asian [] Hispanic [[] Nat. Amer. [] Other
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Sex of parties:

Party 1: (] Male (] Female
Party 2: [] Male [ ] Female
Party 3: ] Male (] Female
Party 4: (] Male [] Female

Grade of parties:
Party 1:
Party 2:
Party 3:
Party 4:

Follow-up contact:

1. Date: Place:

Is the agreement still working? (] Yes ] No
Comments:

2. Date: Place:

Is the agreement still working? ] Yes 0 No
Comments:
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Peer Mediation Agreement Form

Parties:

We have participated in a mediation session on , and we

voluntarily agree to the following:

We believe that this is a fair agreement. If for any reason we are having problems that
we can’t resolve on our own, we agree to come back to mediation to get help.

Signed:

Party Date:
Party Date:
Mediator Date:
Mediator Date:
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Post-mediation Session
Questionnaire

For program only: Case # Party #

Your name: Date:

Please answer these questions honestly. Check the boxes that represents the best

ANSWETrS.

1. Tama:
[] Student
[] Teacher
] Administrator
[] Parent
(] Other:

2. Have you ever been to mediation before?  [] Yes [] No

3. Do you think that the mediators:

a. Knew what they were doing? ( Yes [ No
b. Listened to you? []Yes []No
c. Understood your feelings? [ Yes [No
d. Acted fairly? []Yes [ No
e. Helped you? [JYes [JNo

4. How would you describe your relationship with the other person before this situa-
tion? (Check as many as you like.)
[ Friends
L] Acquaintances
(] Classmates
] Strangers
[J Relatives
[J Enemies
[] Boyfriend/Girlfriend
[ Other:

5. How did you feel toward the other person when you came into the mediation ses-
ston? (Check as many as you like.)
L] Angry
] Scared
(] Worried
0] Frustrated
[] Didn’t care
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10.

11.

12.

13.

14.

[ Revengeful
] Hurt
[] Other:

Did the mediation session change your feelings toward the other person?
[ Yes, for the better

[ No, not at all

[] Yes, for the worse

Please explain:

Did you reach an agreement with the other person? [] Yes ] No
If you didn't reach an agreement, skip to question 11.
Are you satisfied with your agreement? [] Yes (] No

Do you think the other person will follow the agreement?
(J Yes

[ Not sure, but probably

[ Not sure, but probably not

[1No

Will you follow this agreement?
(] Yes

[] Not sure, but probably

[J Depends if the other party does
[J Not sure, but probably not

J No

If no agreement was reached, why do you think this happened?

Would you come to mediation again? [JYes [JNo

What do you think of mediation in general?

Would you like to be a mediator in the future? [] Yes [ No
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Mediator Post-session
Self-Evaluation

Mediator’s name:

For each of the following, put a check in the box according to whether you did the fol-
lowing very well, just okay, or poorly and you need improvement.

very

well okay | poorly

Welcomed the parties

Said the opening statement

Made the parties feel comfortable

Asked questions

Actively listened

Ended with each party before I heard from the next one
Took notes '

Kept control of the session

Found the real issues

Stayed neutral and didn’t take sides

Worked together with my co-mediator

Helped parties think how they could resolve the situation

Avoided making suggestions

Understood when to call for private sessions

Knew how to use private sessions

Wrote the agreement

Knew what to say at the end of the mediation

Gave feedback to my co-mediator

Accepted feedback from my co-mediator

The things I did best in this session were:

The things I will do differently next time I mediate are:
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Sample Codes of Discipline

The following are excerpted from the student handbooks or disciplinary codes of
three different schools.

Example 1: High School Disciplinary Code

Rule 7: No Fighting

Offense 1: The student(s) will be suspended immediately and a hearing will be
arranged as soon as possible with the students’ parent(s) or guardian(s) and the house
master. The student(s) will lose “Open Campus” privileges and/or have other restrictions
placed on their unscheduled time for five weeks. Joint or group counseling or attending a
mediation session will be mandatory.

Brookline High School, Brookline, MA

Example 2: High School Student Handbook

Project Peace—Student Mediation

Project Peace provides students with a way to reach an agreement in an effort to help
resolve a dispute, settle an argument, or end a conflict. It allows students to reach the
agreement they want rather than settle for an agreement decided by somebody else, like a
teacher or administrator. Specially trained students and teachers—called mediators—meet
with those in conflict during the school day to help them work out a solution.
Participation in mediation is voluntary and confidential. At a designated time and place,
mediators will meet the disputants, listen impartially to both sides of the problem, focus
on the key issues, and help the individuals in conflict arrive at their own solution to their
problem. Mediators will not be judges or disciplinarians: they will not tell disputants
what to do or how to solve their problems. An agreement, once reached, must be
acceptable to both parties.

Students may request mediation by contacting Esther Sipperstein (Peer Mediation
Coordinator), Jean Krupowicz (Vice-Principal), or by completing a referral form avail-
able in all school offices.

Promote Peace—Solve your problems with Project Peace!

Whitman-Hanson Regional High School, Whitman, MA

Example 3: Middle School Student Handbook

Students and staff will now be able to resolve disputes in an atmosphere that is non-
coercive, nonjudgmental, and nonpunitive. The disputants (student and student or stu-
dents and staff) voluntarily attend mediation sessions and with the help of trained student
and staff mediators, work to reach a mutually agreed upon resolution that will prevent
the conflict from reoccurring. More information is available by contacting Shalita
Akeebah, Peer Mediation Coordinator, in room 17.

