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You may want to recite “The Index,” a use-
ful poetic tool that keeps children’s attention
focused as you're using the index to find a par-
ticular poem:

If I don’t know
On which page to look,
I'll use the index

In the back of my book.

Children will not only listen to the words—they
will begin to use those words themselves to
locate print in books!

Each time you read a poem aloud, consider
employing a simple introductory routine that
helps children associate an author’s name with
a poem. For example, if you say, “ ‘January’ by
Maurice Sendak. Thank you, Maurice Sendak,”
before sharing the poem, children see that a
person, just like themselves, has written and
shared the words they are about to enjoy. The
introductory routine also encourages children
to talk and write in order to share their own
thoughts—and to feel confident that their con-
tributions will be appreciated, too!

B Focusing Talk™

Reading aloud to children presents a “buffet” of
language and knowledge that is full of all sorts
of “tasty” words and ideas. One of the best ways
to help children “taste” those morsels and then
put them in their “pockets” is to use the lan-
guage of familiar read-alouds, such as the
poems in this collection, as you converse and
interact with children. When children hear the
words and ideas from a familiar read-aloud

used in meaningful ways again and again, the
sounds in the words become so familiar that
children want to try out the words on their own
tongues, and use that language when they talk
and interact with others.

Focusing Talk is a natural and easy way to
engage children while building language expe-
riences. Focusing Talk around familiar litera-
ture bridges “book talk” and “talk talk,” as it
models for children how printed sounds and
words can be used in other meaningful con-
texts. Modeled use of the language of literature
illustrates for children how individual sounds
fit together to make words, and how words com-
bine to make phrases and sentences that have
meaning. Modeled use of such language also
shows children how words, and sometimes
their meanings, change when endings, prefix-
es, or suffixes are added. Further, Focusing Talk
models meaningful use of figurative language,
an especially helpful experience for children
who are learning English as a second language.

Focusing Talk around a familiar piece of lit-
erature, such as a poem, allows you to “read
aloud” anywhere, any time. When conversation
recalls a familiar poem, the effect is as though
the selection, itself, has just been read aloud
again. That valuable bridging of “book talk” and
“talk talk” occurs every time conversation
includes quoted lines or entire passages from
printed materials. Likewise, children experi-
ence the close relationship between oral lan-
guage and written language when innovations
on the book language personalize its words, or
references to the literature call the selection’s
words and ideas to mind in a general way or
through the use of similes and metaphors.

Phonics Through Poetry 5




Focusing Talk models for children the very
purpose of all reading—to take words right off
the printed page and personalize them for use
in everyday talking. Think about how that might
happen in the following examples, in which talk
is focused around the well-known favorite
“Twinkle Twinkle™:

Quoting the Text

Quote a word, a phrase, a line, or the entire
poem (or, in this case, sing it) to comment
on a real or pictured star or nighttime sky.
You might also say, “Twinkle, twinkle, little
star!” to compliment a child’s excellent per-
formance, or sing, “How I wonder what you
are!” to a costumed child.

Innovating on the Text

Change the poem’s words as appropriate to
comment on a particular situation or expe-
rience. For example, you might say,
“Twinkle twinkle, big brown eyes,” to note a
child’s eyes that are aglow with excitement
or mirth. Similarly, you might say, “How I
wonder where you are!” as you're searching
for a lost item or when a child is playing
hide-and-seek.

Referring to the Text

Refer to the poem to associate its words or
ideas with a real or pictured star in a night-
time sky. You might make a general refer-
ence to the poem this way: “There’s a twin-
kling star high in the sky,” or “I see a dia-
mond that’s twinkling.” Using a metaphor
or simile based on the poem, you might
describe a child as a “shining star” or say,
“Your whole face is twinkling like a sky full
of stars!”

B Finding Time

S0 how do you find time in your already full day
to build children’s awareness of sounds through
the use of poetry? It’s easy, when you consider
the goals of your curriculum, your daily rou-
tines, and the time that you and children spend
conversing and interacting throughout the day.
Here are some ways to incorporate poetry and
sound-awareness training into your busy days
with children—without stealing time from
other activities:

¢ Dedicate one of your read-aloud periods
each week to introduce and enjoy
poems that provide sound-awareness
training. Share two or three new poems
during the period. Then begin the next
week’s read-aloud period with those
now-familiar poems, before introducing
two or three new poems. The repetition
each week will help your children put
the language of those poems in their
“pockets.” And as weeks go by, chil-
dren’s personal repertoires of learned
sounds, words, and ideas grow . . . and
grow . . . and grow!

* Introduce poems from this collection
when you are focusing on particular
sounds. Children will delight in the
antics of “Old Crocodile,” “Nine Mice,”
or “The Fly” when they are learning
about the sound of long /. Let “Sniff!
Snort! Sneeze!” and “Snappy
Snapshots™ add snap to your lessons on
the sn blend. The index of sounds in
the back of this book will help you
locate poems for a particular sound.

