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The issues of the election of 1964 have not gone away. In 
these present times the principal domestic issues still relate 
to the struggle between the need to alleviate social ills on 
the one hand and the need to avoid the burdens of exces-
sive government on the other. Foreign policy issues are still 
debated in the context of the perceived goals and strategies 
of international communism.

The election of Ronald Reagan demonstrated that the issues 
Barry Goldwater raised in 1964 could be articulated in a win-
ning campaign a decade and a half later. One purpose of this 
re-creation is to help students understand that the debates 
they confront on the front page of today’s newspaper have 
been going on a long time, and that they are also likely to 
be the debates reported, in somewhat different form, when 
they are adults.

Through participating in this re-creation, students should be 
able to accomplish the following:

Knowledge
1.	 Become familiar with the important issues which divided 

the political parties in 1964
2.	 Understand that the issues raised in the 1964 election 

continue to be raised in later elections

Attitudes
1.	 Understand the continuing conflict, perceived by many, 

between government’s role as promoter of the general 
welfare and government’s role as defender of individual 
liberty

2.	 Become aware of the way a person’s interests influence 
the way he or she votes

Skills
1.	 Practice note-taking while reading and listening
2.	 Organize and present arguments which appeal to the 

personal concerns of a particular individual
3.	 Relate the issues of the past to present political 

controversies

Purpose 
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OVERVIEW

Interact’s re-creations 
take only a few hours
of class time.

Three class periods are needed for this re-creation.

Hour 1
Students meet in activity groups and briefly discuss what 
happened when they asked adults to respond to a DO YOU 
REMEMBER 1963 AND 1964? activity. Then factions of 
Democrats, Republicans, and uncommitted voters are estab-
lished and students are selected to role-play candidates and 
campaign managers. Next students read the Background 
Essay and begin to use this essay to record specific details 
under the questions on the Party Position Outline on page 7 
of the Student Guide.

Hour 2
This hour’s main purpose is for candidates’ speeches and 
questions for the candidates from opposing and uncommitted 
factions. As students continue to gather specific information 
from the speeches and questioning, they add this information 
under the appropriate question on the Party Position Outline. 
After the speeches and questioning, members of the uncom-
mitted faction “introduce” themselves, using as a guide their 
answers to Identity Questions in the Student Guide. Members 
of the committed factions then have an opportunity to win 
over members of the uncommitted faction.

Hour 3
This hour begins with party members displaying posters, pass-
ing out campaign literature, making general ballyhoo for their 
candidates, and striving one more time to win over members 
of the uncommitted faction. Then the balloting takes place, 
and the results are announced. Students next divide into small 
groups and discuss debriefing questions. This debriefing may 
be followed by objective and essay tests.
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	 Note: You will not need 
to duplicate the bulleted 
items the first time you 
use this re-creation, for 
Interact has given you 
different colored handouts 
for those students playing 
roles and a class set of 
the DO YOU REMEMBER 
1963 AND 1964? and 
Answers to DO YOU 
REMEMBER 1963 AND 
1964. If you choose to 
give the UNIT TEST—an 
optional activity—you will 
have to duplicate it. All 
other necessary items are 
in the Student Guide.

1.	 Handouts  See note at left the first time you use this re-
creation. For subsequent classes, duplicate the number 
in parentheses, using the masters in this Teacher Guide.
•	 DO YOU REMEMBER 1963 AND 1964? and Answers 

to DO YOU REMEMBER 1963 AND 1964? (class set: 
two pages, back to back)

•	 LYNDON JOHNSON HANDOUT (two: one for Johnson; 
one for his campaign manager—five pages, back 
to back)

•	 BARRY GOLDWATER HANDOUT (two: one for 
Goldwater; one for his campaign manager—four 
pages, back to back)

•	 DEMOCRATIC CAMPAIGN MANAGER HANDOUT 
(one for campaign manager: one page)

•	 REPUBLICAN CAMPAIGN MANAGER HANDOUT (one 
for campaign manager: one page)

Optional:
*	 UNIT TEST (class set: two pages, back to back)