Martin Luther King Middle School, Dorchester, MA
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APPENDIX A

Legal Considerations of Peer
Mediation Programs®

Because legal issues represent an important area of school administration, administrators
and coordinators sometimes raise concerns about the legal implications of operating a
peer mediation program. Educators wonder whether their school can be sued if its medi-
ation program is somehow involved in an incident during which a student is injured.

This appendix attempts to address this concern, providing both a general overview of
legal principles relevant to peer mediation, and an analysis of how these legal principles
might apply to the design, implementation, and maintenance of peer mediation pro-
grams.

It is important to note at the outset that the author is aware of no legal problems
involving peer mediation programs. Athough it is always possible that a school could be
sued for actions related to its peer mediation program, this is not probable. In fact, a well-
run mediation program may actually reduce a school’s susceptibility to legal liability.

To understand why this is so, we must first take a look at the law of torts.

THE LAW OF TORTS

The law of torts provides an injured person with the right to sue someone else to obtain
compensation. For example, if a student by the name of Jason O’Malley is injured on the
Chaney Middle School playground, the law of torts enables him (and his parents) to sue
the school.

In any tort lawsuit, two different questions arise. The first is whether the legal system
will recognize such a lawsuit: will the courts even allow Jason and his parents to sue the
school? This is a matter of public policy. The second question concerns whether the law-
suit, if recognized by the courts, will ultimately succeed. This is determined by referring
to the legal concept known as negligence. We will discuss these two questions separately.

PUBLIC POLICY AND SCHOOL IMMUNITY

The law of torts attempts to balance the societal burdens resulting from legal liability
against the societal benefits to be derived from it. In our example, the law must balance
the social burden of exposing schools like Chaney to financial liability against the benefit
derived from allowing students like Jason to seek compensation. In this example, the
O’Malleys would probably be allowed to sue because public policy has determined that
the benefits outweigh the burdens. This does not mean that the student will necessarily
triumph in court; that will depend on what exactly happened on the playground.

39 This appendix is based on work by Richard McNulty, a student at Harvard Law School in Cambridge,

Massachusetts.
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In some situations, however, public policy precludes an injured party from bringing a
lawsuit against a school. In these cases, schools are granted immunity. As an example,
courts have refused to subject schools and teachers to legal liability for educational malprac-
tice. Despite numerous attempts, judges generally refuse to listen to parental claims that a
school “did not educate my child properly””40 The public policy reasons behind this refusal
include the difficulty of defining a proper standard of educational effectiveness, the burden
that such suits would impose on public school systems’ limited resources, the potential bur-
den on the courts, and the uncertainty in determining compensation for the injury. -

Will public policy grant immunity to schools for problems that occur in the context
of peer mediation? To some extent, this is likely. One reason is that it is generally agreed
that peer mediation teaches young people a unique and important set of life-skills. In
addition, there is a growing consensus that society cannot ignore the violence that
plagues schools. Federal, state, and local governments across the country support the
establishment of peer mediation programs.*! Such public policy considerations make it
reasonable to believe that peer mediation programs may be immune from lawsuits to
some extent. If school violence continues to escalate, liability may even be imposed upon
schools that fail to implement violence prevention measures such as peer mediation.

Many school disciplinary policies are already immune to legal action, and this immu-
nity would likely apply to mediation programs as well. Variations in state laws, school-
board policies, and peer mediation practices, however, make it impossible to generalize
regarding the scope of immunity. In some states, schools are immune as long as the
administration shows a minimum amount of care in the development and application of
disciplinary procedures. Other states hold schools to a stricter level of scrutiny. Specific
questions regarding potential legal liability should be addressed to your school attorney as
much of the law in this area is subject to interpretation.

To the degree that a peer mediation program is not immune to lawsuits, students
injured in the context of peer mediation programs may be able to sue their school. This
brings us to the second question: If the courts allow a lawsuit, will such a suit succeed?
This is a question of negligence.4?

NEGLIGENCE AND THE RULE
OF REASONABLE CONDUCT

Negligence is an example of a tort—a situation where an injured person sues someone
else to obtain compensation—and it involves injuries that are neither expected nor
intended. If a negligence lawsuit is to succeed, four factors must be present:

40 An exception to this general rule is the administration of special education programs.

41 The Safe Schools Act, for example, is a piece of federal legislation introduced by President Clinton that
attempts to deal with school violence. Peer mediation is specifically mentioned in this act as one creative
approach to violence prevention that the law intends to encourage.

42 Since the author believes that there have been no lawsuits involving peer mediation programs, this analy-
sis is purely speculative. If a lawsuit were to arise, schools would have a variety of defenses, including, in

many states, immunity. A specific analysis of these defenses is beyond the scope of this appendix.
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1. A duty or obligation, recognized by law, requiring an institution or individual to
conform to a certain standard of conduct for the protection of others against
foreseeable, unreasonable risks ‘

2. A failure to conform to the standard required

3. A reasonably close causal connection between the failure to conform to the
standard required and the resulting injury

4. An actual loss or injury to a third party

Returning to the playground example, let’s say the O’Malleys claim that the Chaney
School was negligent because when Jason was injured, only one teacher was supervising a
playground of almost two hundred students, including students known to be troublesome.
The O’Malleys would be able to prove the school’s negligence if they could show that

the school had a legal duty to supervise the students;
the school failed to reasonably supervise the students;
their son Jason’s accident was reasonably related to the lack of supervision;

HOW NN

Jason was injured in the accident.

