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STORY DRAMAS/NONFICTION

FOLLOW-UP ACTIVITIES

Ask students to

¢ Write a poem about math, art, or another area of study; put the writings on a
scroll and display in jars.

¢ Interview their parents about important information that came to light in
their lifetime.

¢ Use their computer skills to locate answers to questions generated during the
drama. They might use CD-ROMs or the Web.

¢ Create a chronological list of Super Bowl winners, U.S. Presidents, annexation
dates of the fifty states, dates of community school openings, and so on.

* Read or listen to the Afterword and Author’s Note in the book.

¢ Write an epitaph for Eratosthenes.

STORY DRAMA

“KATE SHELLEY: BOUND FOR LEGEND”
Based on the book by Robert D. San Souci

Kate Shelley lived on a farm in Iowa. She helped her widowed mother care for
her brother and sisters. Kate loved the railroad and knew the sounds of every
train that passed over the bridge near her home. One summer’s day in 1881, a
deadly storm broke out. The creek near Kate’s home rose higher and higher.
When Kate heard a crash and the hiss of hot metal in cold water, she knew the
familiar Number Eleven train—"a pusher engine”—had gone down into the
creek. Kate risked her life and became a hero. This is the true story of a fifteen-
year-old girl, Kate Shelley, whose heroic deed saved the lives of two men and
warned an oncoming passenger train of danger.
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KATE SHELLEY: BOUND FOR LEGEND

Hint: A short discussion of what the students’ community might have looked
like in 1881 helps to establish the time period.

Read aloud pages 1-6. (Pages are not numbered; start numbering with the first
page of text and number all pages.)
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Put students in pairs and have them introduce themselves to each other. They
are to find out each other’s name and why they have chosen to travel on the
Chicago and North Western Railway line.
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Read aloud pages 7-10.
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STORY DRAMAS/NONFICTION

TEACHER AS C] WHITE (questioning students in their roles):
Are you able to relax during this rainstorm! Why or why not!
What have you noticed about the storm as you look out the window!
How do you think the train engineer finds out about the weather!
Is it important that you get to Chicago on time! Why or why not!
If you arrive late, who in Chicago might be waiting for you!
If another passenger becomes frightened during the storm, how will you help
to calm him or her?
What direction does the storm seem to be moving! How do you know!
Describe the sounds you are hearing during the storm.

Read aloud pages 12-20.

TEACHER AS C] WHITE: Ladies and gentlemen, I'm sorry to announce that
we have had to make an unscheduled stop. Please be patient as we wait for word
that we can continue our trip to Chicago. The trains engineer will let me know what
is happening, and | will inform you as soon as | hear any news. (Questions students
in their roles): Why do you think the train has had to stop!

Do you think you are in danger? Why or why not!

How do the other passengers seem to be handling this ans&kedtz ed stop!

What rumors have you heard about this stop?

Put students in small groups and have them discuss emergency plans in the event
that passengers have to evacuate the train. Share ideas for a safe evacuation.

Read aloud from page 21 through the first two paragraphs on page 26.

TEACHERAS CJWHITE: | am sorry your trip has been delayed. You have been
very patient. As soon as the tracks are repaired, we will continue our trip to
Chicago. Ve have heard over the telegraph wires that a fifteen-year-old girl, named
Kate Shﬁiiéy, risked her life to warn our train’s engineer of possible dangers. It
seems only right that we thank her

Ask students to write a letter of thanks to Kate Shelley. Share these letters in
small-group arrangements.
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Read aloud from the third paragraph on page 26 through the first paragraph on
page 27.

Read aloud from the last sentence on page 27 through page 28.

FOLLOW-UP ACTIVITIES
Ask students to

Locate a current newspaper clipping about a heroic person and discuss.
Create a mobile commemorating Kate’s heroic deed and display.
Make a list of words that describe a hero.
Write a paragraph explaining why they would like to be a hero.
Name a historical or contemporary hero and explain why that person should
be considered a hero.
Discuss how a hero is the same as or different from a movie star or a famous
sports figure.
Write a Bio-poem for Kate, themselves, or another person. This poem
becomes a summary of the person’s life.