(1 Phonics Through Poetry




Introduce a poem within a theme or les-
son in any aspect of your curriculum. A
study of weather might include
“Weather Report,” “Blue-Sky Morning,”
and “Raindrop Rhythm.” Add interest-
ing language and ideas to a theme on
insects with “Bugs,” “Centipede,” “The
Fly,” or “Flicker the Firefly.” Share
“Koodoo Keeping” or “Scat, Silly Cat!”
when learning about pets. The index of
themes in the back of this book will
help you locate poems you can incorpo-
rate into your every theme and lesson.

Begin or end each day with a poem. You
may want to invite children to help
select a “Poem of the Week.” Reread
the poem each morning or afternoon
during the week, and you'll hear chil-
dren eagerly joining in to say the words
with you—and soon, all by themselves!

Introduce a poem to describe how you
feel or how a child appears to be feel-
ing. Share thoughts or observations
with “Morning Glory,” “Yesterday Was
Yucky,” or “Afraidy Day.”

Use a poem to aid in classroom man-
agement—that is, do your nagging
poetically! “Quietly” or “A Still, Still
Night” will help you set the tone for a
quiet activity. Read “Glue Glutton,”
“The Bribe,” or “Pick and Choose” to
serve as a meaningful and gentle
reminder about a particular behavior.

Record your read-alouds of favorite
poems for children to hear independently.

* Make every moment a language-
learning experience! Reread or recite
favorite poems during regrouping times
or while children are waiting for anoth-
er activity.

e Focus Talk around a familiar poem any-
where, any time!

Phonics Link Activities

Children who have practice hearing and saying
the individual sounds that make up language
are well prepared to meet those sounds in print.
You will want to help children learn the names
of the letters before beginning phonics activi-
ties that associate familiar sounds with their
corresponding letters. The use of letter cards is
a good way to introduce the letter or letters that
represent each sound. Blackline masters begin-
ning on page 249 provide a template for creat-
ing letter cards for the sounds that are targeted
in this book.

The following phonics activities can assist
you in introducing children to the names of the
letters, and in using poetry to help children
associate familiar sounds of language with the
letters used to represent those sounds. You will
want to adapt these activities for other sounds
and add your own activity ideas.

B Traveling the ABC Trail

Using sheets of heavy paper or cardstock, cre-
ate a set of 26 footprint shapes and write one
letter, A to Z, on each. Lay out the footprints in
order from A to Z to form a path or trail around
the room. Have children watch and listen as
you place one foot on the letter A and sing the
first note of the “ABC Song.” Continue the song

Phonics Through Poetry 7




as you follow the trail to Z, stepping on each let-
ter as you sing its name. Then invite individual
children to “travel” the ABC trail as others sing
the song. Repeat the activity to sing the sounds
of the letters.

B Dancing Letters and Sounds

Introduce or review the song “Twinkle
Twinkle.” Then choose a familiar language
sound and introduce the letter card that repre-
sents that sound. Invite children to sing the let-
ter's name or its sound repeatedly to the
“Twinkle Twinkle” tune as they “dance” with
the letter card. For example, “lyrics” for the let-
ter a and for the short or long sound of @ would
all look like this:

a,a, a,a,aa,a
a,a,a,aaaa
a,aaaaaa
a,aa,a,a,a,a
a8, 88844
a,a, aa,a,aa

“Dancing” might involve swinging the letter
card left and right or up and down to each beat
of the song. You may want to talk with children
about how the traditional “ABC Song” and the
“Twinkle Twinkle” song share the same tune.

B Pop-Up Ps

Provide each child with a p letter card. Read
aloud or recite “Palms Posing,” “Pick and
Choose,” or “Pop! Poppity! Pop!” Invite children
to “pop up” their p letter cards each time the p
sound is heard in the poem. Once children are
familiar with the poem’s words, you might
pause during the read-aloud, giving children a

chance to say the sound of the letter p as they
“pop up” their letter card. Adapt the activity for
other sounds.

M Pleasant Helpers

Provide each child with a p/ letter card. As you
say the title of the poem “Playhouse Plans,” ask
children to listen for the sound of p/. Talk about
the number of times the p/ sound is heard in
the title; ask two children to stand up or other-
wise display their p/ letter cards. Continue to
read the poem, one line at a time, having chil-
dren listen and supply a total of thirteen p/ let-
ter cards.

Repeat the activity for “A Plumber’s
Pledge.” Children will be interested to discover
that the sound of p/ is also heard twice in this
poem’s title and thirteen times in the poem.

At other times, invite children’s help in re-
naming the activity to focus on other poems,
their targeted sounds, and the corresponding
letter cards. For example, the activity might be
called Careful or Kind Helpers for the sound of
k/hard c, Lively or Lucky Helpers for the /
sound, or Wacky or Willing Helpers for the w
sound.

B M-m-mmm! A Magnificent Meal

Introduce or review some of the following
poems about food: “Catsup,” “The Spaghetti
Nut,” “Pop! Poppity! Pop!,” “Yummy,” “The
Meal,” “Crandall’s Craving,” “Freda’s Fries.”
Provide each child with an m letter card as you
mention some foods that would make a
magnificent meal. Talk about how an appetizer
is eaten at the beginning of a meal, an entree
or main course is served as the middle of a
meal, and dessert comes at the end of a meal.

