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Preface

As teachers, we constantly find ourselves asking lots of questions: queries
that begin with “What if ... ?” “Why can’t . . . ?” “What’s another way

of ...?” “Why do you believe . . . ?” “Can you elaborate . . . ?” and “What

do you think about . . . ?” We suspect that this inquisitive nature is a natural
consequence of our more than sixty combined years of working with students
of all ages and all abilities. It is our philosophy that effective teachers are those
who are always seeking new dimensions for exploration, stretching those
already in existence, or attempting to expand the parameters of creative thought.

Write to Comprehend was born of a perceived need to infuse specific writing
strategies into all of the content areas—promoting and expanding students’
comprehension, specifically their reading comprehension. It grew out of
conversations with educators around the country as well as those in our own
“backyard.” Teachers told us that they wanted to promote writing as a vehicle
through which students could explore and understand every dimension of
their world. These same teachers said that they wished to facilitate those
discoveries through an active, process-oriented, and personally meaningful
program that weaves reading and writing into every subject area.

This book is a result of those conversations. It is designed to offer fourth-
through eighth-grade teachers a participatory approach to reading and writing
instruction—an approach that says that when students are provided with
proven, successful and multi-dimensional writing strategies in concert with a
focus on reading comprehension, then their education expands exponentially.

It’s important to know that the strategies and activities in these pages
come from real classrooms and real teachers. However, as you use this book,
you can moditfy, alter, or elaborate on any of the strategies or models as you
see fit. You know your students best—their needs, interests, and inclinations
should be the springboard for any extensions or modifications of these ideas.
It is also important to encourage your students to create their own learning
activities for selected areas (language arts, science, social studies, and math)
of the overall curriculum. By providing students with real opportunities to
create and developing meaningful activities, you give them the motivation and
inspiration to take an active role in their own education.

It is our hope that you will discover within these pages a wealth of learning
possibilities for your classroom and that your students will discover an exciting
array of mind-expanding and consciousness-raising experiences. With this
book, we believe you will be able to create a classroom environment in which
students continually ask questions—not to find right answers or simple solutions,
but rather to discover a host of new and divergent learning possibilities.

Let’s begin the discovery!

—Vicky Lynott
—Tony Fredericks
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Teaching Writing

n the “good old days” writing was taught as a separate subject.

It was divorced from the rest of the curriculum—having its own
textbooks and endless workbook pages to fill in and complete.
There was a designated time in the school day (or week) to teach
writing. Teachers proscribed and students dutifully tackled a wide
range of topics and exercises presumably designed to improve their
writing competencies. The thought of integrating writing activities
and procedures into other elements of the fourth- to eighth-grade
curriculum was heretical. Logic said that if students improved
their writing in a “Writing” class, then surely their writing would
improve throughout their scholastic careers. Writing was promoted
as a product—an assignment or worksheet to be completed—it was
seldom seen as a means to a greater good.

Fortunately, that thinking has changed. Writing today is viewed
more as a process rather than a product. Good writing emerges from
a sequential series of steps that are personal and reflective. Like the
metamorphosis of an egg to a tadpole to a froglet to an adult frog,
writing is transformative—it’s an evolutionary activity and a process
of discovery for a writer. We like to think of writing as a dynamic
series of stages that is developmental as well as creative . . . engaging
individuals in varied levels of thought to make meaning on paper.

However, all writers—from novice to professional—need the
support and encouragement of others. They need mentors or
teachers who guide them through the process of their creations.
Teacher involvement is critical to the success of the overall classroom
writing program, just as much as it is critical to the success enjoyed
by each student in that program. Teachers in writing process
classrooms are not passive; they are actively engaged with students
from the start of writing to the final draft and sharing. We believe
that writing becomes a cooperative venture—one with continuous
support, encouragement, and possibilities.

Writing as a Comprehension Tool

In all our teaching experiences, here are two inescapable conclusions
we have come to believe:
¢ Writing is an active engagement with text; it is an act of thinking.

¢ Comprehension is an active engagement with text; it is an act
of thinking.



Quite obviously, there are similarities between these two
statements. Equally important, there are important connections to
be made between teaching writing and teaching comprehension. In
fact, it has been our experience that when middle school students
begin to make their own connections between writing (“Hey, why
do we have to do this stuff?”’) and comprehension (“Hey, this makes
sense now!”), their “learning quotient” is heightened considerably.
Interestingly, research in the field of writing instruction also
supports this notion. Brewster and Klump (2004) state, “The longer
the period of time over which writing activities are spread and
repeated, the greater their effect on student learning.”

At this point, let’s stop and look at a definition of comprehension:
“Comprehension is the ability to construct meaning by interacting
with text” (Cooper, 2003). As teachers, we naturally and easily
associate the word comprehension with the word reading. In fact, in all
our college courses and in every teacher manual, the term “reading
comprehension” was used with natural frequency.

However, let’s look at comprehension as a process of thinking
about text. Many fourth- to eighth-grade teachers subscribe to the
notion that reading involves an active and energetic relationship
between the reader and the text. The reader-text relationship is
reciprocal and involves the characteristics of the reader as well
as the nature of the materials. This philosophy of reading, often
referred to as a “transactional approach to reading,” has particular
applications for all middle school teachers. Here are two principles
of that philosophy that serve as the foundation upon which this
book is based and which have been successfully used by thousands
of teachers, just like you:

* Reading is a lived-through experience or event. Students
“evoke” the text, bringing a network of past experiences with
the world, with language, and with other texts.

* Meaning is neither in the child nor in the text, but in the
reciprocal transaction between the two.

(Just for fun, cross off the word Reading in the first statement
and substitute the word Writing. Do you notice the similarities?)

We like the term “transacting with text,” for it implies that
readers have a responsibility to text just as much as the author has
a responsibility to potential readers. When we use the word text, we
mean the reading students do in trade books or literature as well as
from content area textbooks. That is to say, the reader brings to the
text a mix of experiences, interpretations, and values that affect what
will be taken away from a text (that is, what will be read). In essence,

Teaching Writing
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reading to learn and learning to read occur simultaneously, each
affecting the other in varying degrees. Or, to state it another way,
what readers bring to a text is just as important as what they take
away from it.

The implications for teachers are many, a chief one being the fact
that they must be able to help their students appreciate reading—
and eventually writing—as constructive and meaningful processes.
Each of these two language arts is ongoing, not static; engaging,
not superficial; and personal, not pedantic. Helping students build
personal structures for becoming competent readers and writers is a
constant challenge. We suggest that the teaching of comprehension
within the “marriage” of both reading and writing gives students
a valuable framework necessary to achieve high levels of reading
competence and equally high levels of writing proficiency.

We hope you will agree with us that reading and writing are
indeed processes of thinking. If we can guide our students in the
practices and procedures of thinking about the text they read and
write, then we can also assist them in learning about the practices
and procedures of comprehending text. In other words, if we are
committed to helping students achieve a measure of success in
all their reading experiences, we should be equally committed to
helping students learn and use strategies (specifically those related
to writing) that will assist them in a wide variety of language
experiences. Take that one step further and you can begin to see
that if we help fourth- to eighth-grade students successfully interact
with their own written text, then they will achieve of success in
their interactions with printed text. In short, they begin to make
connections between what they can write and what they can read.

Our own experiences, as well as those of many other teachers
across the country, have shown that dynamic writing strategies can
be universally applied to all content areas. We can help students
construct meaning in reading, in writing, and across the curriculum
in an ever-increasing spiral of learning situations. Of course, this is
much more than simply asking students to write a summary of a
book after they’ve read it. It is the systematic integration of dynamic
writing strategies into the instructional plans of every subject such
that writing is portrayed as “part and parcel” of any lesson or
learning activity. In short, writing is not an add-on; rather, it is a
necessary vehicle for furthering comprehension no matter what the
topic or emphasis.

Teaching Writing



Writing Standards and Comprehension

The National Council of Teachers of English (NCTE) and the
International Reading Association (IRA) have developed a set of
language arts standards necessary for students to achieve academic
success—both in school and in society. These standards promote all
the language arts (reading, writing, listening, speaking) as essential
elements in every student’s scholastic growth in addition to offering
a framework for the development of curriculum and instruction.
They are not prescriptions or an isolated listing of principles but,
rather, a series of interrelated concepts that can help drive students’
literacy growth.

Following is a list of the topics addressed in the standards
recommended by the NCTE and the IRA that have a direct
application to the teaching of writing:

1. Literary range

Literature periods/genres
Textual analysis

Voice

Audience
Form/technique

Research

Technology

0P NG R W N

Diversity

—_
(@]

. Second language

—
—_

. Language community
12. Purpose

(For the full text of the standards, visit http://www.ncte.org/about/
over/standards/110846.htm.)

Many states, lots of districts, and a multitude of schools have
used these standards to help build effective writing instruction
programs. In so doing they have provided a valuable blueprint for
the teaching of comprehension—not just as a goal of the reading
curriculum but, just as important, as a critical element of the writing
curriculum, too. Please know that all of the NCTE/IRA standards
have been incorporated into the strategies and activities throughout
the book.

Teaching Writing
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The Advantages of a Comprehension-based
Writing Program

The utilization of writing strategies in concert with comprehension
development yields a wealth of advantages—for both students and
teachers alike. Here are a few we have seen in our own classrooms

as well as those of teachers across the country:

Focuses on the processes of learning rather than the products

Reduces and/or eliminates the artificial barriers that often
exist between curricular areas and provides an integrative
approach to learning

Promotes a student-centered classroom (including all content
areas)—one in which they are encouraged to make their own
decisions and assume a measure of responsibility for learning

Stimulates self-directed discovery and investigation both in
and out of the classroom

Assists students in developing relationships between various
bodies of knowledge, thus enhancing appreciation and
comprehension

Allows more time for instructional purposes. Language arts
instruction does not have to be crammed into limited, artificial
time periods but can be extended into each and every subject
area and throughout the day.

Offers opportunities to develop the connections that can and
do exist between language arts and other subjects, topics,
and themes logically and naturally. Teachers can demonstrate
relationships and assist students in comprehending those
relationships.

Allows teachers to promote writing as a continuous activity—
one not restricted by textbook designs, time barriers, or even
the four walls of the classroom. Teachers can help students
extend writing into many aspects of their personal lives.
Frees teachers to help students look at a subject, problem,
situation, or topic from a variety of viewpoints. The
“marriage” of writing and comprehension enhances and
promotes multiple viewpoints and multiple conclusions.
Emphasizes teaching students and less emphasis on telling
students.

Teachers can promote problem solving, creative thinking, and
critical thinking processes within all dimensions of a topic.

Teaching Writing



Combining writing + comprehension within the fourth- to
eighth-grade curriculum can be a normal and natural part of
students” academic experiences. Doing so provides students with
valuable opportunities to extend and expand their knowledge
of the world around them. By focusing on the development of
comprehension through writing strategies, you will be opening
up teaching possibilities as well as learning opportunities within
the classroom and beyond. Indeed, we believe that this potent
combination will help you guide your students to investigate their
immediate and far-flung world in an arena that has no limits!

Teaching Writing
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The Writing Process:
A Quick Overview

any fourth- to eighth-grade teachers are part of an incredible

discovery process, learning more about themselves as writers,
reading books to students with an eye toward examining the craft of
writing, and creating a classroom environment that nurtures young
writers. This is vastly different from past practice in which writing
was defined more on surface features, such as the neatness of
penmanship and whether all the spelling and mechanical features
were correct. “Creative writing” in traditional class settings usually
meant that the teacher gave students a topic to write about and then
retreated to his or her desk, leaving students totally on their own
with their writing. There was little thought about how to help students
become better writers. Workbook pages were assigned and grammar
books were read, the hope being that this would improve writing.

Let’s look at writing a little differently. Let’s use the analogy
of a potter sitting at a wheel with a large lump of clay. The potter
has an idea that the clay will become a beautifully crafted vase.
However, the vase does not become a finished work just like that.
Then potter goes through a process of refining the work, turning the
wheel, adding and subtracting clay. When a little pressure is added
to one side, the clay begins to resemble a vase, but it is not a finished
product yet. After more turns of the wheel, the lump of clay does
evolve into a vase, which when glazed will be a work of art. The
process of the potter took time, patience, and skill.

We know in the real world of artists and writers the creative
process takes time and that some days will be more productive than
other days. We also know that to be really good at what they do
takes practice: Professional potters and writers continuously work
on their crafts because they know that they have to maintain some
regularity to perfect their techniques.

So, what should we be doing now? How should writing be
taught; how should it be promoted as a normal and natural part of
the fourth- to eighth-grade curriculum? In the next section we list
the stages of the writing process and discuss each one briefly. Please
note this warning before you go on: Even though we describe the
writing process in stages, writing is not all that neat and tidy. Real



writing gets messy. It is not a linear process that writers go through
one stage at a time. Instead, writing is a recursive process—a process
that involves multiple stages at any one time. You have probably
experienced this as you have stared at a blank computer screen or

a sheet of paper and finally started writing. You began crossing out
words that did not suit you, or you deleted a paragraph or two on
your first draft. Perhaps you moved words or sentences from one
section of the paper (or screen) to another. You may have inserted
some new ideas in one place and discarded other ideas from another
place. You may have assigned more emphasis to one paragraph
while de-emphasizing the importance of another. In essence, you
have engaged in several processes identical to those practiced by our
potter above.

The Stages of Writing
Let’s now take a brief look at each of the major stages of the writing
process:

1. Prewriting. This initial stage of the writing process is the
idea-generation stage. It's when students produce a range of
possible writing ideas, select one or more appropriate topics,
and determine the audience for whom they are writing. It can
include one or more of the following;

* brainstorming

¢ collecting pictures

* semantic webs

* mapping

* computer searches

* surveys

* interviews

e lists

¢ discussions

¢ reading various texts
* clustering

¢ story charts

¢ developing word banks

2. Drafting. Once students have generated a possible collection
of writing ideas, they begin to write. At this stage they are

transferring their ideas to paper. Some considerations include:

¢ It doesn’t have to be neat (writing is messy).
¢ The first draft is often called the “sloppy copy.”

The Writing Process: A Quick Overview
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¢ Students begin to organize ideas.
¢ Conventions of grammar and mechanics are ignored.

¢ Cross-offs, erasures, changes, modifications and continuing
alterations are the norm.

¢ Multiple drafts are strongly encouraged and always
recommended.

¢ Teacher modeling is valuable and necessary.
* The expression of ideas is more important than form.
¢ Students actively engage in self-questioning.

3. Conferencing and Sharing. This stage provides students with
opportunities to share and discuss their work with others. It
is a way for students to begin making some revisions based
on the reactions and recommendations of others. Here are
some elements:

¢ asking questions about who, where, what, when, why,
and how

* peer conferencing

¢ conferencing with teacher, parents, and other adults

¢ talking about how to make the work better

¢ reading aloud

¢ focusing on content instead of mechanical aspects

4. Revising. At this stage students begin to incorporate the
views or observations of others. Additionally, they continue
to rewrite their work—generating additional drafts and
revisions. Some components of this stage include:
¢ looking for confusing elements or undeveloped points
* looking for better words
¢ focusing on details
* emphasis on imagery
¢ taking out unnecessary words, sentences, and paragraphs
* using peer suggestions to clarify
¢ seeing if writing makes sense

¢ adding, deleting, and substituting language to enhance text
and style

¢ adapting to suggestions
* incorporating new ideas

The Writing Process: A Quick Overview



5. Editing. At this stage students begin to incorporate the
mechanics of writing into their drafts. These include
spelling, punctuation, capitalization and grammar. Other
considerations include:

¢ use of dictionary, encyclopedia, computer, style guides,
thesaurus

¢ editing errors

e citation of sources (footnotes, endnotes, etc.)