Line 1—first name

Line 2—three or four adjectives that describe that person

Line 3—important relationships (mother of, son of, and so on)

Line 4—two or three things, people, or ideas that person loved

Line 5—three feelings that person experienced

Line 6—three fears that person experienced

Line 7—what he/she accomplished

Line 8—two or three things that person wanted to see happen

Line 9—residence of that person

Line 10—Iast name
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STORY DRAMA

“POLAR THE TITANIC BEAR”

Based on the book by Daisy Corning Stone Spedden
(A young boy and his toy bear survive the sinking of the Titanic.)

Written by a survivor of the Titanic, this eyewitness account details the most
famous sea disaster of all time. The author, Daisy Corning Stone Spedden, wrote
this book in 1913, for her son Douglas, who also survived the sinking. Spedden
tells the story through the eyes of Douglas’s favorite stuffed bear, Polar.

Using an overhead transparency film to create an illuminated enlargement of the
lifeboat illustration, give students the feeling they are all but sitting in the
lifeboats beneath the tilting Titanic. Using the illustrations to establish the setting
makes this drama one students will vividly remember.

Hint: The actual dramatization of this text does not begin until page 34. If time
permits, read the introduction (pages 6 and 7) and all of the text preceding page
34, to give students a sense of life in the early 1900s. If you wish to shorten the
drama, read the introduction and provide students with an overview of the
story up to page 32, showing all illustrations. Then begin reading the actual text,

beginning on page 32 and continuing through page 34.
Read aloud the Introduction on page 6. Show students the family picture on page 7.

Read aloud pages 8-34 (or summarize the early material and read pages 32-34),
showing students the illustrations.
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Have students meet in pairs and introduce themselves to each other. Ask student
volunteers to introduce their partner to the rest of the group.
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TEACHER AS ERIN {@sesm}mﬁg students in their roles as travel agam aﬁs@ﬁf ﬁm
Yit:mﬁ} . .
_ What company é& you waris: §<:sr? How i@;mg %sa\@e you i}&&a a i:m'e% ageﬁt?
Where do you want to travel and why!
' Wka& kind of information do you try to bring back for your mi;m&&%
What is the most unusual place you have visited!
Have you ever sa;imi on an ocean liner i}afam? W%;m? Wﬁam?
By w&at means do you usually travel?
' W%}aﬁ is one piece of advice you aimya gm:e travelers!
Are yw excited about this trip! Why!,
:. What do you think of this ship, the Titanic?
 Was it %aard for you to get tickets for this voyage! .
: bwmz is ymzr stateroom like? What is your favorite part of i:?se ship?
. ﬁéﬁ?@ you seen young Douglas! What did you two talk about?

Read pages 36-39.

TEACHER AS ERIN: What is all the commotion about? | was sound asleep .
when | he;mf all these voices outside my room. Did you say we hit an ;m&erg and

 the shi ipiss inking? Well, that is simply fmgkomiﬁa {zg&s&@a@fﬁg s{s@m& in l‘f&&ﬁ“ mi&s}
. What should we do!
What do you think has happened to the g%}gs?
 Have you seen the Speddens! Where are they!
ﬁow could this have happened?
What instructions has the captain given us?

Read aloud page 40 and show students the illustration on pages 40-41.

TEACHERAS NARRATOR (questioning students in their roles):
Which lifeboat are you in! How many lifeboats have you seen!
Are there enough lifeboats for all passengers! Why! Wﬁy not!
Who else do you see in y{}a&* boat!
 Did you see if the Speddens got off safely?
- ~ How do you feel »x"ig;zs: now! |
- What are the people in your boat doing?
Who is in charge of the boat!
Do you think you will get rescued?
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Have students meet in small groups, each group representing a lifeboat. Have
the students create a plan for survival and rescue. When the plans are completed,
share them with the rest of the class.

