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v/ Predict what will happen next.
v Write a paragraph describing what you just read.

Some students with special learning needs, as well as others who are not necessarily below
average, may need additional directions in order to complete the task and stay actively involved.
Accompanying the objectives can be specific questions that need answers. Next to each question a

page number or location where the answer may be found can also be written.

Here are four examples of clearly stated general classroom behavioral rules that are positively

stated, posted, and should be referred to frequently.

Do your best, don’t settle for less.
Respect each other.

Work cooperatively with others.

Ll e

Stay on task at your seat.

For some students needing very precise expectations as well as for the newer teacher, specific
classroom rules might be more effective. Here are five examples of specific classroom rules that

can be considered for creating a well-managed classroom:

Follow directions the first time they are given.
Keep all hands, feet, and objects to yourself.
Change tasks quickly and quietly.

Raise your hand to ask a question.

SAE Sl e

No cursing or teasing.
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Keeping Students on Task with Little Disruption

Children want to know what is expected of them. High expectation is directly related to attitude
and behavior. It is this behavior that supports high self-esteem, good grades, and, consequently, a
successful school experience. The following procedures can help implement this aspect of a well-
managed classroom.

1. The classroom rules and expectations are clearly posted and consistently followed. The
rules can be given to the students in a handout as well or copied by students into their
notebooks.

Fair consequences and rewards are established along with the rules.
Posted rules are limited to no more than five. People find it easier to remember numbers
in groups of three to five.

4. When a rule is broken, consequences are given with little discussion and with as minimal
class disruption as possible. It is unnecessary to explain to a student why he or she must
stop talking when you’re trying to teach, beyond saying “you are distracting others who
are trying to listen.”

Do not stop the lecture, discussion, or movie. At times it might be more effective to wait until
a time when the student is better able to accept the consequence—as long as the rule is not
being continuously broken. You can go to the chalkboard and write the student’s name or put
a check next to it. At the end of the period, the student might need a “reminder” as to what the

consequence is.

Establishing Consequences and Rewards

Rules, especially with children, must have consequences to enforce them and rewards to confirm
them. Students will test rules to find the limits of their behavior and to find out whether the rule
will be enforced or not. It is as important to post your expectations or rules as it is important to

post your consequences.

Most teachers at all grade levels use some kind of gradual step system of consequences for
classroom management. Although the specific steps and consequences vary, the consequences
become stronger as the offense is repeated. Here are examples of consequences from typical

elementary and middle-school classrooms.
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Example 1
Verbal warning
Time-out (5 to 10 minutes at time-out desk)
Time away in another cooperating classroom (also at their time-
out desk)

4. Detention/vice principal/home called

Example 2
Verbal or nonverbal warning (pause, stare, pointed finger, etc.)
Student’s name on board = 10 minutes of lunch detention

One check next to student’s name = 20 minutes of lunch detention

Ll .

Two checks = entire lunch detention, call home, and sent to the office

It is important to note that these are examples of consequences and are not to be used universally.
Lunch hour detention may not work or be acceptable in your school. For some children, sitting

with the teacher at lunch may actually be rewarding.
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Using Logical Consequences

Important Principle

When consequences are not logical and do not reflect

reason, they tend to anger not educate children.

Acceptable classroom rules should When children are angry they rebel. If a consequence

tell the student clearly: does not follow logically from the behavior and

a) what constitutes acceptable instead is seen as arbitrarily imposed, the student will

behavior; and develop more resistance and ultimately defiance. The

b) what are the consequences or most well-intentioned teacher will become frustrated

rewards for the unacceptable and likely lose objectivity when dealing with the

or acceptable behaviors. student’s misbehaviors.

The effective use of logical consequences teaches students to choose between acceptable and
unacceptable behaviors. They allow the student to experience the consequences of his or her
misbehavior. Thinking of efficient logical consequences does not always come easily and can take

some planning. Here are a few examples of logical and illogical consequences:

Student Behavior Logical Consequence Illogical Consequence
Passes paper in incorrectly Passes the paper in again Teacher throws paper away
Knocks over chair Picks up chair and arranges Loses recess time
out of anger all chairs at lunch time
Walks in noisily Walks in again Teacher ignores noise
Does not write down Suffers consequences of not Teacher deducts 10 points
assignment handing in assignment
Turns in sloppy paper Does paper again Teacher refuses paper
Throws food at lunch Cleans floor in cafeteria or Loses recess time

sits alone next lunch period

Children learn better from what they tell themselves than from what we tell them. Using logical
consequences takes the focus off the outside authority and puts it where it belongs, back on the
student. Children may do what we order them to do, but their motivation to change a behavior
must ultimately come from a voice other than ours—their own. They’re more inclined to believe
something that comes from inside their own heads. Logical consequences act as catalysts for
thinking versus rebelling; “If I forget my textbook, the teacher will not give me another book,
and I'll just sit there feeling bored,” or “If I walk into class making a lot of noise, I'll just have to
leave and walk in the right way.” It might not always be possible or practical to enforce a logical
consequence in the classroom, but any imposed consequences should always (1) be enforceable,
(2) fit the behavior, and (3) be administered with professional empathy.

=

$300g 13\ POOD) S00Z ‘666 LO 1YBLADOD Wo0IssD) aAIsnjoUf WO



From Inclusive Classroom.Copyright ©1999, 2005 Good Year Books

. Chapter 6
Managing Behaviors

in an Inclusive Classroom .

Don’t React—Respond
Often our solution to misbehavior in the classroom is to react to the behavior personally rather
than respond to the problem professionally. Professional empathy is the ability to separate yourself
from the student’s problem. Controlling your emotional involvement will assist the power of the
consequence to take its course. Here are examples of statements that can be used before getting
angry or pulled into the student’s problem:

«  “Really? Well I know you, and I'm sure you’ll figure out how to get that assignment in.”

«  “Tknow how much you wanted to go on that field trip. How are you going to handle it?”

« “Tunderstand your concern, but as you know, the consequence is a call home to your

parents. I hope we can all come up with something to help you.”

When we make these types of comments, we don’t put ourselves up against our students.
We instead give them the message that we are on their side, and that side is learning from

their mistakes.

Rewards and Positive Incentives: Catch Them Being Good

In addition to enforcing consequences for misbehavior, teachers must give positive reinforcement
for appropriate behavior. Many teachers have come to the realization that catching students
doing what they should be doing and providing positive incentives, also referred to as positive
reinforcement for appropriate behaviors, is the most effective approach in managing the

classroom. All students like and expect

special recognition, rewards, or incentives “A positive incentive or reinforcer is
when good work is being done or something that follows a behavior,
completed. This proactive approach strength ening that behavior and
towards classroom management is making it more likely to occur again.”

much more effective than being reactive.
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Effective teachers in inclusive classrooms spend time proactively, creating a responsive classroom
environment that prevents misbehaviors from arising rather than reactively dealing with prob-
lems after they arise. They do this by using positive incentives or positively reinforcing students

who are acting appropriately and by making a conscious effort to catch children being good.

Studies have shown us that for every positive interaction in the classroom, there are four negative
ones! That ratio at the least must be reversed. Taking this proactive approach can eliminate most

of the discipline problems that occur in the average classroom.

When a positive incentive is used properly, it can increase students’ desired classroom behavior.
For example, a teacher gives an assignment and the students complete it quickly, quietly, and
correctly. The teacher comments on how well they worked and gives them ten minutes of free
time at the end of the period or day. The following period or day the teacher gives them another
assignment; they again complete the assignment quickly, quietly, and correctly. The behavior was
correctly completing the assignment. It was followed by a desired stimulus or positive incentive,
which was praise and free time. The result was that the behavior was repeated the following
period or day. By catching the students doing the right thing with the addition of a positive

incentive, the chances of them repeating the desired behavior were increased.

Behavior Completed Assignment
Positive Incentive Free time
(Desired Stimulus) Praise
Behavior Repeated Behavior Repeated
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This approach has again and again been proven to be more effective in keeping students on task
than the “traditional” lecturing and punishing those who are off-task. If you find it difficult

to find positive behaviors to catch, the student(s) is probably in need of modeling and direct
teaching of what behaviors are acceptable. Expected classroom behaviors such as following
directions and managing classroom attitude are directly taught in chapter 5. There is an old
adage, “Children learn what they’re taught.” This, of course, applies to appropriate social

behaviors and social skills in a classroom environment.

Different Strokes for Different Folks

Not all positive incentives or reinforcers work the same for all students. It is important to know
your students—their personalities, learning styles, and likes and dislikes or reinforcers. For
example, reading one student’s report aloud in front of the class would be very gratifying and,
consequently, act as a positive incentive, but for another student it might be very embarrassing
and could cause a negative reaction. Matching appropriate incentives to your students will take
time and should be done with objectivity. A simple way of doing this is by watching students

during their free time or asking them what they like.
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A Lesson for Planning Positive Incentives

+  Activity—Establishing Positive Incentives

+  Setting the stage—Ask students what positive incentives or rewards mean to them.
What are their favorite incentives? When should they be given? Why?

+  Objectives—The students will be able to:

1. Identify personal positive incentives.
2. Discuss when incentives should be given.
3. Choose three to six incentives to be used in the class or personally.

+ Instruction—Explain why this topic is important to you and that you feel it should be
discussed in class so all students can participate in their own success in the classroom.
Discuss the possible positive incentives for appropriate class behavior. Brainstorm and
list on the chalkboard ideas for individual and group rewards. You can add your own
ideas to the list. Have the students then choose three to six incentives for the classroom
and/or for themselves. Post the classroom list and file the individual lists.

*  Guided practice—Present possible situations and ask students to discuss in pairs
whether an incentive or reward is given. Return to the established reason for incentives
and see if it supports their answers. Review your expectations with the class.

+ Independent practice—Ask the students to review what was discussed by discussing it
in pairs and then sharing it with the class. Give the appropriate reward for participating

students (i.e., stickers, certificate, note home).

There are three categories of positive incentives: social, privileges, and tangible incentives, or
reinforcers. Social incentives are more readily available and usually reflect “real life.” Examples of
social incentives are the use of praise, encouragement, and smiles. Privileges can be a variety of
potential positive incentives tailored to students’ individual preferences. These would include free
time, working with a friend, or having lunch with the teacher. Tangible incentives can be effective
in some situations but should be the least used incentive and usually given intermittently or as a

last resort when the others are not effective. They would include stickers, treats, toys, and tokens.

Research has shown that average to advanced students seem to value privileges and nontangible
incentives more than those students with learning difficulties. For the student with learning
difficulties, tangible rewards can be effectively used in the initial learning stages but should be
gradually phased out. Tangible incentives can also be traded in at the end of the day or week for

privileges. For example, a fourth-grade teacher would give out apple stickers and post them on
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the bulletin board, and at the end of the week would ask students to trade them in for a privilege

such as extra computer time or no homework for a night. Tangible incentives should also always

be coupled with a social incentive.

Positive Incentives

Social

Verbally praise specific behaviors

A smile

A word of encouragement

A pat, handshake, or high five

Thumb up

A note home, “Catch Them Being Good” notes
A phone call home

Honor roll

Privileges

Free time, center time

Extra recess

Field trip, class party

Extended lunch time

Extra computer time, music, art, or physical education
Choosing class activity, being a captain of a team

Passing out papers, stapling papers together

Erasing chalkboard, feeding the fish or animals, watering plants
Playing a game with a friend or teacher

Tutoring a younger child, giving a spelling test

Delivering papers to the office

“No homework pass” for the evening, or good for one assignment
Taking one problem off a test

Assisting the custodian

Tangibles

Stickers, badges, ribbons

Treats (preferably healthful snacks such as popcorn, pretzels, etc.)
Raffle prizes, pizza party

Certificate

Grab bag (small toys, trinkets, pencils, erasers, etc.)

Badges, buttons, trophies

Coupon for class or school store
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The Effective Use of Social Praise
Many students who are underachieving due to a learning disability or some other cause often
have difficulty accepting direct praise. Their self-concept, or how they perceive themselves, can
be as one who cannot succeed. For example, when praised for doing “good work,” they often
think, “The teacher must not be telling the truth,” or “What am I doing that is so good?” Students
who are exhibiting negative self-images and poor self-concept often have low expectations of
success. For this reason it is important to use descriptive praise, or to describe what the “good
work” is. Descriptive praise is being more specific and naming
“The eﬁective the appropriate behavior. For example, instead of saying
teacher is “Nice work” you would say, “You're taking your time to look
constantly up the answers. Keep it up!” or “You've been working for ten
evaluating how the minutes without getting out of your seat. Great!” or “You're all
teaching process doing a great job of reading quietly. Keep up the good work.”
can be improved.” Praise the behavior and then encourage the student. They will

consequently be more likely to repeat the good behavior.
Changing Behavior Cycles

A study of middle-school children indicated that 3 to 4 percent of the children who were
underachievers could be labeled as “lazy” and needed some firm consequences or reminders to
motivate them. But what about the other 96 percent of the children who were underachieving?
Their issue was not one of motivation but of self-image and self-esteem. Behavior is greatly
affected by self-image—how one sees oneself, and self-esteem—how one feels about oneself.
Children tend to behave in class according to how they see themselves and how they feel about
who they are in relationship to others. The behavior in turn will usually validate the child’s

self-view that they already have. This creates cycles of “reinforcing attitudes and behaviors.”