2.	 Dividing the class into supporters and uncommitted
a.	 You should divide the class into thirds: one-third, 

Democrats; one-third, Republicans; one-third, 
Uncommitted. It is important to have an equal num-
ber of Democrats and Republicans. If the class cannot 
be equally divided, assign the “extra” students to the 
uncommitted faction. For instance, in a class of 32 
you might have 10 Republicans, 10 Democrats, and 
12 uncommitted.

b.	 It is important that you pick faction memberships 
rather than allowing students to group themselves into 
factions. You can thus assure that each faction has 
students with appropriate skills and talent. (Remember 
artistic and even musical talent can be useful to the 
Democrats and Republicans.)

c.	 A particular word about the uncommitted faction: 
If possible, the students in this faction should all be 
imaginative enough to understand the relationship 
between their roles and their interests as voters.

d.	 You should choose the students who will play Johnson, 
Goldwater, and their campaign managers. Candidates 
should be persons who like to speak, who will consci-
entiously rehearse their speeches, and who will add 
some of their own touches. Campaign managers need 
to be good organizers who can delegate work within 
the faction, keep track of the faction’s efforts to win 
over the uncommitted, and generally take charge.

Setup Directions

You may wish to choose 
candidates and their 
campaign managers one 
to two weeks before you 
use the re-creation. If you 
do, the key roles will have 
time to do extra research 
and plan their campaign 
posters and songs. 

	 Note: You likely have 
students in your class 
who have the creativity 
to write and/or sing 
campaign songs and to 
do the work necessary 
to conceptualize and 
paint posters either 
criticizing or glorifying a 
candidate. Don’t put all 
such students together. 
Instead, divide them 
equally between the 
two political factions. 



6 Teacher Guide Election of 1964

Bibliography

Consider seeing your friendly school 
librarian so that she/he will set up 
THE ELECTION OF 1964  RESERVE 
SHELF just for your class.

Certain students—the one playing 
Barry Goldwater, for example—might 
read Goldwater’s autobiography in 
order to “flesh out” his/her character.

Caro, Robert, The Years of Lyndon Johnson, New York, 
Knopf, 1982.

Cummings, Milton, editor, The National Election of 1964, 
Washington, D.C., The Brookings Institution, 1966.

Goldman, Eric, The Tragedy of Lyndon Johnson, New York, 
Knopf, 1969.

Goldwater, Barry, With No Apologies: The Personal and 
Political Memoirs of United States Senator Barry M. 
Goldwater, New York, Morrow, 1979.

Kearns, Doris, Lyndon Johnson and The American Dream, 
New York, Harper and Row, 1976.

White, Theodore, The Making of the President 1964, New 
York, Signet, 1965.



Teacher Guide Election of 1964 7

Daily Teaching Directions - 1

DO YOU 
REMEMBER 1963 
AND 1964? should  
immediately 
in-trigue your 
students, capturing 
their interest for the 
re-creation that is 
about to begin.

Before beginning
1.	 One or more days before beginning, give every student 

a copy of DO YOU REMEMBER 1963 AND 1964? Note: 
Ask them not to look at the answers on the reverse side. 
Either have them individually write brief answers or allow 
them to meet in activity groups and try to write one answer 
for the whole group.

2.	 Now have students look at the ANSWERS TO DO YOU 
...? on the back of the handout. Tell students to go home 
and into their neighborhoods, following the directions on 
the DO YOU REMEMBER ...? sheet.

Day 1
1.	 Consider showing a film or filmstrip on the early 1960s if 

you have one.
2.	 Ask students to share their experiences while question-

ing adults about the DO YOU REMEMBER 1963 AND 
1964? sheet. Then collect these sheets and save them. 
Later you will be able to use them at the conclusion of 
the re-creation.

3.	 Divide the class into factions, candidates, and campaign 
managers according to the instructions outlined in the 
Setup Directions on page 3. (You may wish to choose 
the candidates and give them their materials several days 
in advance so they can study speeches and answers to 
the questions.)

4.	 Pass out copies of the Student Guide to all students. Pass 
out handouts to campaign managers and candidates—if 
not handed out earlier.

5.	 Allow students time to read the Purpose, Background 
Essay, and Procedure in the Student Guide.

6.	 Show them how to set up three sheets for Party Position 
Outline—see instructions on page 7 of the Student Guide. 
Have students start filling out these sheets during the class 
period. Point out that they will complete their filling out of 
these sheets overnight and during tomorrow’s campaign 
speeches and questions/answers.

