


























Suicide

SUICIDE

CAPSULE: Suicide among teenagers is second only to
accidents as a cause of death. Multiple causes for
teenage suicide include family disruption, academic
pressures, loss of friends or feelings of having no
friends at all, substance abuse, and fear of the future.
The shock of suicide often takes families and
friends by surprise, but usually, in retrospect, several
signs might have alerted them, such as (1) depression,
(2) sharp changes in behavior (eating, sleeping habits),
(3) academic failure, (4) break-up of friendships,
(5) family problems (divorce, alcoholism, sexual abuse),
(6) written notes or messages indicating a feeling of
worthlessness, or (7) giving away personal belongings.
On record are numerous attempts at suicide by
children in the preteen age group. In some cases the
effort results in death, though more often the action is a
desperate cry for help. Today, some schools have initiat-
ed suicide prevention programs. Some measures should
be taken cautiously when suicide is only a suspicion;
other measures should be taken promptly when suicide
seems imminent.
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OPTIONS

l

Alert the school doctor,

nurse, or counselor to your
concerns regarding a poten-
tially suicidal student. B

Be aware that the student
body contains vulnerable
students. Engage students in
sharing concerns so that
they may come to realize
that everyone has similar
concerns and mood swings,
varying only in degree.

Communicate frequently 9
with parents to share con-
cerns. Encourage parents to
be open and attentive to
their children’s problems.

10

Consider contacting the stu-
dent’s church, synogogue, or
civic organization leader.
Use the utmost discretion.

Encourage your district to
offer stress management
workshops for students,
faculty, and administrators.

1l

Hold a staff meeting to dis-
cuss the student. (See
Appendix). When several
concerned adults share per-
ceptions, they can work out
a series of consistent strate-
gies to help the student.

I

Investigate the availability of
support groups for suicidal

students. They will doubtless
have some expertise in deal-
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Suicide s

ing with prevention pro-
grams to reduce “imitation
suicides.”

Listen carefully and actively
to troubled students. Be
careful about promises to
“tell no one.” Sometimes a
warning to parents, coun-
selors, or authorities may
help save a young person’s
life.

Make an effort to spend
some informal time with stu-
dents who show signs of
depression. Note the tenor
of their conversations.

Refer to the school’s plan for
dealing with suicides where
prevention and intervention
efforts were not successful.
Important: If no such crisis
intervention plan is in place,
the administration and facul-
ty should devise one NOW.

Remember that teens talk to
their friends before teachers
or parents, so the friend may
be a swift avenue to reach-
ing the potential suicide.

Watch for signs of potential
suicide in student writing. In
a cry for help, students will
sometimes provide signals in
written compositions, such
as narratives or journals.



Susceptible Children

SUSCEPTIBLE CHILDREN ~ =]t

CAPSULE: Susceptible children are sensitive and capa-
ble of submitting to enticing stimuli without thinking
about consequences. They are easily duped by advertis-
ing in magazines, telephone solicitation, and television.
Those good at conning such people detect them easily
and take advantage of them before they know they’ve
been taken. Susceptible individuals need help in differ-
entiating between truth and blatant propaganda. They
also need help in curbing their appetite for whatever
has instant appeal and in delaying gratification.

OPTIONS

‘I Dispense, deliberately, behavior are manipulated
sound information and through such appeals.
advice regarding judgment
and wisdom in dealing with
the social and business

Use cooperative learning
and class discussions (see
Appendix) to resolve hypo-

world. thetical situations pertaining
E Present to the class persua- to the pressures of advertis-

sive appeals used in the ing and peer pressure to

media. Ask students to acquire material goods.

analyze how emotions and
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Talking

SEE ;

Blurting Out 8
Talking Out

CAPSULE: Nonstop talkers constantly verbalize because
they crave attention and they do not know how to get it
any other way. As long as they are filling the air with
verbosity, they feel as if they are important. This behav-
ior can be extremely distracting and detracts from the
learning process. The constant pattern of nonstop talk-
ing can be more disruptive than the occasional interrup-
tion of “blurted out” responses or comments.

OPTIONS

'I Discuss excessive talking
behavior one-on-one with

the student. Set a limit for
how many times that student
can talk during a lesson.
Remind students when they
are past their allotted num-
ber of “contributions.”
Refuse to recognize them
and insist that they remain
silent. If students show
improvement in self-
discipline, compliment
them privately and recog-
nize their accomplishments.

Give talkers positive rein-
forcement for tasks they do

well. Be free with compli-
ments. (“José, I am truly
impressed by the way you
solved the math problems.
The neatness also made
your papers a pleasure to
grade.”) Because excessive
talkers crave attention, if
they receive recognition for
accomplishments, their ver-
balizing may diminish.

Isolate the nonstop talker
from friends in the class-

room. Change the seating
arrangement, if necessary.



Talking

T Talking Out
Use cooperative learning keeper, they need to con-
groups in class (see centrate on defined tasks,
Appendix). When students which makes excessive talk-
are assigned specific roles, ing difficult or impossible.

such as recorder or time-

SEE ;

| G O[JT Blurting Out g
Talking, Incessant

CAPSULE: Talking out differs from blurting out only in
degree—the blurting is more like an explosion. Assume
that the problem is solvable. Consider the possibility of
a hearing problem. (Sometimes students with hearing
impairments speak compulsively to fill the void.)
Consider the balance and pace of the class structure:
Are there ample periods of quiet? Of movement? Of
group activity? Of discussion? We all need variety and
spice in our lives. Perhaps the talker has decided to pro-
vide the spice because you have somehow overlooked
it. Consider what students are telling you by talking out.
(“I'm overstimulated by my neighbor.” “I want to be
liked.” “I want attention.” “I want to control you.”) Be
decisive. Students will readily understand that interfer-
ences with class routine must be dealt with because you
have learning goals to achieve.




OPTIONS

l

Anticipate when a student is
going to talk out. Say, “Jim,
you had something to con-
tribute.”

Ask another teacher to
observe your class. A col-
league may notice some-
thing that has escaped your
attention in dealing with the
talker.

Ask the right questions.
Well-phrased thought ques-
tions instead of fact ques-
tions may help to eliminate
talking out. (See Inquiry
Process and Bloom'’s
Taxonomy, Appendix.)

Avoid statements like “Ben,
you're always talking out.”
(He already knows that.)
Instead, try “Ben, I've
noticed several John
Steinbeck books in your
hands lately. Is this a new
interest?”

Examine the class seating
arrangement. Is the offend-
ing student perhaps sitting
by a subtle contributor to
the problem?

Ignore occasionally the stu-
dent’s attempts to get atten-
tion. Ask yourself, “Does this
really interfere with the
class’s performance?”

Talking Out T

Interpret for talkers what
they have done. (“Andy, do
you realize that by talking
out just now you deprived
Monica of a chance to tell us
what she thinks?”)

Provide the student with
opportunities for talking
within an acceptable frame-
work.

Set aside ten minutes each
day for absolutely no talk-
ing. Perhaps the class might
engage in journal writing or
sustained silent reading.

'I Try an approach that does
not flatly deny the privilege
of talking but that limits it.
(“Alison, we only accept
positive, constructive com-
ments in this class.”)

'I Try role playing (see
Appendix). Offenders may
gain some behavioral
insights when their roles are
taken by others.

'I Use class or small-group dis-
cussions (see Appendix) to
uncover why there is so
much talking out.



T

Talking Out
Tardiness

l

Work on a plan specifically
designed for offending stu-
dents. Talk to them privately
and ask if they are aware of
speaking out indiscriminate-
ly. Listen to them. Try to
work out a reasonable plan
to help them control talking
out. (“I'm aware that we
don’t break old habits
instantly, but we can try to

TARDINESS

make some changes a little
at a time. Suppose I agree to
ignore the first two times
you talk out, but on the
third time write your name
on the board. Would that
help?”) Better still, encour-
age students to suggest their
own plans of control.

SEE
Absenteeism

Procrastination | ©@

CAPSULE: Chronic latecomers are saying something
through their behavior, and the message can easily be
misread. They might be seeking attention; they might be
frightened of the day ahead because of failure to com-
plete assignments; they might have been temporarily
wooed away from school by a persuasive friend; they
might have a substance abuse problem; or they might
be delaying exposure to aversive behavior on your part.
Students are tardy for a reason, so scrutinize the clues
and work to change the behavior.



OPTIONS

'I Assure students that you rec-
ognize tardiness is a symp-
tom of something but that
you’re not sure what it is.

Maybe they can tell you!

3 Establish logical conse-

quences for tardiness.
(“Although I'm sure that no
one in this class will ever
want to be tardy, because
our time together is impor-
tant, any missed minutes at
the beginning of the day will
be made up in detention at
the end of the day.”)

3 Make sure that the first few

minutes of class are signifi-
cant. Start each lesson
promptly with interesting,
attention-getting activities so
that students know that
being late means missing
out.

4 Show your pleasure when a
usually tardy student is
punctual, but don’t overdo

Tardiness T

it, and never be sarcastic.
One foolish remark like “So
you decided to join us on
time since we're having a
party,” means that you have
lowered yourself to negative
behavior.

Study the student’s past per-
formance and attendance
records for clues. Don't fall
into the trap of those who
don’t want to clutter their
minds with any negative
information from the stu-
dent’s past! Hold a staff
meeting (see Appendix) to
determine what kind of pat-
tern exists.

Use students where you
need assistance in extra
capacities that will draw
them to school on time:
assistant cameraperson,
audiovisual assistant, time-
keeper for athletic events,
and so on.
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Tattling

TATTLING

SEE »

Loneliness E
Rejected Children |©

CAPSULE: Tattling is common among the very young
because it is an almost sure-fire attention getter. The tat-
tletale is hard to ignore and loves to curry favor by ped-
dling juicy morsels. Some will desist when peer pres-
sure gets to them, but the persistent tattler says, in
effect, that the scorn from peers is a small price to pay
for the attention and reinforcement from adults.
Sometimes the tattletale in school is looking for
response from a parent figure; students will even tattle
to incur punishment, which they may feel is deserved.
Often the tattler feels unnoticed and unappreciated.
Check your response to the talebearer; unwittingly we
may convey the notion that we not only expect but

actually enjoy the tales!

OPTIONS

'| Become aware of the stu-
dent’s social status with

peers and when possible,
redirect hostility. If, for
instance, a tattler is on the
same team with a persistent
antagonist, consider a
change.

E Keep a mental record of tat-

tlers’ tales and, when appro-
priate, praise them for
refraining from tattling.

Z Marshal the cooperation of
colleagues and parents so

there is unified resistance to
tattling. What doesn’t suc-
ceed won’t continue.

Refuse to listen to one stu-
dent’s negative comments
about another. By not rein-
forcing tattling, you can
establish a climate where
positive communication is
valued and mutual respect is
the norm.

Remind students that tattling -
is unacceptable behavior in
school and that it is different



from reporting. (“Jackie, see
if you can tell me which of
these statements is tattling
and which is reporting:
‘James pulled Jan’s hair’ and
‘Mrs. Brand said to tell you
the bus is here.” ”

Role play (see Appendix) a
tattletale incident.

Show tattlers you appreciate
them at a time when they

TEASING

Tattling

Teasing T

are not bearing tales. Refrain
from mentioning tattling!

Use class or small-group dis-
cussions to talk about the
negative social consequences
of being a messenger.
Encourage students to enjoy
recognition for their own
accomplishments, not for
bearing tales of others’
negative actions.