8 Phonics Through Poetry




Create three charts, one titled “Appetizer,” one
titled “Main Course/Entree,” and one titled
“Dessert.” Attach an m letter card near the far
left edge of the appetizer chart, another m let-
ter card near the middle of the main course/
entree chart, and a third m letter card near the
far right edge of the dessert chart.

Provide old magazines for children’s use in
cutting out pictures of foods whose names con-
tain the sound of m. Examples might include
meat, meatballs, mangos, lemons, tomatoes,
mushrooms, macaroni, marmalade, hamburg-
ers, ham, or milk. Remind children to think
about the sound of m (and to say m-m-m-
mmmm) as they look for pictures of m foods.
When children have collected a group of pic-
tures, talk about the m sound in each food’s
name and where the sound is heard—at the
beginning, in the middle, or at the end. Talk
about why a pictured food would go on a partic-
ular chart. For example, if the sound of m is
heard at the beginning of the food’s name, the
food would go on the Appetizer chart. Children
will enjoy the humorous idea of having ham as
a dessert or macaroni as an appetizer! Help
children fill the charts with several choices for
each “course.” Then invite children to choose
one food from each chart as they tell about a
magnificent meal they might eat or serve to
someone.

At another time, utilize the charts as you
innovate on the text of “The Meal,” substituting
in the poem food words that include the sound
of m. Or rename and adapt the activity for dif-
ferent language sounds. For example, what r
foods might be served at a Ridiculous

Restaurant? What long u or j/soft g foods might
delight diners on Jupiter?

B Daring Ds

Introduce or review “Daring Danny.” Then
identify a child whose first, middle, or last
name includes the sound of @. Refer to the child
as “Daring (child’s name).” Invite the child to
collect d letter cards from classmates (and per-
haps, dunk a ball!') for each ¢ word heard as you
reread “Daring Danny.”

Repeat the activity to introduce or review
“Dinosaur Dig.” At another time, adapt the
activity to target another sound, changing “dar-
ing” to an adjective that begins with the new
sound.

MW Clap and Stomp

Show the m letter card and remind children of
the letter's sound. Ask children to listen for the
sound of m as you read “Yummy” or “I, Myself,
and Me.” Then say a word from the poem that
contains the sound of m. Help children deter-
mine whether the sound occurs at the begin-
ning, middle, or end of the word. Invite children
to clap out the beat of the word and stomp for
the syllable that contains the sound of m. For
example, the pattern for myself would be
STOMP—CLAP. Repeat for other words contain-
ing the sound of m. Children will especially
enjoy words, such as mama or mammoth, that
require all stomps for the sound of m. Adapt the
activity for other sounds.

B Blending to Rhyme

Once children know the sounds of several con-
sonants, invite them to put the consonant
sounds before little words, such as /n, at, eat,

Phonics Through Poetry 9




and air, to make a rhyming word family for each
little word. For example, children might say, “in,
pin, bin, fin, win, tin, min.” Children will enjoy
telling which of their new words are real words
they might hear in “book talk” and “talk talk”
and which, if any, words are nonsense words.

MW Stretch and Shrink

Children enjoy stretching out familiar words to
exaggerate each individual sound. Try stretch-
ing these little words that contain the sounds of
short and long vowels: no, yes, not, stop, red,
blue, go, pop, dad, mom, stay. Have children
repeat each stretched-out word and then
“shrink” the word to say it as they might hear it
in “book talk” and “talk talk.” Some children
may want to try longer words, such as /ightning,
yellow, window, address, bedtime, body, plant,
and remind.

Read “I Know . .. ” and have children iden-
tify the rhyming family of words that end in the

sound of long o. Invite children to stretch out
and then “shrink” each of the rhyming words.

B Blends and Friends

Invite several children to be “consonant
friends,” and hold up their respective letter
cards. Repeat, having five children be “short
vowel friends.” Ask a “vowel friend” to stand
and say the short vowel’s sound. Have the child
invite two “consonant friends” to “sandwich”
the vowel, or stand on either side. Ask children
to say the sound of each “friend” separately.
Then have the vowel and consonant friends
hold hands as classmates “blend” their sounds
to say a word. Have the “friends” drop hands
when classmates say the individual sounds,
hold hands again to blend the sounds, drop
hands, etc. Adapt the activity for an (initial)
blend, to help children hear and say the individ-
ual sounds in the blend, then the blended
sound of the two letters that form it.

10 Phonics Through Poetry




Short Vowels

a as in cat
e as in red
[ as in pin
o as in hot
u as in rug

Phonics Through Poetry 11




Short Vowels:

TARGETED SOUND

Short vowel a as in cat: Angela, Applebee, an, apple, Angela’s, scant,
asked, attack, brand, adventure, can't, after, napping, at, Angie, scam-
pered, that, laughter, and, gasped, am, fantastic, egad, happy, glad, can,
plan, answers

ADDITIONAL SOUNDS

Blends: tree, scant, asked, brand, adventure, young, after, spotted,
scampered, and, gasped, fantastic, glad, plan

Consonant j/soft g as in joy/giant: Angela, Angela’s, courage, June, Angie

Consonant n as in not: Angela, near, an, Angela’s, when, any, new, one,
in, June, napping, noon, Angie, fantastic, can, anything, plan, now, answers

Consonant p as in pet: Applebee, apple, napping, up, happy

Ending -le as in table: Applebee, apple

| FOCUSING TALK

oAt

:\ té ® Talk about a new activity you'd like to try. Then use

> /i “I can...” sentences as you plan aloud how you might go about
accomplishing that activity.