Depending on the self-view that the child already has, the cycles can be either negative or positive.

Understanding the reasons for misbehavior and catching students achieving the smallest success
in their behavior and attitude is often the strategy that can begin to change a negative cycle into
a positive one. (See “How to Change Ten Negative Behavior Cycles,” chapter 7.) Following are

examples of what these cycles can look like.
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Negative Behavior Cycle

Chris was in a self-contained classroom for behavioral problems. By the time he was put into an
inclusive class, he had been told many times that he was disruptive to the class and disagreeable with
his peers and teachers. He thought of himself as the child who always caused trouble. He thought of
a lot of ways he could disrupt the class; after all, that was his distinction. He teased the girls, he hid
other students’ book bags, he poured plaster of Paris in the art room sink. Each of these mischievous
acts and others like them brought Chris the desired result—he preserved his self-image as the “class
troublemaker.” Chris was so desperate for attention that he was also willing to receive the inevitable
painful consequences. He acted in ways to confirm his negative self-image. This negative behavior

cycle would likely continue for the rest of the school year unless someone could help change it.

Self-lmage | “Ialways cause trouble.”

Negative
Self-
Evaluation

“See, I’ve done it
again. ’'m the class
troublemaker.”

Teases classmates,

Behavior .
disrupts the class.
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Positive Behavior Cycle

Sholanda saw herself as popular, pretty, and capable. When given an assignment she approached it
with enthusiasm, confident in her abilities. Her teachers and peers often expressed how responsible
and well-liked she was. Because of her capabilities and dependability, she was often asked to
participate in special projects and activities that increased her opportunities to learn and experience
success. She acted in ways to confirm her positive self-image and, consequently, strengthened a positive

behavior cycle.

Self-1 mage “I am confident in my abilities.”

“I had successful Positive Learning Participates in special
experiences. ’'m even Self- Successful projects and activities
more confident in my Evaluation Behavior resulting in successful

abilities to do well. experiences.
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How Does Self-Esteem Affect Learning?

Research about self-esteem and academic performance shows a strong reciprocal relationship
between self-esteem and the ability to learn. High self-esteem promotes confidence and
responsible behavior, as well as learning. In the inclusive classroom, teachers can be a significant
link in helping all students develop high self-esteem by understanding the importance of noticing

patterns or cycles that undermine or enhance the students’ positive feelings.

Students with an academic learning disability or physical or mental disability need to acquire
something equally as important as the skills of reading, writing, and learning. They need to gain
self-knowledge—knowledge that lets them understand why they behave in certain ways and what
choices they have in changing their behaviors. Helping children change their negative behavior
and attitude cycles as well as continue positive ones is the first step in assisting them in gaining
self-knowledge.

Changing old patterns, as in breaking old familiar habits, is not always easy. It is not uncommon
for underachieving students to seem to have no real motivation, no drive, or no ambition to
succeed. Instead they stick to the familiar, or that which they are comfortable with, which often
includes being “learning avoidant.” But remember the other 96 percent of underachievers.

A teacher deals with a motivation problem differently than a self-image problem. Students

will sometimes give excuses for why they can’t do something. Whether it’s “School is stupid,”

or “Someone might make fun of me,” or “Why try? I can’t do it right,” these students have a
number of reasons for their reluctance to break old negative patterns. Children benefit greatly
from understanding that obstacles can be opportunities. Helping them recognize opportunities

in their lives can begin in the classroom. “Steven, what did you learn from this uncomfortable

experience?” or “I realize this was a big challenge for you. Was it worth it? Why?”

SR
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Effective teachers will have high expectations for all their students and strive to help them fulfill
their potential. The student who enjoys high self-esteem learns more happily and easily than one
who feels inadequate. Students with high self-esteem, regardless of their disabilities, tend to be
more successful, since thought and feeling precede action, and therefore the student is already
“set” with positive expectations. Successful performance then reinforces their good feelings; the

cycle continues to support successful achievement.

The child who believes that he or she is inadequate and unable to learn will avoid challenging
tasks and approach new learning with a sense of hopelessness. Their attitude is “So why try?” This
failure cycle is well known in education and with the arrival of inclusion is becoming increasingly
prevalent: The child who has had early failures in school will develop attitudes of “I can’t do it, so
why keep trying?” Consequently, the student will almost inevitably fail at whatever task he or she
tries haltheartedly, unless and until the cycle can be broken with a renewed sense of self-worth

and ability. Following are examples of how self-esteem can affect a student’s ability to learn.
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Negative Attitude Cycle

Sarah had difficult early years in school; her family moved four times between second and fourth
grades. At the end of fourth grade, her classmates were easily reading grade-level books, but Sarah had
trouble reading at all. It was decided that she would benefit most from repeating fourth grade because
of the inconsistency in her academic instruction. In the fourth grade she was put into the “low”
reading group. She began to feel inadequate and helpless as a reader as she watched her peers progress.
When it was her turn to read, she became very anxious and frustrated as she stumbled over words
others seemed to have little or no problem with. Reading period became a very unpleasant experience
as well as an embarrassing time for Sarah. Anxiety alone made it difficult for her to listen and follow
along as well as to really try the various techniques her teacher proposed to her. By the fifth grade,

Sarah saw herself as a “bad reader” and thought it was hopeless to try to catch up to her classmates.

Self-lmage |“Ican’tread”

“I knew I couldn’t Negative .
read. I'll always be Self- 8 nsucce.ssful HSS difficulty .
like this.” Evaluation Learning sounding out words

or finishing lesson.
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Positive Attitude Cycle

Luis was beginning fifth grade and was enthusiastically awaiting the first task the teacher would give.
He was asked to be a “learning buddy” to a new student who needed help in math and reading. The
role of a “learning buddy” required sensitivity to the problems and feelings of another classmate with
learning differences, and the ability to help his buddy think through a problem and not give up so
quickly. These are mature qualities that are not always demonstrated, even by adults. But his teacher
believed Luis was capable of this task. He accepted the challenge, learned a great deal about others

and their learning differences, and helped his learning buddy succeed with some otherwise difficult

activities.
“I‘m able to help others
Self-lmage and act responsibly.”

« o Became a “learnin:

Hearneda otand [ positive < o buddy”and
1d a good job. Self- uccessfu
I accepted a challenge Evaluation Behavior Su:vcietrfl;lgtyhh:rllﬁed
and did well.”
reading activities.

ovr F )
s 7

Free ,:f'\v
(il < §
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Self-Esteem Builders*

Students know what makes them feel successful or good about themselves.

Here’s what they say:

Smile when you see me.

Call me by name.

Listen to me when I talk.

Let me know you missed me when I was absent.

Recognize my own special talents, even if they do not show up on my
report card.

Give me a chance to succeed in at least one small way each day.

Praise me when I do something right.

If you do not like something I do, help me understand that you still like
me as a person.

Show me that I have a lot of options for the future, and that I can set my
own goals.

Encourage me to aim high.

Try to reach each student with at least one of these self-esteem builders every day.

They build stronger people and inclusive communities.

*Used by permission of The National Association for Self-Esteem—Winter 1992.
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Creating a Work-Oriented and Relaxed Classroom

A work-oriented and relaxed environment is an important characteristic of a well-managed
classroom. The majority of behavior problems can be avoided by establishing and then teaching
students how to follow classroom procedures and routines. Children want to feel safe and secure
in a predictable work environment. When asked, “Why was Ms. Johnson a good teacher?” one
answer would always be, “Ms. Johnson made sure everyone worked together and she was fun!”
Use the guidelines below to create a positive climate or “feeling tone” that will help students relax

and enjoy the learning process.

Teach Classroom Procedures and Routines

Helping students understand how to stop talking or stop working and listen for instructions does
not always happen when the teacher only tells students what to do. The students, especially those
who are kinesthetic learners, need to experience an example of what should be done. This is why
many teachers in an inclusive program fail when they want students to follow directions. The

following three steps can act as guidelines for teaching classroom procedures and routines.

Step1  First clearly explain the classroom procedure. Next model or
Explain the  demonstrate it. If the procedure has a few steps, demonstrate each one.

Procedure  For example, show how to put books away before lining up for lunch.

Step2  After explaining and demonstrating the procedure, it is important
Rehearse the  to rehearse it until it becomes a routine. Children with emotional
Procedure disabilities feel secure with clear and consistent routines. Having
the students practice the procedure under the teacher’s supervision,
also referred to as “guided practice,” gives them an opportunity to
do it correctly. The procedure becomes a routine when performed

automatically without teacher supervision.
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Step3  After rehearsing the procedure, determine if all the students (or the
Reinforce and  individual learner you are teaching) have learned the procedure. If not,
Re-teach  you may need to further explain, demonstrate, or practice what you
are teaching. This process is called “re-teaching.” When the students
demonstrate that they can perform the new procedure, reinforce the

learning with praise or a privilege.
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Following is an example of how a procedure can be taught. The important part of this lesson is
the process of using the three steps—explain, rehearse, and reinforce—to teach the new procedure

of how to quiet the class and have their attention.

A Lesson for Quieting the Class

+  Activity—Procedure for Quieting the Class

+  Setting the stage—Ask students why it is important to be able to pay attention
without a lot of noise and wasted time. Write the reasons on the chalkboard,
adding some of your own.

+  Objectives—The students will be able to:

1. Identify reasons for quietly paying attention without wasted time.
2. Follow a visual or auditory signal to pay attention.
3. Rehearse the procedure until practice is not necessary.

+ Instruction—Explain to the students that you have a procedure for when you want their
tull attention. Demonstrate how you will stand in front of the class with your hand raised.
Demonstrate how you might also hit a bell because some of the students may not be
able to see your hand or hear a bell. Explain what you will expect the students to do after
seeing and/or hearing the signal.

1. Finish sentence then STOP talking and raise hand.

2. Turn and face the teacher.

3. Pay attention and wait for instructions.

4. Repeat instructions and check for class understanding.

*  Guided practice—Rehearse the procedure by asking students to talk to a peer sitting next
to them. After two minutes hold up your hand and/or hit the bell. Give instructions to
have three students stand and share one part of their conversation. Repeat procedure.

+ Independent practice—When students can perform the procedure independently, then

praise the correct behavior and encourage the students.
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Teacher Alternatives

Behavioral Improvement Forms

At many schools, a variety of behavioral forms are being used to help describe the problem or
situation the student is in trouble for and identify the appropriate way to deal with the problem if
it reoccurs. Depending on the age and comprehension level of the student, these behavioral forms
vary. The main purpose of using one of these problem identification and behavioral improvement
forms is to assist the student in gaining ownership and awareness of the inappropriate behavior
and then to begin finding a solution to the problem. Some forms simply have the child write what
happened, who it happened with, and an alternative way of dealing with the situation if it occurs
again (“My Behavior Improvement Plan,” p. 133). There is a saying, “In order to change, you first
must know where you are.” Counselors understand that having children identify the problem
from their perspective is helpful in taking the next step, which is looking at alternative ways to

behave. (See the end of this chapter for other sample forms students can fill out.)

Using forms can act as a springboard for further discussion or create “cooling-off periods” before
discussion. Younger children or those who have difficulty reading and writing could have the
directions read to them and/or draw rather than write about a situation. A child that chooses to
draw can be asked, “Now tell me about the picture you drew.” The child responds, “This is Jessica.
She is drawing on my paper. I grabbed her pen and threw it. I was really mad at her!” At this
point it’s important to teach the child that the behavior wasn’t appropriate, but that he or she also
didn’t make a fatal mistake. Giving the child an opportunity to talk with someone not directly
involved with the situation that got him or her into trouble and then discussing with the child
alternative behaviors can be very helpful and uplifting. It gives the child a way to start again and
possibly see the opportunity in the mistake. It allows an objective person to listen without anger

and judgment, and credits the child with personal responsibility for dealing with the problem.

The “Behavior Plan Form” and “Weekly Progress Report,” pp. 134 and 135, are useful for
communicating a student’s academic and behavioral objectives and interventions with team

members (teachers and parents).

Self-Monitoring Forms

The “Checking My Behavior” forms A (Middle School), p. 136, and B (Elementary School), p. 137,
have been successfully used as a strategy for improving behavior in which the student controls his
or her own planned intervention. The “How Do I Feel Chart,” p. 138, is especially effective with

helping younger children to chart their feelings and moods.
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Self-monitoring strategies enable the students to reward themselves for a specific act. It is a
method of shaping a student’s behavior by gradually reinforcing the behaviors you want to see. It
gives the student an opportunity to identify his or her negative behavior cycles and then begin to
create new ones. By participating in their own behavior change program, children are more likely
to understand their behaviors and the need to change. Self-monitoring empowers students. It also

enables teachers to focus their attention in other areas.