Attention Seeking E
Physical Differences
Prejudice

CAPSULE: Teasing is a common form of attention seek-
ing. An innocuous annoyance in its milder forms, when
persistent and overdone, teasing can become harass-
ment. Some children are taunted to such an extent that
they resist going to school because of the teasing they
will encounter. Students who have physical differences,
such as obesity or a deformity, are particularly vulnera-
ble. Boys teasing girls (and vice versa) about romances
may be secretly relished. However, excessive teasing, of
any sort, can lead to hurt feelings and animosity.



T I Teasing

OPTIONS

l

Agree with students on
something they can do
when they get teased.
(“We've decided today that
we’ll ‘stare down’ teasers.”)

Confer with teasing recipi-
ents to determine whether
they are consciously or sub-
consciously doing something
to elicit the teasing. Are stu-
dents purposely drawing
attention to themselves in
inappropriate ways?

Encourage students to devel-
op a “thick skin” and not be
overly sensitive to good-
natured teasing. Help stu-
dents identify differences
between friendly teasing and
that which is derogatory or
cruel.

Give teased students sample
“scripts” to use with teasers.
Sometimes the direct
approach works. (“Your say-
ing about me
hurts my feelings. Please
don’t say that again.”)

Isolate the teaser and the
teased after an incident and
allow them to “talk things
over.” This technique can be
effective with younger chil-
dren who are quick to forget
superficial troubles. Being
alone in a closed room with-
out supervision, and with no
questions asked afterward,
can make students feel
responsible for their own
behavior.

Role play (see Appendix) a
teasing incident.

Speak plainly about the
courtesy and respect expect-
ed from students. Elicit from
class members ways in
which they should behave
when someone decides to
tease them or classmates.

Talk to the teasers one-to-
one or in small groups
about the effect their behav-
ior has on others. Sometimes
insensitivity must be brought
out into the open to be dealt
with effectively.



Teenage Pregnancies | T

SEE ;

TE

CAPSULE: Despite widespread dissemination of infor-
mation through the media on birth control measures,
the number of pregnancies occurring to unwed
teenagers continues to rise. Clearly, certain young peo-
ple choose to ignore the warnings and data available to
them for many reasons. Some dismiss the facts in favor
of instant gratification. Still others hold to the hope that
they will be “lucky” and avoid the consequences of
their actions. Others may feel that having a child will
bring love into a loveless life. The social implications of
children having children are becoming increasingly seri-
ous in terms of lawsuits, interrupted and inadequate
schooling, subsequent low-paying jobs, or the depen-
dency on welfare programs.

Schools cannot avoid direct confrontation with
teen pregnancies. Once over the hurdle of accepting the
pregnancies as a fact of life, schools have emphasized
dealing realistically with the issue. Special programs
enabling the pregnant student to continue her education
have come into existence. Child-care facilities have
emerged on or close to some schools, and local social
services have collaborated with many schools in work-
ing with the young girl and her parents. More openness
has become the trend.

L‘LJ
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T Teenage Pregnancies

But what about the teenage father? Sometimes he
is difficult to identify or track down. Efforts to trace
him, through legal notices in newspapers and blood
tests, are often unproductive. The unwed father may be
as uninformed about how to raise a child as the mother.

Studies indicate that the teenage male suffers
emotional distress, knowing that the girl may be con-
templating an abortion, may be disowned by her par-
ents, may be physically abused by parents, or may even
die in childbirth. Occasionally, the teen father is able
and willing to contribute financial aid to the mother and
child. In some instances, the newborn receives the
father’s name, which tends to create a bond between
parent and child if contact is sustained.

Because of their youth and subsequent lack of
maturity, teenagers may have little knowledge of child
development and little direct experience with children
unless they come from a large family. They are, more-
over, going through an impatient phase of their own
lives and so are not inclined to be very patient with a
baby. Child abuse often results. Children raising chil-
dren is a risky business.



OPTIONS

Address issues of human
sexuality in psychology,
sociology, health, or child
development classes.
Discuss the emotional
responses of males and
females to pregnancy.
Shared responsibility can
change the picture. Give stu-
dents examples of life-sce-
narios of pregnant couples
and teenage parents. Inform
students of all consequences
of teenage pregnancy.

Provide birth control infor-
mation through the school,
in health or physical educa-
tion classes.

SION

Teenage Pregnancies
Television Watching

Recognize that teens are
often not as sophisticated as
they appear and respond to
their search for accurate
information on personal
problems. Avoid moralizing
or imposing your values on
them but encourage them to
walk on high ground.

Refer the pregnant student
(and father, if available) to

a counselor, in school or pri-
vate practice. She will need
prenatal care as well as
accurate information regard-
ing her options.

SEE
Self-Concept

WMCH:[NG EXCESSIVE Study Skills E
CAPSULE: Excessive television viewing has been

blamed for society’s tolerance of and conditioned
responses to violence, illicit sex, and depravity.

Especially with the advent of cable, young people can
be exposed to behaviors on television that they might
not otherwise see. Some parents use television as a
babysitter. Children sit mesmerized by the television.
Some students even call themselves “couch potatoes.”
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T | Television Watching

To some extent, the fascination with television has
been diluted by the advent of the computer and popu-
lar home video games. Still, the average student watches
TV twenty-three hours a week. Research is now relating
the number of hours that children watch television to
cholesterol risk. The inactivity of watching television,
plus the temptation to eat rich, cholesterol-laden foods
while viewing, can eventually elevate viewers’ choles-

terol levels.

Television does provide excellent opportunities
for educational enrichment and pleasure. It also pro-
vides opportunities for thinking people to practice their
decision-making skills. Healthy, functional families mon-
itor the programming and the time spent in front of the

television.

OPTIONS

Analyze in class selected
programs and commercials
so that students can under-
stand better some of the
messages they receive via
television.

3 Engage in a little research

study with your class. For
example, half of the class
could give up TV for a
week; the other half of the
class could watch a desig-
nated number of hours.
Evaluate the attitudes,
grades, or any x factor of
both groups.

Help parents set up a system
in which homework and
quiet reading and/or study
time precedes any time allo-
cated for watching televi-
sion. Encourage parents to
model limited viewing.
During the school week,
television watching could be
restricted to special pro-
grams or events.

Incorporate excellent televi-
sion programs occasionally
in lesson plans. Some pro-
grams will encourage active
listening and critical thinking.



Temper Tantrums | T

TEMPER TANTRUMS ok

CAPSULE: The student who has a temper tantrum is
sounding an alarm in more ways than one. Everything
else stops with the screaming, and the audience is fasci-
nated with how the drama will end. The adult in charge
has to be concerned with immediate and long-range
goals. Tantrums usually occur among the very young
(four- and five-year-olds), but they occasionally occur
among older children as well. At any age, if they contin-
ue it is because they work. Of course, acquiescing to a
child who screams and flails limbs about sometimes
seems to be the most pragmatic course, particularly if
there is an audience. However, cures for tantrums
include ignoring them or isolating the tantrum thrower.
In the classroom, be prepared to have your corrective
strategy complicated by oversolicitous classmates who
will want to respond to the tantrum thrower in one way
or another. If this is the case, a quiet comment or two
will normally elicit cooperation. Remember that tantrum
behavior was learned and that it must now be
unlearned via consistent, constructive treatment.




T

Temper Tantrums

OPTIONS

l

Appeal to the tantrum
thrower’s ego with a matter-
of-fact statement. (“Barbara,
nobody enjoys the Barbara
who throws tantrums, but
everybody enjoys the help-
ful Barbara.”)

Apprise the child of what to
expect from tantrums.
(“Julio, tantrums are annoy-
ing to everyone. Don’t
expect to get favors with
them.”)

Communicate to parents
information regarding the
child’s behavior. Work with
parents on establishing con-
sistent rewards and

consequences related to
behavior.

Discuss with the student
harmless ways of expressing
anger. (“The next time you
feel you must lash out, you
may use the punching bag
in the gym.”)
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Explain to the child
involved, when he or she is
calm, what the conse-
quences will be after the
next tantrum. (“Jerry, per-
haps this situation will never
happen again, but I want
you to know what will hap-
pen if it does: I will leave
you alone until you stop
screaming.”)

Provide a “time out” period
for the child who has lost
behavioral control. Allow
the child to leave the class-
room (sent to a supervised
area) and to return when
composure is regained.

Use nonverbal modes of
coping, such as signaling the
other students to follow you
quietly out of the classroom
and closing the door behind
you.
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Terminally 11l Children

-*j IIL SEE
CI' DREN mamzﬂ

CAPSULE: Occasionally, a terminally ill child will be
enrolled in regular classes. Especially regarding victims
of the AIDS virus, some parents of well children may
react irrationally to including the special child in the
school. Until only recently, many persons having any
form of cancer were politely avoided or shunned. The
terminally ill student deserves careful and compassion-
ate consideration by faculty and students. When honesty
prevails, the results can be beneficial to all concerned.

OoSTvY

OPTIONS

'| Be alert to the possibilities drawings reflect the child’s
of abandonment of the ter- psychological world.
minally ill student by others Persons trained in “reading
in the class. One to one or drawings” can derive infor-
in small groups, try to sensi- mation for helping the
tize members of the class to whole child.

the ill child’s situation. Hold a staff meeting (see

a Become acquainted with the 4 Appendix) of the key peo-
stages of the grieving ple who will be dealing with
process: denial, anger, bar- the student.
gaining, depression, accep-
tance. Fine-tune your under-
standing of the student’s
stages of awareness.

5 Make sure everyone, from

the top administrators on
down, is fully aware of the
case history of the student.

3 Consider working with ill
children through their cre-
ativity, written or artistic.
Remember that spontaneous

B Remember that the student
is no doubt aware of the
imminence of death but isn’t



Terminally TIl Children
Test Anxiety

likely to talk about it.
Handle references to death
discreetly without becoming
maudlin.

Talk with the student about
the content of work. (“I see
you have a big dog in your

TEST ANXIETY

picture. I wonder what he’s
going to do.”)

Use the child’s work (pic-
tures, poems, essays) as a
basis for communication
with the parents.

Fearfulness
Stress

CAPSULE: Fear of taking tests is common among nor-
mal students. When it becomes highly acute, however, it
can be labeled a phobia. No amount of ridicule or mini-
mizing will eradicate the problem. It must be dealt with
straightforwardly, sympathetically, and systematically if
it is to be conquered. The wise teacher will, of course,
try to become well acquainted with the student’s school
record, noting such items as absences, grades in the dif-
ferent subject areas, and various potentiality indicators.

OPTIONS

l

Administer nontraditional
(oral, pictorial) tests to the
student to get a more com-
plete measurement of intelli-
gence and knowledge.

Administer untimed tests in
order to eliminate timing
frustration.

Allow students to feel that
they have some control over
the situation and solicit sug-

236

gestions from them for con-
quering the problem.

Consider the use of appro-
priate background music
during testing. Soft classical
music may relax students
and stimulate their right-
brain hemispheres.

Contact a phobic student’s
parents for further informa-
tion and cooperation.

:



Give students many oppor-
tunities to practice various
test forms. Once students
know how to attack tests
according to format, they
will feel more secure and
comfortable.

Help the student work
through an objective test,
just for practice.

Remember to reinforce good
performance on essay tests
with written comments or
verbal praise.

Talk to anxious students pri-
vately. Discuss fear of test-
ing, reflecting their feelings.
(“Taking tests really frightens
the daylights out of you.”)

Tics

l

Il

Test Anxiety
Tics

As a result of your discus-
sion, design a plan to attack
the problem. It may involve
steps in which the intensity
gradually increases so that
success is built into the pro-
gram: (1) Take oral tests
until able to handle the writ-
ten. (2) Stay in the room,
merely observing classmates
taking a test. (3) Take bite-
sized tests, then work up to
more substantial ones.

Teach the student how to
keep an assignment book.

