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Teacher
INTRODUCTION

Teacher Introduction

These Common Core History Assessments are designed to help your students develop key literacy
and history thinking skills as they learn about the home front during World War Il. The assessments are
intended to be formative more than summative. That is, they are meant to be part of the instructional
process itself, providing you and your students with information at a point when timely adjustments in
teaching and learning can be made.

Similar sets of assessments are available for each unit in a typical American history class.

Hirtorical T/mb‘% and the CA%ZZ&%& 0f the Common Core

This set includes nine assessments aligned with the first nine Common Core History/Social Studies
Reading Standards. We have left out the tenth Common Core History/Social Studies Reading
Standard, which does not lend itself to assessments of the sort provided here. The set also includes
two writing tasks aligned with two key Common Core History/Social Studies Writing Standards.

These Common Core standards challenge history teachers to develop in students the complex
literacy skills they need in today’s world and the ability to master the unique demands of working with
historical primary and secondary source texts. The Common Core standards are supportive of the
best practices in teaching historical thinking. Such practices include close reading, attending to a
source’s point of view and purpose, corroborating sources, and placing sources in their historical
context. These are the skills needed to make history less about rote learning and more about an
active effort to investigate and interpret the past.

These assessments are also useful in many ways for ELA teachers. They assess many of the
skills specified in the College and Career Readiness Anchor Standards, which put a good deal of
emphasis on the reading of informational texts. The Anchor Standards form the basis for all of the
various Common Core standards for English Language Arts.
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What Are There Asrerrments Like?

A group of nine reading skills assessments and two writing tasks for each major era of
American History

Each reading skills assessment is based on one of the key Common Core History/Social
Studies Reading Standards. Two writing tasks are based on the first two College and
Career Readiness Anchor Standards for Writing, which are the basis for the Common Core
History/Social Studies Writing Standards. The two writing standards focus on writing argu-
ments to support claims and writing informative/explanatory texts.

Based on primary or secondary sources

In most cases, one primary source is used. In some cases, an assessment is based on
more than one primary source or on a primary and a secondary source. The sources are
pbrief. In most cases, texts have been slightly altered to improve readability, but without
changing meaning or tone.

Brief tasks promoting historical literacy

For each assessment, students write brief answers to one or two questions. The questions
are not tests of simple factual recall. They assess the students’ mastery of the skills
addressed by that assessment’s Common Core History/Social Studies Standard.

Two versions of each of the nine reading standards assessments

A BASIC and an ADVANCED version of each assessment are provided. The BASIC
Assessment addresses the Common Core Standard for grades 6-8. The ADVANCED
Assessment is based on the Common Core Standard for grades 9-10 and grades 11-12
combined. Each version uses the same source or sources. In some cases, sources have
been somewhat shortened for the BASIC version.

Easy to use both as learning and assessment tools

These assessments do not take valuable time away from instruction. The primary sources
and background information on each source make them useful mini-lessons as well as
tools to assess student historical thinking skills. The sources all deal with themes and
trends normally covered when teaching the relevant historical era.

Evaluating student responses

Brief but specific suggestions are provided defining acceptable and best responses to
each question asked in the assessment. The suggestions are meant to aid in evaluating
students, but even more importantly, they are a way for teachers to help students better
understand and master the skills on which the assessment is focused.

Common Core Assessments | World War 1I: Home Front



Teacher
INSTRUCTIONS

World War Il:
Home Front Assessment 1 Busic Level

Teacher Instructions

Based on Common Core Reading Standard 1 for grades 6-8

J(@ Tdear and Detarls

1. (6-8) Cite specific textual evidence to support analysis of primary and secondary sources.

%f/% Hhir A reesrrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 1 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 1 for grades 6-8. It asks stu-
dents to cite specific textual evidence from two documents. It also challenges students to adapt that
reading skill to the unigue demands of thinking historically as they carefully interpret textual evidence
in a primary source from a time in the past and a secondary source account of that same time in the
past.

Em[wa‘/% Student R&gmmw to thir Asrerement

Acceptable responses to the first assessment question should note the many quick judgments about
observations that could not be confirmed on further investigation. What might be enemy subs based
on observations of distant objects led to on-the-scene investigations that turned out to be incon-
clusive. Acceptable responses to the second assessment question should note how the account in
Document 2 places the two incidents of Document 1 in a broader context. That context made it rea-
sonable for Americans along the East Coast to be very fearful and watchful. The document includes
references to the vast amount of U.S. coastline to be protected; the “impunity” with which German
submarines attacked shipping in the Atlantic and along the coast, especially at first; the attempts at
sabotage and spying; the less-than-effective technology for tracking incidents; as well as the very high
state of uncertainty and anxiety all of this induced in many Americans.
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World War II: Home Front: Assessment 1

Directions:This exercise asks you to read a primary source document and a secondary source
document carefully and answer questions about specific details in the documents. In order to better
understand the documents, read and make use of the source information located just below each docu-
ment. When you have studied the documents and the source information, answer the two assessment
questions that follow.

CCS Standard 1: Cite specific textual evidence to support analysis of primary and secondary sources.

Document 1: A Primary Source

April 19

On April 19 at 0552 the Coast Guard at Sandwich, Massachusetts, reported an object on the surface
some 15 to 20 miles north of Sandwich. The Coast Guard evaluation was a submarine since three sig-
nalmen and an Army officer had seen subs and felt certain that the object sighted was a submarine. A
check revealed that no friendly subs were operating in the area. However, the K-10 was diverted to the
scene to investigate and make a search. Two planes from the Naval Air Station Squantum were also
sent to assist. The results of all searches were negative and the incident was evaluated as very doubt-
ful. It was thought likely that the object seen was one of the 83-footers [wood-hulled patrol boats] on
her regular patrol as it could resemble a sub at a distance of 15 miles.

April 22-23

An observer from the lpswich, Massachusetts, Coast Guard Station reported to the District
Intelligence Officer at 2000 that he had sighted a tanker about 12 miles northeast of lpswich. He

also saw a sub surfacing at 1925 and again at 1945. He saw it for about five minutes before a plane
appeared at which time the sub submerged. Gunfire was noticed and after the submerging of the sub,
the observer heard sounds similar to depth charges and the gun firing continued.

Strangely enough there was no report of either a tanker or a plane in the area. Portsmouth reported
only one sub out operating in areas A and B and not firing. The area was investigated by a blimp and
the Submarine Chaser SC-686, but all results were negative.

Source Information: These are two brief entries in an official Navy war diary titled “Secret War Diary,
Northern Group: Task Group, 02.1 of the Eastern Sea Frontier Force.” The excerpts are both from the
diary’s “Chapter I, Activity and Suspicious Events, April 1944.” This war diary is available from The National
Archives of Boston—America on the Home Front: Selected World War Il Records of Federal Agencies in
New England. It can be accessed at http://www.archives.gov/boston/exhibits/homefront/2.0-war-diary
Jodf.
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Document 2: A Secondary Source

The Japanese attack on Pearl Harbor on December 7, 1941, was a profound shock for Americans.
The United States declared war against Japan the next day. A few days after that, Hitler declared war
on the United States. The nation now faced powerful enemies in both Asia and Europe. Americans
had long felt protected from such conflicts by the vast oceans separating them from those distant
parts of the globe. World War Il changed that very suddenly. In the Atlantic and along the East Coast,
German submarines began attacking U.S. merchant shipping, and for a while did so with devastating
impunity. Some ships were sunk within sight of land. Many Americans feared a land invasion could
follow.

At first, the coastline was largely unguarded. The Coast Guard took on the task of protecting ship-
ping and preventing enemy spies and saboteurs from coming ashore. In June 1942, Coast Guard
authorities observed the landing in Long Island, NY, of four German agents carrying explosives.
However, they were not prepared to stop them. They had to rely on the FBI to track down and arrest
the saboteurs. Both military and civilian groups patrolled the coasts and northern shipping lanes and
investigated submarine sightings. However, America’s thousands of miles of coastline meant that the
task would remain uncertain and challenging throughout the war. Without the advanced electronic
equipment available now, and without rapid enough helicopter response capabilities, the task for Navy,
Coast Guard, Civil Defense and many ordinary citizens would not be an easy one. It would keep them
all in a high state of anxiety throughout the war.

Source Information: This document is a secondary source account of military threats and perceived
threats to the U.S. coastline during World War Il. A secondary source is an account of past events written
later by someone who did not experience or take part in those events. As a secondary source, this
document is not evidence from the war years. It is a later account by someone writing about that time.
This particular historical account was written in 2013 specifically for use as part of this activity.

Assessment Questions

1. What details in Document 1 suggest it was not easy detecting and dealing with enemy activity off the
New England coast during World War 11?7

2. What details in Document 2 help to explain why so much energy was spent on investigating incidents
such as the two described in Document 17?

World War II: Home Front | Common Core Assessments
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Teacher

INSTRUCTIONS

World War Il:
Home Front Assessment 1 Adyaced Level

Teacher Instructions

Based on Common Core Reading Standard 1 for grades 9-12

1

ﬂ(c:y Tdear and Detarls

1. (9-10) Cite specific textual evidence to support analysis of primary and secondary sources,
attending to such features as the date and origin of the information.

1. (11-12) Cite specific textual evidence to support analysis of primary and secondary sources,
connecting insights gained from specific details to an understanding of the text as a whole.

%fmg thir Arcesrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 1 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 1 for grades 9-10 and 11-12
combined. It asks students to cite specific textual evidence from two documents. It also challenges
students to adapt that reading skill to the unique demands of thinking historically as they carefully
interpret textual evidence in a primary source from a time in the past and a secondary source account
of that same time in the past. As called for by the Common Core standard for grades 11-12, it also
prompts students to relate the textual details to “an understanding of the text as a whole.”

Evaln dﬁ% Student Ui@smww to thir Asresement

Acceptable responses to the first assessment question should note the many initial observations of
assumed enemy activity could not be confirmed on further investigation. Other ships were mistaken
for enemy subs. Reports were based on what people saw with the naked eye or thought they heard
from distances of several miles. Even follow-up on-the-scene investigations had trouble determining
what had happened. Acceptable responses to the second assessment question should note how the
account in Document 2 places the two incidents of Document 1 in a broader context. That context
made it reasonable for officials to be alert and concerned. The coastline to be protected was vast and
German submarines were at first able to attack shipping in the Atlantic with ease, acts of sabotage
and spying had occurred, etc.

Common Core Assessments | World War 1l: Home Front
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World War IlI: Home Front: Assessment 1

Directions: This exercise asks you to read a primary source document and a secondary source
document carefully and answer questions about specific details in the documents. In order to better
understand the documents, read and make use of the source information located just below each
document. When you have studied the documents and the source information, answer the two
assessment questions that follow.

CCS Standard 1: (9-10) Cite specific textual evidence to support analysis of primary and secondary
sources, attending to such features as the date and origin of the information. (11-12) Cite specific textual
evidence to support analysis of primary and secondary sources, connecting insights gained from specific
details to an understanding of the text as a whole.

Document 1: A Primary Source

April 19

On April 19 at 0552 the Coast Guard at Sandwich, Massachusetts, reported an object on the surface
some 15 to 20 miles north of Sandwich. The Coast Guard evaluation was a submarine since three sig-
nalmen and an Army officer had seen subs and felt certain that the object sighted was a submarine. A
check revealed that no friendly subs were operating in the area. However, the K-10 was diverted to the
scene to investigate and make a search. Two planes from the Naval Air Station Squantum were also
sent to assist. The results of all searches were negative and the incident was evaluated as very doubt-
ful. It was thought likely that the object seen was one of the 83-footers [wood-hulled patrol boats] on
her regular patrol as it could resemble a sub at a distance of 15 miles.

April 22-23

An observer from the [pswich, Massachusetts, Coast Guard Station reported to the District
Intelligence Officer at 2000 that he had sighted a tanker about 12 miles northeast of lpswich. He

also saw a sub surfacing at 1925 and again at 1945. He saw it for about five minutes before a plane
appeared at which time the sub submerged. Gunfire was noticed and after the submerging of the sub,
the observer heard sounds similar to depth charges and the gun firing continued.

Strangely enough there was no report of either a tanker or a plane in the area. Portsmouth reported
only one sub out operating in areas A and B and not firing. The area was investigated by a blimp and
the Submarine Chaser SC-686, but all results were negative.

Source Information: These are two brief entries in an official Navy war diary titled “Secret War Diary,
Northern Group: Task Group, 02.1 of the Eastern Sea Frontier Force.” The excerpts are both adapted
from the diary’s “Chapter Il, Activity and Suspicious Events, April 1944.” This war diary is available from
The National Archives of Boston—America on the Home Front: Selected World War Il Records of Federal
Agencies in New England. It can be accessed at http://www.archives.gov/boston/exhibits/homefront/2
.O-war-diary.pdf.
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Document 2: A Secondary Source

The Japanese attack on Pearl Harbor on December 7, 1941, was a profound shock for Americans.
The United States declared war against Japan the next day. A few days after that, Hitler declared war
on the United States. The nation now faced powerful enemies in both Asia and Europe. Americans
had long felt protected from such conflicts by the vast oceans separating them from those distant
parts of the globe. World War Il changed that very suddenly. In the Atlantic and along the East Coast,
German submarines began attacking U.S. merchant shipping, and for a while did so with devastating
impunity. Some ships were sunk within sight of land. Many Americans feared a land invasion could
follow.