Additional self-monitoring forms that can provide a nonpunitive method of assisting a student’s

» «

personal behavioral management are the following: “My Classroom Rules,” “My Classroom

» «

Consequences,” “My Rewards and Consequences,” and “How I Stayed Out of Trouble,”

pp. 139-142.

Researchers have reported high reliability for self-monitoring strategies. A general trend is
that students are harder on themselves when judging their own behavior (Alberto and
Troutman, 1986).




Chapter 6 _
Managing Behaviors

‘ in an Inclusive Classroom

Self-Monitoring Guidelines

+ The self-monitoring forms in this book can be used as they are or as examples the teacher
can adapt. (See the end of this chapter for sample forms students can fill out.)

+ It’s best to keep the list of behaviors to five or six.

+  Be certain of the behaviors needing to be changed by observing the student for a few days.

+ Include one or two behaviors that the student has or is close to performing. This will
increase motivation and decrease fear of failure.

+  Develop positive incentives; for example, “Three completed forms with four out of five
behaviors performed correctly will get you...”

+  Since you are shaping behaviors, change behaviors to ensure success.

Alternatives to Suspension

In 1988 the U.S. Supreme Court ruled that students cannot be expelled from schools for behaviors
that are directly related to their disabilities. For this reason special educators and administrators
must set up alternative interventions for students who have persistent behavior problems.
Proactive behavior management can prevent most disciplinary problems from escalating, but
suspension has also been a tool available to the administrator for behaviors such as fighting or
destroying school property. Administrators who have students with significant problem behaviors

can consider these alternatives to school suspension:

+ Time-out: Using extended time-out in another classroom, counseling office, or
principal’s office.

+  Loss of privileges: Put on a “frozen list,” which means loss of privileges for an extended
period of time.

+ Detention: Saturday detention (used at some schools with high success).

+ Parent/pupil day: This is when a parent spends the day or part of the day with the student.

This works especially well with children in upper elementary and middle schools. While
the parent is in school, it is helpful to meet and formulate a behavior plan at that time.

+ In-school suspension: The advantage of this intervention is that it keeps the student in
school and supervised, and still sends home the message of a formal suspension. For this
intervention to be successful, the student needs to be given work to do independently
during the day. Some schools add an additional day of suspension if the student does not

complete the assignments.
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Modified days: This can be especially successful with younger children who find it very
difficult to maintain a full day in school without getting into trouble. It is a temporary
intervention that should be gradually increased to full-day participation.

Separate seating: The student sits at a desk separate from the class, ideally with a partition
between them. The student earns time back into the mainstream of the class as he or she
earns points for completing work and following classroom rules. It is important that the
special education teacher or instructional aide monitor the student’s daily behavior. Check
marks could be awarded after every ten, twenty, or thirty minutes of on-task behavior.
Some teachers have found using a self-monitoring form effective for this purpose.
School/community service: It is not unusual in some schools to see a student picking

up trash around the school building and doing certain reasonable jobs assigned by the
custodian either during noninstructional time or after school. Other kinds of school
service may include cleaning up the cafeteria after lunch, washing the hallway walls, or
putting away books in the library. (Remember that a consequence for one student can
easily be a positive incentive for another.)

Becoming a giver rather than a receiver: Putting a student in a situation where he or she
is expected to give assistance rather than receive it can be a catalyst for changing behavior.
The student can be brought to a lower-grade classroom to help tutor younger children

or children who are severely disabled. We have seen this intervention change students’

negative behavior cycles into ones that result in rewarding mature behavior. This approach

has proven to be more beneficial than punishments and negative attention.
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Problem Solving

Problem solving is another alternative that makes the child responsible for finding an appropriate
solution. A system in which students write problems and place them in a container such as

a box can be used to facilitate discussion promoting problem solving. This gives the student

a place to “temporarily put their problem” until it can be addressed. When time permits, the
situation is either talked about with the children involved or with the class, and the class can
decide on a consequence. In addition, the class can share suggestions for avoiding or dealing

with such situations in the future. The teacher becomes a facilitator of respectful discussion and
communication and the one responsible for handling those situations inappropriate for a class

discussion format.

Steps for Problem Solving

Define the problem.

Make a list of possible solutions.

Look at the pros and cons of each solution.

Decide which solution is best.

Decide what has to happen for the solution to work.

Evaluate how well the solution solved the problem.

In the first step a clear and simple definition of the problem is decided upon and, if necessary,
written on the chalkboard as a reminder. In the second step all possible solutions are offered.
Then the solutions are considered, and one is selected. The problem-solving process ends with
implementation and evaluation of the chosen alternative. This process can be used as a general

classroom strategy for attacking any problem situation.

Introduce this method of problem solving by practicing on a problem that is not personal to any
of the children. For example, start the discussion by saying, “Today I was almost late for school
because I forgot where I had put my car keys. I'd like your help with finding a way to avoid this
problem in the future. To help us work together, we’ll use this problem-solving method (steps
are written on the chalkboard and/or handed out to individual students). We then can have

this method available to us for problems that arise in school...” The “Steps Toward Solving a

Problem” Activity Sheet, p. 143, can be a useful guide.
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Conflict Mediators

The Springfield School District implemented a peer mediation program that begins at the
middle-school level. Teachers and counselors identify a number of students (both general and
special education), who are then trained as student mediators. After they receive the training,

the peer mediators are called on to handle some of the problems in peer relationships that occur
among students at the school. Most of these conflicts revolve around such things as name calling,
spreading rumors, and making threats, as well as general misunderstandings that lead to hurt
feelings. In some schools, the mediation counselor coordinates the program and is also available

throughout the day for conflict resolution issues.

Peer mediators are trained to ask questions such as, “How did that make you feel?” and encourage
students to express to each other the effect the problem is having on them personally. Because
students “speak” each other’s language, it’s often the case that they will more readily open up and
express themselves candidly. The peer mediators help guide the process for reaching an agreement
on the resolution, as well as putting the agreement in writing for the conflicting students to

sign. Many have found that the mediation process has had a positive effect on solving discipline

problems while encouraging students to be responsible.

School Counselors

Children with special needs can often benefit from developing a rapport with someone who can
speak with and listen to them on a regular basis. School counselors are proactive in providing
support to students and staff, and can offer various types of services and strategies that are

very helpful in inclusive schools. They can help problem solve, resolve conflicts, and act as an
objective listener for students and staff. They also can teach lessons in self-esteem, social skills,
and so on. The school counselor can be a support to parents and, when needed, act as a liaison

between parents and school. In addition to these support services, the school counselor can
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assist classroom teachers in setting up individualized behavior contracts, charting and monitoring
classroom behaviors, and helping the team with other effective strategies and methods for

improving behavior.

Instructional Aides

Often in the inclusive classroom the team includes a paraprofessional, or instructional aide.

The special education teacher is usually the supervisor and direct supporter of the instructional
aide. This additional adult is of great assistance not only with a student’s instructional needs

but behavioral needs as well. It is for this reason that students must be made aware of the
paraprofessional’s status, especially regarding discipline and classroom management. Instructional
aides can work with both the regular and special education teachers. By law they cannot have sole

responsibility for a student(s) with special needs or implement original instruction.

It is often the case that all that is needed to divert a behavior problem from escalating is another
adult’s support and attention. The paraprofessional can act as an extension of the teacher and be

an invaluable resource for assisting with behavior management.

Helping Children with ADHD

What Is ADHD?

Attention deficit hyperactivity disorder (ADHD), also referred to as attention deficit disorder
(ADD), is a complex and puzzling neurobiological disorder affecting many children in our schools,
including many who also have learning disabilities. With increasing frequency, physicians and
psychologists are labeling children as having ADHD. These children have difficulty staying on task,
focusing attention, and completing their work. As one psychologist described this disorder, “For
some children with ADHD it’s not that they can’t focus, but that they’re focusing on too many
stimuli at once.” They are easily distracted, moving quickly from one idea or interest to another,
and they may produce sloppy work that reflects their impulsive learning style. For these reasons,
ADHD often interferes with a child’s ability to function with success academically, behaviorally,
and socially. Studies indicate that although ADHD, which affects approximately 3 to 6 percent of
the population, is not synonymous with learning disabilities, up to 40 percent of children with

learning disabilities display symptoms of ADHD.

According to researchers, in ADHD there is a chemical imbalance in the part of the brain that
controls impulses, aids in screening sensory input, and focuses attention. The causes of ADHD are

not fully understood but are most frequently attributed to heredity, as it is found to run in families.
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As with learning disabilities, children with ADHD usually grow up to be adults with ADHD.
Various prenatal factors, lead poisoning, and trauma at birth have also been identified as possible
causes. There has been research that suggests diet, and more specifically the over-consumption of

sugar and food additives, may be a factor associated with ADHD.

A very informative and well-written book on attention deficit disorder is authored by two
physicians who treat children and adults with ADHD. The authors of Driven to Distraction, Dr.
Ned Hallowell and Dr. John Ratey, have ADHD themselves and share some of their personal
experiences of living with ADHD. One description they use is as follows: “People living with
ADHD live in distraction and chaos all the time— bombarded by stimuli from every direction
and unable to screen it out.” According to these authors, medication that sometimes can be used
in the treatment of ADHD “helps take the static out of the broadcast. It works like a pair of

eyeglasses, helping the individual to focus.”

Is There a Test for ADHD?

There are no objective and/or definitive tests (e.g., urine analyses, blood tests) to identify children
with ADHD. The Diagnostic and Statistical Manual of Mental Disorders (DSM-1V; American
Psychiatric Association 1994) gives diagnostic criteria for ADHD. Aside from this, a diagnosis is

based on the following:

+ Interviews with the parent and child by a physician or psychiatrist

*  Questionnaires and rating scales filled out by the teachers, parents, and others
working closely with the child

* Detailed health and developmental histories

+ A thorough medical examination

+  Work samples and any other testing results that may be appropriate
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This information is then interpreted by professionals, who determine to what extent the
symptoms prevail in different situations and evaluate other possible causes. Other possible causes
that produce similar symptoms to ADHD include stress and anxiety in school and/or at home,

learning problems, depression, and substance abuse.

What Is the Teacher’s Role?

Classroom teachers must be careful in “identifying” students who are suspected of having ADHD.
The teacher’s role is not one of diagnosing ADHD or telling parents, “You should see a doctor
because your child probably has ADHD.” The role of the teacher is to share objective information
gathered through observations and personal concerns about their students with parents.
Behavior management strategies, classroom modifications, and any other interventions should
be documented as to their effectiveness. Other team members, including the school nurse and

psychologist, should be included in the communication process.

When a medical referral is made, the teacher(s) will be asked to fill out an ADHD Rating Scale.

Sample questions on a rating scale can include the following:

Circle the number that best describes the child:
(0) Not at all, (1) Just a little, (2) Pretty much, (3) Very much

General Behavior

0 1 2 3 Often fidgets or squirms in seat.

0 1 2 3 Iseasilydistracted.

0 1 2 3 Hasdifficulty playing quietly.

0 1 2 3 Oftendoes not seem to listen.

0 1 2 3 Often engages in physically dangerous activities without considering consequences.
Inattention

0 1 2 3 Often fails to give close attention to detail.

0 1 2 3 Oftendoes not follow through on instruction.
0 1 2 3 Oftenloses things necessary for tasks.

0 1 2 3 Isoften easily distracted by extraneous stimuli.
0 1 2 3 Isoften forgetful of daily activities.

Hyperactivity-lmpulsivity

0 1 2 3 Often fidgets with hands or feet or squirms in seat.
0 1 2 3 Oftenrunsabout or climbs excessively in situations in which it is inappropriate.
0 1 2 3 Often talks excessively.

0 1 2 3 Isoften“on the go” or often acts as if “driven by a motor.”

0 1 2 3

Often blurts out answers before questions have been completed.
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Hyperactivity/impulsivity can sometimes be a component of attention deficit disorders. Young
children at the elementary level with hyperactivity exhibit excessive gross motor activity, such
as constantly running around or climbing. They are described as always on the go, “running like
a motor,” and having difficulty slowing down. They may not be able to sit for more than a few

minutes at a time before beginning to wriggle around without stopping.

Older children at the middle-school level who are hyperactive may be extremely restless and
fidgety. They are likely to talk excessively and may always be getting into arguments and fights
with peers and siblings. It’s difficult for them to keep their hands still while sitting at a desk; they
may be tapping with a pencil, drawing, and so on. Giving these children something to hold and

squeeze, such as a sponge ball, can be helpful and proactive in directing some of this hyperenergy.

Social Behaviors That Often Interfere with Positive Peer

and Adult Interactions

Children with attention problems are more likely to suddenly change topics during conversations,
fail to listen consistently when other children and/or adults are talking, and continuously

look about the room rather than look directly at a peer or teacher. While these may seem like
“innocent” behaviors, they often lead to other children or adults losing tolerance and avoiding

interacting with the child.

Simply giving the student advice about more desirable social behavior (e.g., “You should look

at people when they are talking to you, otherwise they won’t want to be with you”) seldom

leads to changes of any significance. It is more effective for teachers to take an active role in
designing opportunities in the classroom for the student to experience more successful peer/
adult interactions. The following are examples of various classroom interventions for increasing

positive peer/adult interactions:

1. Catching them doing the right thing and immediately using praise, a privilege, or a reward
to increase their awareness of changing the negative behavior cycle.