Institutions may be found negligent when they fail to abide by what lawyers refer to
as the “standard of reasonable conduct in the face of apparent risks.” One challenge in
negligence lawsuits, however, is that there are no concrete rules for determining what
constitutes “reasonable conduct.” Under some circumstances, one teacher on a play-
ground of two hundred might constitute “reasonable” care. Under others, even ten
teachers would be insufficient. It would be up to a jury to determine if the Chaney
School’s conduct was reasonable given the apparent risks.

Analogously, there are no concrete rules for determining what constitutes “reason-
able conduct” in the context of peer mediation. We can, however, consider how three
legal duties that exist in schools should guide the design, implementation, and mainte-
nance of a mediation program. These duties are

1. the duty to reasonably supervise,
2. the duty to use reasonable care in selection, retention, and training,
3. the duty to act reasonably to prevent harm.

Consideration of these issues, from both a legal and a nonlegal perspective, will
enable coordinators to do their jobs most effectively.

APPLYING THE LAW TO SCHOOL-BASED
PEER MEDIATION

The Duty to Reasonably Supervise

All schools have a legal duty to supervise student activity. This supervision need
not be constant, however. What constitutes reasonable supervision will depend on the
activity in which students are engaged, the age of the students, the reason for and the
duration of the lack of supervision, and the ability of the school to anticipate problems
deriving from the lack of supervision.
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Whenever schools (and therefore peer mediation programs) are not immune from
negligence liability, the duty to supervise properly is usually the responsibility of the
mediation coordinator. Applying the general rule of negligence, the degree of supervi-
sion should be determined by standards of reasonable conduct in light of the apparent
risks. These standards will often parallel common sense. When supervising cases, important
factors to consider include the type of conflict being mediated, the previous history of
the students involved, and the experience of the student mediators.

Many peer mediation cases—simple disputes involving teasing, returning borrowed
property, gossip—do not require a great deal of supervision. On the other hand, some-
times a mediation session is held to resolve a recent fight between students who are con-
sidered to be volatile. Because further violence is foreseeable in this scenario, the duty to
supervise increases. If your mediators are relatively inexperienced, the duty to supervise
increases further. Given these circumstances, the coordinator should be present in the
room during such a session.*3> Whenever the propensity for injury increases, so does the
school’s duty to provide adequate supervision.

The duty to supervise applies not only during the mediation session, but also to the
entire process of mediation, including when students are on their way to mediation,
when they wait outside the mediation room for a session to begin, and when they return
to class after a session ends. Again, this does not mean that constant supervision is
required. If you develop procedures that reasonably address the potential for problems
throughout the mediation process, and if you ensure that these procedures are in place,
you should have no problems.

The Duty to Use Reasonable Care in Selection, Retention, and Training

Schools also have a duty to use reasonable care in the selection, retention, and train-
ing of teachers and staff. This applies primarily to the peer mediation coordinator. Again,
invoke the standards of reasonable conduct in light of the apparent risks when selecting
and training your coordinator. Consider the types of conflict you expect your peer medi-
ation program to handle. Given your school population, you might decide that advanced
training for the coordinator in prejudice reduction, crisis intervention, or gang relations is
warranted.

An argument could also be made to apply the same legal duty to the selection, reten-
tion, and training of peer mediators. This argument would most likely fail as to the selec-
tion of mediators because of the inherent difficulty in defining a proper standard for the
evaluation of peer mediators (especially given the advantages of having a diverse media-
tion team). But it is wise to use “reasonable care” in the retention and training of student
mediators as well.

The Duty to Act Reasonably to Prevent Harm
Whenever a school is specifically aware of a student’s propensity to do harm, it has a
duty to take reasonable steps to prevent the student from doing so. In peer mediation, a

43 This assumes that an experienced adult coordinator would enhance the mediation process by monitorin
p p Yy g

hostility levels and intervening if necessary. An argument can be made, however, that the presence of an

adult actually hinders the mediation process. Such an argument might succeed in court if the jury could be

convinced that, given the circumstances, it was reasonable to mediate the case without adult supervision.
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LIN1]

student’s “propensity” to do harm is usually discovered in the form of threats made
against oneself or others. Threats are not uncommon in peer mediation sessions.
Experienced coordinators and mediators become adept at determining when a threat
crosses the threshold of danger that necessitates action beyond the scope of mediation.
When this threshold is crossed, schools may have a legal duty to warn the individuals at
risk, their parents, and the proper legal authorities.

While coordinators evaluate threats primarily on instinct, a number of factors can help
determine the level of danger associated with a threat. These include the specificity of the
threat, its potential severity for harm, whether the threat is directed at an identifiable vic-
tim, whether the victim is aware of the threat, and the imminence of danger. Given the
right combination of these factors, it is likely that a mediation coordinator would incur a
legal duty to warn the proper people.** The coordinator’s actions would then have to
meet the standard of reasonable care. Whenever this situation arises, it is in the school’s
and the coordinator’s best interests to document the events thoroughly.

CONFIDENTIALITY AND SCHOOL SAFETY

The last duty, the duty to act reasonably to prevent harm, leads to the final focus of this
appendix, and a subject that is fundamental to peer mediation: confidentiality. The duty
to warn will often conflict with the notion of confidentiality. In fact, many states have
laws that require mediators to keep certain information confidential. The scope of confi-
dentiality normally applies to pre-mediation screening interviews, the mediation session
itself, post-mediation discussions among mediators and supervisors, and all records associ-
ated with the mediation. Because confidentiality laws vary tremendously from state to
state, however, it is impossible to define the parameters of confidentiality in any general
sense. Furthermore, peer mediation implicates different public policy considerations than
nonschool mediation, and it is unclear whether state confidentiality laws fully apply to
school-based peer mediation programs.