At first, the coastline was largely unguarded. The Coast Guard took on the task of protecting ship-
ping and preventing enemy spies and saboteurs from coming ashore. In June 1942, Coast Guard
authorities observed the landing in Long Island, NY, of four German agents carrying explosives.
However, they were not prepared to stop them. They had to rely on the FBI to track down and arrest
the saboteurs. Both military and civilian groups patrolled the coasts and northern shipping lanes and
investigated submarine sightings. However, America’s thousands of miles of coastline meant that the
task would remain uncertain and challenging throughout the war. Without the advanced electronic
equipment available now, and without rapid enough helicopter response capabilities, the task for Navy,
Coast Guard, Civil Defense and many ordinary citizens would not be an easy one. It would keep them
all in a high state of anxiety throughout the war.

Source Information: This document is a secondary source account of military threats and perceived
threats to the U.S. coastline during World War Il. A secondary source is an account of past events written
later by someone who did not experience or take part in those events. As a secondary source, this docu-
ment is not evidence from the war years. It is a later account by someone writing about that time. This
particular historical account was written in 2013 specifically for use as part of this activity.

Assessment Questions

1. What can you infer from Document 1 about the effectiveness of the equipment and tactics used to
watch for and investigate possible enemy activity off the East Coast during World War II? Cite several
specific details to back up your inferences.

2. What details in Document 2 help explain why Coast Guard, Navy and other personnel were as deter-
mined as they seem in investigating the incidents described in Document 17

70 Common Core Assessments | World War Il: Home Front




Teacher
INSTRUCTIONS

World War Il:
Home Front Assessment 2 Busic Level

Teacher Instructions

Based on Common Core Reading Standard 2 for grades 6-8

J(&y Tdear and Detarls

2. (6-8) Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

%Mg thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 2 is designed to measure students’ ability to master the

skills described in Common Core History/Social Studies Reading Standard 2 for grades 6-8. It asks
students to summarize the central ideas in a source from the text itself without imposing ideas or
attitudes external to the text. This is not easy to do. This activity assesses the ability to read closely in
order to build an overall understanding of the source out of the text itself.

Em[wa‘/% Student R@chf to thir Asrerement

Acceptable responses to the assessment question should note the claim that if America stays out of
the war, the dictatorships will win. The nation would then “find itself alone in a barbaric world,” and
this would force America to adopt “a permanent war footing.” A victory for the dictatorships, in other
words, would change the United States and turn it into a militarized and warlike society just like the
dictatorships themselves. In the end, staying out of the war would lead the U.S. to destroy its own
freedoms and make democracy “the discarded ideal of a decayed civilization.”

World War 11: Home Front | Common Core Assessments 77
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World War II: Home Front: Assessment 2

Directions: This exercise asks you to read one primary source document carefully and answer one
question about specific details in the document. In order to better understand the document as a historical
primary source, read and make use of the source information located just below the document itself. When
you have studied the document and the source information, answer the assessment question that follows.

CCS Standard 2: Determine the central ideas or information of a primary or secondary source; provide
an accurate summary of the source distinct from prior knowledge or opinions.

A Primary Source Document

We Americans have naturally wished to keep out of this war—to take no steps which might lead us in.
But—

We now know that every step the French and British fall back brings war and world revolutions closer
to us—our country, our institutions, our homes, our hopes for peace.

Hitler is striking with all the terrible force at his command. His is a desperate gamble, and the stakes
are nothing less than domination of the whole human race.

If Hitler wins in Europe—if the strength of the British and French armies and navies is forever broken—
the United States will find itself alone in a barbaric world—a world ruled by Nazis, with “spheres of
influence” assigned to their totalitarian allies. However different the dictatorships may be, racially, they
all agree on one primary objective: "Democracy must be wiped from the face of the earth.”

The world will be placed on a permanent war footing. Our country will have to pile armaments upon
armaments to maintain even the illusion of security. We shall have no other business, no other aim in
life, but primitive self-defense. We shall exist only under martial law—or the law of the jungle. Our eco-
nomic structure will have to be adjusted to that of our gangster competitors. We shall have to change
ourselves from easy-going individuals into a “dynamic race.”

“Government of the people, by the people, for the people”™—if Hitler wins, this will be the discarded
ideal of a decayed civilization. . . .

The members of our government are your servants. In an emergency as serious as this, they require
the expression of your will. They must know that the American people are not afraid to cast off the
hypocritical mask of neutrality, which deceives no one, including ourselves.

Send a postcard, a letter, or a telegram, at once—to the President of the United States, to your
Senators and your Congressmen—urging that the real defense of our country must begin now—with
aid to the Allies!

72 Common Core Assessments | World War Il: Home Front
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Source Information: On June 10, 1940, a group called the “Committee to Defend America by Aiding
the Allies” sponsored a full-page advertisement titled “Stop Hitler Now” in the New York Times and other
newspapers. The ad was written by playwright and editor Robert Sherwood, who also raised money to
publish it. In June 1940, Hitler was completing the conquest of France. The United States had not yet
entered the war, though it was selling some military equipment to the British. Many Americans still hoped
to stay out of the war entirely. Sherwood, however, had changed his anti-war stance. This document is
an excerpt from the “Stop Hitler Now” ad, which is reproduced in Robert E. Sherwood, The Playwright in
Peace and War, by Harriet Hyman Alonso (University of Massachusetts Press, 2007), page 134. The ad
can be accessed at http://books.google.com/books?id=7a3ew\WsMOUMC&printsec=frontcover#v=one
page&g&f=false.

Assessment Question

This ad begins by saying “We Americans have naturally wished to keep out of this war.” The central idea
in this passage is an explanation of why it would be worse for America if we did keep out of it. In your own
words, sum up that explanation. Cite one or two sentences that best express this view.
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INSTRUCTIONS

World War Il:
Home Front Assessment 2 Adyaced Level

Teacher Instructions
Based on Common Core Reading Standard 2 for grades 9-12

74

ﬂ(ﬂ:y Jdear and Detarls

2. (9-10) Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of how key events or ideas develop over the course of the text.

2. (11-12) Determine the central ideas or information of a primary or secondary source; provide an
accurate summary that makes clear the relationships among the key details and ideas.

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 2 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 2 for grades 9-10 and 11-12
combined. It asks students to summarize the central ideas in a source from the text itself without
imposing ideas or attitudes external to the text. This is not easy to do. Moreover, when it comes to

the unique demands of thinking historically we do also want students to use knowledge of historical
context to help them interpret sources. But that sort of contextualizing also demands that students
suspend their own present-day ideas while studying a source. This activity assesses the ability to read
closely in order to build an overall understanding of the source out of the text itself.

Common Core Assessments | World War II: Home Front
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Acceptable responses to the assessment question should explain “neutrality” as the idea that
Americans must not become involved in any war not specifically directed against the United States.
The ad says such neutrality would be self-defeating given the kind of threat Hitler poses to the democ-
racies. Should Hitler win, a “neutral” United States would “find itself alone in a barbaric world.” This
would force America to adopt “a permanent war footing” since it would no longer have any powerful
allies and would be surrounded by truly malevolent enemies. In the end, by staying out of the war, we
would destroy our own freedoms and make democracy “the discarded ideal of a decayed civiliza-
tion.” Responses to the second assessment question may vary. The ad only calls for aid to the Allies,
and isolationists might question how U.S. involvement could be limited that way. Or they might insist
that a militarily strong nation could hold off Hitler and the other dictators without giving up its demo-
cratic system. Some might say containment of Hitler would in time bring an end to his dictatorship
without war.

World War II: Home Front | Common Core Assessments 75
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World War II: Home Front: Assessment 2

Directions: This exercise asks you to read one primary source document carefully and answer two ques-
tions about specific details in the document. In order to better understand the document as a historical
primary source, read and make use of the source information located just below the document itself. When
you have studied the document and the source information, answer the assessment questions that follow.

CCS Standard 2: (9-10) Determine the central ideas or information of a primary or secondary source;
provide an accurate summary of how key events or ideas develop over the course of the text.

(11-12) Determine the central ideas or information of a primary or secondary source; provide an accurate
summary that makes clear the relationships among the key details and ideas.

A Primary Source Document

We Americans have naturally wished to keep out of this war—to take no steps which might lead us in.
But—

We now know that every step the French and British fall back brings war and world revolutions closer
to us—our country, our institutions, our homes, our hopes for peace.

Hitler is striking with all the terrible force at his command. His is a desperate gamble, and the stakes
are nothing less than domination of the whole human race.

If Hitler wins in Europe—if the strength of the British and French armies and navies is forever broken—
the United States will find itself alone in a barbaric world—a world ruled by Nazis, with “spheres of
influence” assigned to their totalitarian allies. However different the dictatorships may be, racially, they
all agree on one primary objective: “Democracy must be wiped from the face of the earth.”

The world will be placed on a permanent war footing. Our country will have to pile armaments upon
armaments to maintain even the illusion of security. We shall have no other business, no other aim in
life, but primitive self-defense. We shall exist only under martial law—or the law of the jungle. Our eco-
nomic structure will have to be adjusted to that of our gangster competitors. We shall have to change
ourselves from easy-going individuals into a “dynamic race.”

“Government of the people, by the people, for the people”™—if Hitler wins, this will be the discarded
ideal of a decayed civilization. . . .

The members of our government are your servants. In an emergency as serious as this, they require
the expression of your will. They must know that the American people are not afraid to cast off the
hypocritical mask of neutrality, which deceives no one, including ourselves.

Send a postcard, a letter, or a telegram, at once—to the President of the United States, to your
Senators and your Congressmen—urging that the real defense of our country must begin now—with
aid to the Allies!

76 Common Core Assessments | World War II: Home Front
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Source Information: On June 10, 1940, a group called the “Committee to Defend America by Aiding
the Allies” sponsored a full-page advertisement titled “Stop Hitler Now” in the New York Times and other
newspapers. The ad was written by playwright and editor Robert Sherwood, who also raised money to
publish it. In June 1940, Hitler was completing the conquest of France. The United States had not yet
entered the war, though it was selling some military equipment to the British. Many Americans still hoped
to stay out of the war entirely. Sherwood, however, had changed his anti-war stance. This document is
an excerpt from the “Stop Hitler Now” ad, which is reproduced in Robert E. Sherwood, The Playwright in
Peace and War, by Harriet Hyman Alonso (University of Massachusetts Press, 2007), page 134. The ad
can be accessed at http://books.google.com/books?id=7a3ew\WsMOUMC&printsec=frontcover#v=one
page&qg&f=false.

Assessment Questions

1. The central idea of this ad has to do with the concept of “neutrality”? Explain the concept and the key
point the ad makes about it.

2. What might a defender of neutrality have said in response to the ad’s message?
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INSTRUCTIONS

World War Il:
Home Front Assessment 3 Busic Level

Teacher Instructions

Based on Common Core Reading Standard 3 for grades 6-8

18

ﬂ(c:y Jdear and Detarls

3. (6-8) Identify key steps in a text’s description of a process related to history/social studies (e.g.,
how a bill becomes law, how interest rates are raised or lowered).

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 3 is designed to measure students’ ability to master the

skills described in Common Core History/Social Studies Reading Standard 3 for grades 6-8. It asks
students to follow the way a set of ideas or sequence of events in a text interact together to describe
a process or develop a central idea. This activity assesses the students’ ability to read closely in order
to understand various connections between each detail and the next in a text.

Evaln /cﬁng Student R&ﬁb@%fw to thir Asresement

Answers to the first assessment question should note that the pamphlet defines inflation as a time
when people have more money to spend than there are goods available to buy. As a result, prices
rise. Deflation is defined as a drop in the sales of goods due to people losing jobs and having too little
to spend. Best responses may note that the pamphlet states that prices rise during a time of infla-
tion but does not state explicitly say that prices fall during a time of deflation. Answers to the second
assessment question should note that the pamphlet’s goal has more to do with the problem of infla-
tion than the problem of deflation, even though it devotes more space to deflation. Its aim is to get the
public to help the OPA regulate costs and keep prices from rising above levels set by the OPA’s price
control system. It asks people to be on guard about products priced too high.
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World War IlI: Home Front: Assessment 3

Directions: This exercise asks you to read one primary source document carefully and answer two ques-
tions about specific details in the document. In order to better understand the document as a historical
primary source, read and make use of the source information just below the document itself. When you
have studied the document and the source information, answer the assessment questions that follow.

CCS Standard 3: Identify key steps in a text’s description of a process related to history/social studies
(e.g., how a bill becomes law, how interest rates are raised or lowered).

A Primary Source Document

Double Trouble: What to Do about Inflation and Deflation

When people and businesses have more money to spend than there are things to spend it on—
PRICES GO UP. Your dollar buys less—THAT'S INFLATION.

When people can’t buy, lose their jobs, or get a pay cut, goods can’t be sold. Factories close; busi-
ness crashes—THAT'S DEFLATION. More and more people buy less and less of a lot of things they
want (like cars and refrigerators—and food and clothing, too) and wholesalers, retailers, dealers and
jobbers are left with high-priced goods on their shelves, so they stop buying from those who make the
goods.

Some factories and shops shut down because nobody buys their goods. AND A LOT OF PEOPLE
LOSE THEIR JOBS. PEOPLE OUT OF JOBS HAVE NO INCOME. THEY CAN’T BUY GOODS OR PAY
THEIR RENT. In the end EVERYBODY GETS HURT—big businessmen, little businessmen, farmers,
workers, housewives, everybody—that includes you. THAT'S DEPRESSION!

That’s about what happens when you pay 12 cents and the legal price is 10 cents—or $12 when you
ought to pay only $10. It doesn’t seem like much, but if you overpaid at that rate on everything you
bought, YOU’D BE WORKING TWO MONTHS THIS YEAR FOR NOTHING!