¢ proofreading

¢ student-to-student checking

¢ teacher-to-student checking

6. Publishing. This final stage in the writing process is the
one in which students share their writing with an intended
audience. It is also a time for celebration—they have created a
finished product. Publishing may include one or more of the
following:
* bookmaking
¢ “Author’s Chair”
¢ read-aloud
* speech
® poster
¢ technological presentation
¢ multimedia format
¢ legible and effective final product
¢ library contribution
¢ classroom display

The Writing Process and State Standards

Many states are using the six stages in the writing process to
develop writing standards—specifically for students in grades
4-8. These standards make clear to everyone, including students,
the expectations for learning. They are designed to help students
be responsible for their own learning, become good thinkers and
problem-solvers, and know what quality work looks like.

10 The Writing Process: A Quick Overview
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A Process Approach to Writing

Students will be able to:

1.

use appropriate prewriting strategies.

design writing drafts for a specific audience and specific purposes.

demonstrate how central ideas are supported by details.
demonstrate the ability to revise.
edit their writing using appropriate grammatical conventions.

publish their writing in a variety of ways.

Changes

A focus on process writing has produced some remarkable changes
in grades 4-8. Here is what we see taking place when we visit those
classrooms:

Students are learning how to select their own topics for
writing.

More time is given to write and to experience writing as a
process: Students select topics, write a draft, receive feedback
about the draft, revise and write additional drafts, share
drafts, and work toward a final draft to share.

The final written product is important but so is the process
that writers go through to reach the final stages of revising,
editing, and publishing.

Students see writing as a vehicle for learning in content areas
such as science, social studies, and math.

Students conference and share writing with the classroom
community of writers, not just the teacher.

The mechanics of writing (spelling, neatness, grammar, etc.)
are viewed as part of the final process, not at the beginning
drafting stages.

Students write every day or at least several times a week;
writers need time to develop their craft.

Writing is not viewed or portrayed as an isolated subject;
rather, it is an integral element in every subject.

The Writing Process: A Quick Overview
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¢ Students practice and use different forms of writing—journals,
stories, poems, persuasive pieces, reports, plays—throughout
all the content areas.

¢ Writing is seen as a way for students to comprehend text
more completely, simply because they are actively involved in
producing text.

¢ Students feel ownership over what they write; their writing
truly belongs to them.

¢ Students feel empowered to take risks with their writing.

¢ Students understand that every writer moves through the
stages at different rates depending on a wide range of factors;
every writer is usually at a different stage in the process at any
one time.

Perhaps the two most important concepts we hear when we
talk to colleagues around the country or that we see when we visit
middle school classrooms that have embraced the idea of cross-
curricular writing are:

e Writing is an active process; it is never passive.

¢ Comprehension is an active process; it is never passive.

We believe that an emphasis on process writing in all subject
areas can energize and reinvigorate your classroom. Most important,
it places a premium on comprehension development, no matter what
the discipline.

The Writing Process: A Quick Overview
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How to Use
This Book

his book can enhance the teaching of writing in any subject

taught at the fourth- to eighth-grade level. By integrating these
strategies and techniques into your curriculum, you are ensured of
a dynamic and exciting approach to comprehension development—
in every subject you teach. More important, your students will
sense the value of writing as a significant component of each and
every subject.

Strategies

This book has dozens of writing strategies for use across a wide
range of subjects, situations, and teaching opportunities. Each of the
strategies has been classroom-tested and student-approved. Each
has proven its worth as a method to enhance writing competence
and overall comprehension development. The emphasis in each
strategy is on its practical application and use in any classroom.

The strategies have been divided into six different categories
according to their relevance and application to a specific stage of
the writing process. You are welcome to “pick and choose” those
strategies that will work best with your students and with the topics
or concepts you share in class. This is not to say that some strategies
can’t be used within other stages of the writing process. In fact, we
encourage you to consider a strategy or technique for a variety of
stages. You will frequently discover that, with a slight modification
or change, you can use a strategy in more than one writing stage.

By the same token, you can modify the dynamics of a specific
strategy for your own use. We invite you to make these strategies

your own. Encourage students to suggest appropriate modifications.

In so doing, you will help them develop a sense of ownership, not
only in the strategies, but in the entire writing process.

13
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Strategy Grids

The grids on pages 15-17 provide you with valuable information
about using and assigning specific writing strategies. With this grid
you will be able to tailor specific strategies to the individual needs
of students as well as the requirements of your overall curriculum.
The grid focuses on each of four individual content areas (listed
across the top). The various writing strategies are listed down the
left-hand side of the grid. You can use the grid in one of two ways.
First, you might want to know about all the strategies that would
be appropriate to use in a science class. For that, you would need
to read down the second column in the grid to discover the various
strategies available for that discipline. On the other hand, you may
want to know the subjects in which the Prewriting strategy “Recycle
It” could be used.

How to Use This Book
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Correlating Strategies to Content Areas

Content Areas

Language Social

Strategy Arts Science | Studies Math
Prewriting
Box It Up * * * *
View 'n" Do * * *
Double Talk * * *
A Picture’s Worth 1,000 Words * * *
Recycle It * * *
Flash Back * * * *
Fleshing Out the Bones *
Museum Curator * * * *
Triple Check * * * *
Drafting
Lickety-splits *
Pressure Release Valve *
Shrink-wrapped Summary *
Halfway There * * * *
Two-lane Highway *
Got 'em, Need 'em, Trade 'em *
Response Journals * * * *
Answers First * * * *
Magnetize Me * * * *

(continued on next page)
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Content Areas

Language Social

Strategy Arts Science | Studies | Math
Conferencing
Way Back When . .. *
Feedback Form * * * *
Pick Five * * * *
Mind Games * * * *
Prediction Map * * *
Something to Talk About * * * *
Revising
Elasticity *
Kaptured by Kamishibai *
Charting a Course *
Genuine Imposters * * * *
Cet a Life *
Get to the Point * * * *
Concept Cards and Charts * * * *
Cut'n" Go * * * *
Found Poetry * * * *
Parallel Poetry * * * *
Editing
Polishing Diamonds *
Check, Check, Check * * * *
Forest and Trees * * * *
Editor's Log * * * *
Color My Writing World * * * *
16 How to Use This Book
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Content Areas

Strategy

Language
Arts

Science

Social
Studies

Math

Publishing

Headline Poetry
Learning Squared
Just One Look

A Walk in Your Shoes
Word Art

The ABCs of Learning
Bumper Stickers
Precisely Concise
Vocabulary Blocks
Personification Address
East/West

Lyrics Tell It All

LD D S A R R D S S o

*

L S . D D . . S o

L D D D D A R . . S o

* % % % % o Ot O b O % %
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Regular Use

These strategies achieve their greatest potency when you make them
a regular part of your overall writing program. More important,
they can be significant and necessary elements of the content and
concepts you teach in any subject area. For that reason, we urge
you to incorporate these ideas into your daily plans—help students
understand that they can gain more comprehension of material
when writing is emphasized and integrated into each and every
subject. In so doing, you will be expanding your students’ learning
horizons, opportunities, and comprehension.

Whatever strategies or techniques you choose, you ensure
students’ comprehension through an interrelated sequence of
process writing and self-discovery. More important, you will realize
the ultimate goal of these activities—to help students significantly
understand and appreciate any subject.

How to Use This Book
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Box It Up

Objective

Students will compare and contrast two ideas within a
current concept.

Instructions

As we present new information to our students, we make
great efforts to begin with what students already know,
and branch off from that reference point. It is important
that students then manipulate that information in some
way to help retain it. Writing a comparison chart in

order to organize the facts is an easy prewriting activity.
Venn diagrams come to mind, but it is difficult to fit the
comparisons in the narrow center section. Instead provide
students with overlapping rectangles.

Students label the far left and far right boxes with the
two compare-and-contrast topics. The overlapping section
should be labeled Both. Within each box, they write
characteristics that they learned for each topic. Students
then enter the shared characteristics in the center section.
You can later use the charts to help students write a brief
skit or an essay to share.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose
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Examples

Social Studies: clothing, accessories, grooming

Modern American Man

Both

Ancient Mayan Man

« buttoned shirt
* long slacks

* body piercings for jewelry
wear

« tunic tied over right
shoulder
« short groin cloth

Math: triangles

Right Triangle

Both

Equilateral Triangle

« each side is a different
length
« angles are different

+ one angle is 90°

« three sides
« three angles
« all angles are acute

« each side is the same
length

« equiangular

« all angles are 60°

Language Arts: main characters from Things Not Seen by Andrew

Clements (Puffin, 2004)

Bobby

Both

Alicia

* he is invisible

« an electric blanket
somehow caused
his invisibility

+ have physical disabilities
« were not born with the
disability

+ she is blind
« an illness caused her
disability

Science: rainforest levels

Floor

Both

Canopy

 barracuda
» broadleaf tree

« support animal life
« support plant life

« the three-toed sloth
- epiphyte

Stage 1: Prewriting Strategies
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View ‘'n’ Do

Objective
Students will warm up by viewing a video on a new topic

and then write their understanding of the content and
pose questions.

Instructions

Before viewing a video/DVD on a new concept, students
tell what they know about the concept or predict what
the video/DVD will uncover. Once the video is finished,
students write about what they’ve learned. They then
ask questions about confusing items, something not fully
understood, or simply what they wonder as they stretch

the topic beyond the video/DVD. You can use these forms

for either a whole-class or small-group discussion or

for collection and review to assess the learning that has
occurred. You can continue by asking students to use this
response frame to create a paragraph about the video/
DVD topic.

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* %
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Name Date

View ‘n’ Do

[l

Before the video/preview:

What do I already know about the topic/What will happen in the video?
Q I've heard the word.
Q Iknow a little about the topic.
Q I understand this topic already.

Explain your response to the checkmarked statement OR predict what the video will
reveal about the topic.

After the video:
What did I learn about the topic?

Questions/clarifications:

Here’s what I don’t quite understand yet, what is confusing to me, or what I wonder
about this topic.
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Double Talk o

*
Math
Science *
Social Studies *
objective NCTE/IRA Standards
Students will create a dialogue between two people after Literary range o
mapping out the differences and/or similarities in their Literature periods/genres
points of view on an issue or topic. Textual analysis
Voice *
. Audience *
Instructions Form/technique *
Choose two historical figures with different views on Research
a topic. Have students work in pairs on this activity, Technology
with each taking one of the figures to research. Each Diversity
student works alone and uses a semantic web called the Second language
“double bubble graphic organizer.” This is a prewriting Language community *
tool to show information about the historical figure the Purpose

student will represent in the dialogue. Each student in

the pair completes one portion of the organizer. Then
both students collaborate to fill in the center portion

of the double bubble showing what the two historical
figures have in common. Next the pair works on writing a
dialogue that will show the differences/similarities noted

for the historical fi . =
or € nistorical ngures g
Example

Preached
revolution
to get
rights

Preached use
of active
resistance

Wanted
the United
States to
give blacks
a separate
state

Viewed
brotherhood
for mankind

Was the
son of
a preacher

Martin
Luther
King

Talked of
cooperation
for strong
community

Social
justice
is for all

Tried to
correspond
with MLK

Became a
Muslim

24 Stage 1: Prewriting Strategies
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A Picture's Worth o=

*
Math
1,000 Words |2
J Social Studies *
NCTE/IRA Standards
Literary range
Literature periods/genres
Objective Textual analysis *
Students will label the features of a topic and then make Voice *
adjustments to the drawing based on new information Audience o
and understanding of that information. Form/technique
Research
. Technology
Instructions Divers)
Iversity
Invite students to tap into their knowledge base to find Second language
what they already know about the visual aspects of the Language community *
topic. Ask them to picture the topic in their minds. Next, Purpose
encourage students to consider the parts of the whole for
that topic. What word labels would they assign to each
part? As each student creates a quick sketch, he or she
points out and labels the topic parts. Students will share
finished sketches in small groups so that each student can
view others’ ideas on the same topic. One member of each
group then becomes the group’s spokesperson during a
whole-class discussion and relays the group ideas to you.
You will use those ideas to create a class diagram of the %
topic for all to see. After that, students should put aside
their diagram sketches and read the information about
the topic. When they have finished reading, they will
reexamine their sketches and use the new information to
create a more accurate diagram. Once again individuals
join their groups, bringing the diagrams. The group
discusses the collection of work and decides on accuracy.
After a second whole-class discussion, adjust the class
diagram with updated information from each group.
Example
Science: anatomy of a flower
Prior to reading the text, offer students time to examine
a simple flower. Each student draws a diagram naming/
labeling the flower features that he or she noticed. Then
Stage 1: Prewriting Strategies 25




in small groups of three or four, students share their drawings
and discuss labeled features. Meanwhile one group member lists
the group’s flower features. A second team member becomes

the spokesperson and offers the list of flower features to you as
you draw and label a “class” flower diagram for all to view. This
becomes the initial class concept of flower anatomy:.

Next, assign students to individually complete the appropriate
reading in the textbook. When finished reading, students reexamine
the original drawing and make any changes with the newly acquired
information. Students can add missing labels, rename parts, or
delete extra ideas. When an entire group is finished, they reconvene
to both verbally and visually share the adjusted diagrams, checking
each other’s accuracy by referring beck to the text as needed.

Following the group sharing, each spokesperson once again
shares the group’s thoughts with the class as the teacher makes
adjustments to the “class” flower for all to view. Students make any
tinal individual corrections to the drawings.

Students can use the diagram to complete an information sheet
pertaining to flower anatomy, to write out an explanation of flower
anatomy, or to prepare a rough draft essay for an upcoming test.

0
anther
Glament

—

63(0‘“6 ——S‘{’ISMCI

_F.'an’l
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Recycle It

Objective

Students will gather a fresh list of verbs for writing in a
particular content area.

Instructions

Young writers can write more explicitly with this
prewriting activity. Explain that verbs are one of the

most powerful parts of any sentence and that they drive
sentence writing. Writers can either putt along and
eventually get where they want to go with sentence ideas,
or writers can choose how they move the sentence idea
along by using more exact verbs.

Begin by telling students that you will create a
recycling center for overused verbs. You want to recycle
those verbs so that they can be used again but expressed
in a different form, much like recycled newspaper has a
different use when it becomes a table cover for classroom
painting projects.

Ask students to write about a particular topic of study.
For instance, in Reading class it might be some aspect of
a novel the class is currently reading. Record the writing
topic on the board for students to see. Invite them to
brainstorm along with you to list verbs that they might
include in writing. You can start off with a vague verb and
write it in the first of three columns. If no one offers the
state-of-being verbs (am, is, are, was, were, be, being, been),
include those as well, because they tend to be overused.
Once a sufficient list has been generated, tell students
that it is time to place many of these verbs in the bin to be
recycled. Point out that you didn’t say “to be changed”
and that you used a more specific verb, “recycled.”

Write the class choices in a second column. Ask students
for synonyms to replace each verb in the recycle bin.
Record these ideas in a third column. For the “state-of-
being” verbs, provide specific topic sentences and show
students how one or two can be recycled. Then ask for
their input on the rest of the state-of-being verb sentences.

Stage 1: Prewriting Strategies

Content Areas

Language Arts *
Math
Science *
Social Studies *
NCTE/IRA Standards
Literary range *
Literature periods/genres
Textual analysis *
Voice *
Audience *
Form/technique
Research
Technology
Diversity
Second language
Language community
Purpose

=
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Let students know that in their writing that day, they don’t need
to completely avoid this type of verb but that you want them to be
aware of their overuse and to choose better options

Example

Reading: Stanford Wong Flunks Big-time by Lisa Yee
(Scholastic Paperbacks, 2007)

Topic: Contrast Stanford’s basketball game to Emily’s
volleyball game

Brainstormed Verbs

Recycle Bin

New Verb Form

see
pass
shoot
win

hit
bounce

see

win
hit
bounce

glimpse, observe, study

dominate
serve, smack
dribble

State-of-being Verb Sentences

Recycled Verb in Sentence

Stanford is on the basketball team.