Read aloud pages 42-50.

Have students write a telegram to a loved one from on board the ship Carpathia.
Use the original telegram sent by the Speddens as a model (see page 48).

Read aloud pages 51-52.

FOLLOW-UP ACTIVITIES

Ask students to

* Write a description of their rescue.

* Draw a picture of the Titanic.

¢ Research the sinking of the Titanic.

¢ Write a short dialogue between Douglas and Polar while on board the lifeboat.

¢ Write about, draw, or tell about their favorite toy from their childhood.

¢ Write a story modeled after this one about an adventure they had with their
favorite toy.

* Write or do a dramatic retelling of the same story from another character’s
point of view: Mr. Spedden, Mrs. Spedden, Douglas, Muddie Boons, etc.

¢ Think about the Speddens—the kind of people they were and the age in
which they lived; list the contents of the Speddens’ traveling trunks.



STORY AND TEXT SELECTION

SECTION 4

How 10 CONSTRUCT YOUR OWN
DRrAMAS: A STEP-BY-STEP (GUIDE

STORY AND TEXT SELECTION

The construction of a story drama begins with the selection of a story or text. A
picture book makes a good choice. Many of today’s picture books are worth
exploring in the intermediate classroom. Often the books’ subject matter, coupled
with the complex nature of the illustrations, make these books most appropriate
for older students. Looking beyond the picture book genre, consider using poetry,
textbooks, newspaper or journal articles, students’ stories, and even novels. If
you select a longer piece, such as a novel, write the drama for particular parts of
the text, certain chapters, or selected pages or paragraphs. If you use your content
area textbook, be on the lookout for opportunities to create a story drama situation
—for example, a scene from a particular era to which you can add characters
and situations to dramatize. Sometimes the characters will suggest themselves:
a traveling preacher, Chinese washerwomen, or prospectors in the Gold Rush;
other times, you may want to experiment with personification—say, a machine
during the Industrial Revolution—and use imagery to create alternative settings.
Look for important information and the possibility of creating a problem that
students can solve by assimilating the information learned from the text.

Once your initial selection is made, read the piece in its entirety. Does it have the
qualities of a good read-aloud? Does the flow of the writing provide natural
stopping places for student improvisation? Is the subject matter something the
students and you will enjoy exploring? If the answer is yes, continue evaluating
the text.

Several characteristics need to be present in a piece of text in order to make it a
good story drama candidate. Specifically, look for the following five components
when selecting your text:

1. Problem to solve: An integral part of a workable story drama is the opportunity
for students to interact with each other in a problem-solving situation while
playing the role of a character. No problem is too great or too small to be tackled.
Look for conflict in the text. The conflict might be between individuals or it

17
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might be within an individual, such as a character deciding between loyalty
or independence. Look, too, for conflict between man and nature, such as
survival, or conflict between man and society, such as prejudice. Search content
area texts for opportunities to solve a problem discussed in the text or a related
problem. When studying the California gold rush, for example, have students
explore some of the problems associated with rapid expansion, instant
wealth, establishing claims, women'’s roles, and so on. To find a solution to
the problem, whatever it might be, each student must analyze the character
he or she is portraying, and use that character’s unique talents or strengths to
obtain solutions. Students must also use information about other characters
portrayed by their classmates in the same way. In the process, they will be
developing their characters by examining setting, mood, plot, and character
point of view.

. Opportunity for the development of additional characters: One of the goals

of story drama is to immerse students in characterization by providing them
with an opportunity to develop their own characters. Look for places in the
selected text to add neighbors, historical figures, crowd situations, city officials,
reporters, family members, pets, animals, and so on. Not only do students
enjoy creating new characters, but in doing so, they must evaluate story setting,
mood, and tone as well as character development.

. Interesting story characters to model: Look for interesting story characters

when selecting a drama text to use as models for students to develop their
own characters. Students will incorporate traits of these characters when
developing their own character traits.