School mediation programs must balance the need to maintain confidentiality (and
protect the integrity of their program) with the necessity of sharing certain information
with outside authorities. This is not always easy. A consideration of the relevant legal
issues can help you develop a sound policy in this regard.

One of the primary purposes of peer mediation is to address school safety concerns.
To the extent that breaking confidentiality would undermine the integrity and effective-
ness of a program, confidentiality should be protected. But whenever this policy directly
implicates other safety concerns—whenever keeping something confidential might lead
to personal injury—then confidentiality may need to be breached so as to address those
concerns.

In some jurisdictions, specified professionals, and sometimes anyone, have a legal
duty to report certain crimes even if no one has requested the information. Most states
require individuals to report felonies and gunshot wounds, for instance, and all fifty states

44 This school-based duty to warn is similar to the duty to warn that some states impose on other profes-
sionals. For example, a number of states require that when a psychologist determines, or should determine
pursuant to the standards of the profession, that a patient presents a serious danger of violence to another, the

psychologist incurs an obligation to use reasonable care to protect the intended victim from such danger.
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have laws requiring designated professionals (including teachers and social workers) to
report child abuse and neglect. Thus, depending on the state and the professional capa-
city of the mediation coordinator, he or she may have a legal duty to report suspected
child abuse to the proper authorities, even if such a report would breach confidentiality.

A mediation coordinator’s experience and unique relationship with the students
involved in mediation may also implicate other legal duties. For example, in many states,
the unique relationship between school counselors and students yields a duty on the
counselors’ behalf to inform parents when they have knowledge of a student’s suicidal
statements. This same duty might well apply to the mediation coordinator who is privy
to similar information.

Unless a specific legal issue has been addressed by state law (such as child abuse or
student suicide), it is difficult to determine the proper balance between confidendality
and school safety concerns. For mediation coordinators who wonder how to proceed
when they suspect or know of student involvement with drugs, weapons, or other crimi-
nal acts, the law provides no easy answers. Legal duties to report danger and the limits of
confidentiality vary from state to state, and often the best the law can do is provide the
general rule of negligence: Where a duty exists, one must act reasonably in the face of
apparent risks.

When the law fails to provide specific guidance, the creativity of a mediation coordi-
nator plays an invaluable role. Coordinators can persuade students to approach authorities
on their own. When this is not possible, coordinators may still be able to advise the prop-
er people discreetly without threatening the integrity of their program. Thankfully, the
law, common sense, and the dictates of compassionate action are usually in alignment.
Once they have familiarized themselves with the issues, coordinators’ instincts will
usually lead them to do the right thing.

THE ROLE OF THE LAW IN YOUR
MEDIATION PROGRAM

Legal considerations, in and of themselves, are not sufficient to define the appropriate
guidelines for a peer mediation program. The law does, however, encourage the develop-
ment of these programs, and it does provide an impetus for program designers to con-
sider delicate situations in advance. By examining these issues, guidelines and procedures
can be designed that most effectively address concerns about school safety. After your
program is operational, continue to evaluate and review specific problems.

To summarize, a sound mediation program should provide

® adult supervision when student safety is an immediate concern,

® reasonable care in the training and evaluation of mediation coordinators and student
mediators,

® reasonable efforts to prevent harm,

= well-defined and properly communicated policies that balance confidentiality issues and

safety concerns.
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Suggestions for Grant Writing

It is often necessary to write grant proposals to secure funding for a peer mediation pro-
gram. Before beginning to work on a proposal, first determine whether there is someone
within your school system whose job it is to write such proposals. Many schools have
grant writers who can provide invaluable assistance, directing you to likely sources of
funding and sometimes even writing the grant proposal for you.

This book contains more than enough material to serve as the core of a grant pro-
posal. The following suggestions, organized according to the sections of a typical grant
proposal, will help you use the information in this book for your proposal:

= Statement of Need. This section explains why your school in particular needs a peer
mediation program. Include data like the suspension and detention rate, interest in
conflict resolution among staff and students, recent incidents of schoolwide conflict and
tension. Refer to the information in the Introduction and first part of this book.

= Program Summary. A generic program summary can be found in Chapter 3 in the sec-
tions on the Peer Mediation Program and the Peer Mediation Process.

® Program Goals. The list of potential benefits attributed to peer mediation programs,
found in Chapter 3, can help you determine the goals of your program. See also the
section on Program Evaluation in Chapter 5.

® Implementation Timeline. See Chapter 11 for an implementation timeline that can be
modified to meet your needs.

= Budget. You will have to determine this on your own. Refer to Chapter 5 (especially
the section on funding) for some guidelines. Also speak with sources of training and
program evaluation to determine potential costs.
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Private Sessions

Private sessions are the separate, individual meetings that mediators hold with parties dur-
ing a mediation session.#> In their most common form, one party (or group of parties) is
asked to meet with the mediators while the other party or parties wait outside the room.
Each party is given the opportunity to meet with the mediators when private sessions are
called. In almost all applications of mediation in the adult world—labor, divorce, envi-
ronmental, family, international—mediators take some form of private session.

There has been some debate in the young peer mediation field concerning the use of
private sessions. In fact, whether or not student mediators are encouraged to take private
sessions 1s one of the biggest structural difference between mediation models. In many
peer mediation programs, private sessions are taken as a matter of course. Students in these
programs would feel uncomfortable if they did not take private sessions. In other pro-
grams, mediators never take private sessions, and the entire process is conducted in a joint
session. These latter student mediators never consider the possibility of private sessions.