® During conversation, substitute the poem’s words scampered,
fantastic, laughter, and egad in place of more commonly used
words, such as ran, great, giggling, or oh, my.

™\ ACTIVITY: “I CAN!"” LADDER
m'a Use twigs or dowel rods along with pipe cleaners or twist ties to
f construct a small ladder. Help children cut out pictures of activities
they would like to be able to do. Then arrange the pictures in order
of difficulty, tying the picture of the simplest activity onto the bot-
tom rung of the ladder and continuing upward. When children

meet with success, they can draw or attach a star to the picture

and then talk about their success, using “I can . .. !” sentences.
LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial

acting ask bamboo mashed

African astronaut campfire past

ambitious athletics grass

angry atmosphere kangaroo

answer atom

as

.
N



Angela Applecbee

Angela Applebee lived near an apple tree.
Angela’s courage was scant.
For when asked to attack any brand new adventure,
young Angela muttered, “I can’t!”
But, one day in June, after napping at noon,
Angie spotted an apple up high.
Angie scampered up after that apple
with laughter,
and gasped,
“How amazing am I!
Fantastic!
Egad!
[ am happy!
I'm glad!
I can do anything that I plan!”
Now. ..
When asked to attack any brand new adventure,
Miss Applebee answers, “I can!”

Carol Murray

Phonics Through Poetry
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Short Vowels

TARGETED SOUND
Short vowel a as in cat:

cat, scat, after, flatterer, chatterer, scatter, mat, catch, scratcher, slathery,
spatch, can't, scratch, that's, that

ADDITIONAL SOUNDS
Consonant digraph ¢h as in chin:
chatterer, catch, scratcher, spitch, spatch, scratch, scritching, reaching

S-blends:

scat, sleeky, spitfire, scatter, whiskery, spitter, scratcher, slathery, slith-
ery, spits, spitch, spatch, scratch, scritching

Short vowel i as in pin:

spitfire, git, whiskery, spitter, slithery, hisser, miss, till, dithery, hithery,
thithery, pftts, spits, spitch, scritching, sycamore, hissing

QY
\’é
h—

41

FOCUSING TALK

® Talk about reasons for chasing or being chased and, depend-
ing on the situation, how the chaser and the chased might feel
before, during, and after the chase.

® Encourage innovations on the poem’s words. For example,
while playing tag, one might say, “Catch him, catch him, brown-
eyed Roger.”

ACTIVITY: CHATTY CATS

Draw or cut out pictures of two cats. Attach the cat pictures to a
large sheet of paper. Then draw a picture that incorporates the
cats and suggests that they are interacting with one another.
Talk about what each cat might be saying in that situation and
write those words as captions.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
abdomen antelope background
action asthma capture
ambush Atlantic casual
animal aunt example
annual avalanche thank

ant average trampoline

14




Cat!

Cat!
Scat!
After her, after her,
Sleeky flatterer,
Spitfire chatterer,
Scatter her, scatter her
Off her mat!
Wuff!
Wuff!
Treat her rough!
Git her, git her,
Whiskery spitter!
Catch her, catch her,
Green-eyed scratcher!
Slathery
Slithery
Hisser,
Don’t miss her!
Run till you're dithery,
Hithery
Thithery
Pftts! pftts!
How she spits!
Spitch! Spatch
Can’t she scratch!
Scritching the bark
Of the sycamore-tree
She’s reaching her ark
And’s hissing at me
Pftts! Pftts!
Wuff! wuff!
Scat,
Cat!
That’s
That!

Short Vowels:

Elecanor Farjeon
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Short Vowels

TARGETED SOUND
Short vowel a as in cat:
catsup, tap, and, pat, at, splat, as, that, splashes, lap

ADDITIONAL SOUNDS
Consonant p as in pet:
catsup, tap, pat, lap

Consonant t as in top:
catsup, tap, it, lightly, pat, at, splat, that

e

\Q
N

|

ya

FOCUSING TALK

® Use the poem’s expression “I didn’t want as much as that!”
to express your own limits, or to inject humor. Use splat to com-
ment on a spill, or when someone sits down quickly.

®*  When hammering, closing a container, gluing, keeping time
to music, patting someone on the shoulder, or even typing with
one finger, repeat the poem’s words, “Tap and pat. Pat and tap.”

ACTIVITY: CATSUP POUR

Provide full bottles of catsup and a plastic knife or chopstick.
Have children compare the effectiveness of pouring catsup from
the bottle using the tap-and-pat method with the use of a knife
or chopstick that adds air to the bottle.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
advantage banana
after bandage
Antarctic castle
anxious caterpillar
applesauce clam
aspirin crack

at shadow
atlas

attack

attic

attractive

avocado

16




Catsup

[ tap it lightly.
Tap and pat.