2. Role-playing behaviors that need improving (e.g., taking turns, sharing).
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3. Using peer models for the student to observe and learn from. It’s important to point out
the positive social behaviors of the model to the child with ADHD in order to make them
more notable.

4. Designing special responsibilities for the student to carry out in the presence of his or
her peer group. This gives classmates the opportunity to observe the student in a positive
light. For example, picking the student to be captain of a spelling bee team or erase the
chalkboard can enhance positive feelings between classmates.

5. The use of medication therapy to help some children with ADHD develop better peer/
adult interactions by reducing aggressive, highly impulsive behaviors that interfere with
successful classroom interactions.

Parents can also take a more active role, if they haven’t already, in designing opportunities for
their children with ADHD to experience more successful peer interactions. (See chapter 8,

“Teamwork with Parents.”)

Children with ADHD and Their Positive Characteristics
Focusing on the desirable characteristics associated with children having ADHD will be helpful
when directing the child toward successful learning in the inclusive classroom. Some of these

characteristics include being imaginative, innovative, interesting, accepting, and willing to take risks;

having a boundless amount of energy; and being sensitive, observant, inquisitive, and good-natured.

How to Support Positive Characteristics
Supporting positive characteristics entails giving children with ADHD and learning disabilities

what they need to be successful in the inclusive classroom. These needs are as follows:

Extra space

Clear and predictable guidelines, expectations, and consequences
Positive incentives

Choices

Adaptations and modifications of the environment and curriculum
Multisensory instruction

Ability to move around the classroom without disturbing others
Extra time to process information and to perform tasks

Modeling and teacher-guided instruction

Reminders and prompting

Help with coping skills and personal frustration

AN N N N N N . N U U N N

An understanding and supportive classroom
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My Behavior Improvement Plan

Student’s Name: Date:

Directions: Put a check in the box after you answer the question.

(1) What rule(s) did you break?

d(2) How do you feel about what happened? Why?

(1 (3) If something like this were to happen again, what would you do differently?

“IT'would...”

Student’s Signature Reviewed by (Teacher)
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Behavior Plan Form

Student’s Name: Date:
Teacher/Room: Grade:
To be monitored by

Behaviors that needs to work on:
1.

What does the student need to achieve to receive a reward?

What will the reward(s) be?

This Behavior Plan was given to:

Parent(s) or Guardian(s)
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Student’s Name:

Weekly Progress Report

Dates: From

Teacher/Room:

Grade:

Please review this progress report and any attached work with your child. After reviewing,

please sign this report and have your child return it to school on Monday morning.

Thank you for your support.

Behavior Work Habits
d Good (G) (d Independent (I)
(J Satisfactory (S) (1 Distracted (D)
(d Unacceptable (U) (d Unacceptable (U)
Is there work to be completed at home? Yes (attached) No
Comments from school:
Daily Record | Monday Tuesday Wednesday Thursday Friday
Homework
Work Habits
Behavior

Comments from home:

Parent/Guardian Signature:
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Form A

Checking My Behavior

Name:
Date:
Subject:

Circle Yes or No at the end of your class.

TODAY I...

Quietly walked into the classroom Yes No
Stayed in my seat during class Yes No
Participated in class activities Yes No
Followed the teacher’s directions Yes No
Didn’t distract anyone else Yes No
Filled out this sheet and got it signed Yes No
My ratio today is out of

Teacher’s Signature
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Form B

Checking My Behavior

Name:
Date:
Subject:

At the end of class read the sentences and then put a circle around Yes or No.

TODAY I...

Quietly walked into the classroom Yes No
Stayed in my seat Yes No
Did my work in class Yes No
Listened to my teacher Yes No
Did not fool around Yes No

How many times did you circle Yes?

How many times did you circle No?

Teacher’s Signature
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How Do | Feel Chart

Student’s Name: Date:

Directions: Circle the number that shows how you feel. Then discuss with your teacher or a
classmate: (1) Why you’re feeling that way, and (2) What you can do to change that feeling, if you

want to.

.
@

Sad 1 2 3 4 5 Happy

A
\J

Bored 1 2 3 4 5

<=
Frustrated 1 2 3 4 5

A

Y Y
s = 5
=. ® =3
g & a
- g 2
~ e

Mean 1 2 3 4 5

(REMEMBER TO TALK ABOUT THIS WITH SOMEONE.)
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My Classroom Rules

Student’s Name: Date:

Directions: Write down the classroom rules that all students are expected to follow. After your

teacher signs this paper, keep these rules in your notebook so you can read them during the year.

RULE #1

RULE #2

RULE #3

RULE #4

RULE #5

Teacher’s Signature
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My Classroom Consequences

Student’s Name: Date:

Directions: Write down the classroom consequences for rules that have been broken. After your
teacher signs this paper, keep these consequences in your notebook so you can read them during

the year.

If I break Rule #1, the consequence will be

If I break Rule #2, the consequence will be

If I break Rule #3, the consequence will be

If I break Rule #4, the consequence will be
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If I break Rule #5, the consequence will be

Teacher’s Signature
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My Rewards and Consequences

Student’s Name: Date:

Please make a list of the rewards and consequences of the class.

If I follow the rules of the class, I will earn:

If I break the rules of the class, my consequences will include:

Parent’s or Guardian’s Signature
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How I Stayed Out of Trouble

Student’s Name: Date:

Directions: Write a short story or draw a picture describing a situation in which you used some-

thing you learned in class to keep you out of trouble with others.
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Steps Toward Solving a Problem

Student’s Name: Date:

Directions: Fill in answers to the following questions. Continue on another sheet of paper

if necessary.

1. What is the problem? (Pick a problem large or small that needs to be solved.)

2. What are the alternatives? (List them.)

3. Analyze the alternatives. (List best alternatives and tell why they are the best ones.)

4. Decide. (Pick the best choice.)

5. Evaluate the decision. (Did it work? Why? Why not?)
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CHAPTER 7

HOW TO CHANGE TEN NEGATIVE BEHAVIOR CYCLES

Negative behavior or attitude cycles tend to reinforce themselves, as shown in chapter 6. For

this reason when a student misbehaves, quick and immediate actions using correct discipline
interventions are needed to interrupt the cycle. Unfortunately, what to do is not always so
apparent. Studies have found that children with learning disabilities tend to attribute their failure
to succeed academically and/or socially to reasons beyond their control. Therefore, they feel this

failure cannot be changed.

Chris, for example, who was placed in an inclusive classroom, believed that he did not have the
emotional ability to control himself and therefore was the “disruptive child.” Sarah, the fifth
grader, believed her mental ability would never improve and, therefore, she would always be a
“bad reader.” In both cases, continued failure and helplessness tended to lower their self-esteem

and reinforce the negative cycles.

To interrupt and change these negative cycles of reinforcing attitudes and behaviors, teachers are
realizing the importance of individualizing behavior interventions, especially for the students
exhibiting chronic and repetitive misbehaviors. The following examples can be used as a quick
reference to ten negative attitude/behavior cycles that can be most often found in an inclusive

classroom. Fach intervention is divided into three reference sections.

Section 1. What Is the Behavior cycle?

This section describes a list of the specific attitudes and actions of the student. It is important
not to fall into the trap of generalizing behaviors: “Oh, he’s just being a pain in the neck” or “She
just wants to cause problems.” Effective interventions begin with identifying the behavior. This
will make it easier to describe the behavior to the student, team members, and parents, as well as

identify the possible “self-message.”

Section 2. What Causes the Misbehavior?

This section defines the possible primary causes of the misbehavior. Often we get overly involved
with the student’s actions and lose our professional objectivity and empathy when dealing

with the problem. This section helps the teacher maintain a professional approach to changing

negative behavior cycles to positive ones. This approach begins with discovering and then
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understanding the purpose of the misbehavior. Knowing the reasons why children act the way

they do is the first step toward effective interventions.

Section 3. Interventions
This section suggests possible interventions to help the student change his or her behavior cycle.
There may be several possible interventions or methods, and it is the teacher’s responsibility to

select the appropriate action that best fits the student’s needs.
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‘ Behavior Cycles

|.The Angry Student

What Is the Behavior Cycle? This student is always angry at something himself, herself,
peers, teachers, or parents.The student will become verbally and physically aggressive
toward others even toward adults he/she doesn’t know. Self-message: “I cannot control my
aggression when I’'m angry.”

What Causes the Misbehavior? This student has low-self-esteem and is trying to cover it
up with angry-aggressive behavior. Low self-esteem can come from experiences in school
and at home with failed academics and interpersonal relationships.

Interventions

1. Itis important to respond and not react. Staying calm and not being aggressive in

return gives the student little to fight against.

2. Listen to the student (when rational) and wait until he or she is finished talking. Ask

if the student has anything further to say before you begin speaking. When you begin,

speak slowly and quietly, modeling the correct behavior.

3. Communication is essential in creating a relationship with this student so increase it.

Arrange private conferences to avoid disruption and embarrassment. Do not lecture,

but instead share your point of view on what has happened.

4. Explain clearly what sort of things need to be done to break the negative behavior

cycle and make his or her behavior acceptable. Draw a picture of the negative and

positive behavior cycles to demonstrate how they affect the student and others.
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2.The Attention Seeker

What Is the Behavior Cycle? This student will usually be loud, speak out without

permission, and act compulsively. He or she doesn’t like being told what to do, but will do

just about anything unusual to gain attention. Self-message: “I need to disrupt the class to

be noticed.”

What Causes the Misbehavior? The student who is always looking for attention wants his

peers, teachers, and parents to know he or she exists. At the elementary level the goal is

usually getting the attention of his or her teachers and peers. At the middle-school level,

the focus may be one of trying to establish a relationship with the opposite sex.

Interventions

1.

3.

Meet privately with the student to give him or her an opportunity to discuss what
might be the real problems the student is trying to solve by getting attention in
inappropriate ways.

Discuss possible strategies you can use to help the student break this negative behavior
cycle. These strategies can include completing a daily “Checking My Behavior” form,
pp- 136—137, that can result in positive incentives and acknowledgment.

When speaking, model the correct behavior by not interrupting and by speaking softly.
Don’t wait for this student to misbehave to get attention. Catch the student doing the
right thing and use social praise as well as privileges. For example, a period with no
inappropriate attention-getting behavior can be rewarded with extra free time with the

teacher or classmates.
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3.The Class Bully

*  What Is the Behavior Cycle? This student intimidates other students by verbally and/
or physically pushing them around. He or she is always threatening to hurt someone
and continually brags about his or her physical strength. The student avoids taking
responsibility. Self-message: “I only get attention by pushing others around.”

*  What Causes the Misbehavior? This student has learned that he or she can get the much
desired attention of others by being a bully. He or she believes that being powerful or
strong means pushing people around. This student might actually be fearful of others so
instead will “beat them to the punch.” Due to a lack of self-confidence, the student will
usually avoid taking responsibility, such as accepting challenging tasks.

* Interventions
1. Bullies need to develop a rapport with a mature, successful adult. This can be started

by having short private talks or engaging in an appropriate activity together, such as
playing basketball.

2. Speak and act gently but assertively to create a healthy comparison for him or her to
observe. The bully has the tough image perfected, but can’t fight the gentleness, and
that is what he or she really wants.

3. Discuss the issue of needing to scare others to feel powerful and how it may act as
a “disguise” for insecurity. One teacher’s method of pointing this out would be to
make the analogy of the small caterpillar that has frightening- looking, hornlike hairs
coming out from its body. The teacher asks the bully, “Why do you think they have
them? Right, to scare other creatures away. Do you think that’s what you do when
you make yourself big and scary to others? Well, I know why you do that. Like the
caterpillar, you're actually feeling unsure of yourself and maybe a little scared inside.
Do you want me to discuss this in front of other students, or would you rather we keep
this between us?” Of course, the answer will be to keep it private, but the important
message is that the teacher now understands what is really going on and has shared
this insight with the student. Change can now begin to take place.

4. Emphasize the need to respect class rules and reiterate that disrespectful behavior
will not be tolerated. State the consequences but always avoid putting down the bully
in public.

5. Consistently praise appropriate behavior and label the new behavior as being “strong”

and “powerful.”

6. A parent conference may increase your understanding of the possible causes for the

child’s bullying behavior. Ask other team members to participate in parent meetings.
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4.The Swearer

What Is the Behavior Cycle? This student tries to impress classmates with offensive words.

He or she has an appearance of being “streetwise” and a “know-it-all.” The student tries

to disturb others by cursing. Self-message: “If I stop using foul language, I'll stop getting

attention.”

What Causes the Misbehavior? This student is seeking attention and finds it by using

profane language in school. When a student swears in front of the teacher, it can be

disorienting as well as overwhelming for peers. It creates an image of toughness that can

feel powerful to a child. But in some cases it is a mere rite of passage, a phase children go

through on their journey to maturity.

Interventions

1.