. Opportunities to make predictions before, during, and after text: When

looking for places in the text where you can stop and ask for predictions, evaluate
natural turning points in the story. Students use their expanding knowledge
of literary elements of text when they predict what will happen next in a story.
They rely even more heavily on that prior knowledge when they role-play
their predictions. Just consider the higher-level thinking that occurs when
your students think through setting, plot, theme, characterization, and mood
before making a good prediction.

. Well-written text and enriched vocabulary: One of the natural outgrowths of

story drama is student incorporation of the vocabulary of the text into their
role-playing, predicting, problem solving, and writing. By selecting a text
with a rich vocabulary and linguistic merit, your students benefit in many
ways—and also the story or text is much more interesting for them. Take this
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DRrAMA CONSTRUCTION

opportunity to provide your students with selections that broaden their exposure
to all kinds of literature and introduce them to the best literature available.

Text Selection Checklist

1. Problem to solve

2. Opportunity for the development of additional characters

3. Interesting story characters to model

4. Opportunities to make predictions before, during, and after text
5. Well-written text and enriched vocabulary

DRAMA CONSTRUCTION

Once you have selected one or two stories/texts you feel are workable, it is time
to begin the second step, drama construction. Do not be discouraged if you start
the construction process and find that the particular piece you are working with
is forcing the process rather than flowing naturally. It is fine to stop, use that
piece for another purpose, and go on to your next selection. Each drama you
write becomes easier.

Read the entire text. Even though you may be using only parts of the text, a
thorough reading is recommended because it may spark ideas you will want to
incorporate in your drama. In a novel, for example, the events beyond the point
you have chosen to dramatize may influence the type of questions you ask the
characters. Perhaps you will want to use these questions to give students a hint
of what is to come. In the case of a content area text, you may need to bridge to
the next section of the text by providing additional information when you stop to
perform the drama scenes. As you are reading, focus on these five elements, which
form the backbone of a well-composed story drama: (1) role-playing situations,
(2) problem(s) to be solved, (3) character development and interaction, (4) open-
ended questions, and (5) written-language responses.

Model role-playing and provide role-playing opportunities. Plan to begin
your drama by establishing a role-playing situation early in the text. Keep in
mind that you may want to have many role-playing situations in your drama.
Sometimes role-playing begins before the actual reading of the story.
Occasionally, it takes place after the reading of the entire text. Most dramas,
however, involve reading aloud a portion of the text before branching out into
one or more roles. Role-playing situations should involve a mode of introduction
for new characters. One way to do this is to have the students (in character)
interview and introduce each other. Another way is to have you, the teacher,
interview the students. Whatever you decide, remember that you need to model
both the role-playing and the character introduction section of each drama.

119
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Simply begin by choosing a role and establishing it for students. Be aware that
the teacher’s modeled role often serves as the springboard for student roles. For
variety, you may wish to take on an auxiliary role, such as that of a peer, a leader,
an uninformed person looking for information, an observer, and so on.

Plan a problem-solving situation. Guide the drama along until you reach the
section of text selected for a problem-solving episode; then pose a problem for
the new cast of characters to solve. Consider large-group, small-group, and team
efforts so as to vary the type of interaction that takes place as students solve the
problem. Also, vary the outcome of the problem-solving sessions by suggesting
structured projects, debates, interviews, written responses, and so on. Share the
results of the problem-solving sessions in a manner that suits the story.

Focus on character development and interaction. The focus on character develop-
ment and active student involvement is an integral part of story drama. When
you stop during a story drama to ask questions of students in their character
roles, you help them understand point of view, explore reactions and feelings,
resolve conflicts, and expand character-to-character relationships. Include
action in your drama by having the student “characters” act out skits, plans of
action, pantomimes, and other forms of drama. Body movement and facial
expression add a third dimension to the printed word.