And all at once, there comes a splat!
[ didn’t want as much as that!

Tap and pat.
Pat and tap.
Catsup splashes on my lap!

Dee Lillegard

Short Vowels:
-
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Short Vowels:

TARGETED SOUND
Short vowel € as in red:

spaghetti, Eddie, Nettie, wed, Ed, Connecticut, said, get, wet, then,
Spaghettipet, spaghettiquette

ADDITIONAL SOUNDS
Consonant k/hard ¢ as in kite/cat:
courted, Cutt, cottage, Connecticut, cooked, cut, cup, cut, cat

Consonant t as in top:

spaghetti, nut, courted, pretty, Nettie, Cutt, got, cottage, Connecticut,
to, hot, get, put, it, pot, wet, cut, cat, that, Spaghettipet, sat, vat,
spaghettiquette

Other short vowels:

nut, pretty, Cutt, and, got, cottage, in, Connecticut, hot, just, got, it, in,
pot, cut, up, from, cup, that, cat, sat, vat, much

FOCUSING TALK

V)

y

*® While looking at a map of Connecticut, say, “Did Nettie cut
Connecticut?” or “I'm looking for Spaghettipet!”

*® The word spaghettiquette will be useful when children need a
reminder about manners while eating spaghetti, or when shar-
ing materials while doing art projects with spaghetti.

ACTIVITY: SPAGHETTIPETS

Create spaghettipets by gluing pieces of dry pasta onto pictures
of animals, or gluing pasta shapes together to form a free-stand-
ing animal. Colored pasta may be used for facial features or to
add color. To focus on the poem’s figurative use of the word nut,
decorate with walnuts or peanuts.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial

Eddie attend sense
educate contents temporary
effort demonstrate

enter gelatin

estimate hen

ethnic jello

example
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The Spaghetti Nut

Eddie the spaghetti nut

courted pretty Nettie Cutt.
They wed and Ed and Nettie got
a cottage in Connecticut.

Eddie said to Nettie, “Hot
spaghetti I've just got to get.”

So Nettie put it in a pot

and cooked spaghetti hot and wet.

Nettie cut spaghetti up

for Eddie in Connecticut.
Eddie slurped it from a cup,
that hot spaghetti Nettie cut.

Then Eddie, Nettie and their cat
that Nettie called Spaghettipet
all sat in the spaghetti vat—

e
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Short Vowels:

v

TARGETED SOUND
Short vowel e as in red:

perfect, pet, quest, get, wet, set, says, debt, better, bet, best, yet, eti-
quette, no-wet, no-debt

ADDITIONAL SOUNDS
Consonant p as in pet:
perfect, pet

Consonant t as in top:

perfect, pet, to, get, it, but, that, wet, ate, TV, set, debt, better, bet, yet,
etiquette, no-wet, no-debt

FOCUSING TALK

® When looking for something, tell children you're “on a quest
togeta....”

® Children showing good etiquette will enjoy your teasing
when you say, “My goodness, what good etiquette! We may have
found the perfect pet!”

ACTIVITY: THE PERFECT PET

Help children collect small flat rocks for a rock puppy'’s feet, and
rounded rocks in two sizes for the puppy’s body and head.
Children can glue the rocks together, add paper ears and tail,
and paint on facial features.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
employer best
empty dress
encourage eleven
Eskimo head
excellent heavy
listen
present
second
twenty




The Perfect Pet

I'm on a quest to get a pet.

It has to be the perfect pet.

[ had a pet, but that pet wet.

It also ate the TV set.

And Dad says that means one more debt.

I'm on a quest to get a pet

That’s better than my other pet.

[ bet I'll find the best pet yet,

A pet that knows good etiquette—
A no-wet, no-debt perfect pet.

Noah Edelson

Short Vowels:
e
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Short Vowels:

TARGETED SOUND
Short vowel € as in red:

bed, rest, rests, pen, nest, den, best, Teddy, resting

ADDITIONAL SOUNDS

Blend st as in stop: rest, rests, nest, best, resting
Consonant r as in rabbit: rest, rests, river, resting
Short vowel i as in pin: animal, in, river, it's, if, is, with

|

4
N

FOCUSING TALK

® Following the poem’s rhythm, say, “But / like to . . .” when-
ever appropriate to state a preference.

® Innovate on the poem’s words and rhythm to model a kind
(but assertive) way to take a few uninterrupted moments for
yourself. For example, you might say, “I need to work/at my
desk/and it’s best/if no one is bothering me,” or “I'd like to be/by
myself/and it’s best/if no one is talking to me.”

ACTIVITY: RARE CREATURES EXHIBITION

Challenge children to use the short e sound to imagine and
name original animal creatures. Provide pipe cleaners, nuts,
seeds, buttons, or popcorn packing, for children’s use in creating
their animals. Then provide various containers out of which
children can construct homes for their animals. Children might
again use the short e sound to name the animal’s homes. For
example, a “ketter” or an “enef” might live in a “ledur” or a
“stemp.” Organize an exhibit to introduce friends and family
members to the “rare creatures” and their homes.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial

encourage accept less
ending contents member
entrance contest neck
excellent demonstrate poetry
exit dress second
explain left temporary
extra




Bed Rest

An animal rests
in a pen

or a nest

or a den

or a river

or sea.