When the child uses a curse word, pull the child aside and say, “I understand you like
using those words, they do get people’s attention but they are not to be used in school.”
By saying this, you are taking the “air out of the balloon,” which is the big scene that
cursing may cause.

Ask if the student will follow the rule. If the student responds with an “Okay,” express
your appreciation for the cooperation and that you’ll give feedback at the end of the
day as to how he or she did. If the student says “No” to your request, respond with “Are
you sure?” and wait for a change in his or her response.

To help change the negative behavior cycle, offer a few guidelines. If students respect
someone they should always use respectful language when speaking to that person.
Inform them that in most places, including school, swearing is not an acceptable form
of communication. Teachers find that these types of suggestions are nonthreatening
and will be readily accepted by students.

Offer substitute words such as “shoot” or “dang it” as replacements.

When foul language is used, never ignore it. Always interrupt and say something like,
“Those words are unacceptable. 'm sure you can think of a more mature way to say
that” It’s important to increase students’ awareness and self-control by insisting they
“think” before they speak.

Reinforce the positive behavior with positive attention.
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5.The Avoider

*  What Is the Behavior Cycle? This student does everything he or she can to avoid working,
such as sharpening pencils, needing to go to the bathroom, walking around the classroom,
daydreaming, and so on. He or she can be disorganized and is usually unprepared. The
student seems uncaring and apathetic, and avoids all challenges. Self-message: “I may not
do as well as others, so I don’t try.”

*  What Causes the Misbehavior? This problem is not a lack of motivation but rather poor
self-concept. Somewhere along the line this child was given the message that he or she
was not measuring up to an adult’s expectation, and consequently is filled with questions,
misgivings, and lack of confidence.

* Interventions
1. Helping children see themselves differently by improving their self-concept will take

time, but this is time well spent. Begin with acknowledging the student’s feeling has of
“Tcan’t do it”

2. Send messages that tell the student he or she has the skills needed to be successful
in school. Each child must feel that he or she can keep up with other children in
the classroom, on the ball field—anywhere children interact. You can’t make a child
successful. The child alone has the abilities to succeed. These skills are learned from
modeling. Demonstrate how to begin a task. Pair the student up with a positive peer
model or learning buddy. Good teacher models help students develop good attitudes
and feelings about themselves.

3. Create a written success plan for daily work goals. Give this student positive incentives
for small successes and gradually expect more output. For example, after the student
finishes one math problem say, “I can see that you are working hard to learn to do long
division. Let me know if you would like some help, and keep up the good work.”

4. Confer with parents and team members. This helps the student to see the effort adults
are making on his or her behalf.

5. Develop modified classwork that matches the learning style and achievement level of
the student.
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6.The Excuse Maker

*  What Is the Behavior Cycle? This student often has a reason or alibi for not doing what he

or she is supposed to do. The child can be very argumentative and often insists that he or

she is right by rationalizing the inability to meet classroom expectations. Self-message: “I

always have trouble getting my work done.”

*  What Causes the Misbehavior? Using excuses and alibis to avoid work gives this student a

reason for not attempting the work and risking failure. Discussion can revolve around the

excuse rather than the cause of not making an effort. Poor self-concept creates avoidance

responses that keep the child from dealing with the fear of failure.

« Interventions

1.

Students who are constantly offering excuses or alibis may have lost interest in work
needing to be done and/or feel it is too difficult to complete. Ask yourself if the work
is too difficult for the student and whether a different or modified assignment would
be a better match for this student’s ability and interest. A sixth-grade science teacher
trying to help a student who always had an excuse for not turning in his work noticed
him looking at the eel in the classroom fish tank. The teacher asked the student if

he was interested in doing a short report on freshwater eels for extra credit. When

the student expressed interest in this project, the teacher worked with the special
education teacher to help the child complete this report. When finished, the report was
posted next to the fish tank with a large “A” at the top. This experience began a positive
behavior cycle that continued as the teachers built on other small academic successes.
Encourage personal responsibility. One teacher posted a sign in his classroom that
read, “No Lies or Alibis.” When a student wants to make an excuse for not doing
something, direct awareness back to his or her own choices and options in the
situation. When a student says, “I lost my pencil,” reply with “You can use this one, just
sign out for it.” If a student gives the excuse, “I lost my paper,” respond with, “Do you
want more time?” In private, ask the student to discuss what might be the real cause

behind the excuse.

3. Avoid talking to the student only when he or she has a problem.
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71.The Fidgeter

What Is the Behavior Cycle? This student is always on the move and cannot sit still for
any length of time. He or she has a short attention span and usually needs directions
repeated. He or she will ask to leave the room and is usually bothering other students.
Self-message: “I can’t sit still. 'm always disrupting the class because I move around
alot”

What Causes the Misbehavior? Do not assume this child can always control himself
or herself. The causes might include hyperactivity, a symptom associated with ADHD.
If it is determined that the cause is a physical problem, the student might already be
on medication. (See “Helping Children with ADHD,” p. 128.) If not, then the cause
probably revolves around the need for attention.

Interventions

After discovering the cause for the student’s inability to sit still, begin to create a
structured behavior plan that assists the student’s in-seat behavior. Have the student
keep a chart of how many times he or she is instructed to sit down. Just bringing an
awareness to this behavior will often decrease it by at least 50 percent.

Create short-term goals for the student so that he or she can experience small
successes.

Do not force the student to sit for long periods of time. Set a kitchen timer for
successive ten-minute periods. Praise the student for each ten-minute period he or she
remains seated. Gradually increase the time from ten to thirty minutes.

Give this student opportunities to move about the room in acceptable ways. For
example, have him or her put away supplies, erase the chalkboard, or deliver messages
to other teachers. Establish a nonverbal cue that will signal when the child can get up
and move without disturbing classmates. Arrange class time for student movement
into small and large groups.

Develop lessons that include activities for tactile-kinesthetic learners (e.g., role-play,
performing, crafts, drawing).

Allow any child who has remained in his/her seat during a work period to play musical

chairs, eraser tag, or some activity involving movement.
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8.The Teaser

What Is the Behavior Cycle? This student frequently teases other children. He or she

makes comments at the expense of others, usually laughing at the cleverness of his or

her remarks. Self-message: “I'm the class teaser and get attention for it.” The attention is

negative, “but at least it’s attention.”

What Causes the Misbehavior? In order to have high self-esteem, children must have

positive role models that teach them how they should act, whom to respect, and personal

responsibility. If a child is treated with ridicule, he or she will in turn tease others. This
student is also seeking attention in a very negative way. After the negative cycle has been
established, the teasing can become a form of defense against others “really getting to
know who I am.”

Interventions

1. Hold a private conference with this student and discuss the ramifications of teasing
and why it needs to stop. Discuss respect and how such values result in behaviors that
lead to success and reward. Develop an agreement that will give this child positive
incentives for stopping his or her teasing of others. A “Checking My Behavior” form,
pp. 136—137, can be used for self-monitoring.

2. Have the victims of the teasing tell the teaser how the teasing makes them feel and that
they want it to stop. Pause, then have the victim say to the teaser, “Will you stop?” Wait
for a clear response from the teaser. Let the student know that you will meet with him
or her again in a few days to see if the teasing has stopped.

3. Do not reprimand the teased child for reacting. Instead, arrange with the child who
is being teased that he or she will earn the privilege of helping you for a few minutes
after school each time he or she is teased but does not react. The child can receive a
certificate or “Medal of Bravery” for not reacting.

4. Avoid getting into the trap of teasing back. Remember the cause of the behavior and
that ridiculing rather than counseling the teaser will only support the cycle of negative

reinforcing behaviors.
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9.The Property Destroyer

*  What Is the Behavior Cycle? The student destroys school and classmates’ property. This
student defaces walls and desks, marks pages in books, and repeatedly breaks things. Self-
message: “I have to destroy things to get back at...”
*  What Causes the Behavior? The student who repeatedly destroys property is acting out
of anger and a need for revenge. Due to failure experiences, he or she feels the need to
express himself or herself by acting out hostility toward people and property.
*  Interventions
1. Be certain the student who is suspected of destroying property admits to the incident.
Otherwise, it’s important to just discuss the situation without determining any
consequence. Never ignore the situation; it will not just “go away.”

2. Desks and walls that are defaced by pen or marker should be washed by the child to
the satisfaction of the teacher.

3. Responsibility for destructive behavior must be taught to the student. With parental
consent, if a student destroys another student’s property, require him or her to replace

it with an equivalent item.
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10. The Chronic Absentee

What Is the Behavior Cycle? This child misses school or classes for countless unacceptable

reasons. Excuses that involve illness rarely are accompanied by a doctor’s or parent’s note.

This child falls hopelessly behind in work and resists making up missed assignments.

Self-message: “1 can’t deal with the discomfort of school.”

What Causes the Misbehavior? This student avoids coming to school because of a feeling

that he or she cannot succeed. There may be an unresolved problem concerning a teacher

or classmate(s) that is causing the chronic absenteeism and need to escape.

Interventions

1.

This negative attitude cycle is difficult to change unless the “past is dropped.” When
the student returns to school, the focus should be on the daily assignment and creating
some successful feelings around being in school.

Failing to recognize and welcome the student in a genuine manner will only validate
the child’s negative image of school.

Communicate through daily interactions that you care about the student and aren’t
going to give up on him or her.

Arrange for a parent conference to discuss possible causes and to develop an action
plan that will include daily communication until the child’s attendance improves. If
the parents are uncooperative, it may be necessary to contact an outside social services
agency that can provide supportive services for the child and family.

Watch for warning signs of potential problems (proactive anticipation) and intervene

early. Award every child a star for each day’s attendance at school. Have a perfect

attendance party (include other classes) at the end of the week.
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CHAPTER 8

TEAMWORK WITH PARENTS

Recent studies validate the importance of a parent’s interest and involvement in his or her child’s

education. The research shows that schools where parents are involved had:

* Increased positive behavior;

* Higher test scores;

* Increased positive attitudes;

*  More effective programs; and

*  More effective schools.

Children of all ages and abilities need their parents to take an active interest and place in the
school community. For children who are experiencing difficulty academically and/or behaviorally,
the first step in effectively addressing this issue is to increase communication between home and
school and establish a partnership for the benefit of the child. Students with learning disabilities
and/or ADHD need increased supervision, monitoring, and reporting as compared to the average
student. Input, involvement, and cooperation from parents will increase the successful placement

of any child in an inclusive classroom.
Challenges and Concerns

The benefits are evident; therefore, what are the reasons that often impede the development of an
effective partnership between parents and teachers? Some of the expressed concerns teachers have

about parents and parents have about teachers include the following:

Teacher Concerns
1. A parent may criticize unjustly a teacher’s ability to handle the class.
2. A parent may not trust the teacher’s point of view and side with his or her child.
3. The parent’s approach to handling discipline problems may be incongruent with
the teacher’s.
4. A parent may be a poor role model.
5. A parent may disrupt the classroom by being overly harsh with a child.
6. A parent may break confidentiality of the classroom by talking to other parents about

another child’s behavior.

156
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7. A child may be embarrassed about having his or her parent in the classroom.

8. A parent may express interest in participating but not follow through.

9. The teacher may have little support from the administration for parent involvement.
10. A parent may become “overly involved” and not respect the teacher’s position and

responsibilities.

Parent Concerns
1. Parents may feel uncomfortable talking with teachers, let alone spending time in
the classroom.
Parents may feel undermined by the teacher’s authority.
Parents may feel intimidated by “jargon” and terminology the teacher uses.

Parents may feel inferior to the teacher because of his or her education.

AR

Parents may not want to share too much of their home situation with the teacher and
therefore the school.

Parents may feel the teacher is not sensitive to their child’s needs.

Parents may fear the teacher is not really interested in their ideas.

Single parents may feel embarrassed if the other parent of the child is not involved.

L *® N

There may be a language barrier.

10. Parents may fear that the teacher will blame them for their child’s misbehavior in school.
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How to Increase Communication between Home and School

Parents and teachers have their concerns and fears that go along with creating a closer
partnership, but without parents’ support and involvement, we as educators are very limited in
how effectively we are able to teach our students. Therefore, we must open the door and greet

each other in the spirit of facilitating an inclusive school.

The key to connecting school and home is effective communication. Effective communication
can begin with a “Parent Welcome Letter” and/or “Parent Survey” (pp. 165-166). Establishing

a positive dialogue with parents is the first step in effective communication. This dialogue can
begin with a letter that welcomes the parents to the inclusive classroom. It can include some of
your high expectations for the year and a request for parents’ help in reaching and teaching their
children. Helping parents support their children in the areas of doing homework, dealing with
poor grades, and increasing self-esteem can be started by using the forms entitled “How to Help
Children with Homework,” “Talking to Your Child about Poor Grades,” and “Five Steps Toward
Improving a Child’s Self-Esteem,” at the end of this chapter.

What Else Can Teachers Do to Increase Parent Involvement?