Consider this summary of the cases for and against private sessions:

® Against the Use of Private Sessions. The goal of mediation is to help parties work
together to resolve their differences. Private sessions are destructive to this process in that
by separating parties, they encourage the mediator to do work that the parties them-
selves ought to do.

® For the Use of Private Sessions. Mediation is necessary exactly because the parties can-
not negotiate effectively on their own. Private sessions only acknowledge this fact. It is
naive—and results in unsound agreements—to assume that what can be learned in a
joint session is enough to resolve all disputes.

Below is a detailed list of the strengths and weaknesses of private sessions as a tool in
school-based disputes.

Potential Strengths of Private Sessions

® They provide the parties with physical and psychological space in which they can safely
reflect upon their situation.

® They enable student parties to develop a deeper level of trust in the mediators and in
the process.

® They enable mediators to ask questions that might be too sensitive to ask when the
other parties are present.

® They enable a student party to say things that he or she might not feel comfortable say-
ing in front of the other party. This provides mediators and ultimately the parties them-
selves with a more accurate understanding of the dispute and leads to a more compre-

hensive resolution.

45 Private sessions are sometimes referred to as caucuses or individual sessions.
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® They enable mediators to transmit information between parties in a manner most con-
ducive to mutual understanding.

= They enable mediators to explore discrepancies between the parties’ public positions
and private realities.

® They provide mediators with a tool to balance the power between parties.

® They give mediators an option if they are stuck and need time to collect themselves
and strategize.

® They enable mediators to talk to one another (and to their coordinator) without the
parties present (in the breaks between private meetings).

Potential Limitations of Private Sessions

® They are simply unnecessary in many student disputes. They waste time and focus
mediators and parties in the wrong direction.

= They create an option that mediators rely too heavily upon when tensions are high.
Parties need the mediators to guide them through difficult negotiations together rather
than separately.

® They increase the complexity of the mediators’ work, especially in transmitting infor-
mation, and student mediators might have difficulty handling this.

» They require a separate waiting area and so are more logistically demanding of a
program.

® Student mediators might be unable to handle the sensitive issues (suicide, abuse, strong
feelings) that surface in private sessions.

® They increase the time needed for mediation sessions.

= If done incorrectly, private sessions might foster distrust between the parties and toward
the mediators.

In the end, neither blanket rejection nor wholesale incorporation of private sessions
is appropriate for peer mediation. Many student disputes do not require private sessions.
The issues in these disputes are straightforward, and student parties have nothing to say in
private that they cannot or will not say in the joint session. But some parties benefit
greatly from the use of private sessions. If conducted properly, there is little to lose and
potentially much to be gained in holding private sessions.

Peer mediation has the greatest potential effectiveness when mediators have the
option of using private sessions. Student mediators (in grades six through twelve) should
be trained to use them whenever they feel they are necessary.
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Implementing Peer Mediation
Programs in Many Schools
Simultaneously

Although this book has focused on implementing a peer mediation program in a single
school, school mediation programs can also be implemented on a systemwide, county-
wide, or even statewide basis. Implementing programs in many schools simultaneously
has a number of potential advantages, including:

® An economy of scale can potentially save time, money, and human resources. Schools
can raise funds together, share resources and information, conduct joint training ses-
sions, or train central office staft to serve the entire system as peer mediation trainers.

® When schools pool their resources, there may be more options for funding. Some
foundations and federal agencies are attracted by the economy of scale and prefer to
fund larger projects.

® Schools that will pilot the program can be selected on a competitive basis from within
the system or district. This leads to better school-based commitment and therefore to
better programs.

® Each individual school that implements a peer mediation program has more support
when its district or the school system is committed to its success.

® In-house trainers serving an entire system have the opportunity to conduct numerous
trainings in a relatively short period of time. This enables them to become proficient

trainers more quickly than coordinators in a single school who only train once a year.

Peer mediation programs can be implemented in school systems vertically, horizon-
tally, or using some combination of the two. In the vertical approach, the program is
implemented in schools that “feed” into one another. This might mean that five elemen-
tary schools that feed into two middle schools that feed into one high school would all
implement a program. The horizontal approach, on the other hand, means that only
schools at the same level implement the program: all the high schools, all the middle
schools, or all the elementary schools within a designated system.

The horizontal approach is easier to implement for a number of reasons. Everything
learned in one school is clearly transferable to the others. (You can repeat and continually
refine your training program, for example.) In addition, working with only one school
level means only having to interact with a single level of the educational bureaucracy.
Disadvantages of the horizontal approach include that students are not able to apply their
mediation skills formally when they graduate,*¢ and it can give students and educators
the false impression that peer mediation is only suited for one level.

46 Some systems get around this by expanding the program as students progress. Peer mediation programs
might be implemented in middle schools at first. Then, when those students graduate and attend high school,

the program is initiated at the high school level.
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The strength of the vertical approach is that it enables students to continue to de-
velop their skills and take advantage of the mediation process as they graduate from
school to school. It is more challenging from a training and programmatic point of view,
however, because the training and the implementation process are different at each level.
Regardless of the approach you take to implementing peer mediation programs in
numerous schools simultaneously, bear the following cautions in mind:

m Beware of the top-down approach. A top-down, districtwide implementation model
often forces schools to implement peer mediation programs. Just because the program
works well in one school, however, does not guarantee that it will be effective in other
schools even within the same system. Mandating programs for schools that do not want
them is counter to the spirit in which this program operates and only wastes time and
resources. Start with schools that want the program, and the others will follow if and
when they are ready.