But / like to rest
in a bed
and it’s best . ..

if Teddy is resting with me.

Babs Bell Hajdusiewicz

Short Vowels:

Phonics Through Poetry

23



Short Vowels:

TARGETED SOUND
Short vowel i as in pin:
pickety, give, it, lick, it’s, clickety, lickety, with, rickety, stick, pick

ADDITIONAL SOUNDS
Consonant k/hard c¢ as in kite/cat:
pickety, lick, clickety, lickety, rickety, stick, pick

Consonant p as in pet:
pickety, pick

e

| FOCUSING TALK
* Quote the poem when walking past a fence, while enjoying a

frozen treat on a stick, or while playing a game of pickup sticks.
" Talk about fences in your neighborhood, materials used to build
them, and whether each fence was erected to keep something in
or out. Talk about why a fence is or is not helpful and why a
fence may be called a “privacy” fence.

*® Use the words /iteral and figurative as you talk about the
word /ick (literal—to run the tongue over something; figura-
tive—to hit or strike). Talk about why it would not be safe to lick
a fence with a tongue.

ACTIVITY: MUSICAL LICKS

Glue corrugated cardboard over a cardboard tube. Using a craft
stick, stroke, or “lick,” the covered tube to make music. Paint or
color the musical instrument.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial

if criticize
iguana did

iliness particular -
illustration predict
inch satisfy
infection ticket
insect wish
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The Pickety Fence

The pickety fence
The pickety fence
Give it a lick it's
The pickety fence
Give it a lick it’s
A clickety fence
Give it a lick it’s
A lickety fence
Give it a lick
Give it a lick
Give it a lick

With a rickety stick
Pickety

Pickety

Pickety

Pick (AN

David McCord

Phonics Through Poetry
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Short Vowels:

TARGETED SOUND

Short vowel i as in pin:
wish, fish, in, with, silver, trim, indigo, swims, rim, if, whisper, swim,
tips, delicious, drips, ginger, tin, chin, flip

ADDITIONAL SOUNDS

Blends:
auntie’s, trim, swims, softly, swim, and, grant, crayons, pointed, fruit,
drips, scrape, flip, grant

Consonant digraph sh as in ship:
wish, fish, she, delicious, should

Other consonant digraphs:
with, whisper, chin

1'\\ v «| FOCUSING TALK
N ré ® Use the word /ndigo to describe a deep violet blue color. Note

s that the sixth band from the outside of a rainbow is the color of
indigo.

*® To help children recognize how often we all use the expres-
sion “I'wish . .." as we talk, each time you or a child states a
wish, try saying, “Wish Fish?” as if to ask if the fish is listening.

) ACTIVITY: WISH-FISH WISHES
% Attach silver ribbon or a strip of silver-colored paper around the
f rim of a large fish bowl. Draw or cut out a fish and attach it to
the inside of the bowl along one side. Invite each child to place a
“wish” inside the bowl. Actual objects or pictures may be used to
symbolize wishes. Children can remove or replace a wish that’s

been realized or is no longer wanted.

LISTEN! LISTEN! HEAR THAT SOUND?

"3 Initial Medial
igloo dimple trip
" immediate discuss trivia
important gift wisdom
into picnic
invade signal
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Wish Fish

In Auntie’s bowl with the silver trim
An indigo fish swims 'round the rim. 0
If I would whisper softly, “Fish,”

Would she swim near and grant my wish . . . C(

For crayons with new pointed tips?
For fruit pops with delicious drips?
For ginger cookies in the tin?

To not fall down and scrape my chin?

In Auntie’s bowl with the silver trim
An indigo fish swims 'round the rim.
If I should whisper softly, “Fish,”

Would Wish Fish flip . . . and grant my wish?

P. E. Neely

Short YVowels:
i
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Short Vowels:

TARGETED SOUND
Short vowel i as in pin:
zip, zipping, slicker, grip, think, chin, skin, nipped, zipper’s

ADDITIONAL SOUNDS

Blends:

slicker, grip, twice, skin

Consonant z as in zebra:
zip, zipping, zipper's

p—e]

\%
N

41

FOCUSING TALK

*  Children should already be familiar with the saying “Zip it
up!” to mean get quiet. They'll enjoy hearing you use forms of
the word zip to describe quick movements. Examples might
include these: “Please zip over and get us a piece of paper,”
“He’s zipping off to get his backpack,” or “You certainly zipped
through that job!”

® When the inevitable happens and a jacket or shirt zipper
won't zip, say the poem as you're trying to help. For faulty
zippers that don't threaten chin skin, try saying, “Fixing a
zipper’s not easy, you know. This zipper won't zip ‘cause its
gripper won't go!”