Emily is on the volleyball team.

Stanford rules the basketball team.

Emily survives the volleyball team.

28
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Flash Back —
Language Arts *
Math *
Science *
/ . .
? Social Studies *
Objective NCTE/IRA Standards
Students will divide an idea into its smaller components. Literary range
Literature periods/genres
. Textual analysi *
Instructions exiual analysis
Voice *
One way to help students deepen their understanding and Audience
maximize learning is to present the whole idea and invite Form/technique
students to divide it into its smaller components and then Research
work their way back to the whole idea. Invite students Technology
to read a selection that fully explains a concept and then Diversity
create the writing web from which the paragraph(s) came. Second language
This is similar to the idea of outlining but freer in format. Language community *
When finished, encourage students to use the web and Purpose

verbally explain the concept to a partner.

Example

Science: giant squid

Giant squids live in the Atlantic
Ocean. They live up to 2,000 feet
below sea level. These animals
grow up to 60 feet long. They
may weigh more than one ton.
That’s about the weight of a
family car. The eyes of these
creatures are big. They are

the size of basketballs. Giant
squids have the largest eyes of
any animal in the world. Their
tentacles are 30 feet long. That’s
as high as a three-story building.
Several dead ones have been
found on the beach. They are
mysterious animals.

Stage 1: Prewriting Strategies

In Atlantic
Ocean,
2,000 feet
down

Basketball-

30-foot-long sized eyes;
tentacles largest animal
Th? eyes known
mysterious
giant squid

Found
dead squids
on beaches

60 feet long
weighs one ton
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Fleshing Out
the Bones

Objective

Students will develop a set of writing topic vocabulary
words, both individually and through partner talk.

Instructions

Talking is an important aspect of the writing process. It
is helpful when students work cooperatively to share
thoughts and ideas for their writing. This activity begins
with the individual and then transitions into pair/group
work when students think aloud.

Before the lesson, create a simple template for the
organizer on page 31 and distribute it to students. Then
follow these steps:

1. Assign a broad topic for the top rectangle, perhaps
taking a recently studied unit idea from the
teaching manual.

2. Encourage students to brainstorm and fill in
the remaining parts of the semantic web with
subtopics. You may wish to have them refer to their
notes or textbooks.

3. Once completed, ask students to choose one
subtopic they feel confident writing about.

4. Then have students list letters of the alphabet and
invite them to generate a related word /words for
each letter. Challenge them to try to get as many as
possible.

5. Next, pair students based on same/similar topics
so they can share their ideas orally.

6. While partners work, each participant should
record any useful words heard from a partner.

7. Expect that some letters will not be filled in. Even
when partners exchange ideas, they may not fill in
some letters.

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* %

30 Stage 1: Prewriting Strategies

From Write to Comprehend © Good Year Books. This page may be reproduced for classroom use only by the actual purchaser of the book. www.goodyearbooks.com



From Write to Comprehend © Good Year Books. This page may be reproduced for classroom use only by the actual purchaser of the book. www.goodyearbooks.com

8. Invite students to write a paragraph using and underlining
four to six of the Alphabet List words. A student could use
this list of ideas to write a paragraph explaining the process
for changing an improper fraction to a mixed numeral.

Examples
Math: several units

( Math Units J

( Geometry J ( Fractions J (Measurement} ( Decimals

Add

Bottom

Cross multiply
Denominator
Equivalent

Factors

Half

Improper fraction

Fractions

Greatest Common Factor

Numerator

One

Proper fraction
Quotient
Reduce
Simplify

Thirds

Unlike fractions
Variable

Whole number

IN =< [<

o
=
e}

Student Sample

It’s easy to change an improper fraction like 75 into a mixed number.
Simply use the top number called the numerator and divide it by

the bottom number know as the denominator. The quotient should be
written using a fraction for the remainder, which means 7 divided by

5 equals 1 remainder 2, or 1%.
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Math: geometry unit only

e )

[

Geometric Measurement
Figures of Figures Angles
Angles
Acute Ninety-degree angle
Bisect Obtuse
Compass Protractor
Degrees Quadrilateral
End point Right angle
Forty-five-degree angle Supplementary angle

Greater than
Interior angle
I
K
Line segment

Measure

Three hundred sixty degrees
u

5
=
=X
¢}
~

N < < S
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Museum Curator

Objective

Students will recall the highlights of a literary selection
or content topic and then write and talk about created or
found objects, which they display in a class museum.

Instructions

This activity is effective when done in small groups of
four students. It is a vehicle that enables a community of
learners to demonstrate their comprehension of a shared
novel or a recently studied content area unit. Begin by
brainstorming with students to gather facts about items
displayed in museums, how those items are presented,
and the role of curators and guides. Some library or
Internet research may be necessary to accomplish this
task. Display the ideas on the board for all to see, and then
refine them to your requirements for this project.

Place students in their groups and designate an area
of the classroom for the museum display space. Once
students are grouped, their task is to decide which story
elements will effectively aid them in presenting their book
to the class. These are recorded by each member. Next,
they will play the role of museum curators and brainstorm
a list of possible items that will show these story elements,
especially those related to the plot. Each group narrows its
selection based on your (predetermined) requirements for
a certain number of props, availability of props in school
and at home, ability to create them, and the time frame
that you have presented. Then, assign the gathering and
creating of props as well as the mode of display for the
next meeting.

In the second meeting, students take inventory of their
items and “display cases” (in the past, our students have
used items such as fish tanks, transparent food containers,
and empty peanut butter jars). They discuss and write
labels with brief, factual explanations. The group later
revises and edits as necessary. The activity can end here
with all groups touring the museum independently, or

Stage 1: Prewriting Strategies

Content Areas

Language Arts
Math

Science
Social Studies

* ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*
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it can become a dramatic presentation. In a presentation, students
switch to the role of tour guides and, using the display labels,
they extend the activity further and ask, “What will we say about
each item that will add to the display information labels and tell
the story?” Together they gather and record ideas and then decide
who will write and speak about each item in the museum. Remind
students that their writing needs to spark visitor interest with
captivating facts and precise word choice. They then share the rough
drafts in the group for revision. Finally, they complete edited copies.
Provide students with time to place their items in the available
display space and practice a run-through of their presentation. You
may wish to have students dress more formally for their roles and
perhaps create tour guide name labels for themselves that reflect
some aspect of their stories. When all students have practiced, begin
the group presentations.
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Triple Check

Content Areas

Language Arts *
Math *
Science *
Objective Social Studies *
Students will make predictions and read to verify them in NCTE/IRA Standards
order to write about any change that has occurred. Literary range
. Literature periods/genres
Instructions Textual analysis *
Use this activity for any content area before students read, Voice
while they read, and later as they write about that reading. Audience *
Students fold lined notebook paper (vertically) into a tri- Form/technique *
fold bookmark. Give them a category on which to focus Research
before reading and ask students to write it at the top of Technology
their paper. For instance, when introducing the book Each Diversity
Little Bird That Sings by Deborah Wiles (Gulliver Books, Second language
2005), you might identify the setting of the story as a Language community *
family home with a funeral parlor. Invite them to write Purpose *
this concept at the top of the bookmark. Next, ask students
to predict the details of that setting and write them in the
far left column of the bookmark. As they progress through
the reading, encourage students to stop occasionally and
verify their predictions with checkmarks in the center
column. They can then write additional setting words and
phrases that they encounter in the far right column.
Students next use all of this information to construct a
“before and after” or “compare and contrast” paragraph,
which tells what he or she thought prior to reading and —
what he or she learned by reading the material. —
Examples
Selection: Each Little Bird That Sings
Focus: setting—home with funeral parlor
Predictions Verify/Check with Additional Details
Before Reading Related Comments Found in Reading
haunted comfortable, cheery
always a solemn place Aunt Florentine's laughter
businesslike “We live to serve” motto
unappealing to visitors neighbors and friends regularly
visit without negative feelings
The whole house isn't a funeral
parlor, Comfort's bedroom
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Student Sample:

When I first saw the “setting” for this story I was sure it was going
to take place in a haunted house—you know, a place that is very
quiet and a place where everyone walks around with a real serious
expression on their face. Then, I got to thinking about the word
“home” and wondered if the story was going to be about a family
that lived in a funeral parlor. That would be something spooky,
but it sort of got me interested. Then I started to read the book and
learned that the funeral parlor wasn’t a dull place after all. It was a
very cheery place with lots of laughter everywhere. Neighbors and
friends would come by and visit and nobody felt uncomfortable.

It was interesting to find out that the whole house wasn’t a funeral
parlor but just a regular house. It was interesting how the setting
made me think one way and actually reading the book made me
think another way.

Selection: Social Studies: trench warfare during WWI
Focus: effects of rain

Predictions Verify/Check with Additional Details
Before Reading Related Comments Found in Reading
soldiers got wet « bottom filled with water

that soldiers stand in
« trench foot

« frogs
soggy uniforms illness, skin conditions
slippery to hold gun not about guns, but they had
latrines in the trench that
could overflow in rain
mud - pumped out the trench

« built boards or filled
sandbags to stand on

Student Sample:

It seemed pretty easy to predict what it would be like standing in a
hole, or trench, during rain. I just figured the usual stuff when you
got rained on like wet clothes and mud. These guys really had a lot
of problems, though. If soldiers didn’t take time to pump out the
trench, they’d sink in the mud and get that foot fungus, trench foot.
Too much water would go over the boards and sandbags. I thought
about bugs, even though I didn’t write it down, but I never guessed
there would be frogs. They probably stepped on them. I didn’t think
about illness from rain until I read about the skin problems and over-

36

flowed latrines. Yuk! Rain was worse for trenches than I predicted.
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Lickety-splits

Objective

Students will develop a pathway to enter writing quickly
by connecting with the idea presented.

Instructions

Choose a short writing piece (this can be the work of

a published /unpublished author or student work), a
picture/photo, or cartoon that contains an idea relevant
to your level of students. Display the idea on an overhead
transparency. If it is a scripted piece, read it aloud to your
students; if it is a picture/photo, invite students to quietly
study it. Then ask your writers to respond to the idea by
writing about it in the form of prose or free verse poetry.
They may find a line to identify with and simply write
from that, or they may respond to the entire idea. Invite
the class to write continuously for two to three minutes
(hence the name lickety-splits for this type of writing).
Without planning and self-consciousness students can
amaze themselves by what they have to say, even those
students who usually have difficulty beginning any
written work. They have turned thoughts into words and
quickly written words on paper, which often leads to
fluency in writing.

Done frequently, these lickety-splits can become a file
of writing ideas (stored in the student’s writing notebook/
folder) to go back to and expand upon. The beginning of a
writing idea is already present, and a student can continue
to develop the draft and bring one chosen writing through
the process.

Examples

Use a quote from a historical figure in social studies or
from a scientist related to the current science unit. Create
a simple statement opposing a war that was fought or
opposing a scientific theory, and display your statement
on the overhead for student response. Another option is to

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*
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project the verse to a song dealing with a science topic, such as the
song The Amoeba Hop by singer /songwriter Christine Lavin (book by
the same title and CD, Puddle Jump Press, 2003). In math class show
a simple numerical problem with an added step or a nonsensical
addition about which you ask students to thoughtfully respond.

Here is a student quick write for an overview map of a local area
amusement park:

Rides,
Wide slides
Tall towering terrifiers
Screams, splashes, and screams
Wild berry waffles, French fries, vanilla custard
Friend fun, family fun

Come have some!
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Pressure Release [emm=

Valve
Social Studies

NCTE/IRA Standards

Literary range *
Literature periods/genres
Objective Textual analysis *
Students will express knowledge in words on paper, VOiC_e *
rather than simple digit manipulation. Audience ' *
Form/technique
Instructions Research
Technology
How often have we heard students say that they can’t Diversity
study for a math test? Here is an approach to reviewing Second language
subject matter that gives students an opportunity to Language community *
show you what they know and what they still need Purpose

to work on before testing time. Two or so days before
a math test, ask students to submit a journal entry on
the current topic. Provide all students with content
terminology and sample problems that are unsolved.
Allow them to make use of anything you displayed in
order to show in writing that they are prepared for the
upcoming test on this topic. Invite them to use arrows,
various colored pencils, or sketches along with the written
material. Encourage students to ask questions in writing
when they need something clarified. Collect the journal
entries, giving students credit in your grade book for
completion. Read their thoughts to see which ideas need
to be further reviewed/explained to various students,
groups of students, or the class as a whole prior to testing.
Sometimes a simple note or comment on an individual
paper will do the trick. Return the entries the next day.
On test day, when students have finished the test,
or as a homework assignment, ask them to write their
feelings and attitudes toward taking this test. Encourage
them to share what went well in addition to where they
might have struggled. You may also want to ask students
to predict their score based on this information. Students
appreciate being given credit for this work also.
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Example
Math: properties of addition

e Commutative

e Associative

¢ Distributive

¢ Additive Identity

Problems:
5+0=___
7+2=___
1+B3+4)=___
4x6+7)=___

In their journal entries, students explain each property and
match it with the correct problem. To show further understanding,
students solve the existing problems and go on to create problems of
their own that illustrate each property.

Adaptations

Review any content area material by asking students to write what
they know about the topic. Older students in social studies and
science class, for instance, can use notes, worksheets, labs, and
textbooks to help them write down what they have studied.
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Shrink-wrapped
Summary

Objective

Students will summarize a passage, story, or novel using a
predetermined amount of concise language.

Instructions

Challenge students to use exactly fifty words to
summarize a fiction selection in paragraph form.
Encourage students to prewrite and include story
elements. In order to make every word count, remind
writers that strong verbs and precise nouns will play a
major role in this type of writing. A graphic organizer like
the one on page 43 can be used for the prewrite.

Example
Language Arts: TV script for The Twilight Zone

Rod Serling’s “Monsters Are Due on Maple Street” science
fiction TV script reveals how quickly neighbors resort

to prejudice when there’s an unexplained power failure.
On a 1960s summer evening in this all-American town,
frightened neighbors desperately accuse Tommy, a child,
but later blame adults Pete, Les, Charlie, and Don.

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

L 2 2 2 2 o
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Shrink-wrapped Summary

Main
characters
Tommy, Pete,

Les, Don,
Charlie, Don

Specific nouns

Setting

r}:erieélﬁﬂifres Maple Street,
adults usa

Title/author
Monsters Are Due
on Maple Street Plot
Strong verbs Rod Serling Neighbors accuse

accuse
resort
reveals

each other to
explain a power
failure.

Theme

Fear can lead to
accusations and
prejudice.

Genre

science fiction

Stage 2: Drafting Strategies



Halfway There

Objective

Using a teacher-created open-ended question, students
will check their understanding of a concept being
presented in a reading assignment, lecture, or class lesson
by pausing at a teacher-determined midpoint to respond
to that question with a quick write.

Instructions

Create a question at the midpoint of a lesson/assignment
that will aid students in gauging their understanding of
the material, allow them to show connections/predictions
they have made thus far, or help them discover what

may be confusing. Present the question to students at the
beginning of the lesson. Once you are halfway through
the instruction, ask students to reflect on the question

and complete a written response in the form of a quick
write, which is the rapid, uninterrupted process of turning
thoughts into words on paper within a time limit. This
should be completed in a five- to ten-minute period of
time, depending on the lesson. Students transcribe the
ideas in their heads as they naturally occur without being
concerned with the conventions. After the quick write,
continue with the lesson instruction. At the end of the
lesson, take ten minutes to allow students to verify their
written responses and see if their predictions/connections
were accurate, or if their confusion has been cleared up.
Individuals can raise questions they still have. Assign
revision of the quick write ideas for homework. During
the next day’s class, group students into pairs to share
their writing with one another for further revision of ideas.