= Beware of expanding too rapidly. It is common for systems to implement peer media-
tion programs in many schools at once and end up with only a very few healthy pro-
grams. Rather than spread your resources too thin, it is better to create a handful of
strong programs and expand gradually from there. Success in a few schools will lead to
success in the others.

® Beware of the politics of large systems. As implementation plans become bigger and
more ambitious, the politics become more complex. Individual schools lobby to be
selected as pilot sites, and administrators are pressured to select schools for reasons other
than that they are the best candidates. Try to build in safeguards against this whenever
possible. One such safeguard might be a heterogeneous (students, teachers, administra-
tors) administrative committee empowered to oversee all aspects of implementing the
peer mediation effort.
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Organizing Conferences for
Student Mediators

As the peer mediation concept expands, increasing numbers of conferences are being
organized for the benefit of student mediators. At these conferences, mediators from
many different schools spend time learning from each other, sharpening their skills, and
having fun. Conferences help mediators grow personally as well as “professionally” Some
of the objectives of peer mediator conferences are

¥ to improve mediators’ skills;

® to strengthen participating mediation programs by sharing resources and renewing the
enthusiasm of students and staff;

® to build students’ pride in their work and in themselves, honoring them for the contri-
bution they make to their schools;

® to give students a greater understanding of the range of applications of the mediation
process (family mediation, court mediation, landlord-tenant mediation, labor mediation);

® to show students and staff that they are part of a larger movement by bringing them
together with others involved in similar work;

® to provide students and staff with the opportunity to share common interests and build
relationships with peers from different racial, ethnic, religious, cultural, and socioeco-
nomic backgrounds;

® to educate the wider community about school-based peer mediation both as an end in
itself and to generate support for the programs. (The local press is usually invited for
this purpose.)

PLANNING CONFERENCES

Although conducting a conference for mediators requires a great deal of planning, the
intense effort invested in advance is the only way to ensure that the event will be a suc-
cess. Ideally, the burden of this planning should be shared by as many people as possible.
In most cases, volunteers from participating schools do a good portion of the work.
Student mediators can also be involved in the planning, helping with everything from
creating the agenda to designing materials to preparing the conference site.

The first step in planning a conference is to resolve these five fundamental questions:

1. Who will take the lead role in planning the conference?
One person (or small group) should act as the primary organizer of the event and
coordinate all aspects of the planning. If the conference will serve students from only
one school system, designate someone who works in the central administration to
take on this job. There is also some precedent for having a community mediation

program staff member serve as conference coordinator.
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2. Which peer mediation programs will participate?
Decide how widely you will cast your net for participants. Will the conference be
attended by student mediators from the same school system or by students from the
same county, region, or state? Do these schools have the interest and the energy to
make the conference work?

3. What is the target age group for the conference?
Peer mediator conferences should be designed for mediators from a particular level of
schooling (elementary, middle, or high school) or even focused on a specific grade
level (fifth, seventh, eleventh). When student conferees are all the same age, activities
and ideas resonate among the group in a way that increases the impact of the confer-
ence. The age of the conferees will also determine the focus and the format of the
event.

4. How much money is needed to hold the conference, and how can this funding be
secured?
Expenses include compensation for conference organizers, substitutes for participat-
ing teachers, transportation to the conference site, food, office (telephone, copying,
postage), site rental, prizes, and awards. Although much of this can be donated by
participating school systems and local businesses, sometimes money must be raised
through fund-raising events, grants, donations, and conference fees.

5. Where will the conference be held?
There are many possibilities here, although you must ask administrators of potential
sites whether they feel comfortable with young people. It is usually necessary to have
one large space where all conferees can meet and eat together as well as numerous
break-out rooms for smaller groups. Conferences have been held in schools, hotels,
on university campuses, and in environmental education centers.

THE PROGRAM FORMAT

Aside from these structural questions, the most crucial element for a successful confer-
ence is the quality of the program. Both the substance and the format must be exciting to
young people. This means, first and foremost, that it be age-appropriate. Remember: sixth-
grade mediators are very different from twelfth-grade or even eighth-grade mediators.
The amount of structure, the program focus, the length of individual exercises, the size of
small groups, the degree of peer facilitation, the activities and games used—all will vary
depending upon the age of the students.

Consider these other suggestions for designing an effective program:

® Make the event as “student centered” as possible. This is perhaps the most
mmportant guideline, and it recommends that you involve students from the start. Find
out early—by inviting them to planning meetings and/or by distributing question-
naires—what interests student mediators and what problems they would like to address
at the conference. Design a format that is active and participatory. Lectures should be
kept to a minimum in favor of group discussion and interactive exercises. In addition,
encourage peer mediators to run as much of the conference as possible. Students can
facilitate or cofacilitate workshops, lead discussion groups, welcome people to the con-
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ference, emcee the proceedings, serve on panels, deliver the keynote address, and serve
as guides for the day.

® Use adults wisely. Students are the focus, but adults provide the structure that holds
the event together. This is especially true with conferences for younger students. While
every effort should be made to give students the opportunity to take on leadership
roles, adults should be right behind them in case they need help. Adults facilitate and
cofacilitate workshops, monitor conference logistics, and do any other task that is nec-
essary and that students cannot do. It helps to have as many adults on hand as possible;
conference organizers typically require that participating schools plan a minimum
adult-to-student ratio (one to five is ideal). When adults are plentiful, they can conduct
parallel workshops and problem-solving sessions for program coordinators and teachers.
This provides a refreshing and much-needed chance for the usually isolated program
coordinators to interact with their peers.