ACTIVITY: ZIPPERED TREASURE BAG

Help children trim the sides of a file folder to make a small fold-
er that fits snugly inside a clear plastic zippered storage bag.
Have children decorate the outside of the folder, tape its sides
closed, and then insert the folder inside the plastic bag. Children
can keep treasures “hidden” in their bags.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
ignore continue
introduce discourage
invitation frisky

itch hidden
itself living




Zip!

When zipping my slicker,
[ grip and think twice
"Cause chin skin that’s nipped
by a zipper’s not nice!

Andrea Perry

Short Vowels:
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Short Vowels:

TARGETED SOUND
Short vowel o as in hot:

chickenpox, spot, dot, not, lot, hot, got, gosh, spots, blocks, dots, flocks,
socks

ADDITIONAL SOUNDS
Blends:
spot, just, twitch, glitch, stitch, spots, blocks, flocks

Consonant digraphs:
chickenpox, there’s, twitch, glitch, stitch, gosh, itch

Consonant t as in top:
spot, dot, not, lot, hot, got, twitch, glitch, stitch, itch, spots, dots, to

FOCUSING TALK

W
~:\ ré * Talk about your own or a friend’s experience with chicken-
@ pox and why it is important to avoid scratching the spots.

1

Ll

® To remind children to use glue sparingly, you might quote
the poem to say, “Just a dot, not a lot.” Similarly, you might com-
ment on and minimize concerns over a spill with, “There’s a
spot, just a dot, not a lot.”

7\ ACTIVITY: PUNCHED POX
ﬁ Trace a chicken pattern onto a file folder or cardstock paper.
f Help children use a toothpick to poke holes around the outline of
the chicken so it can be pressed out. When children poke more
holes into the chicken cutout, they can feel the bumpy effect on

the reverse side and then hold the chicken up to a window to
see light filter through the holes.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
object clock
observe cotton
obstinate goblin
occupy popcom
odd splotches
option trolley

OX volunteer
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Chickenpox

There’s a spot,
just a dot,
not a lot,
[ feel hot.

Got a twitch,
just a glitch,
not a stitch.
Gosh, I itch!

Spots in blocks,
dots in flocks,
head to socks—
Chickenpox!

Carol A. Losi

Short Vowels:

Phonics Through Poetry
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Short Vowels:

TARGETED SOUND
Short vowel o as in hot:
shop, got, hop, stomp, clop, flop, problem, cannot, stop

ADDITIONAL SOUNDS

Blends:

stomp, clop, flip, flop, problem, stop

Consonant p as in pet:
shop, hop, stomp, clop, flip, flop, stop

1 \‘
)
—

i

FOCUSING TALK

® When appropriate, draw on the poem’s language and its
rhythm to comment on new situations, such as “Got new books,
so | can read . ..” or “Got new lunch, so I caneat....”

® Innovate on the poem’s words to comment on a child’s
excitement, “The problem is, you cannot stop!” or to remind a
child about a negative behavior, “The problem is, you need to
stop!”

ACTIVITY: GOT NEW SHOES

Ask children to bring in old pairs of shoes or shoeboxes.
Decorate the “shoes” using pipe cleaners, macaroni, buttons,
shells, or seeds. You may want to focus on specific sounds by
using materials whose names include that sound (cotton balls
or popcorn on a short o shoe), or designate shoes to go with
sounds (short o shoes for an ostrich, an otter, or an octopus).

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
oblong knob
obtain logic
olive notch
Ontario nozzle
option smock
stop
trot
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Coming Out
of the
Shoe Shop

Got new shoes
so [ can hop.
I can stomp
and I can clop.
[ can even
flip and flop.
The problem is—
[ cannot stop!

. .
Eileen Spinelli

Short Vowels:

Phonics Through Poetry
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Short Vowels:

TARGETED SOUND
Short vowel @ as in hot:

pop, poppity, popcorn, popped, got, not, stop, stopped
ADDITIONAL SOUNDS
Consonant p as in pet:

pop, poppity, popcorn, popped, up, stop, stopped
Short vowel i as in pin:

filled, it, did, switch

Short vowel u as in rug:
up, but, tub, truck

< | FOCUSING TALK
\ L) “ : ”
N fé " Innovate on the poem’s text to say, “Hop, hoppity, hop,

“Drop, droppity, drop,” or “Stop, stoppity, stop,” as appropriate to
an activity.

|

p—

®  Quote the poem when filling a bowl at lunchtime or while
filling a tub in the classroom. Quote the repetitive words (“pop!
poppity! pop!™) when “popping” the air pockets in bubblewrap.

ACTIVITY: IT'S POPPING-FULL!

If possible, help children pop corn and actually fill the three
kinds of containers mentioned in the poem as they chant the
words. At another time, cut out proportionally sized pictures of a
bowl, tub, and truck. Have children glue popped corn onto the
pictures. In both cases, count and record the number of pieces
needed to fill each real or pictured container.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
obstacle body
operate bottle
opportunity gobble
opposite godchild
ostrich gossip

lobster

lot

mom
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Pop! Poppity! Pop!

POP! POPPITY! POP!

POP! POPPITY! POP!

Pop, poppity, popcorn popped and popped!
So I got a bowl and filled it up.

But the POP! POPPITY! POP! POP! did not stop.