Examples
Science: the rock cycle

Now that you know how an igneous rock metamorphoses
into a sedimentary rock, how might sedimentary rocks
“morph” to the next step of the rock cycle?

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* %
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Science: the manatee

What survival advantage would a manatee of the Amazon River
have over a manatee living off the coast of Florida?

Social Studies: the Great Depression and the 1929 stock
market crash

Banks lent money to people. People bought stocks in manufacturing
companies. What effect would a company’s sales have on banks?

Social Studies: World War |

Compare the fighting tactics of this war to those used in the
Revolutionary War.

Math: properties of multiplication

Explain how the associative property would affect a problem
containing multiplication and subtraction.

Math: types of triangles
Why might a triangle have only one right angle?

Language Arts: setting

Rewrite the beginning of Tuck Everlasting as if it occurred in modern-
day New York City.

Language Arts: author’s use of the flashback technique

We know the end of this story in the very beginning. How will the
author fill up the 200 pages?

Stage 2: Drafting Strategies
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Two-lane
Highway

Objective

Students will record steps in a science procedure as they
are working on it rather than after completing the work in
order to repeat the procedure.

Instructions

As students work through a planned experiment or create
a science project, they record the steps in the procedure
listing materials used and how they were implemented.
They need to write down any questions they have, along
with any problems that occurred and their solutions will
also be included. This can then be used as a prewrite to
construct a lab report that students turn in for a grade.

In terms of a project, it is the narrative that allows both
you and the student to reflect on the process and its
educational value. Students can share these drafts with
classmates to learn similarities and differences in their
process based on materials chosen and/or implementation
of those materials. You can glean information of student
understanding and the relevance of the project to the
concept being learned.

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* Ot %
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Example

Science: race car project
assigned during a unit on
Newton'’s Laws of Motion

Newton’s Laws of Motion/Race Car Project

Objective

To create a race car that can travel the distance of 7 meters

Materials and plan

pine wood block base

CD wheels

K’nex rods for wheel rods

duct tape to hold wheel rods

margarine tub top to cut propeller from

eye screw to hold propeller onto the front of the car
large rubber band to power the propeller

Procedure and Observations
1.

I attach the rods to the bottom of the pine block and the 4 CDs
on the wheel rods. I see this raises the block a few inches from
the ground. I'm moving the car and I notice the CD wheels
are wobbly. How will I put the propeller on without it hitting
the ground? Its circumference makes it go past the bottom

of the block. My dad’s here. He asks if I think the plastic
propeller can really move the wood block. Then he notices me
pushing the wood block and comments on the flimsy wheels.
We talk about other materials around the house and I tell him
I don’t have to use a propeller. I'll figure it out tomorrow.

It’s Sunday and I go to the basement and search for a new
material for the body. There’s Styrofoam that came in the

box with our new computer. I bring that upstairs. I can saw a
piece the size of the wood block off of this packing Styrofoam.
It works, I have a new base. Now, that propeller is still not
going to work with this. I can use a balloon because Mr. B.
said that’s one of our three choices to move the vehicle. I ask
Dad to go to the store and get some balloons.
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Newton’s Laws of Motion/Race Car Project (continued)

3. This Styrofoam is great. Dad suggested rather than taping the

rods on the bottom of the Styrofoam that I put them through.
I screw in the rods and they’re working. I still can’t use

the CDs. I'll just hunt through the K'nex box and get those
wheels.

. The wheels are on and Dad is back with the balloons. Now

I have to figure out how to get the balloon to stay on the car
block. I'll use that eye screw and thread it through there. It
stays, but it goes side to side. I'm going to make a V shape
with two K’'nex rods to hold the balloon from side movement.
I try the car. It goes, but the balloon wobbles up and down
and the car isn’t making 7 meters on the kitchen floor. I place
a donut-shaped piece of duct tape on the top of the car base
where the blown-up balloon will be. I blow up the balloon
and press it to the tape and let the car go. OK! It goes across
the whole kitchen floor and hits the wall. But it curves. The

kitchen isn’t 7 meters long. I try it again and start it farther
over on the side to make up for the curve. That looks better.
I think it will work in school. I'm done.
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Got 'em, Need
'em, Trade ‘'em

Objective

Students will capture the important facts related to a set of
historical figures.

Instructions

Have examples of sports figure trading cards available
for students to look at. Ask them to pay attention to the
typical information provided on the back of each card.
Tell students that they will create a set of similar cards
for recently studied historical figures and those yet to

be studied in their future reading. Together as a class,
generate a list of characteristics found and noted for each
tigure. These will be written on the back of the trading
card. On the front students will draw the figure or print a
computer image.

It's a good idea to assign this writing activity for a
few historical figures that students have already studied
before expecting students to create the cards for figures
mentioned in future assigned readings. Perhaps as
students become interested in related figures, they can do
research and add cards to their personal collection.

Students can pair up to see what each has written
about a figure and which figures have been included
from the class readings. This can be a check for accuracy
of information. At this time students can also share
independently researched historical figures. Students can
trade these for figures a partner has researched. All of the
historical figure cards can later serve as a review for a test.

Stage 2: Drafting Strategies

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*

L 2 2
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Example
Social Studies

Ulysses S. Grant

Birth date: 1822
Death: 1885
Education: West Point

Occupation: Leader

Major Accomplishments:

¢ Commanded Union army
during the Civil War

e Served as the 18th U.S.
president
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Response Journals

Objective

Students will think about and then manipulate new
information and share the product with other students.

Instructions

Writing about new information encourages students to

do something besides hear it, read it, or simply record
notes from the board. To encourage this type of writing
and thinking, create a prompt to elicit a response that goes
beyond the literal level and requires the learner to pause,
think, and construct a response that shows understanding.
Remind students that this type of writing is a draft and
does not need extra attention to conventions but that
sharing their ideas is most important. The response can be
in sentence form, bulleted items, or words and pictures.

For instance, using information from the Prewriting
strategy “Share the Facts”—rather than asking “What are
the characteristics of adverbs?”, which simply requires
looking and copying—ask “How does the use of adverbs
affect the verb of a sentence?” Students look over the
grid, sort out what is needed to answer the question, and
respond in a straightforward manner.

After drafting a response, it is important for students
to meet and share the reading of their response with
classmates. Groups of four are ideal for this sharing.
Students hear more ideas, consider adding to their own
thoughts, and/or correct any misunderstandings during
this time of reading and discussing.

Example
Language Arts: adverbs
* An adverb gives more information about the verb.
¢ Adverbs can tell where, when, and /or how the
action occurred.
¢ It’s like details that help the reader picture the verb
clearly.
* When there isn’t one verb to tell exactly what you
mean, an adverb is an extra word that helps the
verb say what you mean.

Stage 2: Drafting Strategies

Content Areas

Language Arts
Math

Science
Social Studies
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NCTE/IRA Standards
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Literature periods/genres
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Research

Technology
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Second language
Language community
Purpose
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Answers First

Objective

Students will read a selection and then create questions
for a set of teacher-provided, carefully scaffolded answers,
encouraging them to do some higher-level thinking.

Instructions

Use a topic familiar to the class to guide students through
the various types of questions from Bloom’s Taxonomy.
Present these questions on the board or on an overhead,
and record a sampling of the class’s answers. Tell students
that this knowledge of questions will be helpful for the
following activity, and these ideas will be available for
reference while they work on the activity.

Before inviting students to read the text or novel section,
generate a set of questions and answers based on the
reading selection. Begin at the literal level, systematically
progressing to higher levels of cognition (comprehension,
application, analysis, synthesis, evaluation).

Provide students with the answers alone, as you hold
on to your own set of questions. Encourage students to
read the text. When finished, have them use each answer
and formulate a question based on the material they have
read. Working in pairs, students will share their questions
in such a way that a partner must guess which answer the
question matches. Then share the writing with the entire
class, as you record and discuss sample questions for each
answer.

Example
Science: puffer fish

Puffer fish, sometimes known as balloon fish, globe fish,
blowfish, or swell fish, inflate their bodies to twice their
normal size by taking in large quantities of water. They do
this as a form of protection. Puffer fish have a very small
gill capacity. They swim slowly and use little energy while
swimming.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose
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When threatened, these fish fill up their bellies with water (an
8-inch fish may take in as much as 1 quart of water), holding the
water until the danger passes. By enlarging themselves with water
and doubling their size, they appear to be much larger (and meaner)
than they really are—thus fooling any would-be predators.

Although most predators would leave a larger prey alone, these
clever creatures have another added defense—poison. Puffers
are some of the most poisonous of all marine animals. They carry
tetraodontoxin, a powerful nerve poison that causes a violent and
rapid death when ingested. This poison is carried in the puffer’s
liver, reproductive organs, and intestines.

One of the most widely known of all puffer fish is the porcupine
fish. When this fish—normally 1 to 2 feet in length—blows itself up,
dozens of sharp spines stand out from its body. Each spine is about

2 inches long. These spines serve as protection from the fish’s enemies.

Question:

Answer: It is the puffer fish.

Question:

Answer: In order to protect itself

Question:

Answer: Dozens of sharp spines

Question:

Answer: In its liver, intestines, and reproductive organs

Question:

Answer: “Don’t touch me!”

Stage 2: Drafting Strategies
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Magnetize Me

Objective

Students will review content terms in a creative way and
produce a poem.

Instructions

This can be a one-time activity or used throughout

the year. If you have access to a Magnetic Poetry Kit,
introduce it and make it available for class use. Discuss
how people have displayed these poems on their
refrigerators, computer stations, and so on. Next, visit
www.magneticpoetry.com with your students and display
the site on your Smart Board or on a screen using the LCD
projector. Begin a free verse poem by choosing the word
tiles and ask student to help you continue. Discuss the
idea of line breaks with students, telling them it’s a way
of chunking ideas much like when they read a piece with
fluency. Also, point out that line breaks containing one or
fewer words may be used to emphasize those words. Let
students know that it’s also okay to repeat words for effect
in this type of poetry. After the poem is complete, read it
for the class. Then ask for volunteers to give it a new spin
with their own expressive reading. At this point you can
go back to the Magnetic Poetry word palette and revise
the poem as a class and then discuss how you’ve changed
its meaning. Encourage students to visit the site on their
own or to play with the classroom Magnetic Poetry Kit
that you’ve made available.

With this background in creating free verse from
Magnetic Poetry Kits and the Web site, you and your class
can tailor the idea to your own content. This is most
exciting when done using the Smart Board but also very
effective using word cards with magnets on the back
placed on your white board or chalkboard. As you
complete a unit of study, you can initiate this activity as a
creative review. Brainstorm with the students to create
your own palette of unit vocabulary words and content
ideas. A list of nouns would be a good starting point.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis
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Audience
Form/technique
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Technology
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Second language
Language community
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Add ten or more verbs (see the “Recycle It” activity) that students
feel would help express those ideas, and then include a few state-of-
being verbs along with helpers (am, is, are, was, were, be, being, been,
has, have, had, may, might, must, etc.). Next, generate descriptive
adjectives and adverbs to help describe the vocabulary words and
content ideas. List the basic articles more than once (the, a, an). Finally,
add some pronouns (this, that, these, those, it, they, you, me, I, etc.).

Once the class has a topic, drag the tiles from the palette onto a
blank area of the Smart Board and begin creating the first line of the
poem. If using the white board or chalkboard (as you brainstorm
your word list), have students help you create the palette at their
seats as they write the words on display cards. After that, they can
apply a self-adhesive magnetic strip to the backs of each one. All
students display their cards on one side of the board, and you can
use the other side for creating the class poem. After the first line is
in place, allow students to take turns coming up and adding a line
until they’re satisfied with the poem. You may wish to have all class
members record each poem as it is composed. Switch to another unit
topic and begin a second poem. The activity can continue until you
have exhausted the unit topic ideas you wished to review.

Some students really enjoy rhyming poetry, and you can also
explore this avenue, though it is not as easily accessible with
particular word lists. If you will use this activity again at some point
in the year, you will want to save the basic words that can be used
in all poems: the articles, pronouns, some of the verbs, and the more
generic adjectives and adverbs. They can be reused in the palette,
especially if you are working with magnetic display cards. Also, as
you and the class work through a unit of study, students can reserve
a notebook page for an ongoing palette of content poetry terms.
They can offer this page of ideas for the class palette on a review
day or use it as their individual palette and write a poem in their
notebook.
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STAGE 3

Conferencing
Strategies



Way Back
When . ..

Objective

Students will weave learned information into historical
fiction writing and then meet with a conferencing partner
to verify accuracy.

Instructions

Upon completing a unit of study, ask students to choose
an event or historical character to use as a base for writing
historical fiction. Allow students to make use of the
information in their social studies text, notebook, and

the school library to gather background material. Once
equipped, students can plan their stories, which you

can call short short stories (about 500 words in length).
Remind the writers that the setting of this type of writing
is usually in one place at a moment in time and to create
characters that are believable. If students have computer
access, they can use software such as Inspiration (www.

inspiration.com) to help generate and organize their ideas.

Before writing, ask students to consider the following:

Background Material
¢ Characters’ clothes
¢ The way characters spoke to one another
* Occupations
¢ Traditions
* Religious practices

Story Elements
* Main characters
* Setting
¢ Conflict and its resolution
¢ Narrator (character or person outside the story)

Content Areas

Language Arts
Math

Science
Social Studies

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose
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Characters’
clothes

The way
characters
spoke to one
another

Religious
practices

Background
Material

Occupations

Narrator
(character or Main
person outside Character(s)
the story)

Conflict and
its resolution

When students have completed their first drafts, have them meet
with a conferencing partner, who listens twice, the second time
concentrating on the historical accuracy of the content. As partners
finish conferencing, each writer makes the necessary changes to
keep the piece historically accurate. Writers then make any other
necessary revisions to their stories. Once edited, the stories are
published.
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Example
Social Studies: Underground Railroad
¢ Worn cotton clothing consisting of a white shirt, overalls with
patches and holes, a size or two smaller than needed
¢ Southern African-American dialect
* Slave, errand boy
* Once a week listening to stories from Africa and times past
¢ Christian-converted
¢ Josiah Shipman, thirteen-year-old slave
¢ Georgia plantation, late summer of 1852
¢ The need to escape from the master’s plantation to freedom

e Josiah as narrator

Characters’
clothes

Worn cotton
clothing: a white shirt,
overalls with patches
and holes, a size or
two smaller than
needed

The way

Religious characters
practices spoke to one
Christian- another.
converted Southern African-

American
dialect

Background
Material

Traditions

Once a week Occupations
listening to Slave,
stories from errand boy

Africa and
times past
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Main
Character(s)

Josiah Shipman,
thirteen-year-
old slave

Narrator
Josiah

Conflict and
its resolution

Setting

Georgia
The need to escape plantation,
from the master’s late summer
plantation to of 1852

freedom

Based on this list, a student might write four paragraphs on this
topic. Here is one sample paragraph:

The day began with the heat and humidity of a Georgia
August morn. Rubbing the sleep from my eyes, | realized
from the first crow of the roosters that though it had
started in the same way as every other summer day, this
one would have a different ending—an ending that already

had my emotions teetering between fright and joyous elation.

At day’s end my journey would be a danger, but the reward
was consolation. Released from the pain of living on this
plantation with Master Hemshaw and his wicked overseers
was all I'd had on my mind for months now. Ezra assured me
that the pathway, though long, was carefully planned and

by next week I'd surely see a Northern sunrise and relish the
light of freedom. With those thoughts, | readied myself for the
day ahead and rose off the floor where I'd slept, brushing the
dirt from my cotton overalls and shirt sleeves.
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Feedback Form

Objective

Students will provide specific feedback to a writing
partner that will be useful in the revising process.

Instructions

Receiving feedback on writing drafts is critical for writers.
This can be done very effectively through conferences
when students are adequately trained and when they have
some concrete operations to share with each other. Merely
putting two students together to discuss a piece of writing
may be counterproductive to the writing process. A
handout such as the Feedback Form on page 63 provides
students with items that serve as focal points for any
meaningful discussions.