Teach legal-type note-taking
(see Appendix) to help the
anxious student prepare bet-
ter for tests.

SEE
Anxiety
Eye Problems

;|§

CAPSULE: Tics are small involuntary muscle spasms
that sometimes evoke smiles, if not laughter, from the

uninformed who think the person is trying to be funny
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by lifting eyebrows, blinking, head jerking, or even
tongue clicking. Such behavior is not uncommon during
adolescence, which one might expect, since pressures
are high at this time of life. Actually, the tic operates
both as an indicator of tension and as a safety valve. Be
alert to the kinds of circumstances and types of person-
alities that seem to trigger the tic. If possible, exercise



T Tics

control of situations so that the behavior does not
increase. Refrain from calling undue attention to a stu-
dent’s tic. Ordinarily, abstaining from any action is wise,
but under certain circumstances it may be appropriate

to

l

4

try one of the following.

PTIONS

Arrange for a family consul-
tation in order to learn the
student’s history.

Discuss with the class peo-
ple’s needs to release ten-
sion and hold a group shar-
ing of different forms of
adjustment. (“Today we are
discussing some of our indi-
vidual ways of coping with
tension and nervousness.
Jessica, you told me the
other day that when you get
nervous you move your left
shoulder up and down and
it’s hard to stop it.”)

Encourage kindness and tol-
erance among classmates.
Asking students to “stop
twitching” or “stop making
noises” may cause students
to tic even more.

Introduce a graduated and
less-threatening approach to

classwork. If, for instance,
Sam is anxious about speak-
ing before the class, have
him privately record his
speech on tape, then deliver
it in a room by himself, then
to a classmate, and finally to
the entire class.

Refer the student to a physi-
cian for diagnosis. Multiple
tics, involuntary body move-
ments, or uncontrollable
vocalizations and verbaliza-
tions may be characteristics
of Tourette’s syndrome, a
neurological disorder. A
physician may prescribe
medication that suppresses
symptoms, but does not
cure the disorder.

Show students that you like
and approve of them and
that you can see past their
differences.



Transient Children T

TRANSIENT CHILDREN

CAPSULE: Today’s families are movers. One statistic
says Americans move, on the average, fifteen times in
their lifetimes. Therefore, children rarely remain in one
school system for their basic education, kindergarten
through high school graduation.

Mobility, particularly in the urban areas, presents
huge problems for school systems. Moves increase as
incomes change. Children constantly on the move suffer
a high degree of stress created by the need to find new
friends, adjust to the academic rigors of a different
school, and be accepted by new teachers. But not all
children suffer from being uprooted; some thrive on it!

OPTIONS

'I Determine, as soon as possi- feel welcome. Do the same
ble, new students’ academic with the parents.
sl necesary, 503 1 st upa bucy system ora
prog p peer mentor program (see

children to reach the acade- Appendix)

mic level of their classmates. ppenaix).

5 View the new students as a
resource, not a problem.
Allow them to share some-
thing about the places they

came from. Perhaps new

E Help set some goals for the

new student. If some deficits
are obvious (such as reading
or math skills), arrange for

special help. students can be a multicul-
3 Recognize students who tural resource in the class-
have just moved into the room.

community and make them
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T | Truancy

T‘RU AN‘ :Y Absenteeism
Fearfulness

CAPSULE: Students “cut” school for many reasons.
Some of the causes of truancy are obvious (learning
problems, fear of someone, irrelevancy of schoolwork,
drug or gang-related problems), but others are more dif-
ficult to pinpoint. Preaching to the truant student is use-
less, as is retribution. The most practical course of
action is to discover why the student chooses not to
attend school and to work on the causes of truancy.
Students want to feel welcome in school, and they need
to see school’s relevance in their own lives.

Depending on your philosophy, your type of
school, and your understanding of the total problem,
you may wish to try your version of some of the follow-
ing suggestions.

OPTIONS

'l Be positive. Avoid sarcastic, Demonstrate to students that
aversive behavior. you are glad they’re in
Comments such as, “So, you school without saying so.
decided to come to school Possible methods include
today!” only confirm that asking them to take mes-
you don't like students, so sages to important people,
why should they bother? displaying their work with-

out fanfare, using their
names frequently, and being

E Counsel truants in a group
courteous when you address

setting, stressing values.
Elicit from students ways of

decreasing truancy. Respect them.

and try their suggestions, 4 Detain the truant in school
even if they sound crazy to after hours. Caution: The
you. risks are great, since after-



school jobs, clearance with
parents, sports, and club
activities are common rea-
sons (or excuses) for not
staying. Too often, detention
halls become places to put
in time or just to sit. In a
quiet setting supervised by a
nonhostile person, a deten-
tion hall can be a good
place for a truant to study
and to take the conse-
quences of voluntary misbe-
havior.

Discuss truancy freely in
class (see Class Discussion,
Appendix). Be alert to
expressions of fears that
cause students to avoid
school.

Engage peer mentors (see
Appendix) to work with tru-
ants as individuals or in a
group. High-school peer
mentors working with stu-
dents younger than them-
selves can be very effective.
Encourage them to devise
their own motivating tech-
niques.

Establish a new kind of rela-
tionship with the truant.
Spend time talking with the
student, one-to-one, outside
of class.

Evaluate with truant students
their academic work.
Explain the academic impor-

Truancy T

tance of being in class and
that grades might have been
higher with better atten-
dance.

Examine the pattern of a tru-
ant’s absences and use it as
a topic for discussion. If, for
example, the absences are
always on exam days, try
“Jenny, I've observed that
your last three absences
were on days Mr. Hill had a
chemistry test scheduled.
Does that mean anything, or
is it just a coincidence?”

'mExplain the school rules that

are absolutely firm. At the
same time, tell students the
areas in which they can
establish rules and how to
go about doing so (such as
through the student council,
petitions, or lobbies).

'I‘I Hold a staff meeting (see

Appendix) with the truant
student and parents present.
The adult who has the best
relationship with the student
might chair the meeting.
Open discussion should pre-
cede formulation of a rea-
sonable plan of action.

'I Individualize the truant’s
instruction (see Flight Plan,
Appendix). Personalizing the
lessons is one way to keep
the schoolwork relevant to
the student’s life.
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'I Make available to the truant
responsible jobs that will
demand being in school
(handling physical educa-
tion, audiovisual, or stage
equipment, for example).

'l Make truancy a subject of
research and discussion in
the class’s course of study.

'| Refer to a ladder of offenses
and their corresponding

results. (First offense: stu-
dent is warned by school
personnel; second offense:
parent is notified by tele-
phone in the presence of
the student [a letter is sent if
there is no phone]; third
offense: student, parents,
and teacherl[s] confer and
agree upon a plan of
action.) Such ladders can be
constructed by a representa-

tive committee, can be circu-

lated among students and
parents, and can be referred
to when a course of action
needs to be taken.

'l Require the student to be
responsible for work missed

during absences. Some
teachers complain about
having to give extra time to
a truant outside of class,
while others welcome this
opportunity to get some
insight into the student’s
problems. Administrators
can help their faculties by
seeing that make-up work
guidelines are carefully
thought out and circulated.

'I Tell students directly that
their presence is important
and expected. Explain that
teachers often view class
cutting as a personal affront.

'I Threaten the student with

consequences of further tru-
ancy. Caution: People who
threaten usually overuse the
technique. Occasionally,
however, a threat, with fol-
low-through, is quite effec-
tive.

'I Work on making lessons
enjoyable and relevant and
class climate warm and
inviting so that students will
not want to miss class.
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CAPSULE: Multiple births have been documented
throughout history, but with the advent of successful
fertility treatments the numbers have increased. Twins
occur about once in ninety-six births; triplets, quadru-
plets, and quintuplets less frequently. The two general
types of twins are fraternal and identical.

The unique closeness and like-mindedness of
identical twins have given rise to extremely interesting
studies of human behavior and the eternal “nature vs.
nurture” debate. For instance, some reports reveal that
twins separated at birth and adopted into geographical-
ly separated families not only married spouses who
were very similar, but also gave their children similar or
identical names, developed like tastes in color and dec-
orating, and even pursued the same careers.

In early childhood, identical twins sometimes
develop a language all their own, one that not even the
mother can understand. Sometimes it takes a sibling a
year or two older to interpret for the parents!

Special considerations should be taken into
account when enrolling twins in school. Current educa-
tional philosophy supports placing the children in dif-
ferent classes, if possible, in order to nurture their indi-
vidual personalities.

Twins
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If twins are identical, their classmates enjoy look-
ing for minute traits to differentiate them, as do their
teachers. Even so, fun-loving siblings will find ways to
confound their peers and teachers by switching seats,
answering for one another, and keeping everyone
guessing!

OPTIONS

l
c

Accept twins as you do any
other students. Avoid mak-
ing comparisons.

Be sensitive to the special
bond that identical twins
share and expect them to

defend one another fiercely.

(That may not be at all true

of fraternal twins, who may
not even look alike or have
similar personalities.)

Encourage the development
of each twin’s confidence
and individuality. Reinforce
individual strengths and
preferences.



Unattractive Children

SEE
Name Slurring
Physical Differences
Prejudice

CAPSULE: Research indicates that physically attractive
children are viewed by society as more intelligent than
others and are expected to live up to that expectation. It
follows that people develop self-image and personality
traits that reflect their degree of attractiveness. The unat-
tractive child has responses going in the opposite direc-
tion. And they hurt!

Combating an unattractive child’s misery requires

that parents and teachers begin with their own feelings
about the child and place value on the inner self rather
than the outward appearance. An emphasis on words

and deeds, not appearance, must be clearly conveyed to

the students.

OPTIONS

'I Ask children who insult an
unattractive classmate why
they did it. Involve children

in a discussion to elicit the

feelings involved when one 3

person attacks another. (See
Class Discussions,
Appendix.)

a Reexamine your attitudes

toward unattractive students.
Make sure that positive non-
verbal responses are not dis-

tributed according to stu-
dents’ physical attractive-
ness.

Remember that discrimina-
tion against physically unat-
tractive children may have
long-term effects. A brush-
off, a slur, or a condescend-
ing remark has enormous
staying power that lasts into
adulthood.

:



Unattractive Children
Underachievers .

Work with parents on ways orthodontics or minor
to bolster students’ self- surgery can make a student
esteem. In some cases, COs- look and feel more attractive.

metic changes through

l | { A Anxiety ;
ND.-(‘ {ACI_ X HJ{S Fearfulness 8
Reading Problems
Self-Concept

CAPSULE: Underachieving describes many of us. In
school jargon the term is used to describe a discrepancy
between the mental age (as reflected in an intelligence
test [IQ] score) and the educational age (as reflected in
standardized achievement test scores). For instance, a
student with an IQ of 100 whose achievement test
scores are in the thirtieth percentile is underachieving.
Chances are, underachievement is related to socioeco-
nomic factors, family factors, unrealistic goals, or a poor
self-image. The reasons could also be physical, in which
case referral to the school or family doctor is appropri-
ate. In American culture, boys outnumber girls as under-
achievers until late in high school. Cultural taboos that
might lead to underachievement, such as labeling fields
of study more appropriate for one sex or another, still
prevail—but they are gradually being lifted.

Research does not discount the fact that teachers’
and parents’ attitudes and expectations affect the perfor-
mance of the student. Sometimes underachievers are
fulfilling the expectations of those around them as in
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the case of the student who constantly hears that he or
she couldn’t possibly perform as well as a sibling who
was in that room last year. After checking the difficulty
level of the subject matter and the pace that you adhere
to in your classroom, you might help underachievers by
(1) focusing on activities that help them establish attain-
able goals, (2) reinforcing what is already admirable in

their performances, and (3) undergirding their self-
images with pride. Being a motivator instead of a
manipulator is one of your first responsibilities. The fol-
lowing ideas can be cut to size for all ages.