= Keep the logistics tight and the program flexible. Your planning should make it easy
for students to understand the when, where, and how of the conference. This includes
arrangements like what group they are a part of, what workshop they should be
attending, when and where that workshop is held, when and where they should eat
lunch, and where the bathrooms are located.#” Once students are where they should
be, however, the program design should be flexible enough to follow their interest and
enthusiasm. It should not cause problems if the agenda calls for a fifteen-minute discus-
sion of an exercise and the group is still engrossed in it after twenty-five minutes.

® Create a program that is diverse and balanced. The best conferences “mix it up” by
offering a dynamic and varied program. You need to balance time spent

® in the large group vs. in small groups,

® in the home school group vs. in groups composed of students from
various schools,

® moving vs. sitting still,

® working vs. playing,

= thinking vs. feeling.

There is no simple formula for this besides keeping things moving. A great deal
depends upon the other variables of your conference (age of students, focus of confer-
ence, conference site, and so on). Consider having students spend a good portion of their
time in a group composed of students from other programs or schools. And do not hesi-
tate to do activities just for fun. Successful (and intellectually stimulating) conferences
include group cheers, banner making, singing, dancing, relay races, talent shows, prizes
and awards, balloons, and related merriment.

47 One effective way to accomplish this is to use color-coded name tags for each student. When students
arrive, they are handed a colored name tag, a schedule, and a map so that they know exactly where their
“green” group should be at all times. These badges also prevent students from staying with their friends

because they are noticed immediately if they are not in the correct group.
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SUGGESTIONS FOR WORKSHOP TOPICS

As a final aid to conference planning, the following is a list of workshop topics
appropriate for peer mediation conferences. Many of these topics were suggested by
students themselves. Do not limit yourself to these, however. Feel free to come up
with your own.

® The Review Session. A comprehensive and fast-paced review of mediation—active
listening, summarizing, finding issues, building agreement, mediator teamwork,
writing agreements, confidentiality

® Forums. Presentations, exercises, and/or discussions of issues that students feel are
important including AIDS, racism, teen pregnancy, sexual harassment and date rape,
violence, drugs, counseling, being a school leader, and gangs

» Diversity and Prejudice I. An awareness session of games, exercises, and discussion

= Diversity and Prejudice Il. Discussion and role-plays regarding how to deal with the
issue of prejudice in a mediation session

® Dealing with Difficult Cases. Observation, practice, and discussion of how to handle
difficult situations including parties that won'’t talk, violence in the session, strong
emotions, parties walking out, and losing one’s neutrality

» Conflict Resolution as a Way of Life. Discussion and role-plays on applying mediation
skills outside of mediation sessions with co-workers, family members, friends, and
neighbors

® Facilitating Meetings. A workshop on how to facilitate effective meetings

= Ethical Roundtable. Discussion of ethical dilemmas involving issues like confidentiality,
neutrality, and power imbalances

® Training Others to Mediate. An introduction to training others to mediate, including a
chance to practice facilitating role-plays

= Strengthening Your Program. Discussion of ways to make peer mediation programs
stronger and more effective

= Convincing Friends to Try Mediation. Role-plays and discussion on how to convince
other students to try mediation

® The Panel of “Elders.” Older, experienced mediators answer questions and lead
discussion among new trainees

® Mediation Careers. Professional mediators who work in a variety of contexts discuss
their work and lead role-plays for student mediators

® Fantasy Mediations. An opportunity to mediate disputes that have all the dynamics of
real mediations, but in which the parties are “fantasy” characters (i.e., two space aliens,
two animals, a star athlete or model negotiating a contract, or a conflict from history)

= Student Mediators as Presenters. A session in which students develop presentation
skills like public speaking and leading group exercises
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parameters of, 13—14
escalation/intensity, 15-16
history, 14-15

pi

perception, 19
psychological need, 16-18
role of non-parties, 20
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assigning medjiators in, 136-39
audience for, 62
benefits of, 47-51
case summary form for, 144, 230-31
common concerns about, 58—62
confidentiality, 96-99
counselors and social workers in, 66—67
decision to implement, 70
determining circumstances of, 99-100
determining parties to conflict in,
133-34
determining size and scope of program,
80-82
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roles of, 74-75
selection of, 78-79
time needed by, 76-77
Peer mediation program evaluation, 86
challenge of, 88-89
funding of, 90
measuring objectives of, 87—-88
methods, 89-90
reasons for importance of, 86—87
Peer mediation session
scheduling, 135-36
supervising, 140-43
Peer mediation trainees
criteria for selecting, 112-15
evaluating the, 123
process of selecting, 117-19
Peer mediation training
advanced, 147-48
approaches to, 105-7
at-risk students in, 115-16
balance of skill building and personal
growth in, 111
commitment in, 112
coordination work in, 122-23
criteria for selecting trainees, 112
description of, 45-46
empbhasis on evaluation in, 111
evaluating sources of, 108—12
expenses in, 82
graduation, for outreach purposes, 125
group size, 114-15
length and configuration of sessions,
12122
length of program, 112
mediation model in, 108-9
in needs assessment, 69—70
Noah’s rules, 114