Creating an atmosphere of acceptance in an inclusive classroom is also important for sustaining
ongoing communication with parents. The following list of ideas that experienced teachers

have used successfully are only useful if they are implemented. The time and energy involved in
organizing parent conferences and school visits, sending home letters, and so on, will not happen
without determination and effective planning. Organizing and letter writing are areas that a

paraprofessional, as well as other team members, can assist with.

v’ Schedule a weekly “Parent Guest Day” by inviting parents into the classroom to share their

hobbies with the class (e.g., stamp or coin collecting, painting, sewing, etc.).

v’ Schedule days when parents can spend a day at school by going to all their child’s classes.
Plan this for one parent at a time. “V.P.P”—Very Proud Parent buttons—can also
be given.

v Invite parents into the classroom to share information about their cultural customs,
ethnic background, and/or religious holidays.

v Invite an interested parent to give you help writing a class newsletter. Information can
include parent tips on helping with homework, responsibility, family fun, and so on.

v/ Invite parents to come into class and talk about their school experiences and what they

would do the same as well as differently.

=
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Invite parents to assist one group of students with their assignment after you have worked
with the students (e.g., the parents can reinforce a reading skill you've taught).

Invite parents to work with a small group of children during a reading class. They can ask
comprehension questions and help to keep them on task.

Ask parents to be a one-to-one math, reading, or writing tutor.

Have parents in the classroom as you teach a new skill. During guided and independent
practice, ask the parent to monitor the work being done by students.

Invite parents to chaperone on field trips.

Invite the parent of the student who is being given an award, such as “Student of the
Week,” to share a few positive stories about the student to his or her classmates.

Have a parent take pictures of the students and help create a display.

Ask a parent to watch a particular television show with his or her child and

discuss the show afterwards by filling out the “TV Questionnaire” form, p. 160.

Send home weekly progress reports. Make a point of also calling and writing parents to
share good information about their child’s progress in school.

Give parents small incentives for every participation effort, such as award certificates,

Participating Parent—“PP” badges, and so on.
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TV Questionnaire

Directions: After watching a television show, answer the questions below.

Names of people filling out this questionnaire:

Date: TV program:

What type of program did you watch (e.g., comedy, drama, documentary)?

What was the TV show about?

What was your favorite part? (Put initials next to your comment if more than one

person is filling out this questionnaire.)

Did you learn anything new watching this show? If yes, what?

Would you recommend this program to a friend? Why?
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How Parents Can Help Their Child with ADHD

Teaching Children Social Skills

Parents can work on developing better social skills in their children. It’s important to understand
that social skill development can be a complex undertaking and that simply increasing positive
social behaviors at home may not directly lead to significant improvements at school or in other
settings. Nonetheless, it can only be helpful to make clear the social behaviors that are important
for the child’s successful peer relationships. The following are guidelines parents can follow at

home to bring congruency with what the teacher is implementing at school.

1. Set up a home reward or positive incentive program that focuses on one or two social
behaviors that need improving. These behaviors can include taking turns, sharing, starting
and maintaining a conversation (which includes listening), and resolving conflicts. Catch
the child doing the right thing, and reward him or her with a token. When the child has
earned a specific number of points/tokens (for example, five), allow him or her to select
a special privilege or tangible reward. Remember to praise the child immediately after the
appropriate social behavior or interaction.

2. After observing the child’s peer interactions, make a list of social skills missing from his
or her repertoire. Use the following teaching strategies to work on developing positive
social skills:

*  Model-—Model the appropriate social behaviors by demonstrating the correct way to
perform them. For example: Sit down on the floor with a partner and share a box of
crayons while drawing together.

+  Rehearse—Have the child practice the behaviors.

*  Role-play—Role-play the correct behavior with the child. Then arrange opportunities
for the child to practice the desired behaviors with one of his or her peers.

+  Prompting—Prompt the appropriate behaviors in social situations, either verbally
(“Remember to share”) or with some special signal.

+  Reward—Use praise. For example, “You're doing a great job of waiting until it’s your
turn to go.” Include a tangible reward, such as a treat or grab bag, to reinforce the new

behavior. Think of yourself as a “social skills coach” teaching new skills.
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3. Videotaping can be a very powerful tool for change as well as fun to use together. While

the child is engaging in an appropriate social behavior with a peer or sibling, videotape

him or her. Then have the child watch himself or herself performing the correct behaviors.

The child should watch the video at least once per day and before interacting with peers.
This visual, concrete feedback can be especially useful for children with ADHD who lack
self-awareness of their behaviors. It’s important to note that videotaping inappropriate
behaviors for the purpose of showing the child what he or she is doing wrong is not
advisable. Children who lack self-control and awareness need to see themselves doing the

correct thing.

Arranging Positive Peer Connections

The child with ADHD does not need to become popular in order to have satisfying peer relation-
ships. The distinction between popularity and friendship is as follows: Popularity refers to how
well someone is liked by the peer group as a whole. Friendship, on the other hand, is when
someone has a special peer to share positive interactions with. Many children with ADHD are

not that popular with their peer group, and it’s difficult to change their social status. A more
reasonable goal for social interventions with children with attention deficit disorders is to
establish regular positive contact with at least one other child after school and/or on the weekend.
Positive connection with at least one other child can serve to buffer the child with ADHD from
feeling isolated and rejected by the larger peer group. The following suggestions can be helpful for

parents in their effort to arrange positive peer connections for their child with ADHD:

1. Encourage the child to invite a peer over to the house, and help arrange activities that
are not highly interactive if the child has significant social skills problems. Activities can
include watching a video and having a snack (e.g., popcorn) that both children enjoy.
When renting a video, rent two and have the children come to a consensus as to which
one they will watch. This sort of interaction is not highly interactive but can “build in” a
positive and successful connection with another child.

2. Consider using short breaks from peer interactions, especially when things become
excitable, or emotional. This would be time to “slow down” and reestablish better control.

3. Any signs of aggressive behavior should be redirected, because aggression is one of the

strongest predictors of peer rejection with younger children.
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4. Ttis often the case that children with ADHD gravitate toward younger and older children.
Younger children’s social behaviors may be more compatible with their social skills,
and older children may simply be more understanding and/or tolerant of any social
immaturities. There is no need for the parent to be overly concerned as long as they find

these children to be appropriate companions.

How Can the School Help?

Peer interactions at home and at school can be quite different. School settings include:
a) larger groups of children;
b) different expectations for social behaviors; and

¢) amore stressful environment for a child with ADHD.

Taking these factors into account, it’s important that we consider the school setting when
arranging for more successful interpersonal relationships for children with ADHD. Here are a few
considerations the parent and school can consider:
1. Highly disruptive and inappropriate classroom behavior is strongly associated with
peer rejection. It is important that parents and teachers work together to develop better
classroom behaviors in the child. Home/school reports and behavior plans can be arranged
for increased continuity and consistency.
2. Parents should not be overly concerned about peer rejection if their child is eceiving special
classroom attention that results in other children disliking their child. Efforts should be
made to change classmates’ negative attitudes toward the child with ADHD by using a
highly positive behavioral approach. Corrective disciplining measures should be carried
out in as sensitive and private a manner as possible.
3. Ask the teacher to assign special responsibilities to the child with ADHD in the presence of
his or her peers. This allows classmates the opportunity to observe the child in a positive
light. The classroom teacher has the power and influence to change the atmosphere in the

classroom from rejection to acceptance.

In summary, when parents are actively involved in helping their child with peer relationship
problems, their understanding of the feelings and possible rejection associated with being a child
with ADHD increases. The task is very difficult, and the parents should have realistic expectations
of what they can and cannot accomplish. The parents’ efforts in providing their child with
opportunities for positive peer interactions and avoiding situations that can result in frequent

social failure may help create positive behavior cycles.

=
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Community Involvement

Across the country many schools are creating a truly inclusive education system that involves
shared decision-making among various individuals of the school community. These individuals
include teachers, administrators (school principal), and parents. In some school districts,
elections are held every two years to elect representatives who are responsible for making
recommendations and decisions regarding curriculum, staffing, scheduling, community/parent
involvement, and so on. Decisions are made on a consensual basis. This challenge creates a need
for listening, respecting, and acknowledging all points of view. Schools that have empowered
school-centered decision-making teams find that often faculty and community feel they have a

voice in the important process of creating an inclusive school environment.
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Parent Welcome Letter

Dear Parents and Guardians,

Welcome to the beginning of a new year at
This letter is written to let you know that your son/ daughter is about to begin a school year that
will be filled with exciting challenges and experiences. We are dedicated to creating a classroom

environment that meets the learning needs of all students.

We know our teaching must begin with making your child feel at home in school and helping all
the children come together in a learning community. Please help us get to know your child better
by answering the following questions. Thank you for your time in sharing your thoughts about

your child. We look forward to meeting you soon.

Sincerely,

Your child’s name:

What are your child’s strengths?

What does your child need help with?

Other Comments

Your name: Date:

Telephone number: Best time to reach you:

=
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Parent Survey

Dear Parents and Guardians,
We would like your help in assisting us to become more familiar with your child. We are
dedicated to meeting his/her academic, social, and behavioral needs. Please complete this survey

about your child and his/her interests.

Sincerely,

Your child’s name:

Nickname:

Birthdate: Allergies:

Your child’s favorite things to do:

His/her least favorite things to do:

What are some ways you'd like to contribute to our class or school this year (for example, tutoring
in class and/or on the computer, reading books, sharing cultural ideas, discussing your job and

personal interests, etc.)?

Your name: Date:

Telephone number: Best time to reach you:
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Tips for Parents: How to Help Children with Homework

Dear Parents and Guardians,

Here are some tips for helping your children with their homework.

1. Create a game plan. Make sure your child writes down all assignments in an assignment
book. It’s equally important that they write down a word such as “name” if no assignment
was given. Many children with learning disabilities could do better in school if they just
got organized. They would get better grades if they did their homework on time. Classes
would be more enjoyable if they brought in the right materials and completed special
projects. Parents should plan to check assignments after completed. This will reduce
missed assignments as well as offer children a feeling of accomplishment, a source of
positive attention, and a connection between school and home.

2. Set up and stick to a homework schedule. Deciding when to sit down to do homework
can be a difficult decision for many children. Once the time is determined, it’s important
to stick to it as closely as possible. Supportive routines cultivate successful work habits that
in turn help the child feel more confident in his or ability to succeed.

3. Have a two-minute homework discussion before starting. Discuss the different aspects of
the homework assignment, such as what questions need to be answered before reading a
chapter or how to study for a test. In this way he or she will have a clearer understanding
of how to proceed with the work ahead.

4. Act as a resource not a helper. If you act as a helper by sitting next to your child and
making sure he or she understands the work being presented and completes it, the child
will not likely learn to problem-solve independently. This strategy can create learned
helplessness. Instead, parents serve their children better by being available for problem
solving and clarification on aspects of the assignment given or by acting as a resource.

5. Avoid completing assignments for your child. If your child has difficulty completing the
assignment and after honestly trying to do so, encourage the child to discuss it with the
teacher. If you feel it is necessary, write a note asking the teacher to contact you for more
information. This approach avoids the feelings of inadequacy that can occur if homework

is completed for the child.
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6. Look for signs of learning problems. Many symptoms of a more serious learning
problem may show up during homework. Such symptoms may include taking hours
to complete the homework; low frustration level; consistent complaining; and labored
reading, writing, and spelling. If these symptoms present an ongoing pattern, a parent-
teacher conference should be scheduled. One of two things will usually result from the
conference, which the school psychologist and/or special education teacher should also
attend. Your child is either having academic problems or is having difficulty with taking
responsibility for his work, and the homework problems signal a need for better study
and organizational skills. Neither problem means your child is a failure. However, by
recognizing these homework problems and identifying their causes, you can work as a
team with your child to solve them.

7. Encourage good work habits. Many children who have learning problems are not
distinguished by their good work habits, cooperativeness, and productivity. To break
this cycle of negative reinforcing behaviors, it is necessary to establish good work habits
at home as well as in school. A simple method to support this goal is to use a lot of
encouraging words when your child is demonstrating good work habits. For example,
when your child sits and takes out homework, make sure you let him or her know you
notice this positive behavior by saying something like: “Well, look at you, ready to go!”
or “I'm happy you've started on your own.” Continue catching the child doing the right
thing with comments such as, “I'm proud of the way you are working” or “You're really

improving.”

Simply put, to change poor work habits to good ones, give your child positive attention

for showing you positive work habits.

Sincerely,
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Tips for Parents:
Talking to Your Child about Poor Grades

Dear Parents and Guardians,

We understand no parent is very pleased to have his or her child bring home a report card with
poor grades. However, the first thing a parent as well as a teacher should do is try to get to the
bottom of why the grades are poor. Behavior problems that are caused by academic failure will
usually disappear once the student gets additional help with academics. Academic failure caused
by behavior problems, however, will not be solved by getting more academic help; in fact the

behavior can get worse and the grades will continue to stay poor.
Here are several suggestions for talking to your child about poor grades.

Don’t

+  Scream at your child and ground him or her for the next month. This will not be helpful
in getting to know why your child got those poor grades.

+  Lecture about how important school is and that the child better “get your act together.”
This will usually put a child on the defensive and cause an argument or lack of
communication altogether.