OPTIONS

l

Assign journal-writing activi-
ties in which students
express how they feel about
their progress in school.
Students may be able to
articulate causes for under-
achievement.

Become aware of any exag-
gerated fears underachievers
may have related to school-
work, and lead them gradu-
ally through a process that
conquers their fears.

Check the underachieving
student’s ability to read by
giving, or asking the reading
specialist to administer, a
reading inventory that will
indicate frustration, instruc-
tional, and independent
reading levels.

Confer with the parents and
urge them to converse with
their underachieving chil-
dren about school. Caution
parents to avoid asking
questions such as, “What did
you learn in school today?”
Children are sure to say,
“Nothing.” Instead, suggest
something such as, “You
played hard in that after-
school game.” This kind of
statement opens lines of
communications instead of
turning them off.

Consider adjusting the cur-
riculum to better serve the
underachiever. Incorporate
activities that appeal to var-
ied learning styles (see
Learning Styles, Appendix).
Students may achieve better
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when instruction corre-
sponds to how they learn
best.

Encourage the student who
underachieves to commit to
improvement (see
Commitment Technique,
Appendix): “I agree to check
all of my math before hand-
ing in my assignments. I fur-
ther agree to meet Mrs.
Smith, my math teacher, for
a conference every Thursday
at 2:00 for the next three
weeks.” Caution: It is easy
for a student to be extrava-
gant when drawing up a
contract, so encourage real-
istic goals and activities.

Have the student maintain
an assignment book. The
teacher initials this book
each time the student has
entered an assignment cor-
rectly; the parents initial it
each time the student has
finished an assignment.

Have the underachiever
work with another student.
Peers can often provide the
impetus to spark achieve-
ment.

Hold a staff meeting (see
Appendix) to discuss the
best strategy to be used with
the underachievers. Be sure
the students are accountable
to the people who work
best with them.

l

1l
[%

l

l
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Note an underachiever’s out-
side-of-school interests and
relate academic work to
these. Construct a flight plan
(see Appendix) based on
the student’s interest areas.
This plan enables the stu-
dent to see the total assign-
ment and adjust the work
schedule accordingly.

Refer the underachieving
student to a counselor at
school.

Reflect the student’s feelings
about achievement. Use
active listening. (“You don’t
feel satisfied with your work
in English, but you're at a
loss as to how to improve.”)
If the student seems to find
in you someone who under-
stands, you may have your
first opportunity to give spe-
cific assistance.

Reinforce the underachiev-
er’s lessons with honest,
substantive praise. (“Ted, in
only ten minutes you have
finished three out of four
problems. Get yourself a
drink, and let’s see what you
can accomplish in the next
ten minutes.”)

Teach the student some spe-
cific skills. (See study skills,
Appendix.)

Use an extrinsic reward (see
Appendix) to motivate the
underachiever. (“Every time
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you improve in

, you will
receive a token. When you
accumulate twenty tokens
you may exchange them for
)

Use a student self-rating
technique. Once a week, for
example, the student evalu-
ates progress made with an
adult. Encourage the student
to devise a self-rating tool, a
chart or graph that registers
changes in achievement.

17
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Use brainstorming (see
Appendix) to collect the stu-
dents’ ideas regarding effec-
tive class-as-a-whole motiva-
tion. (“In the next seven
minutes each group will list
as many ideas as possible
that could be used to moti-
vate learning in this class.”)
Next, share, thrash out, and
agree upon some viable
steps for implementing the
best ideas. Follow this pro-
cedure with evaluation.



Vandalism

VANDALISM

CAPSULE: Vandalism is on the increase. Inside and out,
many schools and other public and private buildings
bear the scars of ruthless disregard for others’ property.
This fact poses some questions, among them: “Are the
schools indeed breeding this hostile behavior?” and
“Can the schools rectify the situation?” The respective
answers are, “Sometimes” and “Possibly.” At any rate,
schools and parents must work together to solve the
problem.

Unlike the arsonist, who prefers to work alone or
with one accomplice, the vandal usually goes with a
group. Vandals dwell in a world of ambivalence, for in
their bid for attention they fear getting caught, yet hope
they will be.

Flagrant abuse of property raises the ire of think-
ing, feeling people. Sympathy for the vandal runs thin
when smashed windows, rifled offices, destroyed com-
puters, besmirched walls, defaced books, and slashed
tires are left in their wake. The immediate impulse, and
doubtless the correct move, is to contact the police.
However, the school cannot rest the case there; it must
examine possible factors within the school that might be
contributing to such aggressive conduct. In other words,
the disease, not the symptom, must be treated. This
calls for a united faculty-student effort that emphasizes
restitution instead of retribution.




OPTIONS

l

5

Ask students to suggest what
they feel is appropriate com-
pensation for their misde-
meanors. Keep the compen-
sation appropriate to the
offense, preferably in terms
of work rather than of
money. (“Tom, you defaced
the flagpole and you feel it
is fair to expect you to paint
it,” or “You scratched the
table and now you will sand
it.”)

Ask students to write
descriptions of their acts of
vandalism. Place the
descriptions in students’ files
and agree to remove them at
the end of the school year if
and when students have not
repeated acts of vandalism.

Challenge the student by
interpreting his or her strate-
gy. (“You know, Dee, by
scratching notes all over the
outside of the building you
must be giving a distress sig-
nal. Perhaps you can tell me
what it is.”)

Confer with the principal or
other administrators. They
may enlist the cooperation
of law-enforcement officers.

Consult the guidance coun-
selor.

Discuss values informally.
(“Today we are going to

l
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consider the subject of prop-
erty. First, list ten items of
property that you take good
care of. Next, list ten items
that you are careless with.
After each listing, put an M
if the property is yours, an
O if it belongs to others, and
a P if it is public property.”)

Emphasize career guidance.
The student who has a con-
structive world-of-work goal
will have little time for van-
dalism.

Engender a spirit of pride in
the school by making differ-
ent individuals, classes, or
clubs responsible for some
of the building and ground
care. Primary-grade children
can select a bush to plant
and nurture, for example.
They can put name tags on
trees or near flowerbeds to
personalize and generate
pride in responsible acts that
give pleasure to the entire
school.

Fine the offending student
so that repairs or replace-
ment can be made.

Have the student body
sponsor an annual “Spring
Housecleaning Day.” The
student council could plan
and execute the activity, and
chairmanship could be on a
yearly rotating basis (this
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year the seniors, next year erty and obvious efforts to
the juniors, and so on). A discourage others from van-
field-day event could climax dalism. (“I saw you discour-
the day. age Sandy from dragging her
pencil along the hall wall.

'I Invite professionals (such as Thank )
psychologists and psychia- anx you
trists) from the community 'I Use a student court to deal
to speak to your class about with the vandal.
destructive, aggressive

behavior 'I View and acknowledge
' scribbling and scratching

'I ENotify the parents of a van- activities for what they are.
dalous student. Arrange a One cannot label the
conference with the parents teenager who scratches his
and the student. Note: Your and his girlfriend’s initials on
particular school policy will his notebook a vandal.
determine who notifies the When the scratches become
parents and who holds the offensive words and are
conference. carved on public property,

. o
'IZRecognize, and give credit that is vandalism!

for, obvious efforts to resist
temptations to deface prop-



Wanderers

SEE »

Dawdling 5
Restlessness | @

Tardiness

CAPSULE: Wanderers don’t run away; they only avoid
what they should be doing. Every school has a few.
They eventually become known, but at first they may
be cheerful volunteers who will run errands for the
teacher, or ask what they can do to help—the all-
around teachers’ pets. When word gets around that
these students stopped by to look in on several other
classes, browsed a while in the library, went to the
restroom, had a chat with the custodian, checked out
the lockers, had a long drink, and came back with a
nonchalant air, everyone knows they are wanderers.

Wanderers enjoy being on the move, away from
structure. They’ve figured out that starting out with a
legitimate motive (delivering a message to the principal,
for instance) gives them license to move through the
halls without supervision. Meanwhile, they may be satis-
fying curiosity about how the school is run.




W

Wanderers
Wastefulness

OPTIONS

Allow no one out of the
classroom except in cases of
emergency.

Deal directly with itinerant
students regarding wander-
ing around, bothering other
classes, and wasting time.
Let them know that others in
the school are aware of their
behavior and that they must
discipline themselves to
change. Be mindful that stu-

Retrain the identified wan-
derer. (“Jamie, we have only
five minutes before we’ll
begin the film. Could you
take this to Miss Dole for me
and come right back?”)

Use hall passes that must be
signed (with the time) by an
adult at the student’s desti-

nation. This creates a record
of when and where students
move throughout the school.

dents, particularly the very
young, may not have con- 5
sidered that they were doing
anything out of line just

because they like to poke
around.

Use a sign-out and sign-in
sheet for going to the bath-
room.

WASTEFUINESS

CAPSULE: With its abundant resources, our nation has
spawned people who take much for granted. While the
schools (particularly public schools) may have unwit-
tingly contributed to the belief in a bottomless store-
house by providing ample tax-paid supplies, we now
must teach conservation and frugality. Many teenagers
are ecology minded, and on their own have instituted
worthwhile projects. The younger students need pru-
dent training and good examples to follow.




OPTIONS

l

Begin a recycling campaign
in school. Paper, aluminum

“cans, and certain plastic

items can be kept in special
containers and recycled
through city or private com-
panies.

Discuss shortages of all
kinds (gas, water, toilet
paper) and encourage the
students to speculate on the
consequences that might
ensue if present trends con-
tinue unabated.

Discuss signs of excess in
society (eating and drinking
habits, for example).

Encourage students to think
of as many ways as they can
to use wastepaper, pencil
shavings, stubby pencils,
wrappers, and boxes. While
engaged in such divergent
thinking, they may become
fascinated with the possibili-
ties for other kinds of left-
overs.

Wastefulness W

Lead the students into the
habit of salvaging bits and
pieces of things. Store things
in a categorized manner
(crayons, fabric, and string,
each in separate boxes) so
that students will have ready
access to them.

Limit the students to a spe-
cific quota of supplies and
devise a fair, efficient way of
dispensing them.

Show, by products you
make, how things others
might throw away can
become part of an attractive
display or a functional item.

Urge the student who crum-
ples a little-used piece of
paper to build a supply of
scratch paper for working
math problems.



W | winine

WHINING

CAPSULE: Whining is the sound and sign of an unhap-
py person. People outside the school setting don’t often
have the patience to deal with whiners; they simply
avoid them. This leaves the teachers and parents with
the burden of effecting behavioral changes, if any are to
be made. The problem is doubly difficult if the child’s
model happens to be a teacher or a parent! Hopefully,
casual disregard for the whining will eventually elimi-
nate it, but if it doesn’t, try some of these ideas.

OPTIONS

1

Discuss whining behavior in
a class meeting (see
Appendix). (“The other day,
when Mrs. Z. substituted,
she said several children
whined. Can we talk about
why they did that?”)

Emphasize to students that
they can more often attain
goals by positive behavior,
as opposed to whining and
complaining.

Reinforce nonwhiny behav-
ior with a compliment.
(“Sara, did you realize that

5

when you spoke to me just
now, you didn’t whine at all?
Beautiful!”)

Talk to the whiner about the
habit and agree upon a
silent, secret reminder to
help break it. (“I'll put my
pencil on my ear when I
hear that unpleasant
sound.”)