If the price isn’t right, tell the storekeeper. He is usually glad to correct the mistake. But if he won’t
change it REPORT THE OVERCHARGE TO YOUR LOCAL OPA PRICE CONTROL BOARD. Your price
control board will help you. This board is a group of citizens who volunteered to work without pay to
carry out the price control and rationing programs. They are your friends and neighbors. They are now
helping in the war against inflation. They are protecting your pocketbook.

Source Information: During the war, a huge share of the nation’s resources and industrial production
had to be devoted to the war. For consumers, this meant goods of all sorts became scarce. In normal
times, that would push prices sky high. The Office of Price Administration (OPA) was established to deal
with the problem. The OPA had the power to control prices to keep them from rising. It could also ration
scarce supplies of many items, including tires, automobiles, shoes, nylon, sugar, gasoline, fuel oil, coffee,
meats and other food. This document is the text of an OPA pamphlet called “Double Trouble: What to Do
about Inflation and Deflation.” This pamphlet is available from The National Archives of Boston—America
on the Home Front: Selected World War || Records of Federal Agencies in New England. It can be
accessed online at http://www.archives.gov/boston/exhibits/homefront/1.09-inflation-pamphlet.pdf.
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Assessment Questions

1. This pamphlet starts out by explaining inflation and deflation. Briefly sum up in your own words how the
pamphlet defines these two terms.

2. The pamphlet’s real purpose is not just to teach the terms “inflation” and “deflation.” Explain what its real
purpose is and how defining inflation and deflation help it achieve that purpose.
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World War Il:
Home Front Assessment 3 Adyanced Level

Teacher Instructions
Based on Common Core Reading Standard 3 for grades 9-12

J(&y Tdear and Detarls

3. (9-10) Analyze in detail a series of events described in a text; determine whether earlier events
caused later ones or simply preceded them.

3. (11-12) Evaluate various explanations for actions or events and determine which explanation best
accords with textual evidence, acknowledging where the text leaves matters uncertain.

%f/% thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 3 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 3 for grades 9-10 and 11-12
combined. It asks students to follow the way a set of ideas or sequence of events in a text interact
together to describe a process or develop a central idea. The activity assesses the students’ abil-

ity to read closely in order to understand various connections between each detail and the next in a
complex text. It also asks them to evaluate the explanation offered in the passage and consider how
adequate it is.
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Evaln m‘/% Student ?%@bmww to thir Asresement

Answers to the first assessment question should describe the pamphlet’s definitions of inflation and
deflation. It defines inflation as a time when people have more money to spend than there are goods
available, resulting in a rise in prices. It defines deflation as a drop in sales of goods due to people
losing jobs and having too little to spend. The pamphlet’s goal has more to do with the problem of
inflation than the problem of deflation. It is to get the public to help the OPA regulate costs and keep
prices down to the levels set by the OPA’s price control system. Answers to the second assessment
question should note that the larger space devoted to deflation focuses especially on unemployment.
This could be to remind people of the long period of deflation and unemployment in the Depression
they had just been through. Best responses may address the fact that the description of deflation
does not include an explicit statement that prices fall during such a time. It could be the OPA wanted
to keep people focused on unauthorized price rises mainly.

Common Core Assessments | World War 1I: Home Front



Student Handont

World War II: Home Front: Assessment 3

Directions: This exercise asks you to read one primary source document carefully and answer questions
about specific details in the document. In order to better understand the document as a historical primary
source, read and make use of the source information just below the document itself. When you have
studied the document and the source information, answer the two assessment questions that follow.

CCS Standard 3: (9-10) Analyze in detail a series of events described in a text; determine whether earlier
events caused later ones or simply preceded them. (11-12) Evaluate various explanations for actions or
events and determine which explanation best accords with textual evidence, acknowledging where the
text leaves matters uncertain.

A Primary Source Document

Double Trouble: What to Do about Inflation and Deflation

When people and businesses have more money to spend than there are things to spend it on—
PRICES GO UP. Your dollar buys less—THAT'S INFLATION.

When people can’t buy, lose their jobs, or get a pay cut, good can’t be sold. Factories close; business
crashes—THAT'S DEFLATION. More and more people buy less and less of a lot of things they want
(like cars and refrigerators—and food and clothing, too) and wholesalers, retailers, dealers and
jobbers are left with high-priced goods on their shelves, so they stop buying from those who make
the goods.

Some factories and shops shut down because nobody buys their goods. AND A LOT OF PEOPLE
LOSE THEIR JOBS. PEOPLE OUT OF JOBS HAVE NO INCOME. THEY CAN’'T BUY GOODS OR PAY
THEIR RENT. In the end EVERYBODY GETS HURT—big businessmen, little businessmen, farmers,
workers, housewives, everybody—that includes you. THAT'S DEPRESSION!

That’s about what happens when you pay 12 cents and the legal price is 10 cents—or $12 when you
ought to pay only $10. It doesn’t seem like much, but if you overpaid at that rate on everything you
bought, YOU’'D BE WORKING TWO MONTHS THIS YEAR FOR NOTHING!

If the price isn’t right, tell the storekeeper. He is usually glad to correct the mistake. But if he won’t
change it REPORT THE OVERCHARGE TO YOUR LOCAL OPA PRICE CONTROL BOARD. Your price
control board will help you. This board is a group of citizens who volunteered to work without pay to
carry out the price control and rationing programs. They are your friends and neighbors. They are now
helping in the war against inflation. They are protecting your pocketbook.

Source Information: During the war, a huge share of the nation’s natural resources and industrial pro-
duction had to be devoted to the war. For consumers, this meant goods of all sorts became scarce. In
normal times, that would push prices sky high. The Office of Price Administration (OPA) was established
to deal with the problem. The OPA had the power to control prices to keep them from rising. It could also
ration scarce supplies of many items, including tires, automobiles, shoes, nylon, sugar, gasoline, fuel oil,
coffee, meats and other food. This document is the text for an OPA pamphlet called “Double Trouble:
What to Do about Inflation and Deflation.” This pamphlet is available from The National Archives of Boston:
America on the Home Front—Selected World War || Records of Federal Agencies in New England. It can
be accessed online at http://www.archives.gov/boston/exhibits/homefront/1.09-inflation-pamphlet.pdf.
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Assessment Questions

1. This pamphlet starts out by explaining inflation and deflation. But its real purpose is not just to teach
people these terms. Explain what its real purpose is and how defining inflation and deflation are just
necessary steps for it to achieve that purpose.

2. The main problem the OPA had to deal with was inflation. Yet the pamphlet focuses far more on defla-
tion. Why do you think the pamphlet gives deflation so much space?
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Home Front Assessment 4 Busic Level

Teacher Instructions

Based on Common Core Reading Standard 4 for grades 6-8

Cmff and Structure

4. (6-8) Determine the meaning of words and phrases as they are used in a text, including vocabulary
specific to domains related to history/social studies.

%Mg thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 4 is designed to measure students’ ability to master the

skills described in Common Core History/Social Studies Reading Standard 4 for grades 6-8. It asks
students to recognize that words and phrases must be understood in relation to the meaning of the
text as a whole. In seeking to understand historical sources, this is an especially important challenge.
Words and phrases need to be understood as they were used within their historical context. This
activity assesses the students’ ability to read closely in order to understand terms in these ways.

Emlwa‘/% Student R&y}amw to this A srerrment

Best responses to the first assessment question should be able to identify two points Hand makes as
to what liberty is not. First he says liberty is not based on constitutions, laws, or courts, but is “in the
hearts of men and women.” Also, within those hearts of men and women it is not a spirit of “unbridled
will,” or “the freedom to do as one likes.” That idea of liberty is false and would in fact lead to its oppo-
site, tyranny. Clearing away these mistaken notions of liberty allows Judge Hand to concentrate more
on what true liberty is in the hearts of men and women. Answers to the second assessment question
should see that Hand’s emphasis is on a kind of tolerance based on the idea that no one should or
can be certain they are right. Since our own views may be wrong, we need to be open to the views of
others.
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World War II: Home Front: Assessment 4

Directions: This exercise asks you to read one primary source document carefully and answer two ques-
tions about specific details in the document. In order to better understand the document as a historical
primary source, read and make use of the source information just below the document itself. When you
have studied the document and the source information, answer the assessment questions that follow.

CCS Standard 4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies.

A Primary Source Document

What do we mean when we say that first of all we seek liberty? | often wonder whether we do not rest
our hopes too much upon constitutions, upon laws and upon courts. These are false hopes; believe
me, these are false hopes. Liberty lies in the hearts of men and women, when it dies there, no con-
stitution, no law, no court can even do much to help it. While it lies there it needs no constitution, no
law, no court to save it. And what is this liberty which must lie in the hearts of men and women? It is
not the ruthless, the unbridled will; it is not freedom to do as one likes. That is the denial of liberty, and
leads straight to its overthrow. A society in which men recognize no check upon their freedom soon
becomes a society where freedom is the possession of only a savage few; as we have learned to our
SOrrow.

What then is the spirit of liberty? | cannot define it; | can only tell you my own faith. The spirit of liberty
is the spirit which is not too sure that it is right; the spirit of liberty is the spirit which seeks to under-
stand the mind of other men and women; the spirit of liberty is the spirit which weighs their interests
alongside its own without bias; the spirit of liberty remembers that not even a sparrow falls to earth
unheeded; the spirit of liberty is the spirit of Him who, near two thousand years ago, taught mankind
that lesson it has never learned but never quite forgotten; that there may be a kingdom where the
least shall be heard and considered side by side with the greatest. And now in that spirit, that spirit of
an America which has never been, and which may never be; nay, which never will be except as the
conscience and courage of Americans create it; yet in the spirit of that America which lies hidden in
some form in the aspirations of us all; in the spirit of that America for which our young men are at this
moment fighting and dying, in that spirit of liberty and of America | ask you to rise and with me pledge
our faith in the glorious destiny of our beloved country.

Source Information: Learned Hand was a famous federal judge in New York. During the war, he was
widely praised for a speech he gave called “The Spirit of Liberty.” He delivered the speech on May 21,
1944, to 1.5 million people gathered in New York City’s Central Park to mark an event called “| Am an
American Day.” Some 150,000 newly naturalized citizens were part of the crowd. Judge Hand espe-
cially directed his remarks about liberty to these immigrants and then led them in reciting the Pledge

of Allegiance. This document is an excerpt of the major part of Judge Hand’s speech, which can be
accessed online at http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=1199.
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Assessment Questions

1. Judge Hand first asks what it means to seek “liberty.” Yet he spends much of the first paragraph tell-
ing us what liberty is not. What does he say it is not, and how does that help him clarify what he thinks
liberty is?

2. In the second paragraph, Judge Hand develops his idea of liberty further by speaking about “the spirit
of liberty.” What qualities does he stress in defining that “spirit of liberty”?
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Teacher Instructions
Based on Common Core Reading Standard 4 for grades 9-12
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Cmfi and Structure

4. (9-10) Determine the meaning of words and phrases as they are used in a text, including
vocabulary describing political, social, or economic aspects of history/social science.

4. (11-12) Determine the meaning of words and phrases as they are used in a text, including
analyzing how an author uses and refines the meaning of a key term over the course of a
text (e.g., how Madison defines faction in Federalist No.10).

%fmg thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 4 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 4 for grades 9-10 and 11-12
combined. It asks students to recognize that words and phrases must be understood in relation to
the meaning of the text as a whole. In seeking to understand historical sources, this is an especially
important challenge. Words and phrases need to be understood as they were used within their histori-
cal context. This activity assesses the students’ ability to read closely in order to understand terms in
these ways.
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Acceptable responses to the first assessment question should be able to identify the way Hand
defines liberty by first stressing what liberty is not. Liberty is not based on constitutions, laws, or
courts. It is also not a spirit of “unbridled will,” or “the freedom to do as one likes.” The idea of liberty
as unbridled will is false and would in fact lead to its opposite, tyranny. Having said these things, Hand
then offers a more positive statement about what liberty is. Best answers will note this shift. For Hand,
the spirit of liberty is a kind of tolerance based on the idea that no one should be certain they are
right. Since our own views may be wrong, we need to be open to the views of others. Answers to the
second assessment question may vary. In mentioning “unbridled will,” Hand seems to have in mind
especially the will of the dictators America is fighting. Also, as he is specifically addressing immigrants,
he may be encouraging the rest of the audience to be accepting of people from different backgrounds
and with different points of view. He refers specifically to American soldiers and what they are fighting
for overseas, while also acknowledging this spirit of liberty is America’s potential only, not one it has
yet fully realized.
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World War II: Home Front: Assessment 4

Directions: This exercise asks you to read one primary source document carefully and answer questions
about specific details in the document. In order to better understand the document as a historical primary
source, read and make use of the source information just below the document itself. When you have
studied the document and the source information, answer the two assessment questions that follow.

CCS Standard 4: (9-10) Determine the meaning of words and phrases as they are used in a text,
including vocabulary describing political, social, or economic aspects of history/social science.

(11-12) Determine the meaning of words and phrases as they are used in a text, including analyzing how
an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines
faction in Federalist No. 10).

A Primary Source Document

What do we mean when we say that first of all we seek liberty? | often wonder whether we do not rest
our hopes too much upon constitutions, upon laws and upon courts. These are false hopes; believe
me, these are false hopes. Liberty lies in the hearts of men and women, when it dies there, no con-
stitution, no law, no court can even do much to help it. While it lies there it needs no constitution, no
law, no court to save it. And what is this liberty which must lie in the hearts of men and women? It is
not the ruthless, the unbridled will; it is not freedom to do as one likes. That is the denial of liberty, and
leads straight to its overthrow. A society in which men recognize no check upon their freedom soon
becomes a society where freedom is the possession of only a savage few,; as we have learned to our
Sorrow.