Pose open-ended questions. Another aspect of good drama construction is
finding a section of text that lends itself to open-ended questions. Stop at climactic
or thought-provoking sections of the text and pose questions of the students.
Prediction plays an important part here. Draw on a variety of questioning tech-
niques: interview-type questions; student-generated questions; clarifying questions
such as, “Why do you say that?” or “Why do you think so?”; and so on. Questions
can also be used to initiate discussion among groups of students. Ask the students
to consider the answers to the questions from their characters’ perspective. Keep
the questioning moving along in the framework established by the students’
responses. Remember, student answers often generate the next question you
will ask. If the drama seems to be taking a new direction, consider your options.
You can continue in the new direction resulting from the questioning or focus back
on the prepared questions of the drama script.

Written-language responses. You will want to incorporate a written-language
response in each drama. Students’ writing will play an important part in many
story dramas. As a drama unfolds, students become very involved in the story
plot as well as the character or role they are playing. Plan to take a break from
the action and use the momentum to guide students into a written response.
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This gives them the chance to reflect on the story, react to a problem or conflict,
evaluate their role in the drama, and/or respond creatively.

Warm-up. Once the drama is written, you are ready to select a warm-up activity
that suits the experience afforded by the story drama you created. For example,
if your drama involves students in imagery or movement, you might select a
warm-up that involves students in a similar type of activity. Warm-ups help the
drama go more smoothly by familiarizing students with the process and thus
encouraging them to be more responsive.

Perform and revise the drama. After writing the first draft of your drama, try it
with a group of students. Use your written drama script for organization, planning,
and reference purposes only. Adlib your role playing if you feel comfortable
doing so. This creates a clearer presentation of character and helps students
become risk takers in the roles they are playing. Total running time should be
between sixty and ninety minutes.

Carefully analyze your five basic components: problem to solve, opportunity for
development of additional characters, interesting story characters, opportunity
for prediction, and enriched vocabulary. What else emerged during the drama?
What would work better? What parts did students seem to enjoy the most?
Which questions generated the most varied responses? What areas of the drama
were difficult for students to understand? Make additions, corrections, variations,
and changes. If necessary, rewrite and perform the drama again. Aim for a
drama that is fluid, adaptable, and creative. It is very unlikely that you will do
a drama exactly the same way twice.

Drama Construction Checklist
Read the entire text.
Identify story problem(s).
Plan total running time—between 60 and 90 minutes.
Create a situation that lets you model role playing.
Model role playing.
Role-play early in the text.
Provide student and teacher role-playing opportunities.
Vary role-playing situations.
Provide a variety of large-group and small-group activities. Encourage group
interaction.
Plan sharing time for groups.
Vary mode of sharing ideas.
Establish open-ended questions.

121
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Use a variety of questioning techniques.

Incorporate writing activities and extensions.

Select pre-drama/warm-up activities.

Perform and revise drama, using ideas and suggestions that arise during the
initial performance.

WRITING EXTENSIONS

The potential for incorporating a written response in a story drama is an important
consideration. Such responses should be nonthreatening, short, and ungraded
(all student samples illustrated in this book are first drafts). This creates a “safe”
atmosphere in which children will choose to write. Consider keeping these exer-
cises in your students” writing folders; they can be very useful for language arts
instruction. Following your suggestions, students can revise and/or edit their
writings. Students tend to feel a greater sense of ownership when they use a
piece of their own work for follow-up practice than when they work on an activity
out of the language arts text. Of course, you will want to provide class time for
sharing these writings, if the students are so inclined.

Many different kinds of written responses can be incorporated in a story drama.
Collaborative writing is one nice variation worth considering. In collaborative
writing, one piece of writing comes from a small group of students. Each member
of the group contributes to the content of the piece. There is a feeling of safety
in collaborative writing; you may wish to consider a collaborative piece for your
reluctant writers.

Look for ways to incorporate one of the following writing ideas into a drama
you are preparing. Depending upon the story or poem used, some ideas will
work better than others. Do keep in mind those writing formats with which
your students are familiar when making your selections. For example, you
would not ask them to write a play if they had not been instructed in the style
or format of a play. Following are some writing suggestions:

Make all kinds of lists. Then prioritize those lists according to importance, monetary
value, time, and so on.