Write the student’s name,
followed by a smiling face,
on the board at the end of a
nonwhiny day.
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Withdrawn Children

SEE »

WITHDRAWN CHILDREN ~ ™*="]¢

CAPSULE: To withdraw to a safe place when threat-
ened by anything is normal defensive behavior. To
spend most of one’s time in this manner is not normal.
In a secure nook of withdrawal, a person can dream
and fantasize, perhaps for long periods of time, without
detection. It can happen in the classroom, and it does.
Take note of the child who is described as “so good,”
“never gives anyone a minute’s trouble,” or “very shy
and sweet.” That student could, in fact, be very well
adjusted but, on the other hand, excessively passive
behavior could be expressing such feelings as “I want
to be liked,” “I'm afraid of being hurt,” “I feel inferior to
others,” “I can’t do the work,” “The work is dull,” “The
courses have no relevance to my life,” “I don’t under-
stand the teacher’s speech pattern,” or “I'm sick.”

Explore the possibility that withdrawn behavior
has a physical basis. Sometimes students who act out
are much healthier than withdrawn ones, who may be
stockpiling emotions for eventual explosions.
Remember that since those students dwell in a fantasy
world, much of their activity will be covert. Such stu-
dents usually function best in a classroom environment
that is uncluttered and structured.

If you are serious about helping the withdrawn
child, you will learn as much as you can from the usual
sources: records, parents, teachers, counselor, observa-
tion, and so on. You will carefully assess the difficulty

257
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and amount of work for the student, remembering that
work too easy or too difficult encourages withdrawal
into less threatening realms. You will check into dietary
habits, since research indicates that many tuned-out stu-
dents overindulge in carbohydrates and sweets. You will
find ways to show the student that you believe in the
need to dream and fantasize but that you are convinced
of the need for a healthy balance between dreaming
and doing. You will be alert to young children’s tenden-
cies to overprotect a withdrawn classmate and to older

students’ inclinations to ignore their apathetic peer.

OPTIONS

l

Arrange to involve younger
withdrawn students in pup-
petry, if not as puppeteers
(where they have the securi-
ty of a backstage station),
then as viewers of a story
about a character who is
tuned-out, dreamy, passive,
and so forth.

Ask the withdrawn student
to tutor a younger student
and help with the proper
procedure. (“Eric, I've been
asked by the second-grade
teacher to find tutors for
several children. May I sub-
mit your name to her?”)

Capitalize on the children’s
chief interests, allowing
them to pursue interests in
seclusion; seize the right
time to help them move into
a small-group activity.

b
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Design a flight plan (see
Appendix) with the students.
This activity approach
enables them to emerge
gradually.

Exercise skill in preparing
withdrawn students for les-
son transitions, since abrupt
changes frighten them.
(“Those who have finished
reading the science direc-
tions may go for a drink and
then join Jan’s group to do
the experiment.”)

Find ways for the student to
make a genuine contribu-
tion. ("Tom attended the
horse races last month. I see
a model of the winner on
his desk. Can you tell us
about his records, Tom?”)
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Get students started by
physically placing them in
position with paper, book,
and pencil and posterior
squarely on the chair (a
dubious strategy with older
students)).

Give the student a task that
both teaches and requires
physical movement (putting
away cards in numerical
order, for instance).

Give the student many
opportunities to develop
self- and critical judgment
by selecting his or her own
best work (best page, best
picture, best letter, best any-
thing). Variation: Help the
student compare this
month’s record with last
month’s.

Give the student some
responsibility, even if it has
nothing to do with the les-
son (collecting things, dis-
tributing things, counting
things).

Have a fellow student work
with the withdrawn child

and praise the helper when
the tuned-out one tunes in.

Hold out a simple reward.
(“Tina, as soon as you f1n15h
this you may

Question the student after
successful participation in a
task, with “How does that
make you feel?” This may

14
13

18

7

18
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prompt a feeling that with-
drawing is not the only
means of coping.

Show videotapes that depict
children enjoying each
other’s company. Let the
medium be the message.

Suggest something positive.
(“Rick, tell me how far
you've gotten in your math,”
instead of “Rick, stop day-
dreaming!”)

Talk to the student privately
about the tendency to day-
dream. Use active listening
and restate the student’s
ideas nonjudgmentally.
(“You like to dream about a
world without schools.”)

Use a reward system (see
Extrinsic Rewards, Appen-
dix) that encourages partici-
pation. (“Each time you
work with another student
you will receive ,
or “Each time you partici-
pate in class you will be
credited with )
Note: Every plan must be
tailor-made for the student
and tempered with common
sense.

”

Use a timer to keep the stu-
dent’s interest focused on a
task. Variations: Establish
time limits in odd minutes.
(“Greg, how much can you
finish in seven minutes?”)



APPENDIX

Ann Landers Technique
Authentic Assessment
Bibliotherapy

Bloom’s Taxonomy

ANN LANDERS TECHNIQUE™

This technique sprang from necessity
when a guest speaker failed to arrive
in an auditorium packed with expec-
tant students. Acting on an impromp-
tu basis, a counselor took the micro-
phone and asked, “Until our guest
speaker arrives, would you like to fill
in by posing a problem and getting
some immediate response from the
audience?” There was a resounding
“Yes!” The counselor then established
four ground rules:

1. The questioner must come to the
platform and use the microphone.

2. The responders must come to the
platform and use the microphone.

3. The responders must take their
place in line at the side of the plat-
form and await their turn.

4. The responders may speak one
minute.

Someone dubbed the procedure the
“Ann Landers technique,” a name that
stuck. This procedure can be helpful
as part of an all-school guidance pro-
gram.

* Permission granted by Ann
Landers and Creators Syndicate.

AUTHENTIC (ALTERNATIVE)
ASSESSMENT

Authentic (Alternative) Assessment is
the measuring of student learning in a
variety of forms. Students can demon-
strate learning through performances,
artifacts, journals, or any number of
art forms. The teacher clearly articu-
lates criteria for assessment.
Assessment criteria reflect an agree-
ment between teacher and student

about what is important in a student’s
work. Authentic assessment offers a
broader perspective of evaluation
than traditional paper and pencil tests
do.

BIBLIOTHERAPY

Bibliotherapy is a technique designed
to provide therapy through reading. A
teacher or counselor selects specific
literature to reinforce students’ posi-
tive feelings about themselves. When
students with serious personal prob-
lems read about someone who has
demonstrated inordinate courage in
facing a handicap, hazard, or emo-
tional crisis, those students often gain
courage to face their own problems.

Several excellent recommended
lists of stories and books are available
from commercial companies. They
are complete with teacher’s guides.
The librarian in your school can be of
enormous help in obtaining such a
list for you or in compiling a recom-
mended list from the existing library
collection. The school counselor will
also be able to assist you, since bib-
liotherapy is often used in working
with parents.

BLoom’s TAXONOMY

Bloom’s taxonomy (named for its
creator, educator and researcher
Benjamin Bloom) is a ladder that
reflects increases in the amount and
nature of types of thinking. The tax-
onomy is a way to describe degrees
of thinking according to a hierarchy.
The hierarchy distinguishes between
rote responses and responses that
require a higher level of thought. The
first two levels, knowledge and com-
prehension, require reproducing




material from a source. The next two
levels, analysis and application,
require using material from a source
to form a broader concept. The two
highest levels, synthesis and evalua-
tion, require integrating learned infor-
mation in totally new concepts.

BRAIN PREFERENCE
(HEMISPHERICITY)

Brain preference (hemisphericity)
refers to learners’ tendencies to use
one side of the brain or the other in
acquiring and integrating new infor-
mation. Learners with right-brain
tendencies prefer pictorial, schematic,
big-picture exposure. Learners with
left-brain tendencies prefer verbal,
linear (sequential), small-component
exposure. Teachers and parents can
enhance learning through awareness
of and appeals to the student’s brain
preference.

BRAINSTORMING

Brainstorming is a technique used to
encourage people to share ideas with-
out feeling foolish or self-conscious.
Brainstorming rules include:

1. No censoring of ideas is allowed.
Every idea is accepted.

2. Rapid-fire participation is encour-
aged. This relieves the temptation
to sort out ideas, and it also keeps
people on their toes.

3. Participants are encouraged to
work on others’ ideas. The group
soon gets the feeling that while
there may be “nothing new under
the sun,” new arrangements of old
ideas spell creativity.

Brain Preference
Brainstorming

Buddy System

Class Discussions
Commitment Technique

BuDDY SYSTEM

A buddy is an assigned friend
equipped to help a new student
adjust to a new environment with the
least amount of stress. The school
counselor can train buddies and assist
teachers in pairing students. In addi-
tion to helping new students, buddies
can help students with special needs
or students for whom English is a sec-
ond language. Buddies may also be
assigned to inform fellow students
about homework assignments during
absences.

(CrASS DISCUSSIONS

Class discussions can deal with the
total range of the daily behaviors and
concerns of students, teachers, and
parents. The requirements of the dis-
cussions are simply stated but require
patience and practice. They are: (1)
the discussion content must be impor-
tant and relevant; (2) the leadership
must be nonjudgmental (no matter
how difficult a task this is); and (3) all
participants must be seated in a circle,
which provides face-to-face relation-
ships and is a movement in the
direction of equal power.

COMMITMENT TECHNIQUE

The commitment technique of work-
ing with classroom behaviors is one
of the approaches developed by
William Glasser to implement his real-
ity therapy. The major differences
between this approach and other dis-
ciplinary approaches are that (1) it
focuses on individual responsibility
rather than punitive measures; (2) it
directs attention to conscious




Commitment Technique
Cooperative Learning
Extrinsic Rewards

behavior instead of unconscious
thoughts and feelings; (3) it empha-
sizes the present, not the past; (4) it
stresses children’s needs for value
judgment with regard to their own
behavior; and (5) it actively teaches
responsible behavior (via the plan
and commitment) as opposed to
allowing children to find their own
way.

A simplification of the commitment
technique follows an eight-step
sequence:

1. Be warm, friendly, accepting,
open, and honest.

2. Emphasize present behavior—
“What are you doing?” Why is not
important.

3. Insist on value judgment. Does
what you are doing help you?
Your class? Your school? Your
home? Your community?

4. Plan better alternatives and make
the plan feasible. (“Can you avoid
fighting until noon?”)

5. Get a commitment, either oral or
written, from the student. If the
commitment is written, get the
student’s signature.

6. Get feedback, and accept no
excuses.

7. If necessary, get another, more
viable commitment. Repeat, repeat,
repeat, if necessary.

8. Do not punish.

COOPERATIVE LEARNING

Cooperative Learning is structured
group activity in which students dis-
cover or master learning objectives.

By assuming specific roles (such as
leader, recorder, reporter, or time-
keeper), all students become actively
engaged in the learning process.
Teachers assess the extent to which
objectives have been achieved on
both an individual and a group level.
Teachers can also assess how well
students have learned the content as
well as the development of social
skills.

EXTRINISIC REWARDS

Experience and research have
demonstrated that students are more
likely to be motivated positively by the
use of extrinsic rewards rather than
by taking away privileges. For exam-
ple, pupils who find it impossible to
stay with the tasks of learning to read
or learning to control their classroom
behaviors under the traditional moti-
vations (teacher, peer, or parent
encouragement; approval, pressure,
and punishment systems) have learned
to read or behave better when reward-
ed with tokens: marbles, candy, toys,
stars, emblems, titles, and so forth.