What then is the spirit of liberty? | cannot define it; | can only tell you my own faith. The spirit of liberty
is the spirit which is not too sure that it is right; the spirit of liberty is the spirit which seeks to under-
stand the mind of other men and women; the spirit of liberty is the spirit which weighs their interests
alongside its own without bias; the spirit of liberty remembers that not even a sparrow falls to earth
unheeded; the spirit of liberty is the spirit of Him who, near two thousand years ago, taught mankind
that lesson it has never learned but never quite forgotten; that there may be a kingdom where the
least shall be heard and considered side by side with the greatest. And now in that spirit, that spirit of
an America which has never been, and which may never be; nay, which never will be except as the
conscience and courage of Americans create it; yet in the spirit of that America which lies hidden in
some form in the aspirations of us all; in the spirit of that America for which our young men are at this
moment fighting and dying, in that spirit of liberty and of America | ask you to rise and with me pledge
our faith in the glorious destiny of our beloved country.

Source Information: Learned Hand was a famous federal judge in New York. During the war, he was
widely praised for a speech he gave called “The Spirit of Liberty.” He delivered the speech on May 21,
1944, to 1.5 million people gathered in New York City’s Central Park to mark an event called “| Am an
American Day.” Some 150,000 newly naturalized citizens were part of the crowd. Judge Hand espe-
cially directed his remarks about liberty to these immigrants and then led them in reciting the Pledge
of Allegiance. This document is an excerpt of the major part of Judge Hand’s speech, which can be
accessed online at http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=1199.
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Assessment Questions

1. One writer says, “In this speech, Judge Hand gets around to his idea of liberty mainly by stressing what
it is not.” Explain why you do or do not agree with this statement.

2. Consider the date when Judge Hand made this speech and the setting in which he made it. Do these
background details help explain why Judge Hand emphasizes what he does here about “the spirit of
liberty”? Explain your answer.
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Based on Common Core Reading Standard 5 for grades 6-8

32

Cmfi and Structure

5. (6-8) Describe how a text presents information (e.g., sequentially, comparatively, causally).

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 5 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 5 for grades 6-8. It asks stu-
dents to pay attention to a text’s “structure”™—that is, to the overall pattern or organizational arrange-
ment of its headings, sentences, paragraphs, stanzas, and chapters, as well as its various stylistic fea-
tures. These formal elements can contribute to a text’s meanings in many ways. This activity assesses
the students’ ability to read closely in order to understand the impact of the way one historical primary
source is structured to present its information.

Evaln m‘/% Student R@bmwf to this A rresrment

The acceptable response to the first assessment question is “problem/solution.” The pamphlet does
not have a “compare and contrast” structure, as the text does not compare the March on Washington
Movement or its ideas with any other organization or set of ideas. Some might see it as fitting the
“sequence or process” structure, but it does not really involve a set of steps to take in any single
process. It does pose a problem. The problem is how to end racial segregation, which the pamphlet
refers to along with its opening question, “Why should we march?” It then addresses that problem

by explaining what the March on Washington Movement is, what its purpose is, and how it can help
solve the problem of segregation. As to the second assessment question, answers should stress the
way these features spark immediate interest and make it easy for a reader to see at a glance all that
the pamphlet will address in detail.
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World War II: Home Front: Assessment 5

Directions: This exercise asks you to read one primary source document carefully and answer questions
about specific details in the document. In order to better understand the document as a historical primary
source, read and make use of the source information located just below the document itself. When you

have studied the document and the source information, answer the two assessment questions that follow

CCS Standard 5: Describe how a text presents information (e.g., sequentially, comparatively, causally).

A Visual Primary Source

Front Cover Page 2 (inside)

WHY SHO“ Ln WE M Anc" ? What Is The March On Washington Movement?

It is an all Negro Mass Organization to win the full benefits of de-
mocracy for the Negro people. It is pro-Negro but not anti-white
nor anti-American.

What Has The Movement Done?

I. Won Executive Order No. 8802 from the President of the
United States of America barring discrimination in war in-
dustries, government agencies and defense training because
of race, creed, or national origin, the only such order issued
since the Emancipation Proclamation.

2. Won the appointment of the Fair Employment Practices Com-

15.000 Negroes Assembled at St. Louis, Missouri gt U ey

20.000 Negroes ekl Chicago‘ Ilinois 3. Won thousands of jobs for Negroes in defense industries.

23.500 Negroes Assembled at New York City 4. Brought together millions of Negroes in key cities all over
Millions of Negro Amhericans Al @ver This Great the United States of America to protest against injustice

and to demand redress of their grievances.

Land Claim the Right to be Free!
What Is Its Purpose?
FREE FROM WANT!

I. To develop a disciplined and unified program of action for

FREIR;EERSIE/IONIIMFEC}\RRC)‘W‘ the masses of Negro people directed toward abolishing all
J i social, economic and political discrimination.

War Sz 58S e
.. winning tP - St
Negro is Ra“do\?h 2. To develop a strategy for non-violent struggle against jim
cracy f()"" the A. Philiv crow and for the full integration of Negroes into every phase
O ;-

uWin"ing ?%’;mocracw of American life.
of

3. To develop leadership from the mass of Negro people to
struggle in their own behalf.

Library of Congress
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Page 3 (inside)

Who Can Belong?

Every Negro who believes in our purpose and who wants freedom
so much that he is willing to struggle for his own liberation.

Where Can You Join?

There is a Branch of our Movement in your city. If there is not, you
and your friends may start one by writing to the national office.

How Much Does It Cost?

The yearly membership fee is ten cents per person, five cents of
which is to remain in your local treasury and five cents to be sent
to the National office.

Who Are Its Officers?

A. Philip Randolph, National Director
B. F. McLaurin, National Secretary
E. Pauline Myers, National Executive Secretary

| enclose my membership fee in the Cause For Freedom—ten
cents (10c).
Name ..
Address
City State...

Mail to: E. Pauline Myers, March On Washington Movement, Hotel
Theresa Building, 2084 Seventh Avenue, New York, N. Y.

Library of Congress

Back Cover

What Are Our Immediate Goals?

I. To mobilize five million Negroes into one militant mass for

pressure.

2. To assemble in Chicago the last week in May, 1943, for the

celebration of

“WE ARE AMERICANS - TOO” WEEK

And to ponder the question of Non-Violent Civil Disobedience
and Non-Cooperation, and a Mass March On Washington.

Source Information: Starting in the 1920s, A. Philip Randolph led the Brotherhood of Sleeping Car

Porters, a mainly black union for employees of the Pullman Company. He was a major leader of the early

civil rights movement. In 1941, his threatened March on Washington led President Franklin Roosevelt
to issue Executive Order 8802 banning racial discrimination in defense industries. A Committee on
Fair Employment Practices was established to handle discrimination complaints. The 1941 March on

Washington never took place, but the movement by that name continued to push for reforms. This docu-
ment is a pamphlet titled “Why Should We March?” It was distributed by Randolph’s March on Washington

Movement in 1943.

Source: “Why Should We March?” Pamphlet. New York: March on Washington Movement, 1943. From Library of Congress,
American Memory: African American Odyssey. http://memory.loc.gov/cgi-bin/ampage?collld=mssmisc&fileName=ody/ody0808
/ody0808page.db&recNum=0&itemLink=/ammem/aaohtml/exhibit/aopart8.ntmI@0808&linkText=9.
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Assessment Questions

1. “Text structure” refers to the way paragraphs and longer texts are organized, with different structures
serving different purposes. Here are three types of text structure:
e Compare and Contrast: A pattern showing what is similar and what is different in two events,
examples, processes, etc.

e Problem/Solution: A problem or question is presented and a solution or series of steps in a solu-
tion follows.

e Sequence or Process: Steps of a process or procedure are specified, as with a recipe or other set
of complex instructions.

Of these three text structures, choose the one you think most accurately describes the text structure of
this document. Explain your choice.

2. Along with a specific text structure, this pamphlet also makes use of photos, bold versus normal type,
larger and smaller type sizes, etc. How do these features help it achieve its purposes?
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Cmfi and Structure

5. (9-10) Analyze how a text uses structure to emphasize key points or advance an explanation
or analysis.

5. (11-12) Analyze in detail how a complex primary source is structured, including how key sentences,
paragraphs, and larger portions of the text contribute to the whole.

%Mg thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 5 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 5 for grades 9-10 and 11-12
combined. It asks students to pay attention to a text’s “structure”—that is, to the overall pattern or
organizational arrangement of its headings, sentences, paragraphs, stanzas, and chapters, as well as
its various stylistic features. Students should see how structure is deliberately used to enable the text
to achieve certain goals. Such formal elements can contribute to a text’s meanings in many ways. This
activity assesses the students’ ability to read closely in order to understand the impact of the way one
historical primary source is structured to present its information.

Evaln m‘/% Student f]%@swww to thir Aserrment

Acceptable responses to the first assessment question should note that the pamphlet basically poses a
problem and offers the March on Washington Movement as the solution to that problem. The problem is
how to end racial segregation, which the pamphlet refers to along with its opening question, “Why should
we march?” The pamphlet describes the March on Washington Movement in detail as a way to solve the
problem of segregation. All of the pamphlet’s graphic features help spark immediate interest and make

it easy for a reader to see at a glance all that the pamphlet’s text addresses in detail. As to the second
assessment question, answers may vary. It seems clear that African Americans generally did accept and
endorse America’s war aims as valid. The pamphlet itself is evidence of this in its desire to give blacks

a fair chance to take on defense work. The relative poverty of African Americans as a group could also
partially explain why many of them saw enlistment and involvement in the war as beneficial to them personally.
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World War II: Home Front: Assessment 5

Directions: This exercise asks you to read one primary source document carefully and answer questions
about specific details in the document. In order to better understand the document as a historical primary
source, read and make use of the source information located just below the document itself. When you

have studied the document and the source information, answer the two assessment questions that follow.

CCS Standard 5: (9-10) Analyze how a text uses structure to emphasize key points or advance an
explanation or analysis. (11-12) Analyze in detail how a complex primary source is structured, including
how key sentences, paragraphs, and larger portions of the text contribute to the whole.

A Visual Primary Source

Front Cover Page 2 (inside)

WHY SHO“Ln WE M Anc" ? What Is The March On Washington Movement?

It is an all Negro Mass Organization to win the full benefits of de-
mocracy for the Negro people. It is pro-Negro but not anti-white
nor anti-American.

What Has The Movement Done?

I. Won Executive Order No. 8802 from the President of the
United States of America barring discrimination in war in-
dustries, government agencies and defense training because
of race, creed, or national origin, the only such order issued
since the Emancipation Proclamation.

2. Won the appbin’rmenf of the Fair Employment Practices Com-

15.000 Negroes Assembled at St. Louis, Missouri Aiikige sia-enfocss ihis orden

20.000 Negroes Assembled at Chicago’ Ilinois 3. Won thousands of jobs for Negroes in defense industries.

23.500 Negroes Assembled at New York Gity 4. Brought together millions of Negroes in key cities all over
Millions of Negro Americans all Over This Great the United States of America to protest against injustice

and to demand redress of their grievances.

Land Claim the Right to be Free!
What Is Its Purpose?
FREE FROM WANT!

I. To develop a disciplined and unified program of action for
FREEEERSII}/IONIIMFECARRO‘W) the masses of Negro people directed toward abolishing all

J i social, economic and political discrimination.

e WO —— swe ssos
: nin
Negro is w{{::do\ph 2. To develop a strategy for non-violent struggle against jim
cracy fovf,tE A. Philiv crow and for the full integration of Negroes into every phase
‘:Winﬂinfg ?el)";%.‘ocracw of American life.
o
3. To develop leadership from the mass of Negro people to
G aa0

struggle in their own behalf.

Library of Congress
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Page 3 (inside)

Who Can Belong?

Every Negro who believes in our purpose and who wants freedom
so much that he is willing to struggle for his own liberation.

Where Can You Join?

There is a Branch of our Movement in your city. If there is not, you
and your friends may start one by writing to the national office.

How Much Does It Cost?

The yearly membership fee is ten cents per person, five cents of
which is to remain in your local treasury and five cents to be sent
to the National office.

Who Are Its Officers?

A. Philip Randolph, National Director
B. F. McLaurin, National Secretary
E. Pauline Myers, National Executive Secretary

| enclose my membership fee in the Cause For Freedom—ten
cents (10c).
Name ..
Address
City State...

Mail to: E. Pauline Myers, March On Washington Movement, Hotel
Theresa Building, 2084 Seventh Avenue, New York, N. Y.

Library of Congress

Back Cover

What Are Our Immediate Goals?

I. To mobilize five million Negroes into one militant mass for

pressure.

2. To assemble in Chicago the last week in May, 1943, for the

celebration of

“WE ARE AMERICANS - TOO” WEEK

And to ponder the question of Non-Violent Civil Disobedience
and Non-Cooperation, and a Mass March On Washington.

Source Information: Starting in the 1920s, A. Philip Randolph led the Brotherhood of Sleeping Car

Porters, a mainly black union for employees of the Pullman Company. He was a major leader of the early

civil rights movement. In 1941, his threatened March on Washington led President Franklin Roosevelt
to issue Executive Order 8802 banning racial discrimination in defense industries. A Committee on
Fair Employment Practices was established to handle discrimination complaints. The 1941 March on

Washington never took place, but the movement by that name continued to push for reforms. This docu-
ment is a pamphlet titled “Why Should We March?” It was distributed by Randolph’s March on Washington

Movement in 1943.