Write a new ending to a story.

Write an epilogue.

Rewrite a part of a story.

Write a radio advertisement.

Write a job description.

Write recipes.

Write a diary, journal, or log entry from varying points of view.
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Write and design a greeting card, such as a get-well card.

Write about a fictionalized experience.

Write poetry of many different styles and formats.

Write letters of all types.

Keep journal entries of personal responses to literature.

Write a newspaper article.

Rewrite a story from a different point of view.

Write a daily schedule for a story character.

Write a travel guide.

Write riddles, jokes, or comic strips.

Write text for a mail-order catalog describing a story.

Write a sequel or a prequel (the story that came before the one read in class).

Write an advertisement or a press release for a book.

Write new song lyrics to a familiar tune.

Write questions you would ask a story character or questions a story character
might ask you.

Write your own version of a story.

Write a moral for a story.

Write an e-mail message.

Rewrite a story in a different genre.

Write a new introduction to a text.

Rewrite a story by exchanging the original text character with your own created
character or by adding your created character, complete with dialogue, to the text.

Write a speech.

Write a biography of a character in a book.

Write an evaluation, a review, or a critique of a text.

Write a persuasive argument.

Write a personal narrative.

Write a report, a research paper, or expository text.

Write a play.

Write a summary.

Write a eulogy for a favorite book character.

Write a Readers Theater script.

Write a “How-to” text explaining a process.

Write an epitaph, a short poem, or a statement about a story character.

Write a message in rebus form.
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Publishing Sites for Student Writing on the Internet
Kidlink
http:/fwww.kidlink.org

KidsPub
http://www.en-garde.com/kidpub/

Classroom Connect
http:/fwww.wentworth.com/

Cool Writers Magazine
http://www.halcyon.com/ahcool /home

Houghton-Mifflin Education Place
http:/fwww.hmco.com/hmco/school/School.html
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SECTION 5

ASSESSMENT AND EVALUATION

CONCURRENT EVALUATION

Evaluating the Drama

The teacher facilitating a story drama session has the opportunity to evaluate
both the drama as it unfolds and the students’ skill at expanding a piece of text.
This type of evaluation is spontaneous and interactive. The teacher may react to,
probe, or modify a drama script so as to observe students’ responses, create certain
situations, or change the direction of the flow of the drama.

Ongoing evaluation during the drama sessions finds the teacher observing students
as they create roles and interact with each other. Students are observed recon-
structing the tone and mood of the story as well as adapting to the problems and
personalities developed outside of the text. As the teacher observes the students, he
or she reinforces those students who successfully capture the moment or feeling in
a drama. In some situations, the teacher may carry on a conversation within the
drama setting with a student who has created an especially appropriate and engag-
ing character, one fitting the dramatic tone and circumstances. In other situations,
the teacher may sense a need to change the direction or alter the pace of a drama.
The teacher may adlib additional questions or create another character to evoke a
certain type of response, opening the door to other opportunities the class can explore.

Evaluating the Students

Role playing, which relies on student interaction with a cast of invented characters,
is associated with effective communication. Vocabulary acquisition, learning to
construct meaning from text, acquiring content area information, and under-
standing literary elements are all areas that can be assessed and evaluated
through story drama. Whether the teacher’s evaluation technique is formal or
informal, the story drama itself becomes an assessment tool.

Story drama is cooperative in nature and asks students to work in an ensemble,
interacting with real and invented characters. The actions of students can be
observed and evaluated using a simple 1, 2, 3 scale. A judgment of 1 indicates
that the student does not yet demonstrate the behavior; 2 indicates that the
behavior is sometimes but not always observed; and a 3 indicates consistent per-
formance of the identified behavior.
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Exhibits Communication Skills

When judging communication skills, consider whether the student:
* uses explicit language