In addition to objects used as
awards, privileges can be strong moti-
vators. Short-term motivations may
include free time or a longer recess or
lunch period; longer-term procedures
could include a cumulative point (or
token) system that would lead to the
privilege of attending movies or spe-
cial field trips. The teacher and the
students can work together to build a
system based on a self-management
sheet, listing mutually agreed upon
important behaviors, such as punctu-
ality, care of school property, com-
pleted assignments, courteousness,
and so forth. (See Self-Management
Record.)
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FLEXIBLE SCHEDULING

Flexible scheduling was invented to
increase educational effectiveness via
the individualization of student
instruction. Computer technology can
deal with the complexities involved.
For example, outstanding students
can be released from “required” class-
es and provided with advanced texts
and study materials, with only occa-
sional contacts with the regular
teacher. Students who need simpler
materials and more time to learn can
be taught effectively by older students
or adult aides.

FLIGHT PraN

The flight plan is'an approach to les-
son planning that evolved over the
years through work with high-school,
junior-high, and elementary-school
students. The flight plan is an effort to
personalize, as well as individualize,
assignments in a manner that follows
important learning principles.

The flight-plan approach, which is
hierarchical, allows teachers to work
as artist-technicians. First, they need
to find out two things about a partic-
ular student: what does that student
need to learn (to read better, to com-
pute, to organize ideas), and what are
his or her interests? This information
enables the teacher to individualize
instruction so that it is personally
meaningful to the student.

Trained teachers have the skills to
detect, via formal and informal
means, the present level on which the
student is functioning. Next, they
must thoughtfully identify the learn-
ing objectives that students and teach-
ers have as their common goals.
Having done this, teachers must take
a close look at the skills needed to

Flexible Scheduling
Flight Plan

accomplish the goals. A good motto
in lesson planning is “First things
first,” or as a good friend, J. Louis
Cooper, used to say, “Remember, he
can’t jump high if he can’t jump low!”

A format delineating the skeletal
structure of the flight plan appears on
page 264. It indicates the segments of
the plan and briefly describes the
emphasis on each level of operation.
This format, or check board, includes
four flights, but there can be more.
The check board can be duplicated
on a large board for planning purpos-
es. For instance, after a teacher has
the objectives clearly in mind and has
identified the skills, he or she can use
the box under Flight 1, Number 2, to
make notes regarding the books,
exercises, and so on that will be used
in teaching the skills. As new ideas
occur to the planner, he or she can
make note of them, always being
careful to put them in their logical
place on the continuum.

The teacher duplicates the plan,
one for each student. This way stu-
dents know what is ahead and can
plan accordingly. Evaluation is contin-
uous, with the teacher or an aide usu-
ally in charge. The teacher makes
parents aware of the plan and
encourages them to become involved,
particularly in Flights III and IV,
which emphasize divergent thinking
and creative activities.

A plan such as this incorporates
certain safety measures. First, clear
objectives make meaningless, isolated
assignments virtually impossible;
second, subsequent parts must be
constructed so that they reinforce pre-
vious learnings; third, in systems that
use letter-grade evaluations, the pos-
sibility of failure is eliminated because
Flight I is equated with a grade of D,
Flight IT with a C, Flight IIT with a B,
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and Flight IV with an A, in systems
that use letter-grade evaluations.
Being relieved of the possibility of
failure is a great motivator!

The flights may be long and
involved or extremely brief and sim-
ple. In either case, the principle is the
same. From the incubation stage the
learnings unfold until there is a resul-
tant creative product. This mode of
planning may encourage a teacher to
combine and recombine old and new
methods so that teaching remains
vital and both teacher and students
continue to enjoy learning.

INQUIRY PROCESS

The inquiry process in learning is
designed to maximize the student’s
capabilities in learning a new con-
cept. Closely allied to “discovery tech-
nique” and “the divergent thinking
strategy,” it can be applied as easily
to a student’s learning about his or
her own behavior and its modifica-
tion as to academic conceptualiza-
tions. The key lies in a teacher’s skill
in questioning. Nonthreatening, mat-
ter-of-fact questions will be most pro-
ductive when the teacher (1) isolates
the elements of the situation, (2)
devises hypotheses about the ele-
ments, (3) pursues what might be
true (consequences) if the hypotheses
were correct, (4) keeps the whole sit-
uation in mind, and not only isolated
aspects, (5) considers, accepts, and
rejects a variety of possibilities, and
(6) comes to conclusions by thinking
about the thoughts developed during
steps 1 through 5.

A teacher’s questions could well
pursue the following areas, from the
simple to the complex: sensory obser-
vations; recalling; comparing-contrast-
ing; classifying-grouping; analyzing;

Flight Plan

Inquiry Process
Learning Styles
Legal-type Note-taking

interpreting; inferring; generalizing;
hypothesizing; predicting; evaluat-
ing—value judging; synthesizing.

LEARNING STYLES

Learning styles are the biological,
sociological, and psychological ele-
ments that determine how students
learn best. Learning styles are charac-
terized by perceptual modalities
(visual, auditory, tactile/kinesthetic),
grouping arrangements, and global
(big picture) versus analytic (detail)
approaches to integrating new infor-
mation. Studies show that matched
learning and teaching styles enhance
student success in learning.

Teachers and parents interested in
learning more about practical applica-
tions of research in the area of learn-
ing styles will find helpful information
in the textbook Student Learning Styles
published by the National Association
of Secondary School Principals, 1904
Association Drive, Reston, VA 22091.
Selected references in this book also
contain information about learning.

LEGAL-TYPE NOTE-TAKING

Legal-type note-taking is somewhat
imitative of legal briefs. The approach
is very simple. Instead of using tradi-
tional outline format or hit-or-miss
note taking, this method sticks to
questions and answers. Preferably,
one section of a notebook is allocated
for a given subject. To implement this
kind of note-taking, have the student:

1. Begin by opening the notebook to
the second page. At the top of the
left-hand page write “class notes.”
On the opposite page write “reading
notes.”
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2. Under “reading notes,” write the
name of the subject, the chapter
number, and the date.

3. Take a ruler and draw a line down
the center of the page on the right.
At the top of the first column write
“question”; at the top of the sec-
ond column write “answer.”

4. Begin reading the text. Each para-
graph should contain one or two
main ideas worth remembering.
Identify the significant fact or idea.

5. Now convert that fact or idea into
a question. (If a student can’t do
that, he or she may not understand
the material.) Formulate the ques-
tion in as brief a form as possible,
and after number 1, write it out.
On the other side of the center line
place another 1, followed by the
answer in very brief form. Keep
the numbers in line with each
other down the page. See the sam-
ple below.

The left-hand page is free for
class notes during the teacher’s
lecture, a student’s report, or slide
or transparency showings. Draw
arrows from your notes to the dia-
grams or reminders, and vice versa.
Remember, reinforcement of ideas
enhances learning.

Legal-type Note-taking
Listening Forumula

This method of note taking is
especially helpful when reviewing for
exams. A friend or a relative can ask
the questions from the notebook and
the answers are right there; no need
for time-consuming hunting for the
answers. And, the notebook may
come in handy even after a class is
finished.

LISTENING FORMULA

The FALR formula for listening has
been very useful for a large number
of students. The letters refer to

1. Focusing attention on the speaker.

2. Asking what might or should be
learned from the speaker.

3. Listening carefully, all the while
relating new material to what is
already known about the subject.
Listen for the main ideas, key -
words, particular points of interest.

4. Reviewing what has been learned
in the way that works best, per-
haps by making notes for future
reference, relating new ideas to a
friend, or pursuing the subject
through independent study.

LEGAL-TYPE NOTE-TAKING

CLASS NOTES READING NOTES
Biology DATE

Place here any Chapter 8
pertinent teacher’s QUESTION ANSWER
notes; reminders
for tomorrow; 1. Whatwas . ....... 1. XmMXmxmx Xmx
new assignment; | ... 0L ? XX X X XXXXXXX
diagrams.

2. 2.




MAINSTREAMING/INCLUSION

Mainstreaming and inclusion refer to
a system whereby students with
special needs are placed in regular
classes with regular educational
expectations. In response to Public
Law-94-142, often known as IDEA -
Individuals with Disabilities Education
Act (least restrictive environment),
students are mainstreamed whenever
possible. The appropriateness of a
student’s placement is determined by
the extent to which the student can
handle mainstream expectations with
some accommodations.

Inclusion refers to a student with
special needs being placed in a regu-
lar education class for purposes of
socialization. The teacher may or may
not assign a grade, and the student
may be accompanied by an adult
teacher’s aide, if required by the stu-
dent’s IEP (Individualized Education
Plan). Inclusion also exposes “normal”
children to those with disabilities.
Familiarity and regular interactions
between students with and without
disabilities may aid normal interac-
tions outside of school and in society
at large.

MEDIATION

The word “mediation” has crept into
the everyday conversation of many
students, particularly those with par-
ents involved in divorce or settlement
proceedings. Simply put, mediation is
a way of resolving problems that
don’t belong in the courtroom or a
therapist’s office.

While it is true that mediation is
being used increasingly in divorce
proceedings, it is not limited to those.
The technique is being used for all
types of conflict, such as coping with

Mainstreaming/Inclusion
Mediation
Organizing A Classroom

troublesome neighbors, aging parents,
or parents in multiple marriages with
several sets of children.

Mediators (#ot arbitrators) do not
tell people what to do, but they assist
the interested parties in coming to
terms. They are neutral participants,
primarily interested in aiding people
to agree on decisions about conflicts
in an effort to chart their plans. The
goal of a mediator is to help solve
problems amicably rather than adver-
sarily.

The mediation process directly
involves students in the settlement of
disputes. Students are informed about
the availability of mediators and how
they work. For instance, the students
indicate whether they would prefer
mediation to resolution by a school
faculty member. If they agree to
mediate, they are asked to respect
their adversary by /listening without
interruption, refraining from name
calling, pledging to be truthful, offer-
ing possible solutions to the problem,
and carrying out the agreed-upon
plan.

ORGANIZING A CLASSROOM

Students learn best when they feel
that they have some control over their
own learning. When students are
empowered, they feel that they own
the process as well as the product of
their own work. A classroom should
belong to both the students and the
teacher. Whether the students are in a
room for only one period or for the
entire day, it should be a place they
look forward to entering. This feeling
or attitude may not be achieved, par-
ticularly on the upper elementary
level, if the teacher has everything
lined up, neat and orderly, when the
students arrive.
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Organizing A Classroom
Peer Mentors/Leadership Training

Instead, a teacher may have on
hand a rich collection of materials:
textbooks, library books, paperbacks,
reference books, old and new maga-
zines, puzzles, games, furniture that
no one else wanted, paper, paints,
scissors, string, and junk. Students
who are used to a more structured
environment may think they are in
the wrong room, but they will soon
get to work on organizing the room
as they think best.

Once students are comfortable, they
will begin to work together, establish-
ing priorities as a group. Leadership
will emerge and imaginations will take
flight. The students will, of course,
bring their previous class organization
ideas with them, but given latitude
they are almost certain to want to
create something entirely different
from anything they’ve had before. If
students opt to try the same old thing
they’ve had in another school, the
teacher should go along with it for the
time being. He or she should stand
back and watch, listen, help when
needed, and step in, if necessary; after
all, he or she is a member of this
group, not an onlooker.

There will be some competition for
stimulating creative ways to solve
problems, but sooner or later students
will see the need for some manage-
ment. Perhaps they will want to
choose leaders or officers. All the
while they are working through ways
to make their room the most interest-
ing one in the school, they are
putting the books in order, sorting
the supplies, getting to know each
other. And this is an excellent oppor-
tunity for students to use math skills,
as in plotting the arrangement of the
furniture using graph paper.

As all of this is happening, the
teacher can closely observe the kinds

of books the students pick up and
mull over, the level of book that they
stay with, their preferences in friends,
their dexterity, their voices, their atti-
tudes toward one another, and their
feelings about themselves. Students
may even make lists of things they
want to accomplish before the year is
over. The teacher’s goals and stu-
dents’ goals may be in sync because
all class members were given the
opportunity to help structure their
environment.