So I got a tub and filled it up.

But the POP! POPPITY! POP! POP! did not stop.

So 1 got a truck and filled it up.

But the POP! POPPITY! POP! POP! did not stop.

So I found the switch and turned it off
And the POP!
POPPITY!
POP!
POP!
popped
and stopped!

Babs Bell Hajdusiewicz

Short Vowels:
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Short Vowels:

TARGETED SOUND
Short vowel u as in rug:

lunch, hunt, snuffs, hunts, bunny, bunnies, snuggle, jumps, up, hustles,
comes, shuffling, hug

ADDITIONAL SOUND
Consonant h as in he:
hunt, Hound, hunts, hole, hustles, hug

FOCUSING TALK

® To help children recognize the poem’s description of a food
chain, you might innovate on the poem’s text to give another
example, such as a whale hunting a fish who's spied some
worms.

® Modify the poem to describe children’s actions by substitut-
ing their names in the poem’s lines. Examples might include
these: “(child’s name) stoops down to peer,” “(child’s name)
jumps up and hustles off,” or “(child’s name) comes shuffling

"

near.

ACTIVITY: WHOSE LUNCH HUNT?

Have children draw or cut out pictures of the animals mentioned
in the poem. Encourage children to say the poem as they use
their pictures to help tell the story. Then have children create a
“lunch” story about other animals, illustrate the story, and share
it aloud.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
ugly buzz
umbrella crush
understand run
untie support
upper truck
usher tug
utmost tumble
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Lunch Hunt

Hound snuffs and hunts for bunny lunch
as bunnies twitch with fear.

The bunnies snuggle in their hole
when Hound stoops down to peer.

Then Hound jumps up and hustles off
‘cause Bear comes shuffling near.

Bear snuffs and hunts the hound for lunch
as bunnies hug and cheer.

Sydnie Meltzer Kicinhenz
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Short Vowels:

TARGETED SOUND
Short vowel u as in rug:
muddy, puddle, bubbles, rubbers, mud, muddle, muddiness

ADDITIONAL SOUNDS
Consonant d as in dad:
muddy, puddle, middle, mud, muddle, muddiness

Consonant m as in me:
am, muddy, middle, my, bottom, mud, mostly, muddle, muddiness

Ending -le as in table:
puddle, middle, bubbles, settle, muddle

Short vowel € as in red:
sweater, getting, wetter, settle, muddiness

Y FOCUSING TALK
S ® Begin describing something that happened to you with, “I
4 was standing in the middle of a . . .” or say, “As I very slowly settle

..." as you begin to sit down. Comment on the benefit of a partic-
ular habit or value by saying, “And I find that what a person . ...”

® Use the poem’s title figuratively to describe a predicament or
an embarrassing situation: “I found myself in a muddy puddle!”
Continued use of such a metaphor will help children gain its
intended meaning.

ACTIVITY: MUD PUDDLE PICTURES

Provide dirt and water or chocolate pudding for children’s use in
making a small “mud” puddle. Set aside. Help children fold a
sheet of paper in half and then open it to lay flat. Have children
use a popsicle stick or finger to dab “mud” onto one half of the
paper to create a design. Fold the paper, press lightly, and then
open to reveal the final design. Lay flat to dry.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial

umpire upoen butter hunt
unless upright crust suppose
unpleasant cuddle tusk
unwind suppy
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The Muddy Puddie

[ am sitting

In the middle

Of a rather Muddy
Puddle,

With my bottom
Full of bubbles
And my rubbers
Full of Mud.

While my jacket
And my sweater
Go on slowly
Getting wetter
As I very

Slowly settle

To the Bottom
Of the Mud.

And [ find that
What a person
With a puddle
Round his middle
Thinks of mostly
In the muddle

Is the Muddi-
Ness of Mud.

Dennis Lee

Short Vowels:
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Short Vowels:

TARGETED SOUND
Short vowel u as in rug:
sup, pup, gulp, up, cup, but, slup, tongue, luck

ADDITIONAL SOUNDS
Consonant n as in not:
no, napkin, spoon, tongue

Consonant p as in pet:
sup, pup, gulp, up, napkin, cup, slup, laps

FOCUSING TALK

O
:.\ ré * Children will enjoy hearing you quote the poem during
P lunch. Sandwiches and finger foods especially seem to beg for

quoting the words, “No napkin, no fork, no spoon, and no cup.”

L

* Innovate on the poem to share other similes, such as “to
suck like a baby” when using a straw, “to draw like a drafts-
man,” or “to remember like an elephant.”

™\ ACTIVITY: TO SUP LIKE A PUP?
) "a Help children compare different ways to drink a liquid. Provide
f equal amounts of liquid in three containers. Keep time as one
child sips from a container through a straw, another “sups like a
pup” from a shallow container, and the third drinks from a cup
or glass in the usual fashion. Talk about which drinking method
is fastest, slowest, neatest, quietest, or most enjoyable.

LISTEN! LISTEN! HEAR THAT SOUND?

Initial Medial
uncomfortable button
under dump truck
unplug dusty

until fluffy
unwilling fudge
update hungry
utter luxury
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