process of selecting trainees, 117-19
quality program, 109
scheduling, 120-22
school staff in, 116—17
sources of, 107-8
student empowerment in, 111
tailoring of, 111
time of day for, 120-21
time of year for, 120
Peer mediator
assigning to case, 13639
basic criteria for assigning, 137
contract with program, 227
fixed assignment of, 139
growth and development of, 138
interview guidelines for, 224
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methods of assigning, 137-39
oath for, 228
parent permission letter for, 225
post-session self-evaluation, 144, 235
strengths of students as, 44—45
student nomination form for, 233
teacher permission to mediate form,
226
using adult, 139
Peer mediator meetings, 146
advanced training in, 147-48
building group cohesion and morale,
148
case analysis and discussion, 146
facilitating, 150
internal program discipline, 149
location for, 149-50
scheduling, 149-50
special projects, 148
Peer pressure, adolescent psychology and,
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Perception, and interpersonal conflict, 19
Personal conflict sheet, 177
Personal skills and abilities, in selecting
trainees, 113
Poster ad campaign, 126
Poster contest, 126
Post-mediation session questionnaire,
144, 233-34
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Poverty level, 4n
Power

distribution of, 29

in mediation versus arbitration, 29
Presentations, in needs assessment, 68—69
Pre-test/post-test design, 90
Private companies and individuals, as
source of funds, 84
Private foundations, as source of funds,
34
Private sessions, 245—46

potential limitations of, 246

potential strengths of, 245-46

for training, 109
Programmatic approach, in collaborative
conflict resolution, 40
Promotional videotape, 125
Psychological need, 16—18
Public policy, and school immunity,
238-39

Q

Quality of training program, 109-12
Questionnaires, use of, in needs assess-
ment, 68

Race, as pressure, 5

Reasonable care in selection, retention,
and training, duty to use, 241
Reasonable conduct, negligence and the
rule of, 239—-40

Reconciliation, in mediation, 32-33
Record keeping, 144—45

Referrals, receiving, for mediation,
129-30, 229

Role models, encouraging mediators as,
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School change, 54-55
principles of, 55-56
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peer mediation and, 90-94
School Mediation Associates (SMA), 258
School performance, as predicator of
delinquency, 6n
School police officer, as program coordi-
nator, 77-78
School press, 125
Scope, in mediation versus arbitration, 30
Security person, as program coordina-
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Self-concept, 7
Self-esteem, 18
peer mediation in increasing, 48
Selman, Robert, 44
Skill, level of, in assigning mediator,
137-38
Social workers, in peer mediation, 66—67
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resolution, 3940
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Student mediators, organizing conferences
for, 249-52
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and conflict, 3-5
determining parties to conflict, 133—-34
empowerment of, in training programs,
111
in peer mediation, 68
strategies for convincing to try, 132-33
strengths of, as mediators, 44—45
use of peer mediation in empowering,
48
Supervise, duty to reasonably, 240—41
Surveys, use of, in needs assessment, 68

Teacher, 65, 78
concerns about peer mediation, 65-66
needs assessment questionnaire for,
220-21
permission to mediate form, 226
tools for needs assessment and support
building, 68
meetings and presentations, 68—69
questionnaires and surveys, 68
workshops and training, 69—70
Temporal orientation, in mediation versus
arbitration, 29
Third-party judgments, in mediation ver-
sus arbitration, 29
Torts, law of, 238
Tracking
definition of, 6
research on, 6
Trainers, quality evaluation in, 110
Training institute approach, 106
Triggers of conflict, 18-19

Universities, as source of mediation train-
ing, 107

Vertical approach, in implementing peer
mediation program, 247
Violence
interpersonal, 3—4
as pressure, 5
structural, 3, 6
Voluntariness
in mediation versus arbitration, 29
and peer mediation, 95-96

w

Winners and losers, in mediation versus

arbitration, 29

Win-win solutions, 27, 28, 180-81
finding, 186-87

Workshops
in needs assessment, 69—70
suggestions for topics, 249

Zero sum game, 21
possible outcomes of, 21-23
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Richard Cohen cofounded School Mediation Associates to promote the use of mediation
and collaborative conflict resolution in schools. Since 1984 he has worked with thousands
of educators and students around the world. Richard Cohen lives with his wife and two
children in Massachusetts.

About School Mediation Associates

Founded in 1984, School Mediation Associates (SMA) became the first organization
devoted to the application and promotion of mediation in the schools. SMA offers a range
of awareness and skill-building training programs on mediation, conflict resolution,
negotiation, communication, violence prevention, and prejudice reduction/racial justice.
SMA has published The School Mediator’s Field Guide: Prejudice, Sexual Harassment, Large
Groups and Other Daily Challenges (SMA, 1999), also by Richard Cohen, as well as the
monthly email newsletter, “The School Mediator.” The latter is available for free, and is
archived on SMA’s web site, www.schoolmediation.com.

+  training programs designed to meet their specific needs;

+ dynamic, experiential training sessions that engage students and staff;

+  high trainer-to-trainee ratios that enable trainees to receive the individual
feedback necessary for mastering mediation and conflict resolution skill;

+ acommitted and enthusiastic conflict resolution team that results from SMA’s
attention to group building;

+  comprehensive, field-tested materials for both training and implementation.

Goals of SMA Programs:

+  To teach students and educators the skills necessary to resolve conflict
nonviolently and collaboratively

«  To help students and educators see conflict as an opportunity for personal and
institutional growth

+  To provide trainees with the skills and the confidence to begin to mediate the
disputes of their peers

+  To teach an approach to problem solving that welcomes diversity and respects
difference of opinion

+  To provide educators with the knowledge, the experience, and the materials
necessary to conduct their own mediation and conflict resolution trainings and
integrate conflict resolution into their professional practices and curricula

+  To transform schools into safer, more caring, and more effective institutions

For more information about School Mediation Associates, contact:

School Mediation Associates

134 Standish Road

Watertown, MA 02472

Phone: (617) 926-0994 or (800) 883-3318
Fax: (617) 926-0994

Email: sma@schoolmediation.com

Web Site: www.schoolmediation.com
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