PEER MENTORS/LEADERSHIP
TRAINING (JUNIOR COUNSELORS)

A leadership training program enlists
the aid of students to help their peers.
Teachers can recommend students for
training to prepare them to work with
individuals and small groups. The
trainees might meet regularly prior to
the opening of school. During that
time they can explore the differences
among democratic, autocratic, and
laissez-faire procedures. They can
examine the roles they themselves
habitually assumed in groups (inter-
rogator, clarifier, antagonist, peace
maker, and so on). They can also
study active listening, questioning and
clarification techniques, and regard
for confidentialities.

Peer mentors may not only assume
the role of confidante and helper to
individuals and small groups who
have problems with study habits, aca-
demic and social skills, truancy, and
loneliness, but they may also assist in
the total orientation program of the
school. Members of a successful pro-
gram may infuse the entire school
with an atmosphere of friendliness
and good will. At the end of the year
they might be awarded a small token
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of recognition for their accomplish-
ments. However, with luck students
may realize that the satisfaction of
helping others help themselves can
be their highest reward.

(QUESTIONNAIRE

The questionnaire is a widely used
technique for collecting information
or statistical data. Filling out a ques-
tionnaire allows students an opportu-
nity for introspection. Some of the
information may be shared with class-
mates to help students get to know
each other. There are many samples
in professional books and periodicals;
others can be purchased..

When working with children on a
particular problem in school, adapta-
tions or self-made questionnaires have
distinct advantages. First, they will be
relevant—the children use their own
topics and terminology. Second, the
purposes and meanings become clear
to the users. Third, there is pride in
“something that is mine.”

A questionnaire “About Me” might
include such questions as: What are
the names and ages of my brothers
and sisters? What are the names of
my three best friends? What do I do
when I have time to do as I please?
Do I listen to the radio? When? What
are my favorite musical groups? Do 1
watch TV? When? What are my
favorite programs? What hobby do I
have? Which subjects in school do I
like best? If I could be granted three
wishes, what would they be?

ROLE PLAYING

In role playing, pupils reenact behav-
ior episodes for the purpose of study-
ing their own behavior and learning

Questionnaire

Role Playing
Self-Management Record
Sentence Completion

how to control it. For example, sup-
pose two pupils want a single copy
of a book at the same time, and con-
flict results in physical blows. After
the teacher resolves the immediate
conflict and the emotion has subsided,
the pupils may change roles or other
pupils may play one or both of the
roles to reenact the conflict from its
beginning, recalling as nearly as pos-
sible the words and actions of the
episode. The class can then discuss
why the conflict took place.

When the motivations and causes
of the conflict seem to be defined, the
entire class can offer suggestions as to
how the conflict could have been
avoided by another way of behaving.
Then the two students are given an
opportunity to practice the new way
of behaving.

SELF-MANAGEMENT RECORD

A self-management record is a useful
tool for identifying classroom behav-
iors and alerting the students to
important considerations when inter-
acting with one another. The items
listed on the sample (see page 270)
relate to responsibility and integrity.
However, teachers and students may
tailor a self-management record to
meet their specific expectations and
goals. Periodic checks readily reflect
changes in conduct. For the student,
the list forces some self-evaluation;
for the teacher, the record is useful
when counseling a student, talking
with a parent, and determining
citizenship marks.

SENTENCE COMPLETION

The sentence completion technique is
a procedure in which the teacher and
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a student may learn about the latter’s
attitudes toward specific people, rela-
tionships, and experiences. This tech-
nique can be designed to elicit a stu-
dent’s feelings toward school, work,
play, authority figures, joys, and fears.
Forms are available from test publish-
ers, or teachers may develop their
own by using a variety of structures.
Examples of sentence completion
items include:

I feel

Teachers are

My problem is

I dislike

My father’s greatest mistake was

Mary is
The fight was
The situation is

STAFF MEETING

The staff meeting is a regularized pro-
cedure designed to provide optimal
help for a teacher and a student.
Teachers and administrators of a
school select a common meeting time
when special-service personnel
(counselors, nurse, psychologist, spe-
cial education teacher, and so on)
meet with an administrator and any
teacher(s) concerned about the devel-
opmental behavior of a particular stu-
dent. The agenda comes from
teacher, parent, or special-service per-
sonnel concerns. All participants
receive a copy of the agenda in staff
mailboxes prior to the meeting so that
all who want to help may come pre-
pared. Participants share data and
agree on an action plan. The plan
includes follow-up strategies. This
procedure works best when meetings
are held regularly.

Sentence Completion
Staff Meeting
Study Skills

STUDY SKILLS

There are specific study skills that any
teacher can teach to any student. The
following guidelines are taken from
Myrtle T. Collins’ How to Study (Big
Spring, Texas: Gamco Industries,
1972).

1. Don’t study on an empty stom-
ach—or on one that is too full.

2. Have your vision checked once a
year.

3. Learn to listen (see Listening
Formula).

4. Take a diagnostic test; then
improve your reading.

5. Use the following SQ4R study for-
mula; Scan, Question, Read,
Review, Recite, Reinforce.

6. Learn to concentrate.
7. Make a daily activity schedule.

8. Identify the time of day you work
best.

9. Select the same quiet, neat place to
study daily.

10.
11.
12.

Take good notes.
Use loose-leaf dividers.

Give yourself lots of time to pre-
pare for examinations.

13. Reward yourself for jobs well

done.
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functioning of the brain. The research is related to current educational
and curricular issues and, specifically, to enhancing learning.

Capuzzi, Dave, and Gross, Douglas R. Youth at Risk: A Resource for
Counselors, Teachers, and Parents. Alexandria, VA: American
Association for Counseling and Development, 1989.

The authors provide dozens of techniques for helping prevent and treat

problems such as eating disorders, suicide, drug abuse, and dropping
out of school.

Cline, Foster, and Fay, Jim. Parenting with Love and Logic. Colorado
Springs, CO: NavPress, 1990.
This book focuses on teaching children responsibility through practice

as well as on learning the logic of life through problem solving. It details
a win-win approach to parenting.

Fairchild, Thomas N. Crisis Intervention Strategies for School-Based
Helpers. Springfield, IL: Charles C. Thomas, 1989.
Fairchild details prevention and intervention strategies for family
problems, abuse and neglect, substance abuse, grief, violent behavior,
suicide, eating disorders, pregnancy, and stress.



“Friends” Raping Friends: Could It Happen to You? Washington, DC:
Center for Women’s Policy Studies, 1987.
This booklet presents case studies and rape prevention strategies. It
explains how families can help the victim, and it includes information
on the legal implications of sexual assault.

Gall, M. D.; Gall, Joyce; Jacobsen, Dennis R.; and Bullock, Terry.
Tools for Learning: A Guide to Teaching Study Skills. Alexandria, VA:
Association for Supervision and Curriculum Development, 1990.
The authors provide practical information on important study skills and
describe how to teach them. They also summarize research on various
aspects of study skills instruction.

Glasser, William, M.D. The Quality School: Managing Students without
Coercion. New York: Harper & Row, 1990.
Dr. Glasser speaks directly about establishing a quality school in a non-
coercive, lead-management environment. He relates classroom instruction

to extra-curricular activities in terms of engaging students in the learning
process.

Golden, Larry B., and Capuzzi, Dave. Helping Families Help Children.
Springfield, IL: Charles C. Thomas, 1987.

This book describes a process for family involvement in resolving student
behavior problems in school.

Hughes, Della. “Running Away: A 50-50 Chance to Survive?”
USA TODAY 118: 64-66, 1989.
Hughes provides recent statistics on runaway teens as well as anecdotal

evidence on how runaways live. She also includes concrete suggestions
and alternatives to help runaways.

Johnson, S. W., and Maile, L. J. Suicide and the Schools. Springfield, IL:
Charles C. Thomas, 1987.

The authors present information about how to recognize an impending
problem, how to work with the student who has attempted suicide, and
how to help survivors in the school.

Kain, Craig D. No Longer Immune: A Guide to AIDS. Alexandria, VA:
American Association for Counseling and Development, 1989.

Putting the disease in practical terms, this book provides techniques
for helping people cope with AIDS.

Kremer, B., and Farnum, M. “Dropouts, Absentees and Illinois
Education Policy.” lllinois Association for Counseling and Development
Quarterly 97: 19-26, 1985.

The authors provide a good look at what needs to be done to curb
the drop-out rate in our schools.



Kubler-Ross, E. On Children and Death. New York: Macmillan, 1983.
This book provides a clear explanation of how a child views death.

Molnar, Alex, and Lindquist, Barbara. Changing Problem Bebavior
in Schools. San Francisco: Jossey-Bass, 1989.

Molnar and Lindquist offer specific methods for promoting positive
change in student behavior.

Moschetti-Houff, Clayton. “Introduction to the Twelve Steps.”
Adolescent Counselor 1:23-25, April-May, 1988.

The twelve steps that have helped millions recover from various types
of addictions are explained and presented in a pull-out section.

Orten, J. D., and Soll, S. K., “Runaway Children and Their Families:
A Treatment Typology.” Journal of Family Issues 1:249-261, 1980.

This article analyzes the development of the runaway problem and the
dramatic increases in the number of runaways.

Palker, P. “How to Deal with the Single-Parent Child in the Classroom.”
Teacher 98: 50-54, 1980.

Information in this article helps the teacher to be sensitive to and

to avoid stigmatizing children of single-parent families.

Quinett, Paul G. Suicide: The Forever Decision. New York:
Continuum, 1988.
For those considering suicide, this book offers credible arguments
for holding on. For their families and friends, it offers a window into
the despairing mind, perhaps in time to arouse life-saving concern.

Rosemond, John. Ending the Homework Hassle. Kansas City, MO:
Andrews and McMeel, 1990.

This helpful book aids parents in disengaging themselves from home-
work hassles as they guide their children toward success in school.

Ruggerio, Ryan. Saving Your Child’s Mind. Springfield, IL:

Charles C. Thomas, 1988.
The author provides easy-to-implement strategies to motivate children
to learn, to develop creative and thinking skills, to make moral judg-
ments, and to achieve excellence in written and spoken expression.

Sensor, M. C. Stress Management for Children and Adolescents.
Des Moines: Iowa Department of Public Instruction, 1986.
Based on the Mathews Stress Management Model, this book gives
specific techniques for counselors and teachers to enable students
to cope with stress.
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Sexual Assault Education and Prevention Project and Women'’s Center
of Northwestern University. Breaking the Silence: What You Should
Know About Sexual Assault. A Guide for Women and Men. Evanston, IL:
Northwestern University, 1990.
This pamphlet provides valuable information about how to prevent
sexual assault. It also gives specific measures for what to do, for both
victims and others, after an assault has taken place.

Sexually Transmitted Diseases: How to Recognize Them, How to Treat
Them, How to Prevent Them. Daly City, CA: Krames Communications,
1986.
This pamphlet dispels myths and presents facts about sexually
transmitted diseases in precise, understandable terms.

Sonbuchner, Gail Murphy. Help Yourself: How to Take Advantage

of Your Learning Styles. Syracuse, NY: New Readers Press, 1991.
The author defines learning styles and provides a number of inventories
that help readers discover personal learning strengths and weaknesses.
The book also contains specific techniques for helping students organize
themselves for learning and to remember and integrate information.

Sunburst Communications. Videocassettes and Filmstrips. Pleasantville,
NY: Sunburst Communications, current.

These prize-winning visual aids focus on topics of health, drug
education, personal development, and coping with crises.