Source: “Why Should We March?” Pamphlet. New York: March on Washington Movement, 1943. From Library of Congress,
American Memory: African American Odyssey. http://memory.loc.gov/cgi-bin/ampage?collld=mssmisc&fileName=ody/ody0808
/ody0808page.db&recNum=0&itemLink=/ammem/aaohtml/exhibit/aopart8.ntmI@0808&linkText=9.
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Assessment Questions

1. “Text structure” refers to the way paragraphs and longer texts are organized. Describe the way this
pamphlet’s paragraphs are organized and how that helps the pamphlet achieve its purposes. Along with
describing the text structure, comment also on the use of photos, bold versus normal type, larger and
smaller type sizes, and other graphic features.

2. BEven though African Americans served in segregated units, they registered for the army at similar or
even higher rates than whites did. And smaller numbers sought conscientious objector status. Why do
you think that was so?
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ng[f and Structure

6. (6-8) Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded
language, inclusion or avoidance of particular facts).

%m% thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 6 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 6 for grades 6-8. It asks stu-
dents to note a text’s point of view as expressed by looking closely at details in the text itself. These
details may take the form of emotional language, distorted or exaggerated descriptions, stereotyped
labeling, etc. However, even a text with a neutral tone may express bias or point of view by selectively
emphasizing some facts while omitting others. Therefore, students also need to go outside the text to
interpret point of view by considering sourcing information such as the author’s background, purpose,
and audience. In addition, students need to see that when sources express conflicting points of view
they may still be reliable in certain ways—for example, by what they share in common or by backing
up their claims with solid evidence.
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Acceptable answers to the first assessment question should note De Witt’s clear statement in
Document 1 that the “Japanese race is an enemy race.” Later, he says that “the racial strains are
undiluted” even in fully Americanized Japanese who were born here. It is possible De Witt uses the
term “race” in a way slightly different from its meaning today. Nevertheless, he clearly thinks Japanese
disloyalty is inborn as a trait even in those who have adapted to American culture. Munson, however,
suggests in Document 2 that neither of the two groups of Japanese Americans he discusses have
loyalties fixed by their racial characteristics. He says the loyalty of the first generation of Japanese
Americans (Issei) to Japan has considerably weakened. He says Japanese Americans born here
(Nisei) “are not Japanese in culture” and are loyal to the United States. Whatever his overall racial
views, Munson clearly does not see race as determining the loyalties of Japanese Americans.
Acceptable answers to the second assessment question should note De Witt’s sweeping generaliza-
tions about all Japanese Americans. He says, “Over 112,000 potential enemies, of Japanese extrac-
tion, are at large today.” Munson is far more specific, describing the Nisei and the Issei separately and
making distinctions within each group as well.
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World War II: Home Front: Assessment 6

Directions: This exercise asks you to read two primary source documents carefully and answer questions
about specific details in them. In order to better understand these documents as historical primary
sources, read and make use of the source information located just below each document. When you have
studied the documents and the source information, answer the two assessment questions that follow.

CCS Standard 6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded
language, inclusion or avoidance of particular facts).

Document 1: A Primary Source

In the war in which we are now engaged racial affinities are not severed by migration. The Japanese
race is an enemy race and while many second and third generation Japanese born on United States
soil, possessed of United States citizenship, have become “Americanized,” the racial strains are
undiluted. To conclude otherwise is to expect that children born of white parents on Japanese soil
sever all racial affinity and become loyal Japanese subjects, ready to fight and, if necessary, to die for
Japan in a war against the nation of their parents. That Japan is allied with Germany and Italy in this
struggle is no ground for assuming that any Japanese, barred from assimilation by convention as he
Is, though born and raised in the United States, will not turn against this nation when the final test of
loyalty comes. It, therefore, follows that along the vital Pacific Coast over 112,000 potential enemies, of
Japanese extraction, are at large today. There are indications that these are organized and ready for
concerted action at a favorable opportunity. The very fact that no sabotage has taken place to date is
a disturbing and confirming indication that such action will be taken.

Source Information: In 1942, Lieutenant General John L. De Witt was in charge of the defense of the
U.S. West Coast. On February 14, 1942, he issued a final recommendation to Secretary of War Stimson
arguing in favor of removing “Japanese and Other Subversive Persons” from the region. This advice from
De Witt and others convinced President Roosevelt to sign Executive Order No. 9066, which led to the
relocation of more than 100,000 Japanese Americans on the West Coast to camps in the interior. This
document is an excerpt from De Witt’s report. In it, he explains why he wants to be able to exclude all
ethnic Japanese. The appendix of the report in which this passage can be found is available from The
Virtual Museum of the City of San Francisco and can be accessed online at http://www.sfmuseum.org
/war/dewitt4.html.
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Document 2: A Primary Source

1. The ISSEI—First generation of Japanese. Entire cultural background Japanese. Probably loyal
romantically to Japan. They must be considered, however, as other races. They have made this their
home. They have brought up children here, their wealth accumulated by hard labor is here, and many
would have become American citizens had they been allowed to do so. They are for the most part
simple people. Their age group is largely 55 to 65, fairly old for hard-working Japanese.

The Issel, or first generation, is considerably weakened in their loyalty to Japan by the fact that they
have chosen to make this their home and have brought up their children here. They expect to die here.
They are quite fearful of being put in a concentration camp. Many would take out American citizenship
if allowed to do so. The haste of this report does not allow us to go into this more fully. The Issei have
to break with their religion, their god and Emperor, their family, their ancestors and their after-life in
order to be loyal to the United States. They are also still legally Japanese. Yet they do break, and send
their boys off to the Army with pride and tears. They are good neighbors. They are old men fifty-five

to sixty-five, for the most part simple and dignified. Roughly they were Japanese lower middle class,
about analogous to the pilgrim fathers.

2. The NISEI—Second generation who have received their whole education in the United States and
usually, in spite of discrimination against them and a certain amount of insults accumulated through
the years from irresponsible elements, show a pathetic eagerness to be Americans. They are in
constant conflict with the orthodox, well disciplined family life of their elders. Age group—1 to 30
years.

There are still Japanese in the United States who will tie dynamite around their waist and make

a human bomb out of themselves. We grant this, but today they are few . . . The Nisei are not
Japanese in culture. They are foreigners to Japan. Though American citizens they are not accepted
by Americans, largely because they look differently and can be easily recognized. The Japanese
American Citizens League should be encouraged, while an eye is kept open, to see that Tokyo does
not get its finger in this pie—which it has in a few cases attempted to do. The loyal Nisei hardly knows
where to turn. Some gesture of protection or wholehearted acceptance of this group would go a long
way to swinging them away from any last romantic hankering after old Japan. They are not oriental

or mysterious, they are very American and are of a proud, self-respecting race suffering from a little
inferiority complex and a lack of contact with the white boys they went to school with. They are eager
for this contact and to work alongside them.

Source Information: In the fall of 1941, Special Representative of the State Department Curtis B.
Munson investigated the loyalty of Japanese Americans. His report concluded that Japanese Americans
were loyal and would pose little threat. He wrote: “There is no Japanese ‘problem’ on the Coast . . . There
is far more danger from Communists on the Coast . . . than there is from Japanese.” These excerpts are
adapted from parts of the Munson Report and can be accessed online at http://www.digitalhistory.uh.edu
/learning_history/japanese_internment/munson_report.cfm.
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Assessment Questions

1. How does racial prejudice help explain the different points of view expressed by these documents?

2. Aside from ideas about race, how do these documents differ in the way they generalize about all
Japanese Americans as a group?
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Cmfz‘ and Structure

6. (9-10) Compare the point of view of two or more authors for how they treat the same or similar
topics, including which details they include and emphasize in their respective accounts.

6. (11-12) Evaluate authors’ differing points of view on the same historical event or issue by assessing
the authors’ claims, reasoning, and evidence.

%f/% thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 6 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 6 for grades 9-10 and 11-12
combined. It asks students to note a text’s point of view as expressed by looking closely at details

in the text itself. These details may take the form of emotional language, distorted or exaggerated
descriptions, stereotyped labeling, etc. However, even a text with a neutral tone may express bias or
point of view by selectively emphasizing some facts while omitting others. Therefore, students also
need to go outside the text to interpret point of view by considering sourcing information such as the
author’s background, purpose, and audience. In addition, students need to see that when sources
express conflicting points of view they may still be reliable in certain ways—for example, by what they
share in common or by backing up their claims with solid evidence.
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Acceptable answers to the first assessment question should focus mainly on the different ways the
documents deal with racial identity. De Witt in Document 1 assigns it major significance, as in his
statement that the “Japanese race is an enemy race.” He clearly thinks Japanese disloyalty is inborn
as a trait even in those who have adapted to American culture. Munson in Document 2, however,
says that neither of the two groups he discusses (Issei and Nisei) have loyalties fixed by their racial
characteristics. The two documents differ also in the way they generalize about the entire Japanese
American population. De Witt makes sweeping generalizations about all Japanese Americans.
Munson is far more specific, describing the Nisei and the Issei separately and making distinctions
within each group as well. Answers to the second assessment question may vary. Some may feel
racial hostility was too great for the president to ignore. Others may find even in Munson’s report
grounds for Roosevelt to worry at least about the loyalty of some Japanese Americans. Roosevelt
made the decision closer to receiving De Witt’s report, after Pearl Harbor, at a time when fears about
Japan attacking the West Coast were great. And so on.
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World War II: Home Front: Assessment 6

Directions: This exercise asks you to read two primary source documents carefully and answer questions
about specific details in the documents. In order to better understand the documents, read and make use
of the source information located just below each document. When you have studied the documents and
the source information, answer the two assessment questions that follow.

CCS Standard 6: (9-10) Compare the point of view of two or more authors for how they treat the same
or similar topics, including which details they include and emphasize in their respective accounts.

(11-12) Evaluate authors’ differing points of view on the same historical event or issue by assessing the
authors’ claims, reasoning, and evidence.

Document 1: A Primary Source

In the war in which we are now engaged racial affinities are not severed by migration. The Japanese
race is an enemy race and while many second and third generation Japanese born on United States
soil, possessed of United States citizenship, have become ‘Americanized,” the racial strains are
undiluted. To conclude otherwise is to expect that children born of white parents on Japanese soil
sever all racial affinity and become loyal Japanese subjects, ready to fight and, if necessary, to die for
Japan in a war against the nation of their parents. That Japan is allied with Germany and ltaly in this
struggle is no ground for assuming that any Japanese, barred from assimilation by convention as he
is, though born and raised in the United States, will not turn against this nation when the final test of
loyalty comes. It, therefore, follows that along the vital Pacific Coast over 112,000 potential enemies, of
Japanese extraction, are at large today. There are indications that these are organized and ready for
concerted action at a favorable opportunity. The very fact that no sabotage has taken place to date is
a disturbing and confirming indication that such action will be taken.

Source Information: In 1942, Lieutenant General John L. De Witt was in charge of the defense of the
U.S. West Coast. On February 14, 1942, he issued a final recommendation to Secretary of War Stimson
arguing in favor of removing “‘Japanese and Other Subversive Persons” from the region. This advice from
De Witt and others convinced President Roosevelt to sign Executive Order No. 9066, which led to the
relocation of more than 100,000 Japanese Americans on the West Coast to camps in the interior. This
document is an excerpt from De Witt’s report. In it, he explains why he wants to be able to exclude all
ethnic Japanese. The appendix of the report in which this passage can be found is available from The
Virtual Museum of the City of San Francisco and can be accessed online at http://www.sfmuseum.org
/war/dewitt4.html.
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Document 2: A Primary Source

1. The ISSEI—First generation of Japanese. Entire cultural background Japanese. Probably loyal
romantically to Japan. They must be considered, however, as other races. They have made this their
home. They have brought up children here, their wealth accumulated by hard labor is here, and many
would have become American citizens had they been allowed to do so. They are for the most part
simple people. Their age group is largely 55 to 65, fairly old for hard-working Japanese.

The Issei, or first generation, is considerably weakened in their loyalty to Japan by the fact that they
have chosen to make this their home and have brought up their children here. They expect to die here.
They are quite fearful of being put in a concentration camp. Many would take out American citizenship
if allowed to do so. The haste of this report does not allow us to go into this more fully. The Issei have
to break with their religion, their god and Emperor, their family, their ancestors and their after-life in
order to be loyal to the United States. They are also still legally Japanese. Yet they do break, and send
their boys off to the Army with pride and tears. They are good neighbors. They are old men fifty-five

to sixty-five, for the most part simple and dignified. Roughly they were Japanese lower middle class,
about analogous to the pilgrim fathers.

2. The NISEI—Second generation who have received their whole education in the United States and
usually, in spite of discrimination against them and a certain amount of insults accumulated through
the years from irresponsible elements, show a pathetic eagerness to be Americans. They are in con-
stant conflict with the orthodox, well disciplined family life of their elders. Age group—1 to 30 years.

There are still Japanese in the United States who will tie dynamite around their waist and make

a human bomb out of themselves. We grant this, but today they are few . . . The Nisei are not
Japanese in culture. They are foreigners to Japan. Though American citizens they are not accepted
by Americans, largely because they look differently and can be easily recognized. The Japanese
American Citizens League should be encouraged, while an eye is kept open, to see that Tokyo does
not get its finger in this pie—which it has in a few cases attempted to do. The loyal Nisei hardly knows
where to turn. Some gesture of protection or wholehearted acceptance of this group would go a long
way to swinging them away from any last romantic hankering after old Japan. They are not oriental

or mysterious, they are very American and are of a proud, self-respecting race suffering from a little
inferiority complex and a lack of contact with the white boys they went to school with. They are eager
for this contact and to work alongside them.