Duplicate copies of the Feedback Form and distribute
it to members of the class. Divide students into pairs.
Invite one student in each pair to read her or his initial
draft. Invite the other student in each pair to listen
carefully and complete the Feedback Form as appropriate.
Convey to youngsters that the remarks, comments, and
notes on this form are to be positive—they are suggestions
on how the author of a piece can improve that writing in a
productive manner.

You should conduct a mock Feedback Form discussion
with students in advance. Sit down with a student in the
front of the room and take on the role of the listener. Do
a “talk aloud” so that other students can hear what you
heard and how you might respond as you record notes on
the form. Reverse the roles and invite the selected student
to listen and respond to a piece of writing you have
crafted.

You will discover that you can use this form for a wide
variety of writing topics and in a wide variety of subject
areas. Its importance lies in the fact that a member of the
writer’s “audience” is providing valuable feedback that
can help make the writing more detailed, interesting, or
productive.
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Date

Writer:

My partner’s story:

Listener:

This is what | heard:

My suggestions for the beginning are:

My suggestions for the ending are:

This is what | liked the best:

It made me think of:

I would have liked to have seen/heard:

This is my question for the author:

My comment(s) about the story:
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Pick Five

Objective

Students will explore and choose from a number of new
writing options and considerations.

Instructions

Often students get “stuck” when writing—that is, they
can’t often “see the forest for the trees.” They frequently
tend to perseverate on one or more details, without
considering all the options that could be used to spice up
their writing and give it some flair and dimension.

Students can use the “Pick Five” strategy when they
conference with each other. It’s also a writing strategy
you can use whenever you conference with individual
students about their written work. The strategy consists
of several open-ended questions that can be posed to
a writer after she or he has read a piece of writing to a
partner. The questions are divergent in nature and are
designed to open up new writing possibilities for students
—they are not designed to make students look for a set of
“right answers.”

Duplicate the questions on page 66. Provide a
copy to each team of two students who are engaged in
conferencing. One student reads whatever she or he has
written while the other student listens. After the reading,
ask the “listener” to randomly select any five questions
from the list and place a check mark in front of those five
queries. These are the questions the student will ask the
writer. The writer then responds to the questions and
may wish to consider her or his responses as potential
modifications for the written piece.

The value of this strategy is twofold: One individual
in a pair must listen carefully in order to select necessary
words or terms for the blanks in each question. The other
individual, the writer, gathers some ideas to help improve
a written draft.
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This is another strategy that you should model for students. It is
important for students to see that there are any number of possible
words or phrases that could be used to fill in the blanks of these
statements.

Example

Language Arts: Holes by Louis Sachar (Farrar, Straus and
Giroux, 1998)

Pick Five

List all the words you can think of to describe Stanley Yelnats.

List as many as you can think of.

What would mean from the viewpoint of

How would a “hole” describe Camp Green Lake?

How would you feel if you were ?

What would do?

Suppose happened, what would be the results?
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Imagine if Zero’s and Armpit’s personalities were reversed.
What would happen?
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Name Date
@ Pick Five
[ List all the words you can think of to describe
[ List as many as you can think of.
4 What would mean from the viewpoint of
d  How would a describe the ?
(4 How would you feel if you were ?
4 What would do?
d Youarea . Describe your feelings.
4 Howis like ?
[ Tonly know about . Explain to me.
[d  What ideas from are like ?
d  What is most like a ?
[ Suppose happened, what would be the results?
d  Imagine if and were reversed.
What would happen?
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Mind Games

Objective

Students will be able to consider other writing options in
crafting their respective stories.

Instructions

This strategy provides an opportunity for young writers
to ask questions of their own story and receive valuable
feedback from a partner. It is based on the concept

of metacognition—that is, thinking about one’s own
thinking. In this case, student writers receive information
that could prove valuable in re-crafting their written work.

Place students in pairs. Invite one student to read
aloud her or his written piece of work. After the reading,
have the author ask the other student in the pair a series
of open-ended questions. The listener should then
respond to the questions (there are no right or wrong
responses), sharing interpretations, perceptions, and ideas
he or she generated while listening to the written work.
The author can then use one or more of those ideas in a
new draft.

The value of this strategy is that the author of a written
piece asks pertinent questions in order to generate some
genuine feedback for an audience of one. This feedback
can be useful in successive drafts of the work. In fact, this
strategy can be used several times for a single piece of
writing.

Metacognitive questions are not always easy for
students. This strategy will become more meaningful if
you model these self-questions for your students. Allow
students to “see” inside your head as you pose these
questions to yourself and then answer them for yourself.
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Name Date

Directions

Read your written piece to a partner. Afterward, select any four or five questions
below and ask them of your partner. Listen carefully to the responses. (There are
no right or wrong answers.) You may wish to consider some of the responses in
new drafts of your work.

1. Is this story similar to anything you may have read or heard before?
2. What were you thinking when you heard the beginning of the story?
3. Did you learn anything new in the story?
4. What do you think was the major point of the story?
5. Did the story change your mind about anything? If so, what?
6. Do you have any personal questions that were not answered in the story?
7. Were there any words that you didn’t understand?
8. Did any part of the story need additional details?
9. What kinds of feelings or emotions did the story generate?

10. Did the story seem particularly strong at any time?

11. Did the story seem particularly weak at any time?

12. Is this a satisfying story?
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Prediction Map

Objective

Students will observe how their written work is perceived
by a member of their audience.

Instructions

This quick and easy strategy provides a writer with some
“inside information” on how her or his story is “playing”
in the mind of a partner. Its success lies in the fact that it
helps the writer see inside the mind of a listener. What is
“seen” inside that mind can help the writer modify and
refine his or her written work.

Divide students into pairs. Provide each pair with
a large sheet of newsprint and a marker. Designate one
person in each pair as the author (or “reader”); the other
person is the listener (or “recorder”). Invite the author
to read the title of his or her initial draft. Based on that
title, the recorder writes a prediction about the theme of
the forthcoming story. Under the prediction, the recorder
writes his or her reasons for that prediction. The author
then reads the first third of the story and stops. The
recorder writes another prediction about the story (What
will happen next?) as well as another rationale about
the prediction (Why do you think so?). Students repeat
this process for the second third of the story. (Note: If
the stories are relatively short, you may wish to modify
this activity by inviting students to read the first half and
make a single prediction.)

After the author has completed the reading, the
recorder in each group shares her or his predictions and
individual rationales with the writer. The writer listens
carefully and may consider any of the information in
revising the work.

With sufficient practice, this strategy offers authors the
opportunity to receive valuable feedback from their audience.
In short, does the story make sense to a listener? Are there
sufficient details to generate appropriate predictions?

Take a few moments to model this strategy for
students. You may wish to pair up with another student to
demonstrate how this strategy can be used effectively in a
conferencing situation.
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Something to
Talk About

Objective

Students will direct a student/teacher conference by
composing and sharing a response to their published
written piece.

Instructions

A student/teacher conference works best when the
student is actively engaged in a discussion about his/
her writing. Rather than the teacher navigating the
conference, the student can control where the conference
travels by preparing for it ahead of time.

You may wish to develop a rotating conference
schedule and post it on the bulletin board. The day before
a student has a conference appointment, invite him or her
to write about the process of creating the written piece
and its outcome. Encourage the student to refer back
to the revisions along with the published copy as he or
she responds. On the day of the conference, the student
should bring two copies of the published writing and two
copies of his or her response. The student can orchestrate
the conference by referring to his or her response. You
can comment, address student needs, and find one area to
focus the attention for a teachable moment.

Sample questions for students to answer in the written
response prior to the conference:

¢ What do you think you did well in this piece?

¢ Can you lift a “golden sentence” and share it with me?

¢ What was difficult for you to do while writing?
Share a place where you struggled.

¢ Point out a section where you were deeply engaged
in the writing and then show where you backed off.

¢ Overall, what are your impressions about the
writing you did for this piece?
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Elasticity

Objective

Students will revise sentences by expanding them with
details.

Instructions

After completing a story or a chapter from a novel or
listening to a read-aloud, use idea boxes (page 75) for a
quick version summary. Students fill in the facts and then
use the answers to write a summary paragraph. When
finished, students revise the summary by participating in
the following activity called “Elasticity.”

1. Dangle an oversized (6 inches), colorful rubber band

72

between two fingers. Tell students that at rest it has
no real potential, but if you stretch it (pick it up
and expand it between your hands) it has potential
to become much more. Encourage students to
ponder the possibilities of the rubber band’s
potential to be used differently and share those
possibilities. Responses usually include the obvious
rubber band shooter, a larger holder for several
Sunday newspapers, and so on. Tell students that
the same expanded possibilities are true for the
sentences that we create. Sentences are flexible, and
just like the rubber band, a writer can expand and
contract them to change their usefulness.

Next, display your sample idea boxes of the
reading selection with your sample summary.
Through class discussion locate short or bland
sentences that could be expanded.

Introduce the 5W’s and How Questions. Explain
that each question elicits answers that can enhance
your writing by making it more colorful and
detailed. This allows your audience to better
picture your ideas now that you have toyed with
their elasticity.

Work together applying the questions and using
their answer details to expand the sentences of
your sample summary. Then invite students to try
the same with their own writing.
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5. Have pairs of students share their new improved sentences,
and then ask volunteers to share with the entire group.
Record the two sentence versions on the overhead so the class
can view the possibilities.

Example:
Language Arts:
The Phantom Tollbooth by Norman Juster (Random House, 1961)

Main Character:
Milo

Adjectives Describing the Character:
bored, dull

Setting Description:
imaginary, surreal, fantastic

Main Character’s Goal:
needs to free princesses

Action Character Takes to Achieve That Goal

(Rising Action and Climax):

Milo drives through the tollbooth, meets Tock and Humbug,
travels to various locations overcoming several obstacles, tricks the
Mathemagician

Outcome (Resolution):
Frees the princesses, goes home imaginatively

Paragraph Summary:

Milo was a dull schoolboy who was frequently bored and easily
disinterested. However, once he went through the tollbooth, he
began an adventure into a surreal world. There he met Tock and
Humbug. The three of them traveled the fantastic landscape and
eventually they needed to free the princesses. Milo tricked a
character, the Mathemagician, into freeing the princesses. Then he left.

Stage 4: Revising Strategies
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“5Ws and How?” questions students might suggest for the above
paragraph and the revised sentences:

1.

What kind of tollbooth? However, once he went through the
mysteriously appearing tollbooth, he began an adventure
into a surreal world.

How did he go through the tollbooth? However, once he
drove through the mysteriously appearing tollbooth in his
toy car, he began an adventure into a surreal world.

Who are Tock and Humbug? There he meets Tock, a “watch”
dog, and Humbug, an actual, grumpy bug.
Which princesses? Milo tricks the character, the

Mathemagician, into freeing the Princess of Rhyme and the
Princess of Reason.

Where did Milo go when he left? Then he left and ended up
back in his bedroom where the story began.

When did this happen? However, one day after school he
drove through the toll booth and began an adventure into a
surreal world.
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Elasticity Idea Boxes

Name

+

Date

Main Character

Adjectives Describing Character

Setting Description

Main Character’s Goal

Action Character Takes to Achieve That Goal (Rising Action and Climax)

Outcome (Resolution)

Summary
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Kamishibai

Social Studies

NCTE/IRA Standards

Literary range *

Literature periods/genres | %
Objectlve Textual analysis *
Students will use the Japanese art of Kamishibai Voice *
storytelling to capture the main events of a story/novel in Audience *
writing, artwork, and dramatic reading. Form/technique *

Research *

. Technolo

Instructions i

Diversity *
This is an especially effective writing and art activity Second language
to use when students have read different books in their Language community
literature circle groups. First, obtain some personal Purpose *

background knowledge of Japanese Kamishibai, meaning
“paper drama,” by visiting www.kamishibai.com. Obtain
a copy of the picture book Kamishibai Man by Allen Say
and practice reading it expressively before sharing the
book with the class. Pay special attention to the dialogue,
an ever-present aspect of Kamishibai storytelling. If
Kamishibai cards are available from a local library, \/
use them to tell a Japanese story. If not, create a set of
storytelling cards for a novel or story at your grade level
and perform a Kamishibai for the students, complete with
clapping wood blocks and treats! Tell the class that they
will use this storytelling format to share a recently read
novel from literature circle groups.
Groups can divide the preparations for their
performance according to their talents, or they may wish
to share equally in this endeavor. Students will need to
meet and decide on a predetermined number of main
story events that will get the story across to the audience.
For instance, you might ask them to create a total of six to
nine oaktag cards that are representative of the beginning,
middle, and end of the story. Students each list the events
in their notebook for future reference. Each card needs
a colorful illustration and the dramatically written story
event with dialogue between characters. Students discuss
which characters will appear on each card and what
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authentic story dialogue to include. They will then write the story
rough draft on separate sheets of paper. Groups share the written
work and revise anything necessary to remain true to the story and
tell it to their audience. Once revisions are made, it is time to edit
the work, especially dialogue punctuation because performers will
depend on its accuracy. Groups can divide the editing tasks or use
the “Color My Writing World” activity on page 108 and individually
work on their writing. They can type their final copies in a large font
for easy distance reading. Next, they sketch and color the artwork.

The paper for each story card must appear on the back of a
different card in this order: the first card’s paper should be taped
to the back of the last card, the second card’s paper should be
taped to the back of the first card, the third card’s paper should
be taped to the back of the second card, and so on. Once a card is
used during the performance, it is placed behind all of the other
cards until the story ends.

After the cards are assembled, groups practice telling the story
with expression. Some decisions students will need to make include:
Who will read each card? Who will speak each piece of dialogue?
and Who will turn the cards? Students can simply appoint one
member to hold the cards, or the performance can become more
sophisticated and make use of a large picture frame with a sturdy
shirt box lid attached to the back but slit open at the top of the box
lid wide enough to slide the pictures inside. Another option is to
use a small cardboard box, with a TV type frame cut open in front,
and a wide slit in the top. Students practice handling the cards for
a smooth transition, as well as reading the cards dramatically with
expression.

To signal each performance, different students can take turns
clapping two wooden blocks together as the group places its cards

and assembles themselves. Each group in turn performs their novel.
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Charting a Course

Objective

Students will create a visual product to use as both a
revision and a discussion tool that takes into account
varied sentence beginnings, the use of powerful verbs,
and sentences of different length.

Instructions

After students have drafted prose, ask them to read their
work to themselves twice. During the second reading,
have them fold a piece of notebook paper into thirds and
employ a three-column chart like the one shown below
to track the use of each of the items listed. They can bring
this to a partner conference or response group as a point
to begin revision. As students view and discuss the work
of another, they can note suggestions for these three areas.
For instance, a partner may notice the overuse of the
verb “to be” and suggest alternate ways to add strong
verbs and rewrite those sentences. Perhaps the writer often
began sentences with a pronoun, such as He. A partner
could help by suggesting alternative word choice. Perhaps
several sentences could be short and make the writing
choppy. In this case a partner can offer ways to combine
ideas or extend sentences with details. Responses for one
paragraph might look like the following chart.
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Example
First word of the sentence Verb(s) Number of words in sentence
Last came 7
I expected 5
Eventually rang 9
I was 3
There were 8
At last released 10
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Name

Date

&y Charting a Course

I

Directions
Use the chart below to keep track of how often you use each item in your writing.

First word of the sentence Verb(s) Number of words in sentence
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Genuine
Imposters

Objectives

The students will craft two true, or genuine, statements
and then one imposter that is difficult to distinguish from
the true statements. Next, they will differentiate between
the genuine statements and imposters created by fellow
students.