+ Blame someone else for your child’s poor grades (e.g., school, teachers, peers).

Do

+ Talk and listen to your child. Let him or her know that you are quite concerned, but don’t
dwell on the report card grades (they can’t be changed).

+ Tell your child you want to work with him or her and the teacher to make school more
successful. Let the child know you're on his or her side, and things will get better.

+  Work out a definite plan for improving grades and write it out.

+  Make an appointment to talk to your child’s teacher(s). Bring in assignments that your
child is having difficulty with. Work together to figure out why your child is getting poor
grades, and then what can be done to help him/her succeed in school.

+ If your child has special needs, make sure his or her special education teacher is at the

meeting.

Sincerely,

=
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Tips for Parents:
Five Steps Toward Improving a Child’s Self-Esteem

Dear Parents or Guardians,

Below are five steps you can take to help improve your child’s self-esteem.

1.

Support decision making and problem solving. Allowing children to make decisions and
teaching them effective ways to solve problem enhances their feelings of independence
and personal control. Decisions about which clothing to wear, what friends to invite to

a party, or what recreational sport they should participate in can give children a sense

of control over what is happening to them. Children’s natural tendency to exercise such
controls can be supported or undermined by parents. As a child gets older, he or she
should be given more opportunities to make decisions relating to his or her life. This
preparation for adulthood will be invaluable.

Focus on solutions. Someone once said, “There are no problems, only solutions.” An
important step in building self-esteem is to teach solutions rather than focusing on the
problem or who’s to blame. Children need to feel that they can influence what happens in
their lives. To have such influence, they need to learn many skills. Teaching children the
skill of finding solutions to problems or frustrating situations begins with statements such
as, “Who’s to blame is not important. The important question is, ‘what can you do so this
doesn’t happen again?”

Offer ways to solve problems. Giving children options that they can use when difficult
situations arise can enhance their sense of personal power. Offering alternative ways of
handling an obstacle after asking children what they have tried enlarges their repertoire of

possible responses.
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4. Support responsibility. Setting limits and rules adequately, such as requiring children to
share in chores and duties in the home, are important factors in helping children learn
to take responsibility. Learning to take responsibility is probably the most important
ingredient in school success. Responsible children feel good about themselves, and they
will want to repeat responsible behaviors.

5. Teach children proper labels for different feelings. Help children identify their true
feelings, “While the feeling you're expressing sounds like anger, it’s really frustration, and

frustration is .... Now that you know this, what do you think is causing...?

Sincerely,
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CHAPTER 9

DIFFERENTIATED INSTRUCTION-
HOW TO MAKE IT WORK

What Is Differentiated Instruction?

This is a very exciting time to be a teacher in an inclusive classroom because we are faced with

a generation of mixed-ability learners who are challenging us to think about how to deliver
instruction effectively. The inclusive classroom greatly benefits from a teacher who utilizes
differentiating instruction strategies because these strategies address the academic, social, and
behavioral needs of the struggling as well as advanced learners. The struggling learner may need
a different approach or pace toward learning the material, while the advanced learner, like all
learners, may need help in developing their abilities by being appropriately challenged to achieve
his or her potential. Teachers in inclusive settings are realizing the importance of being flexible
and open to change for the purpose of responding to the needs of all learners. Being flexible
involves altering perspective to see all children as individual learners who are part of a whole

classroom community.

Differentiated instruction is about using teaching strategies that connect with an individual
student’s ways of learning material. The inclusive classroom teacher’s goal for using differentiated
instruction is to provide an environment that will maximize the learning potential for student
success. Maximizing student learning potential involves ongoing analysis, risk-taking while trying
teach-ing and learning strategies that a teacher might have otherwise ignored or not been aware
of. An effective educator uses strategies that lead students to positive learning outcomes, holding
on to them and repeating them as often as necessary. Conversely, common sense tells us that
when teaching strategies are having little or no effect on a student’s ability to learn, adjustments
are necessary. Differentiation is about managing instructional time in a way that meets the
established learning standards. It provides an alternative approach toward creating motivating,
challenging, and meaningful experiences for struggling students, or students who need a

variety of approaches to maintain active participation in the learning process. Differentiated
instruction is a teaching philosophy based on the premise that instructional approaches should
vary, requiring the teacher to make necessary adjustments to curriculum and presentation of

information to learners, rather than expecting students to modify themselves for the curriculum.

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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Differentiated instruction differs from individualized instruction in that it provides students
with more options for taking in information and making sense of ideas while making sure that
the classroom workload remains manageable. This can be accomplished by grouping students
and then dealing with the unique instructional needs of that group, therefore striking a balance
between meeting the needs of a variety of learners with different abilities and experiences.
Differentiated instruction mixes whole-class, small-group, and one-on-one instruction. Flexible
grouping is used for the purpose of managing behavior and helping students interact and work

together as they develop knowledge of new content.

How to Differentiate Instruction

Instruction is the term used to describe how students are taught in school. Instruction can be
broken down in many different ways, such as according to the content, process, and so on. When
altering or differentiating instruction, it may be most helpful to think in terms of how teachers
first introduce the curriculum (presentation), how the students work with the information

presented (practice), and how students demonstrate what they’ve learned (assessment).

We want information presented, practiced, and assessed in such a way that all students are able
to gain varying degrees of knowledge based on their level of understanding, interests, and learning
styles. In a differentiated classroom, a variety of instructional arrangements are used. Through a
range of the instructional and management strategies that are offered in this and other chapters,
teachers and students have the opportunity to achieve learning goals that include:

+  Use of multiple forms of intelligence

* Defining excellence by the measure of individual growth from a starting point

+ Focusing on a variety of ongoing assessment and diagnostic tools to understand how to

make instruction more responsive to the learner
+  Using multi-option assignments and avenues toward learning
*  Becoming more self-reliant learners

+  Helping each other to solve problems and succeed in the inclusive classroom

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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Teachers can differentiate

Instruction’s

Presentation

Based on the student’s

Learning

Styles

Understanding

For students to reach established new learning, having a degree of prior knowledge and
understanding of the curriculum being presented is important. We must first establish what they
know and supply connections for the students in our adapted or modified presentation. Studies
indicate that when the student relates new information to old information already stored in

memory, he or she is more likely to learn and remember the newly presented information.

When differentiating instruction, we diagnose the current knowledge and skill levels of our
students before we begin instructing. Looking at previous records, including IEPs, is a direct and
relatively easy approach. In an inclusive classroom, careful diagnosis of what the student knows
and doesn’t know is far more precise than having such general information as “this student has
passed the fourth grade” or “this student needs help with problem-solving skills.”

Secondary-level teachers often use informal diagnosis by selecting an objective close to the correct
level of difficulty. For example, the math teacher, knowing that many of his or her students are

taking their first pre-algebra class, will probably begin instruction with basic objectives.

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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If a teacher does not have past student profiles available and isn’t teaching a content-specific
course, he or she can do a task analysis of the sub-skills necessary for the student to accomplish a
given objective. Here are some examples of sub-skills questions that the teacher can ask regarding
small-and large-group discussion before instruction begins:

Can the student speak at appropriate times?

Can the student speak clearly with proper volume and articulation?

Can the student contribute relevant comments?

Can the student listen to others without interrupting or becoming distracted?

Can the student paraphrase comments of other speakers?

SRS«

Can the student follow directions of the teacher or group leader?

After asking questions like these, the teacher will have a clearer understanding of where to start
instruction and what adaptations or additional instruction may be necessary for the presentation
of the lesson and the successful participation of the student. Many teachers keep copies of simple
checklist grids that have student names and areas of instruction and the sub-skills needed to
succeed in the unit’s lesson. The goal is to keep it simple so there is more time for instruction
versus diagnosis of the students’ capabilities. The long-term goal is for all students to do a task

analysis independently, which will eventually become a life skill.

Interest
After diagnosis of the students’ sub-skills through task analysis and other assessments, the
teacher’s instruction may often be met with statements such as:

“I don’t want to do this...”

“Why should I have to learn this...?”

“This is so boring...”

Experienced teachers understand that successful students are not passive learners and receivers of
information—Ilearning is something they choose to do and is not done to them. What are some
of the reasons for students’ lack of motivation and resistance to learning? How do we get their
attention in order to get them engaged in the lesson being presented? Many teachers need help

in increasing interventions used to address this problem. Raising the anxiety of the student with
comments such as “If you don’t do this, you'll fail,” is one way to motivate students, but it’s not

the only way.

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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To motivate with interest, teachers can make the material being presented more focused and
engaging to the students. For example, to motivate with interest, one teacher often will use the
name of a student in her class as she’s instructing, “Let’s see how many centimeters David’s
right arm is” or “Let’s imagine that next week this class is given permission to take a field trip

to a wonderful beach in Mexico, but we first need to calculate the amount of. . ..” These sorts of

interest-provoking novelties can often be enough to pull reluctant learners into a lesson.

If a student is given options for incorporating interesting subtopics, his or her engagement in the
task will most likely increase. Creative use of a student’s interests can also be helpful with resistant

learners as well.

Learning Styles

Even though we have dominant modalities of learning, no one uses one learning style exclusively,
and there is usually significant overlap in learning styles. It is also clear that motivation must be
present for a student to actively engage in the learning process. The effective inclusion teacher
will incorporate a variety of learning styles when presenting a lesson to enhance students’
intrinsic motivation (see chapter 2). For example, to accommodate the various learning styles and
multiple intelligences in his classroom, Mr. Shaw, a sixth-grade English teacher, decided to present
homophones in a way that matched his students’ preferred way of learning. He gave each student
an index card with letters on them and read two words such as steel and steal. Students with a
letter in the word were asked to come to the front of the class and huddle to discuss the word’s
definitions and correct spelling. Lining up with the index cards held at chest level, one student
defined each word and then each student called out his or her letter in the correct order, ending
by saying steel in unison. They then repeated the process for the second (word) homophone. The
visual learners saw the word being spelled, the auditory learners heard and discussed the word,
and the kinesthetic learners had an opportunity to use concrete examples and move around while
learning. This example of differentiation according to students’ learning styles is one of many

creative ideas teachers come up with every day.

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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Strategies for Differentiating: Presentation, Practice,
and Assessment

Differentiating the presentation can be understood as adapting what we plan (content) and how
we teach for the purpose of helping students learn. Differentiating the presentation takes into
account the student’s readiness levels and an understanding of the link between how we deliver a

lesson and its effect on how students will receive and take in the information.

Practice means how the students work to develop mastery of the information that has been
presented. Students in an inclusive classroom are expected to interact and work together
whenever possible to develop knowledge of new content, but this model of teaming may at times
have to be modified to meet individual student needs. Regardless of the process by which students
choose to work, it’s important that the teacher is aware of and becomes comfortable with a wide
range of instructional strategies that support flexible teaching. It’s equally important to remember
that the focus on the quality of how students work is more important than the quantity of their
product or speed in which they get the work completed. There are numerous strategies educators
have developed that welcome creative decision making and support engagement in quality work.
Ive listed additional differentiated strategies that support the practice, or work, that makes the

learning a meaningful and engaging experience.

Critics of standardized testing have claimed that many summative tests do not reflect accurate
information about learning and can be biased against students who have disabilities or limited
proficiency in English. Assessment in an inclusive classroom is an ongoing diagnostic tool used
to determine student understanding and adjust instruction. Many schools, districts, and states
have begun to develop different forms of assessment that require students to demonstrate their
proficiency as they would in real-life performance situations. Differentiated assessment will
draw on a variety of meaningful ways students can demonstrate their mastery of the learning
objectives. When differentiating the assessment of the product or assignments produced by
students, a teacher should also consider the readiness levels and appropriate matching of the

student’s learning styles.

The following examples of differentiated instructional strategies are in addition to the
modifications and adaptations offered in chapter 4, such as co-teaching, using mnemonic devices,

oral testing, and study buddies.

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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Strategies for Differentiating Presentation

Focus on what all students should learn. Imagine a pyramid where the bottom quarter
and largest section is dedicated to the information essential for all students to learn.

The next sections of the pyramid include what many students should learn, what some
should learn, and what a few should learn. When differentiating instruction, the content
of instruction should address the same learning standard that all students need to reach
but be adjusted by degree of complexity for the diversity of students in the classroom.
When planning a lesson, the teacher individualizes academic expectations according to a
student’s abilities and skills.

Scaffolding is a teaching strategy that aids the student in his or her growth of
independence by incorporating prior knowledge and skill level into decisions that would
assist him or her in moving to the next level of challenging work. Scaffolded instruction
is thought-out interventions that guide the student through academic rigor, making

it synonymous with the instructional technique called guided practice. These guides,
which support success in often challenging work are offered in many ways, including

use of modeling, graphic organizers, and rubrics; teaching through a variety of learning
modalities; offering material at students instructional reading level; introducing content
in less complex ways and gradually increasing difficulty; using learning buddies and study
guides; and re-teaching material. Individualizing steps taken to reach a standard involves
the teacher determining the level and degree of scaffolding necessary for the students to
stay challenged and motivated.