Source Information: In the fall of 1941, Special Representative of the State Department Curtis B.
Munson investigated the loyalty of Japanese Americans. His report concluded that Japanese Americans
were loyal and would pose little threat. He wrote: “There is no Japanese ‘problem’ on the Coast . . . There
is far more danger from Communists on the Coast . . . than there is from Japanese.” These excerpts are
adapted from parts of the Munson Report and can be accessed online at http://www.digitalhistory.uh.edu
/learning_history/japanese_internment/munson_report.cfm.
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Assessment Questions

1. These documents differ as to how loyal they expected Japanese Americans to be during World War |I.
What in their thinking leads the two authors to such different points of view?

2. President Roosevelt had to decide which of these reports to rely on more. His decision suggests he
relied more on Document 1 than Document 2. Why do you think he did that?
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7. (6-8) Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 7 is designed to measure students’ ability to master the

skills described in Common Core History/Social Studies Reading Standard 7 for grades 6-8. It asks
students to do something historians must do all the time—integrate evidence found in several primary
sources presented in a variety of visual and textual formats.

Evaln m‘/% Student U{@}Mfw to thir Asresement

Acceptable answers to the first assessment question should describe how each document calls
attention to the government’s huge impact on the economy. Document 1 shows the dramatic
increase in the government’s overall share of national spending during the war years. Document 2
details the role of the government’s War Production Board in directing mass production industries to
produce enormous amounts of military equipment. The photograph (Document 3) shows one very
large facility built by a private auto company to produce bombers for the government’s war effort.
Acceptable answers to the second assessment question may vary. Most should see that the photo
stresses the direct impact of government war purchases on a major corporation. Document 1 only
identifies spending levels, not what the government purchased and what the impact of that was on
specific industries. Document 2 does detail that sort of impact. Some may feel Document 3 does
not add much to Document 2. However, others may see it as giving a vivid sense of how massive the
impact could be even on one of the biggest mass production industries.
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World War II: Home Front: Assessment 7

Directions: This exercise asks you to study three documents carefully and answer two questions focused
on what these sources have in common. In order to better understand the documents and their impor-
tance as historical evidence, read and make use of the source information located just below or next to
each document itself. When you have studied the documents and the source information, answer the
assessment questions that follow.

CCS Standard 7: Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with
other information in print and digital texts.

Document 1: A Primary Source Table
Total Federal Purchases as a % of Gross Domestic Product

Year Total Federal Gross Domestic Total Federal Purchases
Purchases Product (GDP) as % GDP
1940 $9.5 $96.9 9.8%
1941 $13.7 $114.2 12.0%
1942 $35.1 $143.7 24.3%
1943 $78.6 $180.3 43.6%
1944 $91.3 $209.4 43.6%
1945 $92.7 $221.2 41.9%
1946 $55.2 $222.6 24.8%

Source Information: The left column of this table shows how much the federal government spent

in each of the war years. The middle column shows each year’s total spending for the nation (Gross
Domestic Product, or GDP). The third column shows annual federal spending as a percentage of GDP.
This table is adapted from numbers in the White House Office of Management and Budget’s Table 1.3—
Summary of Receipts, Outlays, and Surpluses or Deficits in Current Dollars, Constant (FY 2005) Dollars,
and as Percentages of GDP: 1940-2018. The table is available online at http://www.whitehouse.gov/omb
/budget/HISTORICALS.
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Document 2: A Written Primary Source

Production up 80% over 1942 and Levels Off

Washington, Jan. 26 (UP)—American war industries, fulfilling their role as the “arsenal of democracy,”
turned out 85,000 planes, 568 warships 19 million tons of merchant shipping and vast quantities of
arms and ammunition last year in an 80 percent production jump over 1942, it was disclosed today.

War Production Board Chairman Donald M. Nelson, releasing the overall picture on 1943’s record out-
put, said that all major mass production problems now had been solved and that industry was settling
down for “the long pull.”

It won’t all be easy going and there will be “plenty of difficult problems,” he said, but “with the passing
of 1943, the nation has definitely solved the major problems involved in mass-production of munitions
and the program is now in high geatr.

The big jobs which lie ahead, he said, are to increase the landing craft program 175 per cent in 1944,
and to build 65 per cent more airplanes, 20 per cent more ships and 35 per cent more of communica-
tions and electronic equipment than last year.

The difficulties to be met will center about the production of aircraft, coal, anti-friction bearings, tires,
wood pulp, lumber, leather, textiles and landing vessels, Mr. Nelson said.

“To keep pace with battle experience, designs will be revised and perfected; assembly lines will have
to be geared up, labor will have to be recruited and trained,” he said, adding: “But in contrast to 1942
and 1943, the munitions problems of 1944 will be specialized problems, smaller in scale.”

Source Information: This document is a news story that appeared in The Pittsburgh Press on January
26, 1944, page 17. The War Production Board (WPB), headed by Donald Nelson, was a government
agency supervising war production during World War Il. It prohibited nonessential production and limited
the consumption of scarce materials through rationing. It directed businesses in switching from peacetime
production to meeting war needs. This article is available online at http://news.google.com/newspapers
?nid=djft3U1LymYC&dat=19440126 &printsec=frontpage&hl=en.
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Document 3: A Visual Primary Source

)
Library of Congress Prints and Photographs Division, Reproduction Number: LC-USZ62-116353.

Source Information: Looking down one of the two final assembly lines for B-24E (Liberator) bombers
at Ford’s big Willow Run plant in Michigan. Guns and wing tips have not yet been added to the planes in
the foreground. The Liberator could operate at high altitudes and over great ranges on precision bombing
missions. The Ford Motor Company originally constructed the Willow Run plant to produce components
for this bomber in the summer of 1941, This United States Office of War Information photo is dated as
somewhere between July 1942 and February 1943.

Assessment Questions

1. How do all three of these documents help in explaining the huge impact the government had on the
U.S. economy during World War 1?7

2. Does the visual source (Document 3) add anything to your understanding of this impact that you cannot
learn from the other two documents? Explain your answer.
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7. (9-10) Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative
analysis in print or digital text.

7. (11-12) Integrate and evaluate multiple sources of information presented in diverse formats and
media (e.g., visually, quantitatively, as well as in words) in order to address a question or
solve a problem.

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 7 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 7 for grades 9-10 and 11-12
combined. It asks students to do something historians must do all the time—integrate evidence found
in a wide variety of primary sources presented in many visual and textual formats. It also asks them to
judge the relative strengths and weaknesses of visual as compared with written sources.
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Acceptable answers to the first assessment question should note that each document refers specifi-
cally to the federal government’s huge impact on the economy. Document 1 shows the dramatic
increase in the government’s overall share of national spending during the war years. Document 2
details the role the government’s War Production Board in directing mass production industries to
produce enormous amounts of military equipment. The photograph (Document 3) shows one very
large facility built by a private auto company to produce bombers for the government’s war effort.
Acceptable answers to the second assessment question may vary. Some could focus on Document
1 in that it shows the total spending levels and overall impact on the entire economy. Others might
point out that Document 1 does not specifically illustrate the war’s impact, except in that the huge
increase in the government’s share of GDP is during the years of most intense warfare. Document 2
and Document 3 both do focus on war production and the government’s huge impact in redirecting
private mass production industries to meet the demands of war.
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World War II: Home Front: Assessment 7

Directions: This exercise asks you to study three documents carefully and answer two questions
focused on what these sources have in common. In order to better understand the documents and their
importance as historical evidence, read and make use of the source information located just below or next
to each document itself. When you have studied the documents and the source information, answer the
assessment questions that follow

CCS Standard 7: (9-10) Integrate quantitative or technical analysis (e.g., charts, research data) with
qualitative analysis in print or digital text. (11-12) Integrate and evaluate multiple sources of informa-
tion presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to
address a question or solve a problem.

Document 1: A Primary Source Table
Total Federal Purchases as a % of Gross Domestic Product

Year Total Federal Gross Domestic Total Federal Purchases
Purchases Product (GDP) as % GDP
1940 $9.5 $96.9 9.8%
1941 $13.7 $114.2 12.0%
1942 $35.1 $143.7 24.3%
1943 $78.6 $180.3 43.6%
1944 $91.3 $209.4 43.6%
1945 $92.7 $221.2 41.9%
1946 $55.2 $222.6 24.8%

Source Information: The left column of this table shows how much the federal government spent

in each of the war years. The middle column shows each year’s total spending for the nation (Gross
Domestic Product, or GDP). The third column shows annual federal spending as a percentage of GDP.
This table is adapted from numbers in the White House Office of Management and Budget’s Table 1.3—
Summary of Receipts, Outlays, and Surpluses or Deficits in Current Dollars, Constant (FY 2005) Dollars,
and as Percentages of GDP: 1940-2018. The table is available online at http://www.whitehouse.gov/omb
/budget/HISTORICALS.
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Document 2: A Written Primary Source

Production up 80% over 1942 and Levels Off

Washington, Jan. 26 (UP)—American war industries, fulfilling their role as the “arsenal of democracy,”
turned out 85,000 planes, 568 warships 19 million tons of merchant shipping and vast quantities of
arms and ammunition last year in an 80 percent production jump over 1942, it was disclosed today.

War Production Board Chairman Donald M. Nelson, releasing the overall picture on 1943’s record out-
put, said that all major mass production problems now had been solved and that industry was settling
down for “the long pull.”

It won’t all be easy going and there will be “plenty of difficult problems,” he said, but “with the passing
of 1943, the nation has definitely solved the major problems involved in mass-production of munitions
and the program is now in high gear.

The big jobs which lie ahead, he said, are to increase the landing craft program 175 per cent in 1944,
and to build 65 per cent more airplanes, 20 per cent more ships and 35 per cent more of communica-
tions and electronic equipment than last year.

The difficulties to be met will center about the production of aircraft, coal, anti-friction bearings, tires,
wood pulp, lumber, leather, textiles and landing vessels, Mr. Nelson said.

“To keep pace with battle experience, designs will be revised and perfected; assembly lines will have
to be geared up; labor will have to be recruited and trained,” he said, adding: “But in contrast to 1942
and 1943, the munitions problems of 1944 will be specialized problems, smaller in scale.”

Source Information: This document is a news story that appeared in The Pittsburgh Press on January
26, 1944, page 17. The War Production Board (WPB), headed by Donald Nelson, was a government
agency supervising war production during World War II. It prohibited nonessential production and limited
the consumption of scarce materials through rationing. It directed businesses in switching from peacetime
production to meeting war needs. This article is available online at http://news.google.com/newspapers
?nid=djft3U1LymYC&dat=19440126 &printsec=frontpage&hl=en.
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Document 3: A Visual Primary Source

i
:
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Library of Congress Prints and Photographs Division, Reproduction Number: LC-USZ62-116353.

Source Information: Looking down one of the two final assembly lines for B-24E (Liberator) bombers
at Ford’s big Willow Run plant in Michigan. Guns and wing tips have not yet been added to the planes in
the foreground. The Liberator could operate at high altitudes and over great ranges on precision bombing
missions. The Ford Motor Company originally constructed the Willow Run plant to produce components
for this bomber in the summer of 1941. This United States Office of War Information photo is dated as
somewhere between July 1942 and February 1943.

Assessment Questions

1. How do all three of these documents help in assessing the overall economic impact of World War Il on
the nation’s economy?

2. Which document best illustrates the way war needs shaped the government’s growing role in the
economy?
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8. (6-8) Distinguish among fact, opinion, and reasoned judgment in a text.

%f/% Hhir A reesrrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 8 is designed to measure students’ ability to master the

skills described in Common Core History/Social Studies Reading Standard 8 for grades 6-8. It asks
students to pay attention to the way a text reasons about its factual claims and to distinguish between
these and expressions of opinion. This could mean paying close attention to the factual evidence
offered or to the reasoning process and logic used to support a claim—as well as an ability to distin-
guish these from the text’s biases or expressions of opinion. This activity assesses the students’ ability
to read closely in order to understand a text in these ways.

Emlwa‘/% Student R&y}amw to this A srerrment

Responses to the first assessment question should note that Roosevelt explains in a fairly careful way
why inflation is a danger now. The government is spending “unprecedented sums for munitions,” and
this means other goods are in very short supply. Meanwhile government spending is also putting a
great deal of money in the hands of workers and consumers. Their greater demand for goods in short
supply could push prices up rapidly. Roosevelt’s solution to that problem is a seven-step program

to tax away some of the public’s money, impose direct controls on wages, prices, and rents, limit
access to goods in short supply through rationing and encourage savings and war bonds purchases.
Answers to the second assessment question should note the many superlatives in Roosevelt’s
speech: “unbelievable rate of expenditure,” “enormous quantities of weapons,” “tremendous sums,”
“grave danger of disaster,” “unprecedented sums,” etc. He may present a reasonable argument for
the controls he advocates. But it should be clear he also seeks to motivate by stressing the dire state
of things and the need for drastic solutions. His goal clearly is to win support for what will be a very
burdensome program.

” i
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World War II: Home Front: Assessment 8

Directions: This exercise asks you to read one primary source document carefully and answer two
questions about specific details in the document. In order to better understand the document as a
historical primary source, read and make use of the source information located just below the document
itself. When you have studied the document and the source information, answer the assessment questions
that follow.

CCS Standard 8: Distinguish among fact, opinion, and reasoned judgment in a text.