Instructions

During class, introduce students to a new concept in a
lesson or DVD. Discuss the new information together. In
a following class session introduce students to “Genuine
Imposters.” Demonstrate the activity for the entire class.
Prepare two sets of large cards (cut from construction
paper or oaktag) with three statements about the most
recent unit studied. Two of the printed statements are
true, while one statement is false. For each card set, read
the statements and work together to locate the imposter.
Point out that you used reasonable word choice and
content vocabulary in each statement but that one was
not accurate. No imposter should be easy to spot. Next,
revise the imposters with the help of the class and rewrite
them as genuine statements about the facts learned. Invite
students to join you and create two new sets that each
have three statements. Point out the imposters, and then
ask for help to revise those statements until accurate.
Now students are ready to individually create two
sets of three statements with an imposter in each set.
Their writing is based on yesterday’s lesson/DVD. The
statements are recorded in their notebooks. When the
writing is finished, form groups of four students to read
their statements and see who can stump the group with
their well-crafted imposters. Students award a point to
the team member that is able to pass off an imposter. The
member with the most points after all statements are
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shared is the winner. Finally, the group trades papers and revises the
imposters until they are genuine statements.

Examples

Social Studies: lesson about the Aztecs
1. The Aztecs wandered in Mexico for hundreds of years.
2. The grand capital city of the Aztec empire was Olmec.
3. They settled in an area called the Valley of Mexico.

Revised Imposter: The grand capital of the Aztec empire was
Tenochtitlan.

Science: lesson on weathering and erosion

1. Moving water, moving ice, and wind are all factors in the
erosion process.

2. The process that causes rocks to break up without changing
their chemical makeup is known as chemical weathering.

3. Weathering can contribute to the formation of rock arches.

Revised Imposter: The process that causes rocks to break up without
changing their chemical makeup is known as physical weathering.
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Get a Life

Objective

Students will use narrative writing to give life to a science
concept and bring the draft to a response group for feedback.

Instructions

The “Get a Life” strategy asks students to compose
narrative writing to present scientific information through
the context of a story and bring it to life. This requires
writers to logically and systematically organize their
topic knowledge, making the writing process a valuable
scientific communication tool. It could be as simple as
mimicking the idea of Joanna Cole’s The Magic School Bus
series by providing Miss Frizzle with a new adventure or
creating a never-told-before fictional story.

Invite students to take their ideas through the pre-
writing and drafting stages, allowing sufficient time to do
so. At this point students need feedback from classmates
before revising, editing, and publishing. Form response
groups of three to four students. Require each writer to
print out a sufficient number of copies so that every member
receives one. Writers also need to bring questions they
have about their own stories so the group can provide
suggestions. Remind the class that revision questions do
not include spelling or mechanics, and writers should
reserve those questions for the editing process.

After the group assembles, each writer distributes the
story copies and then reads his or her work orally. Next
the author asks the group to listen or look for personal
points of concern about the written piece. He or she
reads the piece a second time, and the response group
concentrates on the areas the writer has in question,
noting any other areas for improvement. The group writes
notes on their copies during the second reading so that
they can remember comments and thoughts they planned
to make; these notes will later serve as reminders for the
writer. Each response member shares his or her comments,
and the group proceeds until they’ve responded to all
other written pieces. Students now have information on
which to base their revisions.
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Get to the Point

Objective

Students will write the gist of a reading assignment using
word choice as the vehicle to get the point across.

Instructions

Students need to develop the skill of using exact words
for clarity in their writing. To this end, they will practice
“writing tight” by creating a well-crafted headline for the
topic they have just read about in their text, be it based on
people, concepts, or events.

Provide students with newspaper articles, including
headlines. Discuss how the headline gets right to the
point of the entire story, allowing the audience to know
the main idea without reading all of the details. Point out
the choice of words used to deliver the messages in those
news articles. As a whole-group activity, invite students
to read an article without its accompanying headline.
Ask each student to craft a headline that gets right to the
point of the article. Students then meet in groups of four
to share the ideas and explain their word choice. Group

members can offer suggestions for word choice as needed.

Then have a whole-group sharing and record ideas on the
board for all class members. Together decide on two or
three headlines that are clear and concise.

Communicate that this skill is a very powerful
learning tool because it can be used to learn and retain
information. This is a skill that the class will engage in
during reading assignments. Assign the reading of a text
and ask students to go through the process of creating a
headline that carries the gist of the reading. Ask the class
to make a list of three headline ideas, choose one that
seems workable and revise it until it is a well-written
reflection of the main idea. Allow students to use the
text passage, dictionary, and thesaurus as reference tools
before moving to the group and class sharing processes.

Stage 4: Revising Strategies
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Language Arts
Math

Science
Social Studies
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Examples

Math

Numerator Appointed Top Position in Fraction

Language Arts

Details Support Topic Sentence Mission

Social Studies

Astronauts Fulfill Kennedy Promise; Land on the Moon

Science

Atom’s Family Triangle: Protons, Neutrons, Electrons

Stage 4: Revising Strategies
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Concept Cards
and Charts

Objective

Students will demonstrate content understanding through
creation and manipulation of content cards and charts.

Instructions

Create a set of large cards (8%2-x-11-inch) that will be
easily visible to all students. Write one vocabulary word,
concept, or piece of related lesson information on each.
As you are building background and introducing the

text material, display the large cards one by one on a
chalkboard or bulletin board. Arrange the cards in an
organized manner and illustrate the connections between
ideas by drawing lines. When the explanation is complete,
assign the text reading material, encouraging students to
pause and return to the large displayed concept cards as
they read about a presented idea.

Duplicate the concept card chart on page 87 and fill in
most of the squares on the chart. When all students have
finished reading, remove the cards from view and invite
students to fill in the missing information on the chart,
referring to the text as needed. Review the paper chart
answers by having students reassemble the cards on the
blackboard as they explain each card. As an assignment,
ask students to use their charts and write a summary
about the topic.

During the next lesson, students cut apart the cards on
their own concept charts and then bring them and their
summary to a partner. Partners sit side-by-side at a pair
of desks. They scramble the cards and place them on one
desk top. As a writer reads his or her summary orally,
the partner listens for the use of concepts. This partner
chooses from the cards on the desk and tries to reconstruct
the concept chart on the second desk based on the writer’s
information.
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Math

Science
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This activity tests the accuracy of the summary and the partner’s
attentive listening skills. The reader learns which facts need revision
by viewing the reconstructed chart and discussing their writing with
a partner. Students then reverse roles and repeat the activity.

Students can use the concept cards to review for a test. They
can again work in pairs to lay out the concept cards in the same
organized manner as they explain the topic.

Example

Social Studies: Westward Expansion and slavery

Missouri
Compromise

Compromise
of 1850

Kansas/
Nebraska Act

Maine = free state

California = free state

Repealed Missouri
Compromise

Missouri = slave state

Utah/New Mexico:
voters decide

Cancelled Compromise
of 1850

No slavery north of 36/30

Kansas/Nebraska:
voters decide

Henry Clay

Dred Scott

Bleeding Kansas

The Great Compromiser

Slave who went to court for
freedom when master died

People for and against
slavery rushed to settle here
hoping to sway the vote

Claimed he once lived on
free land

Fighting broke out and
more than 200 people
were killed

The Dred Scott Decision
denied him his freedom

86
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C t | f G Content Areas

u n O Language Arts *
Math *
Science *
Social Studies *

objective NCTE/IRA Standards

Students will rearrange sentence order for organization Literary range *

and reader appeal. Literature periods/genres | %
Textual analysis *

Inst t- Voice *

nstructions Audience *

After students write a summary paragraph for a content Form/technique *

topic, invite them to rewrite the summary in the boxes of Research

a sentence strip sheet. Next, students cut apart the strips Technology

and mix them up before sharing them with a partner. Diversity

Partners exchange their pile of sentence strips. Each Second language

person reads the other’s sentences and then organizes Language community *

them in a logical manner. One partner then reads the new Purpose

paragraph to the other partner. Students can manipulate

the sentences for more than one effective result and read

again. Finally, the writer can decide on any changes to be

made to the summary paragraph.

Example

Social Studies: the 1950s \

The 1950s were known as “Happy Days” in the United States.

Business was booming and fathers went off to work.

Mothers, in general, stayed home to raise the children and care for the house.

Cookie-cutter housing developments were built in the suburbs, like Levittown, NY.

Some families had a black-and-white television set in the house.
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Found Poetry

Objective

Students will return to a text to focus on ideas and the
language used to communicate those ideas.

Instructions

At www.writingfix.com a found poem is defined as one
that “requires the poet to borrow interesting words or
phrases from anything they’ve found written.” Therefore,
this strategy is open to all content area subjects and forms of
print. Students use found poetry to recast the ideas they
have read and interpreted. This writing doesn’t require
students to start from scratch because they locate ideas
already written and lift words and phrases from prose
onto their paper.

Students work in groups of four to practice this
strategy. Each student receives a copy of the same written
work for which they will create a found poem and three to
four strips of blank paper. The group will need a full piece
of construction paper, scissors, and glue.

Ask the class to read the passage and use the strips to
jot down words that are essential, emotionally expressive,
and image producing. When team members finish writing
on the strips, they lay them out on the full piece of
construction paper and read what has been lifted from the
passage. Encourage students to play with the organization
of words by rearranging them, cutting phrases apart,
and/or eliminating words as needed. Generally, no words
are added to found poems. However, you may wish to
allow students to add -ing, -s, and -ed suffixes and perhaps
one or two articles to a poem. When the group has a
satisfying arrangement of words, they glue the strips onto
the construction paper and post it on a bulletin board.
One student from each group volunteers to read the found
poem to the class until everyone has shared his or her
poems.

After they practice writing a found poem together,
students can work on their own found poem with any

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*

* ot o % ¢
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content material they’ve read. You may wish to require a certain
number of lines in a stanza, a certain number of stanzas, or the use of
particular poetic devices such as simile or repetition.

Examples
Language Arts: Milkweed by Jerry Spinelli (Laurel Leaf,
2005), page 135

Through the two-brick hole

To the merry-go-round
Leaping out of the shadows
Beautiful black horse
Galloping, racing
Faster! Faster!
Shouting

“I win!”

Social Studies: “The Automobile,” United States in Modern
Times (Harcourt Brace Social Studies, 2000), page 308
Boom
Gasoline-powered
Henry Ford assembly line
Each worker
One task
3 million a year
Less expensive cars
Pay in installments

Travel farther faster
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Parallel Poetry

Objective

Students will use topic vocabulary and compare and
contrast characteristics to recreate an existing poem.

Instructions

This strategy can be used with a student-written found
poem or with a published poem. Students can mimic the
lines of the existing poem, substituting new words or
phrases as they progress line by line through the poem. It
is also possible for you to keep a skeletal structure of the
original with blank spaces for student replacement words
based on the new topic.

Example

Social Studies: “The Automobile” and “Aviation,”
United States in Modern Times (Harcourt Brace
Social Studies, 2000), pages 308 and 309-310

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*

* ot o % ¢

Automobile Airplane

Boom ..o Vroom
Gasoline-powered..........ccocevviviiiiiiiiiinininennnn, Thrust powered

Henry Ford assembly line...........c..cccooennnnn Wright brothers at Kitty Hawk
Each worker ..o Lindberg in Paris

One task ..o Travelers

3million a year .......cccooovvvveiiiinciiec 400,000 a year

Less expensive cars..........ccooevieieiienicnicncnnennn, Commercial industry

Pay in installments ............cccocooviiiiniiiinnnn, Making profits

Travel farther faster ..o, Travel farther faster

¢
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Example
Language Arts

Ode to Homemade Ice Cream
by Mrs. Lynott

I lick the circumference............ccccooveviinnnnnne.
And delight in the creamy texture...............
I've yearned for since last summer-..............
Your sweetened cream.............ccocceveieiinnne.
Fills my mouth .........cccocoviiiniiiii
Refreshes my tongue ...........ccccocoeveiininnnnn.
With a winter snowfall............ccoooinn
I anxiously swallow........ccccevviiiiiiiiiinnnnn
And my taste buds register...........................
Feeling pleasure .........c..ccccooveiiiiiiiiiiicnnn,
The picture of the Andes Mountains...........
Rising from July’s meadows...........c.............
Surrounds me.........cccocoeiiiiiiiiiii
As Isavor more ........ccooveiiiiiiiiiic

Of sumMmMeETr’s treat .....eeeeeeeeeeeeeeeeeeeeeeeeeeeeeeennn

Ode to Split Pea Soup
by a student

I slurp some of you

And detest the thickness of earthy flavor
I've avoided all summer and fall
Your lumpy gravy

Clogs my mouth

Suffocates my tongue

With chartreuse rags

I gag on your warm veggieness
And my taste buds hide

Feeling despair

The picture of a January blizzard
Mixed with March mud

Entraps me

As I force another spoonful

Of winter’s doom.

Stage 4: Revising Strategies
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STAGE 5

Editing
Strategies



Polishing
Diamonds

Objective

Students will practice editing skills within a brief written
piece.

Instructions

The diamante (an Italian word meaning “diamond”) poem
is a quick way for students to compare and contrast two
related ideas recently presented in class. It is short (which
makes the diamante a vehicle for solid editing practice),
concise, and demands the use of topic terminology. As a
bonus, this activity capitalizes on the writing trait of word
choice while making use of grammar in the context of
written composition.

1. After working on a unit of study, generate pairs of
related terms with the class. Let them know that
you are concerned with terms that are opposite in
meaning and those that are closely related to one
another or synonymous with one another. Record
these word pairs on the board for students.

2. Students work in pairs throughout the activity.
Each chooses two related content area terms, one
to begin the poem and one to end it. For a first
attempt, opposites like add/subtract and related
terms such as diameter/radius work well because the
poem becomes more challenging when words are
more closely related.

3. Next each writer will brainstorm a list of words for
each of the two terms and write these words in two
different columns, forming a word bank of writing
ideas.

Content Areas

Language Arts
Math

Science *

Social Studies

NCTE/IRA Standards

Textual analysis
\oice
Audience

Technology

Literary range
Literature periods/genres

Form/technique
Research

Diversity
Second language

Language community *

Purpose

* Ot %

-
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4. Using the two word bank lists as guides, students follow this
diamante writing format:

topic noun
adjective, adjective
-ing verb, -ing verb, -ing verb
2 nouns linked to topic, 2 nouns linked to the ending noun
-ing verb, -ing verb, verb
adjective, adjective

ending noun

See page 100 for a blank diamante format.

5. Students should read the work out loud to hear how it
sounds. They can then revise a rough draft by substituting
interesting words they find in a dictionary or thesaurus for
common words or by moving a word into a different position
on a line.

6. Once satisfied with the results, each student edits his or her
own work by:

¢ Checking the spelling in a dictionary.
* Looking for use of commas.
* Being sure that each line follows the directions.

7. Pairs trade their written work for peer editing using the
above criteria.

8. Partners return poems to owners so that they can make
changes.

9. Each student can now publish the diamante by rewriting.

Stage 5: Editing Strategies
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Examples
Science: habitats

desert
parched, abandoned
heating, drying, robbing

remote, layered

rain forest

wasteland, mirage, oasis, greenhouse

living, watering, providing

Desert Rain Forest

dry water

sand rain

hot trees

over 100 degrees humid

barren animals

not livable canopy

abandoned remote

mirages greenhouse

skeletons living

wasteland layered
providing
life
teeming

Following are two examples for each content area. The poem on the
left in each pair uses content opposites and the one on the right uses

related terms.