U. S. Department of Education. AIDS and the Education of Our
Children. Washington, DC: United States Department of Education,
1988.

This concise and helpful handbook, written by former Secretary of
Education William J. Bennett and his staff, answers such questions as:
What is AIDS? How is the HIV virus transmitted? How are adolescents

at risk of contracting AIDS? What can be done? The authors specifically
address the issue of children with AIDS in the schools and give appropri-
ate actions for school personnel.

Wood, George H. Schools that Work. New York: Dutton, 1992.

The author takes the reader into schools around the United States and
shows the elements that make the difference between schools that work
and schools that do not.
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A

Abrasiveness, 1-2
See also Acting out; Talking out

Absences:
For religious reasons, 4
During testing, 3

Absenteeism, 4-5
See also Truancy

Abused children
overtly, 6-8
sexually, 8-10
Accidents, 10-11
See also Clumsiness; Hyperactivity;
Stress
Acne, 12
See also Health problems; Self-
concept
Acting out, 13-16
See also Fighting; Hearing prob-
lems; Insubordination; Kicking and
Hitting
Adopted children, 17-18
See also Bilingual children
Aggressiveness, 19
See also Abrasiveness; Anger;

Argumentativeness; Temper
Tantrums

AIDS (Acquired Immune Deficiency
Syndrome), 20-21
See also Health problems; Sexually
transmitted diseases
Alibiing, 22-23
See also Forgetfulness
Allergies, 23-24
See also Health problems
Anger, 25-26
Anxiety, 27-29
See also Fearfulness
Argumentativeness, 29-30

See also Attention seeking; Talking
out

Ashamed students, 31
See also Anxiety; Self-concept;
Withdrawn children

Assembly disruption, 32-33

At-risk students, 34-35
See also Absenteeism; Disabilities,
learning; Dropouts

Attention Deficit Disorder, 35-36
See also Attention span, brief;
Hyperactivity

Attention seeking, 35-37

See also Loneliness; Tattling
Attention Span, brief, 37-38

See also Anxiety; Attention Deficit

Disorder; Eye problems; Health
problems; Hyperactivity

Authentic (alternative)
assessment, 260

B
Baiting the teacher, 39-40

See also Deviousness;
Insubordination; Note passing

Bibliotherapy, 260
Bilingual children, potentially English
proficient, 40-41
See also Self-concept; Transient
children
Bites, animal, 42
Bloom’s taxonomy, 260-261
See also Self-concept
Bluffing, 43-44

Blurting out, 44-45
See also Compulsiveness;
Talking out

Body odors, 45-46
See also Halitosis; Health problems

Boredom, 47-48

Brain preference
(hemisphericity), 261
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Brainstorming, 261
Buddy system, 261

Bullying, 49-50
See also Aggressiveness; Anger;
Self-concept

Burnout, 51-52
See also Stress

Bus conduct, 52-53
See also Dangerous conduct

C

Card playing, 54-55
See also Gambling

Carelessness, 55-56
See also Forgetfulness; Vandalism;
Wastefulness

Carsickness, 57
Changing family structure, 58-59
See also Acting out; Rejection

Cheating, 59-61
See also Deviousness; Fearfulness;
Grades

Chewing tobacco, 62
See also Drinking; Drugs

Class discussions, 261
Cliques, 63
Clowning, 64-65

See also Attention seeking
Clumsiness, 66-67

Co-dependency, 67-68
See also Changing family structure;
Dependency; Stress

Commitment technique, 261-262

Complaining, 69
See also Attention seeking;
Jealousy; Self-concept; Tattling

Compulsiveness, 70-71
See also Co-dependency;
Stubbornness

Cooperative learning, 262

Crushes, 72-73
See also Demonstrativeness
Crying, 73-74
See also Anxiety; Fearfulness;
Stress

Culturally diverse, 75
See also Bilingual children;
Multicultural population

Dangerous conduct, 76-77
See also Attention seeking;
Bus conduct; Self-concept

Dawdling, 77-78
See also Wanderers

Daydreaming, 79
See also Attention deficit disorder;
Attention span, brief; Withdrawn
children

Death, dealing with, 80-81
See also Suicide

Demonstrativeness, 82-83
See also Crushes

Dependency, 83-84
See also Co-dependency;
Playing dumb; Self-concept
Depression, 85-86
See also Discouragement;
Fearfulness; Self-concept; Suicide;
Underachievers

Deviousness, 87

See also Cheating; Lying
Disabilities:

Developmental, 88

Learning, 89-90

Physical, 90-91

See also Eye problems; Hearing

problems; Nutritional deficiencies;
Reading problems; Self-concept

Discouraged children, 92-94
See also Fearfulness; Self-concept;
Underachievers



Domineering children, 94-95
See also Abrasiveness; Bullying

Dress problems, 96-98

Drinking, 99-100
See also Drug use; Health
problems

Dropouts, potential, 101-102
See also Loneliness; Self-concept;
Underachievers

Drug use, 103-105
See also Drinking; Loneliness;
Self-concept; Underachievers

E

Eating disorders, 106-107
See also Anxiety; Eating problems;
Health problems

Eating problems, 107-108
See also Anxiety; Eating disorders;
Health problems
Eccentricity, 109-110
Epilepsy, 110-111
See also Health problems
Exhibitionism, 112-113
See also Obscenities; Self-concept;
Sexual concerns

Extrinsic rewards, 262

Eye problems, 113-114
See also Disabilities, Physical;
Health problems; Tics

F

Fearfulness, 115-116
See also Anxiety; School phobia;
Stress; Test phobia

Fighting, 117-118
See also Bullying

Flexible scheduling, 263
Flight plan, 263, 265
Flight-plan check board, 264

Forgetfulness, 118-119
See also Truancy

G
Gambling, 120
See also Card playing

Gangs, 121-122
See also Drinking; Dropouts; Drug
use; Name slurring; Vandalism

Gifted children, 123-124
See also Culturally diverse

Gossip, 124-125
See also Tattling

Grades, 126-127
See also Anxiety; Overachievers;
Self-concept; Underachievers

Gum chewing, 128

H
Halitosis, 129-130
See also Body odors

Handedness, 130-131

Health problems, 131-133
See also AIDS; Allergies

Hearing problems, 134
See also Acting out; Health
problems

Hitting and kicking, 149
Homesickness, 135-136

Homework, 136-137
See also Procrastination

Homosexuality, 138-139

Hyperactivity/hyperkinesis, 139-140
See also Acting out; Attention
Deficit Disorder; Attention span

Hypochondria, 141
See also Health problems

Immoral behavior, 142
See also Cheating; Lying; Stealing

Inquiry process, 265



Insubordination, 143-144
See also Acting out; Baiting the
teacher

Irresponsibility, 144-145
See also Carelessness;
Forgetfulness; Self-concept

Isolated children, 146
See also Anxiety; Rejected children

J
Jealousy, 147-148
See also Sibling rivalry

K

Kicking and hitting, 149
See also Acting out; Anger;
Fighting

L

Landers, Ann, technique, 260
Latchkey children, 150

See also Fearfulness; Loneliness
Learning styles, 265
Legal-type note-taking, 265-266
Lice, 151-152
Listening formula, 266
Listening problems, 152-153

See also Attention span; Hearing
problems

Littering, 154
See also Carelessness;
Irresponsibility; Messiness
Loneliness, 155-156

See also Anxiety; Homesickness;
Withdrawn children

Lying, 156-157
See also Anxiety; Immoral
behavior; Stealing

Mainstreaming/inclusion, 267
Masturbation, 158
Maturational delay, 159-160
Mediation, 267

Messiness, 160-161
See also Littering

Multicultural population, 162
See also Bilingual children;
Culturally diverse

N

Name-slurring, 163-164
See also Aggressiveness; Bullying;
Fearfulness; Teasing

Noisiness, 164-165
See also Attention seeking;
Talking out

Nontalkers, 165-166
See also Withdrawn children

Note passing, 167

Nutritional deficiencies, 168
See also Allergies; Eating disorders;
Health problems

o

Obesity, 169-170
See also Dependency; Eating
disorders; Health problems;
Physical differences; Self-concept

Obscenities, 170-171
See also Attention seeking;
Rudeness

Organizing a classroom, 267-268

Overachievers, 172
See also Burnout; Grades; Sibling
rivalry; Stress; Underachievers



Paranoia, 173
See also Health Problems

Passive behavior, 174-175
See also Attention seeking;
Fearfulness

Peer mentors/leadership training
(junior counselors), 268-269

Physical differences, 175-177
See also Health problems;
Self-concept

Pornography, 177
Prejudice, 178

See also Bilingual children;
Multicultural population

Pre-vacation syndrome, 179
See also Hyperactivity

Procrastination, 180-181
See also Anxiety; Homework;
Self-concept; Study skills

Q

Questionnaire, 269

R

Reading problems, 182-183
See also Disabilities, learning;
Study skills

Rejected children, 184-185
See also Loneliness; Self-concept;
Sibling Rivalry

Religious reasons, for absences, 4

Restlessness, 186-187
See also Anxiety; Wanderers

Role playing, 269
Rudeness, 187-188

Runaways, 188-189
See also Dropouts; Potential stress

S
School phobia, 190-191
See also Anxiety; Fearfulness
Self-concept, 192-193
See also Ashamed students;
Underachievers
Self-management record, 269, 270
Sentence completion, 269, 271

Sexual assault, 193-195
See also Abused children; AIDS;
Exhibitionism; Health problems;
Masturbation

Sexually transmitted diseases
(STDs), 195-196

See also AIDS
Sibling rivalry, 197-198

See also Jealousy; Twins

Slam books, 199-200

Slow learners, 200-201
See also Disabilities, learning;
Self-concept

Smoking, 202-203
Soiling, 203-204
See also Anxiety

Speech problems, 204-205
See also Stuttering

Staff meeting, 271

Stealing, 206-208
See also Immoral behavior; Lying

Stepchildren, 208-209
See also Changing family structure;
Stress

Stress, 210-211
See also Anxiety; Drug use;
Jealousy

Stubbornness, 212-213
See also Argumentativeness;
Compulsiveness; Fearfulness;
Maturational delay



Study skills, 214-216, 271
See also Reading problems

Stuttering, 216-217
See also Speech problems
Suicide, 218-219
See also Anxiety; Depression;
Fearfulness; Stress

Susceptible children, 220
See also Dress Problems; Drug use

T
Talking, incessant, 221-222

See also Blurting out; Talking out
Talking out, 222-224

See also Blurting out; Talking,
incessant

Tardiness, 224-225
See also Absenteeism;
Procrastination

Tattling, 226-227
See also Loneliness; Rejected
children

Teasing, 227-228
See also Attention seeking;
Physical differences; Prejudice
Teenage pregnancies, 229-231
See also Sexual assault
Television watching,
excessive, 231-232
See also Self-concept; Study skills
Temper tantrums, 233-234
See also Anger
Terminally ill children, 235-236
See also Dealing with death

Test anxiety, 236-237

See also Fearfulness; Stress
Testing, absences during, 3

Tics, 237-238
See also Anxiety; Eye problems

Transient children, 239

Truancy, 240-242

See also Absenteeism; Fearfulness
Twins, 243-244

See also Sibling rivalry

U

Unattractive children, 245-246
See also Name slurring; Physical
differences; Prejudice

Underachievers, 246-249
See also Anxiety; Discouraged
children; Fearfulness; Reading
problems; Self-concept

Vv
Vandalism, 250-252
See also Gangs

W

Wanderers, 253-254
See also Dawdling; Restlessness;
Tardiness

Wastefulness, 254-255
Whining, 256

Withdrawn children, 257-259
See also Daydreaming