A Primary Source Document

To build the factories, to buy the materials, to pay the labor, to provide the transportation, to equip
and feed and house the soldiers, sailors and marines, and to do all the thousands of things necessary
in a war—all cost a lot of money, more money than has ever been spent by any nation at any time in
the long history of the world.

We are now spending, solely for war purposes, the sum of about one hundred million dollars every
day in the week. But, before this year is over, that almost unbelievable rate of expenditure will be
doubled. All of this money has to be spent—and spent quickly—if we are to produce within the time
now available the enormous quantities of weapons of war which we need. But the spending of these
tremendous sums presents grave danger of disaster to our national economy.

When your Government continues to spend these unprecedented sums for munitions month by month
and year by year, that money goes into the pocketbooks and bank accounts of the people of the
United States. At the same time raw materials and many manufactured goods are necessarily taken
away from civilian use, and machinery and factories are being converted to war production.

You do not have to be a professor of mathematics or economics to see that if people with plenty of
cash start bidding against each other for scarce goods, the price of those goods goes up.

Yesterday | submitted to the Congress of the United States a seven-point program, a program of gen-
eral principles which taken together could be called the national economic policy for attaining the great
objective of keeping the cost of living down. | repeat them now to you in substance:

Continued on next page
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Continued from previous page

e first, we must, through heavier taxes, keep personal and corporate profits at a low reason-
able rate.

e Second, we must fix ceilings on prices and rents.

e Third, we must stabilize wages.

e [ourth, we must stabilize farm prices.

e Fifth, we must put more billions into War Bonds.

e Sixth, we must ration all essential commodities, which are scarce.

e Seventh, we must discourage installment buying, and encourage paying off debts and
mortgages.

I do not think it is necessary to repeat what | said yesterday to the Congress in discussing these gen-
eral principles. The important thing to remember is that each one of these points is dependent on the
others if the whole program is to work.

Some people are already taking the position that every one of the seven points is correct except the
one point which steps on their own individual toes. A few seem very willing to approve self-denial—
on the part of their neighbors. The only effective course of action is a simultaneous attack on all of
the factors which increase the cost of living, in one comprehensive, all-embracing program covering
prices, and profits, and wages, and taxes and debts. The blunt fact is that every single person in the
United States is going to be affected by this program. Some of you will be affected more directly by
one or two of these restrictive measures, but all of you will be affected indirectly by all of them.

Source Information: This excerpt is adapted from the transcript of one of President Franklin Roosevelt’s
“fireside chats.” These were radio addresses he made to the public from time to time. This fireside chat
took place on April 28, 1942. In it, Roosevelt dealt with the kind of “total war” the nation was facing. He
said it was a war that would require huge sacrifices of everyone on the home front as well as soldiers in
combat overseas. In this part of his talk, he focuses on the economic burdens people must accept given
the huge amounts of money the government needed to spend on the war. The transcript is the official
published version of the speech and may differ slightly from the audio. The entire transcript is available
from Learn NC: North Carolina Digital History and can be found online at http://www.learnnc.org/Ip
/multimedia/13373.
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Assessment Questions

1. Roosevelt here describes the danger of inflation and his plan to deal with that problem. Describe his
reasoning about the causes of this problem and his solutions for it.

2. What emotional language does Roosevelt use to depict this problem in frightening ways?
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8. (9-10) Assess the extent to which the reasoning and evidence in a text support the
author’s claims.

8. (11-12) Evaluate an author’s premises, claims, and evidence by corroborating or challenging them
with other information.

%Mg thir Ascesrrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 8 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 8 for grades 9-10 and 11-12
combined. It asks students to pay attention to the way a text backs up or seeks to explain its factual
claims. This could mean paying close attention to the factual evidence offered in the text as compared
with expressions of opinion. Or it could mean attention to the reasoning process and logic used to
support a claim. It may also require students to examine underlying assumptions and bias in order to
see how they shape or distort the reasoning process presented by the text. This activity assesses the
students’ ability to read closely in order to understand a text in these ways.
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Responses to the first assessment question should note that Roosevelt clearly states that the
problem he is addressing is inflation—the rising “cost of living.” He explains in a fairly careful way
what is causing the problem. The government is spending “unprecedented sums for munitions,” and
this means other goods are in very short supply. Meanwhile government spending is also putting

a great deal of money in the hands of workers and consumers. Their greater demand for goods

in short supply could push prices up rapidly. Roosevelt’s solution to that problem is a seven-step
program imposing various controls on incomes, wages, prices, and rents, along with rationing and
encouragement to save and invest in war bonds. This is a reasoned argument linking a problem with
a set of proposed solutions. Answers to the second assessment question may vary. Roosevelt does
fill his speech with superlatives as he seeks to motivate by stressing the dire state of things and the
need for drastic solutions. Some may feel his rhetoric is excessive. However, Roosevelt does also
make a case for his urgent tone in spelling out the huge amounts the government is having to spend
on munitions and will continue to spend for several more years.
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World War II: Home Front: Assessment 8

Directions: This exercise asks you to read one primary source document carefully and answer two
questions about specific details in the document. In order to better understand the document as a
historical primary source, read and make use of the source information located just below the document
itself. When you have studied the document and the source information, answer the assessment questions
that follow.

CCS Standard 8: (9-10) Assess the extent to which the reasoning and evidence in a text support
the author’s claims. (11-12) Evaluate an author’s premises, claims, and evidence by corroborating or
challenging them with other information.

A Primary Source Document

To build the factories, to buy the materials, to pay the labor, to provide the transportation, to equip
and feed and house the soldiers, sailors and marines, and to do all the thousands of things necessary
in a war—all cost a lot of money, more money than has ever been spent by any nation at any time in
the long history of the world.

We are now spending, solely for war purposes, the sum of about one hundred million dollars every
day in the week. But, before this year is over, that almost unbelievable rate of expenditure will be
doubled. All of this money has to be spent—and spent quickly—if we are to produce within the time
now available the enormous quantities of weapons of war which we need. But the spending of these
tremendous sums presents grave danger of disaster to our national economy.

When your Government continues to spend these unprecedented sums for munitions month by month
and year by year, that money goes into the pocketbooks and bank accounts of the people of the
United States. At the same time raw materials and many manufactured goods are necessarily taken
away from civilian use, and machinery and factories are being converted to war production.

You do not have to be a professor of mathematics or economics to see that if people with plenty of
cash start bidding against each other for scarce goods, the price of those goods goes up.

Yesterday | submitted to the Congress of the United States a seven-point program, a program of gen-
eral principles which taken together could be called the national economic policy for attaining the great
objective of keeping the cost of living down. | repeat them now to you in substance:

Continued on next page
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Continued from previous page

e first, we must, through heavier taxes, keep personal and corporate profits at a low reason-
able rate.

e Second, we must fix ceilings on prices and rents.

e Third, we must stabilize wages.

e fourth, we must stabilize farm prices.

e Fifth, we must put more billions into War Bonds.

e Sixth, we must ration all essential commodities, which are scarce.

e Seventh, we must discourage installment buying, and encourage paying off debts and
mortgages.

I do not think it is necessary to repeat what | said yesterday to the Congress in discussing these gen-
eral principles. The important thing to remember is that each one of these points is dependent on the
others if the whole program is to work.

Some people are already taking the position that every one of the seven points is correct except the
one point which steps on their own individual toes. A few seem very willing to approve self-denial—
on the part of their neighbors. The only effective course of action is a simultaneous attack on all of
the factors which increase the cost of living, in one comprehensive, all-embracing program covering
prices, and profits, and wages, and taxes and debts. The blunt fact is that every single person in the
United States is going to be affected by this program. Some of you will be affected more directly by
one or two of these restrictive measures, but all of you will be affected indirectly by all of them.

Source Information: This excerpt is adapted from the transcript of one of President Franklin Roosevelt’s
“fireside chats.” These were radio addresses he made to the public from time to time. This fireside chat
took place on April 28, 1942. In it, Roosevelt dealt with the kind of “total war” the nation was facing. He
said it was a war that would require huge sacrifices of everyone on the home front as well as soldiers in
combat overseas. In this part of his talk, he focuses on the economic burdens people must accept given
the huge amounts of money the government needed to spend on the war. The transcript is the official
published version of the speech and may differ slightly from the audio. The entire transcript is available
from Learn NC: North Carolina Digital History and can be found online at http://www.learnnc.org/Ip
/multimedia/13373.
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Assessment Questions

1. Summarize the problem Roosevelt identifies here and the solution he outlines. How effective is his
reasoning in explaining both the causes of the problem and his solutions?

2. Roosevelt presents his case in dramatic tones in this nationwide radio address. How well do you think
he does in justifying his sense of urgency about this issue?
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9. (6-8) Analyze the relationship between a primary and secondary source on the same topic.

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 9 is designhed to measure students’ ability to master the
skills described in Common Core History/Social Studies Reading Standard 9 for grades 6-8. It asks
students to understand the relationship between primary and secondary sources. This means stu-
dents must know the difference between the two kinds of sources—that primary sources provide
the evidence for secondary source claims and interpretations. This should lead them to adopt a
critical approach to secondary sources themselves. That is, such secondary accounts should not
be regarded as final and complete. They are interpretations of the past, not the past itself. Students
should learn to weigh secondary source accounts against the relevant primary source evidence.

Evaln m‘/% Student U{@}Mfw to thir Asresement

Answers to the first assessment question should note the overall tone of admiration for these women.
They are described as America’s “women behind the men behind the guns.” They are depicted

as working with courage, each a “grim industrial warrior, her hands controlling levers speeding the
Allied victory.” They are determined, “yet they are not losing their charming femininity.” The article

has a somewhat humorous tone, but always supportive of the efforts of these women. No negative
aspects of their experience are depicted. Answers to the second assessment question should note
that Document 2 adds to Document 1 by making it clear the three women in the news story are part
of a larger trend enabling many other women to play a more assertive part in the war effort. However,
Document 2 also alters Document 1's purely positive view of the trend by focusing on some problems
accompanying it—greater rates of divorce, disrupted family life, problems in raising children, pay
inequities, etc.
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World War II: Home Front: Assessment 9

Directions: This exercise asks you to read two documents carefully and answer two questions about
specific details in them. One document is a primary source and the other is a secondary source. In order
to better understand the documents, read and make use of the source information located just below each
document. When you have studied the documents and the source information, answer the assessment
questions that follow.

CCS Standard 9: Analyze the relationship between a primary and secondary source on the same topic.

Document 1: A Primary Source

3 Girls Run Arsenal Cranes as War Share

Attention, you hard working he-men! Before breaking any vest buttons with pride over your important
defense job, there are three girls at the Watertown Arsenal you should hear about.

Operators of 10-ton cranes hauling ponderous gun barrels, and metals from one end of the sprawling
plant to the other, these girls are truly America’s “women behind the men behind the guns.”

Less than a year ago Mrs. Virginia Miola, 23, of Brighton; Mrs. Neta Paul, 30, of the South End, and
Frances Shugzda, 20, of Dorchester, were holding down comparatively easy, typically feminine jobs.

Mrs. Miola worked for a book-binding concern, Frances Shugzda, only a few years out of school, was
an attractive asset to a cosmetics company. Mrs. Paul was a hostess.

But that was a year ago. America was at peace and young girls didn’t even think about cranes. Why
should they? They were too busy living happy, normal lives in which death and sacrifice were remote
and impersonal.

Today, each of these girls, perched high in the cab of a crane nearly 50 feet above the heads of
swarming workmen, is a grim industrial warrior, her hands controlling levers speeding the Allied victory.

They wear overalls. They climb ladders. They scream orders above an almost impenetrable din. They
eat out of lunch pails.

Yet they are not losing their charming femininity. And each one has a good reason for doing a good
job. Mrs. Miola’s soldier husband is in New Caledonia. She was married a year ago when he was on
leave. Mrs. Paul has a brother in the Coast Guard. Frances Shugzda, too, has a brother with Uncle
Sam’s forces.

These girls have more than just a job—they have a war to win, and they’re just as earnest and deter-
mined as the soldier in the front lines. As a matter of fact, they're taking his place back here at home
and they’re sure of one thing—they’re not going to let him down.
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Source Information: This document is an article by Joseph Purcell titled, “3 Girls Run Arsenal Cranes as
War Share.” The article appeared in the Boston Daily Record on Tuesday, October 20, 1942, It was one of
many stories about women going to work in industrial plants during the war to do jobs more traditionally
performed by men. This article is available from The National Archives of Boston—America on the Home
Front: Selected World War Il Records of Federal Agencies in New England. It can be accessed online at
http://www.archives.gov/boston/exhibits/homefront/4.01-10-scrapbook.pdf#page=5.

Document 2: A Secondary Source

With millions of American men either enlisting in the armed forces or drafted, women had to take
over many jobs usually performed by men, such as working in heavy industry, manufacturing tools of
war including tanks, planes, and other materiel. The image of “Rosie the Riveter” became common-
place as women soon became the backbone of American industry during the war years.

Other women sought a more active role in defense by joining specially created women’s units in the
armed forces. Many joined the WACs, WAVEs, SPARs, and other related units, filling many noncom-
bat positions both stateside and overseas. Women also served as drivers, clerks, communications
officers, pilots, and nurses. Thirty nurses were killed in action during World War |I.

However, while many women became the family breadwinner and proved that they could work as
hard as their male counterparts, wartime employment had substantial drawbacks. The divorce rate
increased substantially, as did juvenile delinquency among females. The incidence of alcoholism
among women also grew. Many women had to uproot themselves and their families to relocate to
communities that provided more defense-industry opportunities. A new generation of “latchkey kids”
frequently found itself without parental guidance or supervision, perhaps with fathers in the military
and mothers working a shift at a defense plant. . . .