¢ incorporates text vocabulary into speech

* incorporates text vocabulary into written response

* engages in meaningful discussion or conversation with others

¢ listens and responds appropriately

* transfers language structure and syntax to writing

Constructs Meaning

Students construct meaning through dramatization. Creating and maintaining
one or more character roles requires that students understand the setting, tone,
mood, and purpose of the text. Look for these behaviors in students who
demonstrate such an understanding

* delineates role precisely

* clarifies ambiguous role

* accommodates other invented characters’ responses into own role

* reacts appropriately to cause and effect

¢ demonstrates emotional involvement of character

e creates a believable character, relative to the setting and situation

¢ transfers textual information into written response

Understands Content Area Information

Yet another assessment opportunity exists during a story drama performance—
that of evaluating students’” understanding of content area information. When
studying U.S. westward expansion, for example, you might work the story
drama Dandelions into the instruction. The teacher can easily create a checklist
of knowledge or information that the students should have learned about this
topic from the content area text. By looking for references to or direct use of this
information in the drama, the teacher can evaluate students’ command of this
information and ability to apply it effectively.

Students” dramatization skills can be assessed, evaluated, and improved upon,
as well, by looking for the following behaviors

¢ follows the direction of the drama

¢ maintains characterization

¢ reacts to other characters and situations

* uses appropriate facial expressions

* uses appropriate gestures

* acts spontaneously
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e creates a viable character

solves problem from new perspective

adds story twist or humor, when appropriate
* improvises

Summative Evaluation

Evaluating the Drama

Time for reflection following the performance of a story drama gives the teacher
and students the opportunity to critique their work. When critiquing the drama,
students should consider what they did and decide what worked well and satisfied
them, as well as what might have been handled better. A large-group discussion
focus on setting goals for new skills or ideas to be worked on next time. The
group should analyze the following: (1) Which characters worked best and
why? (2) Were the solutions to the problems effective, why or why not? (3) In
what ways did students understand the text better.

Teachers should also take a few minutes after each drama to note what occurred
and how things might be improved. Adding or deleting a few questions, giving
students more or less direction, and changing the oral, pictorial, or written
responses in some way are all areas to consider. Each time a drama is evaluated
in this way, students and teachers gain insights that will make them more effective
participants in the next story drama.

Evaluating the Students

Story drama frees the creative impulses of students, giving them an opportunity

to derive meaning from text in an alternative way. Any formal or informal

assessment related to the story text will help reveal student comprehension of

text. Text retelling, written responses, tests of comprehension, essay questions,

and so on, all make effective summative assessment tools for evaluating student

comprehension of text. The checklists from the preceding sections, along with

teacher developed checklists, can also be used to build a comprehensive profile of

student understanding. In general, story drama offers teachers the opportunity

to assess students in these ways

¢ listening skills and comprehension of text

* ability to synthesize the elements of story (setting, character, theme, etc.)

¢ vocabulary acquisition

¢ ability to use language appropriate to a certain situation (problem to solve,
period from history, etc.)

* understanding of universal themes in text (conflict, revenge, anger, etc.)
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Borden, Louise, and Mary Kay Kroeger. Paperboy. Clarion Books, 1996.
Bunting, Eve. Dandelions. Harcourt Brace & Company, 1995.

Leighton, Maxinne Rhea. An Ellis Island Christmas. Penguin Books, 1992.
Winter, Jeanette. Follow the Drinking Gourd. Alfred A. Knopf, Inc., 1988.
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Cole, Joanna. The Magic School Bus: Inside a Hurricane. Scholastic, Inc., 1995.

Coles, Robert. The Story of Ruby Bridges. Scholastic, Inc., 1995.

George, Jean Craighead. Everglades. HarperCollins, 1995.

Kroll, Steven. Lewis and Clark: Explorers of the American West. Holiday House, Inc., 1994.

. Pony Express! Scholastic Inc., 1996.

Lasky, Kathryn. The Librarian Who Measured the Earth. Little, Brown and Company, 1994.
San Souci, Robert D. Kate Shelley: Bound for Legend. Dial Books for Young Readers, 1995.
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