Math
numerator diameter
smaller, partial double, longer
dividing, separating, cutting, traversing, bisecting, connecting

section, portion, whole, one chord, line, half, segment

adding, counting, totaling, radiating, measuring, joining
bottom, larger less, smaller

denominator radius
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Social Studies

Civil War

bitter, unending
dividing, spying, killing
inferno, wasteland, hope, compromise
surrendering, withdrawing, negotiating

agreeable, united

leader
sturdy, brave
toiling, directing, challenging
soldier, commander, officer, authority
deciding, planning, executing

gallant, admirable

Reconstruction general
Language Arts
Helen Keller companion
blind, deaf live-in, constant

crying, kicking, flailing
child, student, teacher, adult
signing, caring, unrelenting
stern, strict

Anne Sullivan

escorting, talking, listening
employee, acquaintance, fellow, confidant
caring, conversing, hearing
chosen, cherished

friend

Stage 5: Editing Strategies
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Check, Check,
Check

Objective

Students will be able to focus on some of the essential
editing considerations for any piece of writing.

Instructions

For many students, editing is something that teachers do
to students” work. Not true. Good editing is authentic—
that is, it comes from the author. As one of the final stages
in the writing process, it is a mechanical act rather than a
creative one. You can assist students in addressing critical
elements of editing.

Duplicate sufficient copies of the checklist on page 102
and make them available in a special location in the class-
room (a cardboard box, a plastic tray, a wire basket). As
students begin to edit their own work, invite them to
obtain one of these sheets and to check off the various
categories as they read over their final drafts. You may
wish to have students submit their editing sheets along
with any written piece. (Note: Feel free to modify or
adjust this form to emphasize the editing elements you
emphasize in class.)

Stage 5: Editing Strategies
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Language Arts
Math

Science
Social Studies
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Research

Technology

Diversity

Second language
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Name

Date

Check, Check, Check &

/

N

Capitalization

(I TR WA

All proper nouns are capitalized.
All sentences begin with a capital letter.
All place names are capitalized.

Characters' names are capitalized.

Punctuation

L

L

All sentences end with a period.
All questions end with a question mark.

All exclamatory statements end with an
exclamation mark.

In a series, commas are used.

Spelling

(I TR WA

| have used a dictionary.
| have used a spell checker.
| have checked all new words.

| have checked strange words.

Grammar

I TR N

| have used complete sentences.
| have used the correct form of verbs.
Nouns and verbs all agree.

Each paragraph is a complete thought.

102
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Forest and Trees

Objective

Students will be able to analyze individual sentences.

Instructions

Often, when students get a piece of writing ready for the
publication stage of the writing process, they can’t see the
specific elements or details of the story. They look at the
whole piece without realizing the specific elements that
make up that piece. For example, they may see a piece of
writing that is one page long, consists of four paragraphs
and is written in longhand, but they may not be able to
see the specifics of that piece—the individual sentences,
phrases, clauses, and words.

This strategy is an effective editing technique that
allows students to carefully focus on specific elements of
their work. Here’s how it works:

1. When a student is ready for the editing process,
invite him or her to select a single paragraph from
the piece.

2. Ask the student to bracket the paragraph with a
marker.

3. Invite the student to copy each individual sentence
in a list format, numbering sentences 1, 2, 3, and
SO on.

4. Invite the student to carefully analyze the first
sentence for each of the four editing components
(punctuation, spelling, capitalization, grammar).
If any changes are necessary, ask the student to
rewrite the sentence in its proper form.

5. When all four editing components are evident in
that sentence, ask the student to place a check mark
after the sentence.

6. Repeat with the other sentences in the paragraph.

Stage 5: Editing Strategies

Content Areas

Language Arts
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When work on a paragraph is finished, invite another student
(or a partner) to look over the paragraph for completeness and
comprehension. Pairs of students can exchange papers and review
each other’s work.

Students may notice that they tend to neglect one type of editing
component more than any other. This strategy will help them focus
on that component and address it in successive paragraphs.

Stage 5: Editing Strategies
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Editor's Log

Objective

Students will be able to view editing as a continuous
process.

Instructions

The Editor’s Log on pages 106 and 107 can be used to
help students focus on editing as a continuous process,
rather than something that is done solely as the final event
in writing. Duplicate sufficient copies of this Log for all
students in your class. Invite them to make appropriate
notations on the Log when they begin writing a piece,
during the drafting and after they finish writing a piece.
The emphasis here is on editing as a stage of writing
that is embedded in all of the other stages. While this may
not be appropriate for all forms of writing, it does alert
students to features that accomplished writers find worthy
of consideration. Occasionally, plan time to share some of
these features through a series of mini-lessons or whole-
class discussions.

Stage 5: Editing Strategies
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Language Arts
Math

Science
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Name Date

&) Editor's Log

Title:

Author:

Before Writing:

I am writing this piece because:

Here’s what I know about this topic:

These are some questions I plan to answer in this piece:

During Writing:

This is the strongest part of my writing so far:

Here is a challenge for me as I write this piece:

Here is how I'm addressing that challenge:

106 Stage 5: Editing Strategies
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Name Date

y.

- Editor's LOg (continued)
0

After Writing:

I wrote this piece because:

I am satisfied with this piece because:

I have addressed each of the following:
(A Punctuation
(A Capitalization
(A Spelling

(1 Grammar

I can write a one-sentence summary of the story:

This story is ready for publication because:

Stage 5: Editing Strategies
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Color My
Writing World

Objective

Students will differentiate between specific editing changes
and will see error patterns easily by designating one color
for each editing type.

Instructions

We want students to notice their writing errors and correct
them, but we also want writers to become aware of any
error patterns that form in their writing. A colorfully
edited paper will prove the editor was doing a careful job,
but a large proportion of a particular color on the editing
page will reveal to both the writer and you an area that
the writer needs to attend to or an area for which you
need to provide instruction.

Have students use an editing checklist with a recent
writing assignment. Give each edit item a color. Capital
letters = green, punctuation = red, spelling = blue,
complete sentences = orange, and so on. This use of color
also stimulates students to pick up one colored pencil
and look for each editing step one at a time. As a student
completes an editing step, he or she can put a colored
check mark on the editing checklist and then put the
pencil away. The next editing step requires a new colored
pencil in hand, which is a reminder of where to put
student focus.

Example

Editing Checklist

greenN.........ocoeuenn. capital letters
red....coeeenenne. punctuation
blue.....ccccceinns spelling
orange................ complete sentences

Content Areas

Language Arts
Math
Science

* Ot % %

Social Studies

NCTE/IRA Standards

Literary range

Literature periods/genres
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Headline Poetry ===

Math *
Science
Social Studies
objective NCTE/IRA Standards
Students will use “Headline Poetry” as a vehicle to Literary range *
communicate and present their poems to classmates in a Literature periods/genres
museum format. Textual analysis *
Voice *
- Audience *
Instructions Form/technique *
Poetry and creativity of expression certainly have a place Research
in all content classes. This strategy yields creative ways of Technology
expressing an idea, concept, or principle by using poetry. Diversity
Have students collect magazines and newspapers to bring Second language
to class. Invite them to skim through the headlines and Language community *
titles, searching for interesting words, content-related words, Purpose

and short phrases. They should cut these out, collecting a
palette of fifty to seventy-five words or phrases to work
from. They can separate the collection into nouns, adjectives,
verbs, phrases, and so on for easier composing.

Students pair up for quick conferencing for revision,
and desks serve as a blank canvas on which writers
compose a poem in free verse or rhyme. During the
activity, students place words on the “canvas” in straight
lines or can form any geometric or artistic shape for the
reader’s eye to follow. On occasion, students can write
a missing article such as the, a, or an on a small piece
of paper and add it to finish a thought, though it is not
necessary. Authors then read the poems aloud to a partner
and ask for revision comments. Next, authors choose
colored background paper and glue the poem in place.

To serve the writers’ needs, the rectangular paper shape
can be cut or changed. Hang finished poems on the walls
around the classroom with a comment sheet beside each.
Students can then tour the Poetry Museum to read and
write comments about classmates” poems.
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Examples

Language Arts: headline poems using words cut from
newspapers to create a working palette

Stage 6: Publishing Strategies
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Language Arts: headline poems (continued)

112
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Learning Squared

Objective

After studying a topic in class or researching it on their
own, students display their writing and illustrations on a
six-sided cube to make use of while working or to share
their understanding of content knowledge researched

with the class.

Example

Math: Rules of Divisibility from 2-9

Students are asked to include the number, a written
explanation of the rule, and an example that follows

the rule.

2

If the last digit is
even, the number
is divisible by 2.

3,738

Content Areas

Language Arts
Math

Science
Social Studies

* ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* %

6

If the number is
divisible by both

3

If the sum of the
digits is divisible by

9

If the sum of the
digits is divisible

If when added the
last 2 digits form
a number divisible
by 4, the number
is also.

816,220,575

5

If the last digit is 5
or O, the number
is divisible by 5.

22,630
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Learning Squared

Directions

Duplicate the design below on card stock. Make a copy for each student.
Invite students to record appropriate content information in each of the
six squares. Fold into a cube and glue the tabs on the sides.
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Examples

Math
¢ Geometric figure knowledge with examples from everyday life
¢ Properties of + and — with problem examples

¢ Lines/points/segments definitions and illustrations

Language Arts

Story elements shown in pictures with a brief, accurate caption

Science
* Molecules (solid, liquid, gas), atomic structure, cell structure
¢ Key content vocabulary defined and illustrated

Stage 6: Publishing Strategies
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Just One Look

Objective

Students will visually compare and contrast ideas in order
to discuss them with classmates.

Instructions

As students work their way through a novel, they will
be concentrating on character traits for this discussion
activity. Provide each student with a list of common
character traits. As major characters appear in the
chapters, students write their names down the side of the
grid. Across the top students can write in the character
trait they chose for a particular character. Another
possibility is that you select character traits and place
them across the top of the grid before students begin.
Students use a check mark or an x to denote the trait
possessed by the character.

Progressing through the story, students continue to
add names of important characters and the trait across
the top. They may also add character traits/check marks
for a particular name already listed as previous characters
reveal more of their personalities later in a story.

Students then meet in groups of three to four and
bring along the chart to discuss each member’s listings
and choices. Students can meet for each chapter until
they finish the book. Students can then use the chart to
write a compare/contrast essay about two or more novel
characters in the future.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

L 2 2 2 2 o
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Example

Language Arts: Walk Two Moons by Sharon Creech (Harper
Trophy, 1996)

Name Brave Funny Caring Creative | Fun-Loving| Depressed | Curious | Secretive | Skeptical
Sal v v v v

Phoebe v 4
Gram v v

Gramps v v

Mrs

Winter- v v v

bottom
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L
A Walk in e e
Language Arts *

Math
Your Shoes e
Social Studies *
NCTE/IRA Standards
. . Literary range *
Objectlve Literature periods/genres
Students take on the role of a person or object to present Textual analysis *
information from a personal point of view. Voice *
Audience *
Instructions Form/technique *
. R R h *
Author Lisa Yee brilliantly told the story of three eocare
. . ) Technology
characters who interact with one another at the same point Diversity

in time through her three novels: Millicent Min: Girl Genius
(Arthur A. Levine Books, 2003), Stanford Wong Flunks Big-
time (Scholastic Paperbacks, 2007), and So Totally Emily
Ebers (Arthur A. Levine, 2007). To illustrate point of view,

Second language
Language community
Purpose

obtain copies of the three books and share a situation that
all three were involved in. If not available, provide point
of view examples from picture books, stories, or other
novels with which you are familiar.

Tell students that you would like them to employ the
point of view writing technique as they complete a creative
content-related writing assignment to later perform as a
monologue. Explain that a monologue is a script written
for one actor. Depending on the amount of time available,
students can later perform memorized monologues or
practice to read with expression. You may wish to put a
cap on monologue length, such as one paragraph, one
page, and so on. As they craft their stories through the
entire writing process, remind students that they are to
stay in character with the use of accurate information and
added thoughts and feelings. Referring back to their text,
notes, and/or a novel is important. Students are writing in
the first-person narrative voice and will make use of the
pronouns I, me, my, mine, our, and ours. A choice of writing
with either present-tense verbs or past-tense verbs can
keep the monologue performance consistent; however,
this is contingent on the ability of the writers. Include the
idea that adjective choices can also reflect feeling as they
can convey positive or negative tones.
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Example
Social Studies: unit on the Vietham War

I am a U.S. soldier stationed in Vietnam. The year is 1970, which is
my second year fighting this complicated, endless war. It is hard for
me to know who among the Vietnamese population that I should
trust. Even when we go into the village center, the smiling faces
who feed us are sometimes the same ones who plot against us. I
wish this nightmare was over; tomorrow couldn’t be soon enough.

I didn’t volunteer to come here, but my lousy lottery number in the
draft was called and I had no choice. Nixon needs to put an end to
our hopeless mission here, because there is no way to win this thing
when he keeps expanding it. I don’t care the way the Viet Cong
care. This is their land and home ground and they are willing to do
anything, I mean anything, to keep it. For me, I never even heard of
this place I am in before the army sent me here, and I'm just putting
in my time. I want to go home, get away from this blood, sweat, and
tears (like the music group) and get back to my job and friends.

Ait
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Word Art

Objective

Students demonstrate vocabulary or concept understanding
using art to illustrate meaning.

Instructions

Once students have studied vocabulary and concepts for
a particular topic, they can demonstrate an understanding
of the ideas using art. They can later use the set of cards
they produce as a study aid.

Give students the number of sticky notes or 3-x-5-inch
index cards equal to the number of vocabulary terms
or concept ideas with which they will be working. As a
whole group, explain the idea of writing or drawing the
words so that the meaning is revealed through art. Show
several examples to the class, and then have each student
create word art for a word you choose.

Invite students to use this system for the recently
studied vocabulary/ concept ideas. Students take ideas
through the writing process and then publish their work
on the 3-x-5-inch cards or sticky notes. When students
have finished, gather them into groups of four in order
to view one another’s completed work and comment
on the products. If using sticky notes, divide either the
blackboard /whiteboard or bulletin board into sections,
one for each term, and have students post their sticky
notes to the space provided. This creates a collage of
student work in a large space for all students to view
when finished. Seeing others” work allows students to
create more mental images of the terms in their own mind.

Example: frazzle

FHALILE

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*
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The ABCs
of Learning

Objective

Students will summarize a unit of study and present their
new knowledge in an ABC book format.

Instructions

This is an extended strategy that takes the student through
all phases of the writing process and ends with a published
book of knowledge. Students can use the Prewriting
strategy “Fleshing Out the Bones” to list content-related
nouns/verbs for this ABC book. Each page of the book
will include the letter, a picture of the content- related
noun/verb, and a written statement that serves as a
caption. Depending on students’ skills, you can ask them
to illustrate the nouns/verbs without additional pictures.

Example

Social Studies: the Aztec Civilization
Letter A = Aztlan

A Aztlan

Aztlan was the Aztec
homeland in northern
Mexico.

Stage 6: Publishing Strategies

Content Areas

Language Arts
Math

Science
Social Studies

L 2 b

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*

* ot % %
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Bumper Stickers

Objective

Students will take a stand and use concise, playful writing
to express it.

Instructions

It is important for students to think about their feelings
concerning controversial information because this requires
them to make a personal investment in concept meaning.
When you finish presenting a lesson on a debatable topic,
invite students to state their opinion in writing with
supporting details. They do so by providing evidence or
rationale.

When the group is finished sharing, introduce the idea
of bumper sticker use in our country to publicly express
an opinion. Share some examples of bumper stickers you
have seen by writing them on the board. Ask students to
add to the list. Conduct a discussion on the writing and
word choice used, pointing out that a bumper sticker
doesn'’t state, “I agree/disagree with __
it words an opinion differently to capture attention and
make the reader think.

Have students work together to create a set of class
bumper stickers based on a recently studied topic. Display
and discuss student ideas.

Invite students to use their opinions on the issue under
discussion and brainstorm a bumper sticker slogan. They
will take this through the writing process to a finished,
bumper sticker-sized product.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* %

,” but that
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Example
Social Studies: slavery

Following is a possible bumper sticker for this unit.

Slavery: Does it work for you?