Although some women joined the military during the war, most found they could assist the war effort
by working in the private sector. By war’s end, nearly 18 million women worked outside the home—
one-and-a-half times the number that had performed similar labor in 1939.

The shortage of male workers led employers to suggest that women’s work as homemakers had
adequately prepared them for work in industry. The majority of women working in defense plants
earned much less than their male counterparts, though many used to working as homemakers
without pay accepted lower salaries without question.

Many married women with the responsibility of raising children as well as managing the home,
stayed housewives. However, they contributed to the war effort by growing Victory Gardens (which
fed the family and freed food resources for troops’ consumption) and working in recycling drives, as
well as buying war bonds.

Source Information: This secondary source document deals with the opportunities and challenges
women faced when they took on various kinds of traditionally male work outside the home during World
War II.

Source: Hutchison, Michael. World War II: The Home Front. Backwards Planning Curriculum Units. Culver City, CA: Social Studies School
Service, 2009.
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Assessment Questions

1. In what ways does Document 1 present the story of these three women in a very positive light? Cite
details to support your answer.

2. How does Document 2 add to or alter Document 1’s view of the opportunities and challenges women
workers faced during World War 11?7
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World War Il:
Home Front Assessment 9 Adyaced Level

Teacher Instructions
Based on Common Core Reading Standard 9 for grades 9-12

72
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9. (9-10) Compare and contrast treatments of the same topic in several primary and
secondary sources.

9. (11-12) Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.

%m% thir Ascerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Assessment 9 is designed to measure students’ ability to master the skills
described in Common Core History/Social Studies Reading Standard 9 for grades 9-10 and 11-12
combined. It asks students to understand the relationship between primary and secondary sources.
This means students must know the difference between the two kinds of sources—that primary
sources provide the evidence for secondary source claims and interpretations. This should lead them
to adopt a critical approach to secondary sources themselves. That is, such secondary accounts
should not be regarded as final and complete. They are interpretations of the past, not the past itself.
Students should learn to weigh secondary source accounts against the relevant primary source
evidence.
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Answers to the first assessment question may vary. In Document 1, Lincoln says he has no desire

to end slavery where it already exists. Yet he is against its spread. He also says the Declaration of
Independence gives African Americans the same right to life, liberty, and the pursuit of happiness as
it does white people. So both documents agree that Lincoln sees slavery as wrong. However, Lincoln
separates the issue of slavery from that of race. For him, the Declaration’s rights do not include a

right also to full social and political equality for African Americans. Lincoln is somewhat ambiguous
here, but he does say racial differences make it unlikely the two races can ever live together in
“perfect equality.” Document 2 does not really address Lincoln’s views on race. Answers to the
second assessment question should note that in this debate, Lincoln faces a far more overtly racist
opponent and is trying to win over a crowd with plenty of people who share that opponent’s views.
Some may feel Lincoln stands up to this pressure. Others may think he does not, at least regarding
race. Still others may point out how Lincoln seems to hedge a bit on race. He says, for example, racial
differences “will probably” keep the two races from achieving perfect equality. He agrees with Douglas
that the black man is “certainly” not his equal in color, but only “perhaps” not equal in the more
important matter of “moral or intellectual endowment.” This hedging may be Lincoln’s way of handling
a difficult political situation. There is plenty of room here for debate about this.
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World War II: Home Front: Assessment 9

Directions: This exercise asks you to read two documents carefully and answer questions about
specific details in them. One document is a primary source and the other is a secondary source. In order
to better understand the documents, read and make use of the source information located just below
each document. When you have studied the documents and the source information, answer the two
assessment questions that follow.

CCS Standard 9: (9-10) Compare and contrast treatments of the same topic in several primary and
secondary sources. (11-12) Integrate information from diverse sources, both primary and secondary, into
a coherent understanding of an idea or event, noting discrepancies among sources.

Document 1: A Primary Source

3 Girls Run Arsenal Cranes as War Share

Attention, you hard working he-men! Before breaking any vest buttons with pride over your important
defense job, there are three girls at the Watertown Arsenal you should hear about.

Operators of 10-ton cranes hauling ponderous gun barrels, and metals from one end of the sprawling
plant to the other, these girls are truly America’s “women behind the men behind the guns.”

Less than a year ago Mrs. Virginia Miola, 23, of Brighton; Mrs. Neta Paul, 30, of the South End, and
Frances Shugzda, 20, of Dorchester, were holding down comparatively easy, typically feminine jobs.

Mrs. Miola worked for a book-binding concern, Frances Shugzda, only a few years out of school, was
an attractive asset to a cosmetics company. Mrs. Paul was a hostess.

But that was a year ago. America was at peace and young girls didn’t even think about cranes. Why
should they? They were too busy living happy, normal lives in which death and sacrifice were remote
and impersonal.

Today, each of these girls, perched high in the cab of a crane nearly 50 feet above the heads of
swarming workmen, is a grim industrial warrior, her hands controlling levers speeding the Allied victory.

They wear overalls. They climb ladders. They scream orders above an almost impenetrable din. They
eat out of lunch pails.

Yet they are not losing their charming femininity. And each one has a good reason for doing a good
job. Mrs. Miola’s soldier husband is in New Caledonia. She was married a year ago when he was on
leave. Mrs. Paul has a brother in the Coast Guard. Frances Shugzda, too, has a brother with Uncle
Sam’s forces.

These girls have more than just a job—they have a war to win, and they’re just as earnest and deter-
mined as the soldier in the front lines. As a matter of fact, they’re taking his place back here at home
and they’re sure of one thing—they’re not going to let him down.
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Source Information: This document is an article by Joseph Purcell titled, “3 Girls Run Arsenal Cranes as
War Share.” The article appeared in the Boston Daily Record on Tuesday, October 20, 1942. It was one of
many stories about women going to work in industrial plants during the war to do jobs more traditionally
performed by men. This article is available from The National Archives of Boston—America on the Home
Front: Selected World War Il Records of Federal Agencies in New England. It can be accessed online at

http://www.archives.gov/boston/exhibits/homefront/4.01-10-scrapbook.pdf#page=>5.

Document 2: A Secondary Source

With millions of American men either enlisting in the armed forces or drafted, women had to take
over many jobs usually performed by men, such as working in heavy industry, manufacturing tools of
war including tanks, planes, and other materiel. The image of “Rosie the Riveter” became common-
place as women soon became the backbone of American industry during the war years.

Other women sought a more active role in defense by joining specially created women’s units in the
armed forces. Many joined the WACs, WAVEs, SPARs, and other related units, filling many noncom-
bat positions both stateside and overseas. WWomen also served as drivers, clerks, communications
officers, pilots, and nurses. Thirty nurses were Killed in action during World War |I.

However, while many women became the family breadwinner and proved that they could work as
hard as their male counterparts, wartime employment had substantial drawbacks. The divorce rate
increased substantially, as did juvenile delinquency among females. The incidence of alcoholism
among women also grew. Many women had to uproot themselves and their families to relocate to
communities that provided more defense-industry opportunities. A new generation of “latchkey kids”
frequently found itself without parental guidance or supervision, perhaps with fathers in the military
and mothers working a shift at a defense plant. . . .

Although some women joined the military during the war, most found they could assist the war effort
by working in the private sector. By war’s end, nearly 18 million women worked outside the home—
one-and-a-half times the number that had performed similar labor in 1939.

The shortage of male workers led employers to suggest that women’s work as homemakers had
adequately prepared them for work in industry. The majority of women working in defense plants
earned much less than their male counterparts, though many used to working as homemakers
without pay accepted lower salaries without question.

Many married women with the responsibility of raising children as well as managing the home,
stayed housewives. However, they contributed to the war effort by growing Victory Gardens (which
fed the family and freed food resources for troops’ consumption) and working in recycling drives, as
well as buying war bonds.

Source Information: This secondary source document deals with the opportunities and challenges
women faced when they took on various kinds of traditionally male work outside the home during World
War |l

Source: Hutchison, Michael. World War II: The Home Front. Backwards Planning Curriculum Units. Culver City, CA: Social Studies School
Service, 2009.
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Assessment Questions

1. How does Document 2 add to or alter Document 1’s view of the opportunities and challenges women
faced when they took on defense jobs during World War 117

2. What does Document 1 suggest about overall attitudes at that time toward female workers such as the
three in this story? Cite specific examples to support your answer.
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Teacher Instructions
The College and Career Readiness Anchor Standard for Writing

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and
relevant and sufficient evidence.

[This standard is the basis for the corresponding No. 1T Common Core Writing Standards for Literacy in
History/Social Studies, Science, and Technical Subjects.]

%f/% thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War Il: Home Front: Writing Assessment 1 is designed to measure students’ ability to master
the skills described in the College and Career Readiness Anchor Standard for Writing 1. The Anchor
Standards are the basis on which the various Common Core History/Social Studies Standards are
based. This assessment asks students to write an essay that makes meaningful claims and that
develop those claims using relevant evidence and sound reasoning. The essay should make clear the
strengths and limitations of the claims it makes while also considering possible challenges or counter
claims.

Em[mﬁ'% Student Reg&amw 0 Wr/ﬁ% uﬁlffgnmmz‘ /

Essays for this assignment should be scored according to these criteria.
e How well does the essay state a claim addressing all elements of the prompt?
e Does the essay use evidence from all or most of the documents assigned for this task?

¢ |s the evidence explained effectively using careful reasoning and a logical flow of one idea to
the next?

e Does the essay defend the claim in relation to any relevant alternative claims?
e Areideas presented using precise language, effective transitions, and domain-specific vocabulary?
e Does the essay include an effective conclusion supporting its claims?

e How well does the essay follow rules of usage, spelling, and punctuation?
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World War II: Home Front: Writing Assignment 1

The Standard: Write a brief essay that presents a well-reasoned argument focused on historical content.

The Question

Using your background history knowledge and the primary source documents listed here, explain why you
do or do not agree with the following statement:

“In order to win the war, government became so oppressive at home that all positive reform
and social change was stopped dead in its tracks.”

Documents: Base your essay on your general background knowledge and all of the primary and
secondary source documents in the World War Il: Home Front Assessments.

Instructions

e Write a brief well-organized essay that includes an introduction, one to three internal paragraphs,
and a conclusion.

e |ntroduce a specific claim that you can defend in response to the question.

e Support your claim with an argument based on evidence from the documents and sound
reasoning about that evidence.

e Consider other possible claims that may differ from your own.
¢ Include related outside information based on your background knowledge of history.

e Use transitions and a logical arrangement of ideas to connect all parts of your essay to the claim
you are making.

e Write a conclusion that follows from the argument your essay has made.
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Teacher Instructions
The College and Career Readiness Anchor Standard for Writing

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content.

[This standard is the basis for the corresponding No. 2 Common Core Writing Standards for Literacy in
History/Social Studies, Science, and Technical Subjects.]

%f/% thir Arcerrment

These Common Core History Assessments are intended to help your students develop key literacy
and history thinking skills as they study and master the content covered in their American History
coursework. The assessments are intended to be formative more than summative. That is, they are
meant to be part of the instructional process itself, providing you and your students with information at
a point when timely adjustments in teaching and learning can be made.

World War II: Home Front: Writing Assessment 2 is designed to measure students’ ability to master
the skills described in the College and Career Readiness Anchor Standard for Writing 2. The Anchor
Standards are the basis on which the various Common Core History/Social Studies Standards are
based. This assessment asks students to write an essay that uses sources effectively to provide
strong support and evidence clarifying and explaining a central idea or set of ideas and concepts.

Em[mf;}g Student Rfﬁsmwf o Wwﬁ% uﬁlffgnmmf 2

Essays for this assignment should be scored according to these criteria.

e How well does the introduction address the prompt with a clear, well-defined central idea and a
preview of supporting ideas?

e Does the essay use evidence from many of the documents assigned for this task?

e |s the evidence used effectively to support the essay’s key ideas and concepts?

e Does the essay engage in careful reasoning and a logical flow of one idea to the next?

e Are ideas presented using precise language, effective transitions, and domain-specific vocabulary?
e Does the essay include an effective conclusion supporting its key ideas?

e How well does the essay follow rules of usage, spelling, and punctuation?
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World War II: Home Front: Writing Assignment 2

The Standard: Write an informative/explanatory essay clearly describing and explaining historical events
and trends.

The Question

A nearby historical museum is planning a display dealing with the impact of World War Il on American
society. It will create a brochure on its exhibit for use in area high schools. It wants the exhibit to focus on
the war’s impact on social and cultural trends, as well as on various groups within society. It has supplied
you with all the primary source documents in this set of assessments. But it only wants to use five of them
in the brochure for high school students and teachers. It has asked you to choose the five and explain your
selections. Using all of these sources, make your selections and write an essay explaining why you chose
the sources you did.

Documents: Base your essay on your general background knowledge and on your selection of five
sources from among all the primary source documents in the World War Il: Home Front Assessments.

Instructions

e \Write a brief well-organized essay that includes an introduction, one to three internal paragraphs,
and a conclusion.

¢ Introduce the topic with a clear, well-defined central idea and preview in a general way other key
ideas your essay will develop.

e Support each of your key ideas with evidence from many of the documents and with sound
reasoning about that evidence.

e Include related outside information based on your background knowledge of history.
e Use transitions and a logical arrangement of ideas to connect the major parts of your essay.

e Write a conclusion that follows from and summarizes the main points your essay has made.
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