Compacting the curriculum is a strategy that increases the quality and quantity of

each student’s time-on-learning. Content is the knowledge, skills, and attitudes we want
students to learn. When compacting the curriculum, a teacher gives each student a pre-
test to determine if he or she has mastered the content of the lesson and therefore does
not require direct instruction. When students have demonstrated their competency in the
subject area, they have the option of “compacting out” and moving on to work on another
project. This assures that advanced learners will be engaged in challenging and content
appropriate learning experiences.

Establishing a rationale for learning involves exploring the real-life applications of the
skills taught. This helps students see the connection between their learning and their lives
outside of school.

Checking for prior knowledge can create a pathway to the student’s long-term memory.

For example, before beginning a chapter on Japan, a social studies teacher may ask her

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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students to generate a list of words that come to mind when they think of the country of
Japan. This short activity can help the teacher assess students’ prior knowledge, increase
their interest and engagement in the lesson, and determine what needs to be taught.
Before presenting a lesson, determining prior knowledge will also help the teacher
determine what information is essential to know to start the lesson. If the student does
not have that knowledge, the teacher can provide it to the student.

Guided imagery is a process in which students create mental pictures in response to an
oral description given by the teacher. The teacher asks students to close their eyes and
picture something related to the subject about to be taught. Students can then describe
these images aloud or write them down for future discussion. Visualization allows
students to connect personally but vicariously to a setting. This is helpful before reading a
text as well.

Providing a functional link involves relating the lesson to the student’s interests and

life experiences. For example, as an introduction to a literary work, the teacher can help
students make a functional link by identifying a theme or another aspect of the literature
being studied. Students are then asked to do a quick written assignment that makes a
connection between a personal experience and the selected theme. This encourages that
necessary connection between their lives and a character’s experiences.

Wait Time is a strategy that is beneficial for students who need additional time to
process a question and retrieve the answer. Unfortunately, the use of Wait Time is often
misunderstood and used incorrectly. The incorrect way of using this strategy is to first
call on a student, ask a question, and wait for a response. Wait Time involves first asking
a question, pausing for five to ten seconds, and then calling on a student to answer the
question.

Asking frequent questions checks for student understanding. For students with a learning
disability, it may be helpful to change the question level.

Chunking information, or grouping information, is a strategy that assists memory. An
example of this strategy is chunking a grocery list into three groups, dairy, fruit and
vegetables. Using this strategy when presenting lists of information or aspects of a theme
can help learners store and retrieve the information at a later date.

Tape recording instructions using a micro tape player is another excellent strategy. A
teacher can record himself or herself while giving instructions to the class and then play
back the instructions. This simple strategy can increase students’ focus and listening

skills. Similarly, recording the students while they repeat instructions and playing the tape

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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back can increase engagement as well. Even though only approximately 30 percent of the
students are primarily auditory learners, the novelty of using a micro tape player captures
the attention of all learners, regardless of their preferred learning styles.

+  Using a relic box involves filling a box or bag with items related to a specific character,
setting, event, topic, or process that the teacher is about to present. The teacher pulls the
items from the box one at a time and asks students to predict what each tells them about
what they will read or study. Taking a few minutes using this presentation strategy will
pull students into the lesson by engaging them in predicting and questioning.

*  Multisensory delivery of information during the presentation increases the chances of
engaging all students in the learning. See pages 19-21 for examples.

+ Adapt level of questioning to the students’ ability or readiness level. Instruction and
questioning can be based on Bloom’s 1976 Taxonomy of the Cognitive Domain. The
teacher can post levels of thinking on the wall under each critical thinking skill and refer
to it during the lesson. Following are examples of key words that can be used in each level

of critical thinking:

Knowledge Understanding Application
Why, What, When, Explain, Interpret, Show, Solve, Apply, Plan,
How, Where, Match, Demonstrate, Relate, Utilize, Model, Build,
Spell, List, Name Summarize, Compare Organize, Develop
Analysis Synthesis Evaluation
Classity, Discover, Examine, Combine, Test, Change, Prove, Assess, Select,
Test for, Motive, Conclusion, Improve, Plan, Discuss, Estimate, Conclude,
Analyze, Take part in Make up, Construct, Adapt Defend, Interpret

Strategies for Differentiating Practice
* Assistive/adaptive technologies include any devices that students with disabilities might
use to help them learn and function in the regular education setting. These devices
include everything from wheelchairs to calculators and the wide assortment of high-tech
tools available to schools. When using computer-assisted instruction, voice-recognition
software turns the spoken word into type on the screen for students with physical
impairments. Glare-reduction screens and Braille note-taking devices can enable visually

impaired students to fully participate in the learning process. See the reference section of

The material in this chapter has been adapted from Differentiated Instruction by SiriNam S.Khalsa,
Copyright ©2004 by TEACHINGpoint, www.teaching-point.net, 904-296-0212. Used by permission of the publisher.
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this book for additional resources to help those teachers who want to increase the use of
computerized-assistive technology devices in their classroom.

Flexible groupings allow students to work with a wide variety of peers. Students are part
of a variety of groups and also may work alone based on the match between the lesson
and the student’s readiness, learning style, and skill level. After establishing groups, the
teacher can allow students to coach each other to complete assignments or intervene from
time to time. All students should have opportunities to work with others who are like
themselves and those who are dissimilar in readiness and interest.

Peer tutors benefit learners by answering questions about the subject area or give them
access to advanced research skills. A third-grade student who requires one-on-one
instruction that goes beyond the needs of his or her peers can be matched with a fifth
grader. You can create extensive support systems within your school community by
inviting volunteer Peer Tutors to come and work with other students who need a chance
to reach higher achievement.

Study-buddies involve two or three students in working together on a project. This
strategy can benefit students who may be passive learners and need support to start the
assignment. Advanced learners can benefit from an opportunity to deepen their analysis,
learn more, and contribute to one another’s learning.

Think Aloud is a strategy which models effective thinking skills. The teacher stops
throughout a reading selection to demonstrate self-reflection and prediction questioning.
Questions may include “Why did the main character act this way?” “
next?” “What did I just read?” and “How do I know?”

Word Aloud encourages students to read along as the teacher reads aloud. Before reading

What might happen

the story or passage, the teacher instructs students to follow along by silently reading

until he or she pauses. At that time, the students read the next word aloud in unison. The
teacher can pause before words that are significant to the understanding of the passage
and need to be emphasized. Pausing before every last word of a sentence can also help
students engage in the reading and actively participate in the group activity. An adaptation
of this strategy is assigning a student to read aloud and use Word Aloud until they decide
to pass on the responsibility to another student, who then reads while the whole class
participates in Word Aloud.

Study guides support student understanding of difficult textbook passages by making the
essential information more accessible. For example, a study guide may take the important

main ideas from the chapter or may include a list of questions with the page numbers next
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to each question, or it may highlight the main concepts and vocabulary terms for the unit.
Students using a teacher-directed study guide, as opposed to self-study methods, perform
better on assessments.

Graphic organizers are visual displays teachers and students use to organize information
in a manner that makes the information easier to understand and learn. There are
numerous graphic organizers (GOs) that have been used to promote the learning process.
Among the many terms used to describe GOs are webs, semantic maps, Venn diagrams,
and flow charts. Students both with and without learning disabilities scored significantly
higher on quizzes following the use of a teacher-guided graphic organizer as opposed to
self-study methods.

Tiered assignments use a variety of levels in activities to ensure that students explore ideas
at a level that builds on their background knowledge and prompts continued growth. The
goal of the assignment is focused on the essential concepts.

Error-free drills are short tasks or questions that students have a high probability of
answering correctly. They support a struggling student’s ability to engage in the practice

with confidence.

Strategies for Differentiating Assessment

Effective assessments are a balance between formative and summative and are equitable and fair,

with the goal of increasing teaching and learning tools for teacher and students. The following

questions can help when deciding which assessment tool may be most effective:

1.

AR

How will my students demonstrate what they know and can do with their acquired
knowledge?

How can I best match the assessment tool and the student(s)?

To what degree does my instruction need to be adapted after reviewing the assessments?
How will I encourage all students to demonstrate mastery in varied ways?

What options do I have for adaptive grading?

In addition, there are a number of assessment strategies available to teachers in inclusive

classrooms. Following are discussions of portfolios and other alternatives for grading students’

progress.
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Portfolios: An Alternative Assessment Tool—The grading system used in an undifferentiated
classroom is usually not equipped for individualization. Alternative grading systems that are
based on alternative assessment tools can improve the accuracy, fairness, and meaning of grading,
especially for students with disabilities. The challenge is to achieve this goal without adding

excessive responsibilities for the classroom teachers.

There are a variety of ways to approach the use of grades and evaluation in an inclusive learning
environment. Some teachers choose to bring students into the grading process by having them
look at how they are progressing as an individual versus being graded against their peers.

A portfolio is a useful tool for reporting ongoing progress. Portfolios contain examples of a
student’s work over time and in a variety of modes to demonstrate development of the student’s
ability and progress. Following are examples of what a portfolio can include to indicate the

student’s learning and progress:

Generic Portfolio
+  Report cards and progress reports
+ Tests
+ Work samples
+  Awards
+  Personal goals
+  Significant daily assignments
+  Photographs
* Anecdotal observations

+ Audio and video tapes

Alternative Grading Procedures—In addition to the portfolio, the teacher can use other methods
for grading a student. Here are just a few:

*  Give bonus points for correct work beyond the required part of the adapted assignment.
For example, if the student earned 65 points on the assignment but wrote additional
information, add 10 points to raise the score to 75 points.

*  Base part of the grade on the effort the student put forth in organizing and editing his or
her work or on how many problems the student attempted to complete.

*  Prioritize the points assigned to each content area on assessments. For example, give
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the majority of possible points to the section on the math test that covers the essential
information all students need to learn.

+  Color-grade tests: Blue= “You Got It,” Green= “You’re Getting There,” and Brown=
“Needs Improvement.”

*  Prepare students mentally and emotionally for a test by discussing it informally the
day before, emphasizing the importance of getting information from them versus grade
importance. Tests should be designed not to “catch the student” in not knowing an answer
but to help students demonstrate their acquired learning.

+  Extended time for completion of tests, classwork, and homework assignments can be a
determining factor for learners who work at a slower pace.

+ Academic choice is an approach to an assignment or project that allows a teacher to offer
a choice in learning through a structured contract between student and teacher in any
content area. Students learn to plan for work, to be responsible, and to evaluate their
efforts. The teacher chooses the topic of study within the content area, such as insects.
After instruction and discussion, students choose their area of investigation and the
method for presenting to the class what they have learned.

*  Open-book tests allow students to use textbooks, notes, study guides, and webs to refer
to as reference for answering questions. Short-answer and essay responses are most
appropriate with this format.

+  Taped tests require students to listen to a pre-recorded tape of the test and respond
on answer sheets or orally on tape. For certain students, listening to questions is more
relaxing, which consequently facilitates recall.

*  Student-designed tests support the understanding that students learn best when engaged
in the teaching of what has been taught. Students create a test, complete with answers, for
the unit of study. Tests can then be reviewed and shared with different learning groups
and individual students.

+ KWL is an assessment tool in which the students write what they Know, and what they
Want to Know at the beginning of the assignment, and what they Learned at the end of
the assignment.

*  Matching questions offer flexibility when assessing students at different comprehension
levels. The teacher circles or highlights particular questions on a written test for individual
learners to answer. For example, when Cynthia receives the option of trying other
questions after completing the highlighted questions.

*  Summarizers offer students a chance to express their understanding of the assignment
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and report it to the teacher for quick evaluation. Summarizers such as a “Ticket to Leave”
are questions asked of students before they leave for recess or transition to another
activity. When they demonstrate their understanding by correctly answering the question,
they can line up for the next class or go onto the next activity.

+  Coordinated testing involves students working out answers individually and then coming
together in teams to compare answers by coordinating efforts and reaching a consensus.
This differentiated approach toward assessment allows students to refine their answers

and experience real-life problem solving.
A Few Final Thoughts

Teaching in an inclusive classroom may be the greatest challenge as well as the most growth-
producing professional experience that a classroom teacher may face. We now know from years
of research that when inclusion works well, students receive a much more effective instructional
program while being with nondisabled peers during the regular school day. Thanks to federal
and state legislation, parental and professional advocacy, and more effectively trained teachers,
students with disabilities are more likely to realize a free appropriate education in a less restrictive
environment. Still, there is room for improvement. The challenges and implications for regular
classroom teachers are significant, because they must have a flexible classroom in which different
students and multiple adults will at times be working on multiple ways to reach similar learning
standards. It is my hope that this text has helped prepare special and regular education teachers
for the noble profession of teaching in a mixed-ability classroom. Differentiated instruction can
help both special and regular educators meet these challenges and at the same time provide a

quality and meaningful educational experience for every student.

While you may or may not use differentiated instruction as the core model from which you derive
all your instruction, you can use many of these strategies in individual learning stations that can
be delivered to different students on an as-needed basis. As you become more comfortable and
confident in the use of alternative strategies, I believe you will naturally increase your use of the

differentiating practices that support your students’ ability to achieve and succeed.
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