I ¥ LEMONS

A
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Precisely Concise

Objective

Students choose precise language to add to PowerPoint®
slides or posters with pictures.

Instructions

This strategy can be used for student PowerPoint®
presentations, especially with pictures, in any subject
area. Create a brief PowerPoint slideshow that shows

the difference between slides using too much wording
and precisely worded slides. You may also wish to show
sample posters with several pictures illustrating the two
ideas. Tell students that the words appear on the slides
for the audience to read, and those words can also prompt
the student reader during his or her presentation so the
student knows what to say next. This type of writing
needs to be concise and word choice is the key to writing
effectively.

When students have created the desired number of
picture slides for their presentation, they will use their
notes to determine a fact for each slide. Students record
the facts on paper (PowerPoint can generate a printout
sheet with slides and writing lines) and then take each
written fact through the entire writing process before it
appears on the slide. You may wish to challenge students
by limiting the number of words per slide. Once a fact is
drafted, students play with the word choice and word

order. Make students aware that sentence variety, especially

the words that begin each sentence, is important for their
list of captions. Remind your young writers that the first

idea that comes to mind isn’t necessarily the most effective.

Pairs of students work side by side at the computers
to view each other’s pictures and list captions or share
printed slide sheets to suggest revisions. After making
changes, each student then adds words to the slideshow
and runs through the presentation for fluency. Any final
changes are made while partners are still available to help
one another.

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose
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VVocabulary
Blocks

Objective

Students will complete a system for retaining vocabulary
words.

Instructions

This strategy is used by students for words they need to
learn and remember, whether they appear in content text
or a novel. It is the verbal/ visual systematic approach
that helps students understand such terms.

On a square piece of paper (which could be as small as
a sticky note), students will write all of the information for
one particular word. They then fold the square paper in
half both vertically and horizontally to form four separate
squares. Students then follow these steps:

1. In the top left corner, write the word.
2. In the bottom left corner, write the definition.

3. Write an example of the word or a personal
association in the top right corner.

4. Finally, in the bottom right corner, write an
opposite of that example or something that is not
related in any way to the vocabulary.

Students share this collection of vocabulary word
cards in a group of four students so that they can see the
others’ ideas. Later students can use their cards as a test
review.

Stage 6: Publishing Strategies

Content Areas

Language Arts
Math

Science
Social Studies

* ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose
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Example

Social Studies: Aztecs
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Personification
Address

Objective

Students will demonstrate an understanding of a concept
by using a play on words.

Instructions

When students have finished studying a concept, they
can entertain one another with their knowledge, wit, and
word choice capabilities using this strategy. Students take
this activity through the entire writing process before
publishing and sharing.

Invite students to take a recently studied concept
and create a clever mailing label for a fictitious person or
business at an imaginary address that reflects words or
ideas related to the concept. You can challenge students
to take it one step further and write a return address label
and a content-related stamp. When they have finished all
writing process steps except publishing, ask students to
write their mailing label idea on an oversized envelope
and staple it to a bulletin board for others to read.

Example
Math: Geometry

Content Areas

Language Arts
Math

Science
Social Studies

* ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

*

* ok % %

Pythagoras

123 Triangle Avenue

Tri-city, IA 33333
Rick Tangular
4 Sided Way
Boxed, GA 44444
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East/\West

Objective

Students will sort out the main ideas as a unit progresses
and craft various types of test questions for that unit.

Instructions

At the beginning of a social studies unit, inform students
that they will have the opportunity to test each other on
the new material and write questions that may actually
appear on the unit test. Use material from a previously
studied unit and give a mini-lesson on recognizing and
writing the typical types of test questions that appear on
your tests. For example, you might point out five question
types, such as 1) multiple choice, 2) true/false, 3) fill-in-
the-blank, 4) definition/vocabulary, and 5) short answer.
Supply an example of each for students to view and read.

Next invite students to help you create two of each
question type and each answer for the known material.
Record these on the board or overhead for the class to see.
Point out the careful use of wording so that the questions
clearly prompt the expected answer. As a challenge,
encourage students to look at one piece of information
and work together with you to write five different
questions for it. You can continue on and transpose
questions; change a multiple-choice question into a true
false, or change a fill-in-the-blank to a short answer.

Individually, students can now practice creating two
of each question type for the known material you list on
the board. Allow time for students to share the different
questions. Record these on the board/overhead for
students to view.

Tell students that as you work on the next unit
reading, viewing DVDs, and completing written work,
you will ask them periodically to sift through their
learning, choose the main ideas, and write questions and
answers on a reserved sheet of their notebook paper.
These are shared in class the next day, identified as to
type, and then answered. Any needed revision of words

Content Areas

Language Arts *
Math *
Science *
Social Studies *
NCTE/IRA Standards
Literary range *
Literature periods/genres
Textual analysis *
Voice *
Audience *
Form/technique

Research *
Technology

Diversity

Second language

Language community *
Purpose *
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is done during class the day the questions are due when students
can solicit peer and teacher input. By the time the unit is finished,
students will have written two of each question type and recorded
them in their notebooks for a collection of ten questions. In addition
they will have heard a large number of student questions. Assign
question editing once all ten questions are written and revised,

and then allow students to pair up and check each other’s work.

As an incentive, remind the class that the well-worded, well-edited
questions have the best chance of appearing on the test.

Approximately two days before the unit test, use the revised/
edited questions to play the East/West game. Split the class into
two equal teams. One team is called the East, the other team is
the West. Tell students that they will compete against one another
to be the team that makes the least errors when answering unit
questions. The first person on the East team begins the game by
asking his or her question. During the game all students need to
listen carefully to the question asked. West team members may
answer from memory or by searching their books/notebooks. Within
a designated period of time (perhaps one minute), anyone from the
West team may volunteer to answer the first question. Thereafter, no
team member answers two in a row and air time is shared. The East
team questioner chooses an opponent and listens to the West team’s
answer, deciding if it is correct. A correct West answer means the
game proceeds. An incorrect answer scores a negative mark on the
board, and then the game proceeds. If the time period lapses without
a volunteer, the West receives a negative mark that’s recorded on
the board. Now the first player on the West asks his question and
anyone on the East can volunteer to answer. The game continues as
the teams alternate taking turns to ask questions until both teams
have an equal number of turns. Winners are the team members with
the fewest negative marks on the board.

Collect the question pages and decide which of the questions
to use on the test two days later. You can add student questions
to yours or student questions can become the test. Either way, all
students have heard these self-created questions more than once
before the test. They will then eagerly read the test in search of their
own question(s). Over time, you may wish to keep a record of which
student questions you've used in order to allow the other students a
chance to see the questions on a future test.

The name of the game can be changed to reflect the content area.
For example, in Math you can name it the Dollars/Cents game, or in
Language Arts you can name it the Antonyms/Synonyms game. Ask
for student input on appropriate (and creative) names.
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Lyrics Tell It All

Objective

Students will transform learned facts into lyrics set to a

familiar song for entertainment and as a memory device.

Instructions

Choose a well-known song to lead students into this
strategy. Write three sample lines based on the current
lesson. Share the strategy objective, and then share your
three sample lines. Ask students to continue writing
lines until the verse is complete. The idea is to fit the
important factual information into the song. If the topic
is very detailed, students can create more than one verse
to accommodate the information. As students become

familiar with the strategy, you can challenge them to write

all of the lyrics and try to use music that fits the topic.

Examples

Social Studies: Abraham Lincoln
(to the tune of “On Top of Old Smokey")

Content Areas

Language Arts
Math

Science
Social Studies

* Ot % %

NCTE/IRA Standards

Literary range
Literature periods/genres
Textual analysis

Voice

Audience
Form/technique
Research

Technology

Diversity

Second language
Language community
Purpose

* ok % %

Way down in Kentucky, Abe Lincoln was born

His mother and father had owned a big farm

He became a lawyer, wedded to Mary
Together they had four sons in their family

Later Abe served his country, and was the top gent

He spoke against slavery as the president
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Science: the giant squid
(to the tune of “Old McDonald Had a Farm”)

The Atlantic has giant squid,

They are 60 feet long.

Giant squid swim 2,000 feet down,
Though they weigh one ton.

With a huge eye here and a huge eye there
Tentacles of 30 feet

Make them seem like tall buildings

The Atlantic has giant squid

I dare you to spot just one!
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Recommended
Resources

he books and printed resources listed below offer wonderful

ideas and creative learning opportunities in addition to the
more than four dozen strategies in this resource book. Consider
these as additional tools, ideas, and techniques to promote writing
across the curriculum and as a way of stimulating comprehension
development in every middle school subject.

Note that this is not a finite list of writing-related books. These
are some of the best we have discovered in our literary journeys as
well as those recommended by friends and colleagues across the
country. Please feel free to add additional titles to this list as you
continue sharing writing adventures and discoveries with your
students.

Atwell, Nancie. Lessons That Change Writers. Portsmouth, NH:
Heinemann, 2002. This book is a compendium of writing
lessons developed by a seventh- and eighth-grade teacher. It is
a wonderful resource for any middle school classroom or junior
high school writing curriculum.

Brewster, Cori, and Klump. Jennifer. “Writing to Learn, Learning to
Write: Revisiting Writing Across the Curriculum in Northwest
Secondary Schools.” Northwest Regional Educational
Laboratory, 2004. Available at http:/ /www.nwrel.org/request/
2004dec/. Available on the Web, this comprehensive article
offers classroom teachers a wealth of teaching and learning
opportunities in all aspects of the writing process.

Cooper, David. Literacy: Helping Children Construct Meaning. Boston,
MA: Houghton Mifflin, 2003. An insightful and comprehensive
look at literacy development. Full of practical strategies and
resources, this is one book that should be on every teacher’s desk.

Fountas, Irene, and Pinnell, Gay Su. Guiding Readers and Writers
(Grades 3-6): Teaching Comprehension, Genre, and Content Literacy.
Portsmouth, NH: Heinemann, 2001. An excellent guide to
the teaching of literacy in the intermediate grades. Lots of
examples, lots of insights, and lots of practical applications.
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Harvey, Stephanie. Nonfiction Matters: Reading Writing, and Research

in Grades 3-8. Portland, ME: Stenhouse Publishers, 1998. This
book presents all aspects of student inquiry using the reading/
writing connection. It contains an excellent bibliography of
nonfiction resource books to help guide the lessons.

Harvey, Stephanie, and Goudvis, Anne. Strategies That Work:

Teaching Comprehension to Enhance Understanding. Portland,
ME: Stenhouse, 2000. This book is full of practical suggestions
to help students think when they read. It offers suggestions
for better comprehension throughout all of the content areas.
Additionally, it offers teachers and students a wide range of
authentic response options.

Knipper, Kathy J., and Duggan, Timothy J. Writing to Learn Across the

Curriculum: Tools for Comprehension in Content Area Classes. The
Reading Teacher 59(2006), 462-470. This article is full of ready-to-
use writing examples with lots of classroom applications.

Lane, Barry. Reviser’s Toolbox. Shoreham, VT: Discover Writing

Press, 1999. This book is full of great ideas and lots of student
examples teachers can use every day. This is a “must have” for
any classroom.

Miller, Carol. 50 Writing Lessons That Work: Motivating Prompts and

Easy Activities That Develop the Essentials of Strong Writing
(Grades 4-8). New York: Scholastic, 1999. This teacher resource
is designed to boost creative and expository skills. Lessons are
designed to help students write well, organize their ideas, write
focused paragraphs, make transitions, use strong adjectives
and verbs, write dialogue, revise, and more!

Portalupi, Joann, and Fletcher, Ralph. Nonfiction Craft Lessons.

Portland, ME: Stenhouse Publishers, 2001. This book provides
background on the writing/thinking process with specific
lessons and how to teach them for grades K-8.

Waldo, Brian. “Story Pyramid.” In Responses to Literature, edited by

J. M. Macon, D. Bewell, and M. Vogt (pp. 23-24). Newark, DE:
International Reading Association, 1991. This resource offers
classroom teachers an inventive strategy that can help promote
the value of “revising” as a valuable and engaging stage of the
writing process.

Zike, Dinah. Big Book of Books and Activities. San Antonio, TX: Dinah-

Might Adventures, 1992. This book shows a variety of ways
for students to present written information, including folded
books, cubes, pop-up books, and more.

Recommended Resources
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In addition, the following authors are some of the best in the field
of writing instruction. Check out their latest titles in your local
bookstore or through any online bookstore:

v

SN NS

Carl Anderson
Lucy Calkins
Donald Graves
Tom Romano

Vicki Spandell

Recommended Resources

From Write to Comprehend © Good Year Books. This page may be reproduced for classroom use only by the actual purchaser of the book. www.goodyearbooks.com



From Write to Comprehend © Good Year Books. This page may be reproduced for classroom use only by the actual purchaser of the book. www.goodyearbooks.com

Web Sites for Teachers

isted below is a variety of Internet sites related to the teaching of

writing, with particular emphasis on teaching writing to fourth-
to eighth-grade students. As you know, the Internet is dynamic and
constantly changing. These Web sites were current and accurate as
of the writing of this book. Please be aware that some may change,
others may be eliminated, and new ones will be added to the various
search engines that you use at school or home.

The National Network of Writing Across the Curriculum
Programs
http:/ /wac.gmu.edu/national /network.html

The National Network is an informal community of some 600
teachers and institutions at all levels of education (elementary
through college). Their focus is on the development of writing across
the curriculum locally, regionally, or nationally.

National Writing Project
http:/ /www.writingproject.org/

The National Writing Project is a nationwide professional
development program for teachers. They offer intensive workshops,
practical publications, and a host of information on the effective
teaching of writing.

University of Richmond Writing Center
http:/ /writing2.richmond.edu/writing/wweb.html

This site is an exploration of topics by stages of the writing
process. For each stage there are five to ten relevant articles that focus
on practical tips and ideas for classroom use.

National Council of Teachers of English
http://www.ncte.org/about/over/positions/category/
write/118876.htm

The NCTE site offers a compendium of information about the
teaching of writing. This particular article is a good review for
teachers who are just beginning to incorporate process writing into
any content area.
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Teach Writing
http:/ /www.teachwriting.com/

This Web site is designed to supply the upper-elementary
classroom teacher with simple, step-by-step lesson plans for feature
articles and editorials.

Rubrics
http:/ /www.middleweb.com/rubricsHG.html
This Web site provides middle school teachers with the latest

information on the design and use of writing rubrics in any subject
or classroom.

Suite 101
http:/ /www.suite1l01.com/course.cfm /17315 /seminar
This site is a collection of articles and other Web sites that can be

used by any content area teacher to improve writing performance
and, ultimately, student comprehension.

Literacy Connections
http:/ /literacyconnections.com/Writing.php

This site offers an array of resources for the effective teaching of
writing. Check it out!

Web Sites for Teachers
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Web Sites
for Kids

he following Web sites are specifically \
geared for students. Youngsters will

discover a range of information as well
as a variety of ways to share their writing
with others. Plan to share some of these
with your students on a regular basis.

Writing Fix
www.writingfix.com

This is an exceptional Web site geared for students to have fun
and play with writing. There is much exploring to do here.

Magnetic Poetry
www.magneticpoetry.com

Just like the marketed version in stores, this site challenges
students to create poetry with word tiles. It is separated into themes.

Stone Soup
www.stonesoup.com

Based on the magazine, at this site students can read and listen
to other students” writing and also submit their own writing for
publication.

Teen Link
www.teenlink.com

This Web site is dedicated to the writing of teenagers. They
accept fiction, non-fiction, poetry, artwork, movie reviews, book
reviews, and music reviews. Students can also subscribe to the
monthly newspaper.
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Scholastic
www.scholastic.com /writeit

Students can publish stories, essays, poetry, memoirs, short
fiction, and humor pieces here. Writers can get feedback from other
student writers. They can also hear and watch other student writers
talk about their writing.

Web Sites for Kids
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