7.	 Use the last 10 minutes of this period to allow Republican 
and Democratic campaign managers to meet with their 
factions and the uncommitted voters to meet together to 
assign roles.

8.	 The uncommitted voters should use this time to answer 
their Identity Questions on page 7 of the Student Guide. 
Stress that the uncommitted must make their 8-1/2"x11" 
ID sheets prior to class tomorrow.
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DAILY TEACHING DIRECTIONS - 2

9.	 The campaign managers should assign party members 
to make posters or develop other campaign materials for 
demonstrations on the second and third days of the re-
creation. They should also assign students questions to 
ask the opposition candidate on the second day.

Day 2
1.	 On this day the Republican and Democratic candidates 

speak and answer questions.
2.	 One candidate speaks, following the outline but possibly 

embellishing it with personal examples and language. No 
one should interrupt the candidate’s speech to ask that a 
point be repeated. The basic ideas to be expressed are 
in the Background Essay; students may check the essay 
for points they miss.

3.	 The opposition now has a chance to ask the candi-
date questions. Again the words may be their own, but 
the basic questions should be those assigned by the 
campaign manager.

4.	 The candidate answers the questions according to the 
instructions in his handout.

5.	 Repeat numbers 2, 3, and 4 with the second candidate.
6.	 The uncommitted voters now introduce themselves, using 

their answers to the Identity Questions provided in the 
Student Guide.

7.	 Each faction now holds a brief meeting to determine who 
will approach which uncommitted voter and what argu-
ments might be used to convince the uncommitted voter 
to give up his/her vote.

8.	 Now the lobbying takes place. If an uncommitted voter 
does give up his/her vote, he/she hands over his/her ID 
sheet to the faction being joined. However, uncommitted 
voters are not required to decide whom they will vote for 
before the election and may keep their votes secret.

Day 3
1.	 The third day begins with a display of posters, presentation 

of songs, and general ballyhoo, each faction performing 
on behalf of its candidate.

2.	 Give the two committed factions one more chance to win 
over the uncommitted.

3.	 The vote should now take place. The ballot should be 
secret, but only the uncommitted really have a choice; 
faction members should vote the party line.

Encourage your students 
to speak passionately. 
Work to get them 
truly involved in their 
characterizations.
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You might like to 
video- tape some of 
the speakers’ speeches 
and question/answer 
sessions—and possibly 
even some of the 
debriefing session. You 
could then use portions 
during open house (for 
parents) and/or with 
next year’s classes (to 
stimulate them to rise 
to the challenge and do 
an even better job than 
previous students).

DAILY TEACHING DIRECTIONS - 3

4.	 Announce the results of the election. Then divide the stu-
dents into groups of five to seven to discuss the debrief-
ing questions. Make sure each group has Republicans, 
Democrats, and uncommitted.

5.	 Pass back the DO YOU REMEMBER ...? sheet so students 
can use it during the debriefing.

6.	 Hear reports from the debriefing groups.
7.	 Give the UNIT TEST if you plan to. Here is the key to the 

Objective Test: 1. b; 2. b; 3. d; 4. c; 5. b; 6. d; 7. a; 8. c; 
9. c; 10. b.

8.	 You may wish to collect and grade the Party Position 
Outline. The completeness of this outline will serve as a 
fairly good indication of general effort and attentiveness.

1964 Election
Period 3  
(1993)
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Some adults you know will likely clearly remember the election of 1964. Try this quiz on them. 
These are imaginary headlines that could have appeared during 1963 and 1964.

Directions:
1.	 First see how many of these headlines you can figure out.
2.	 Next try all of these headlines on adults who were born no later than 1943. See how many 

each person can decipher.
3.	 Then show them the Answers to DO YOU REMEMBER 1963 AND 1964?
4.	 Finally, get them talking about the early 1960s. You will learn many interesting things about 

these times before you begin our re-creation of the election of 1964.

  1.	 TRAGIC END TO CAMELOT IN DALLAS

  2.	 HARVARD PROFESSOR OUSTED FOR EXOTIC DRUG 	
EXPERIMENTS

  3.	 KING RECOUNTS DREAM AT LINCOLN MEMORIAL

  4.	 MOD ENGLISHMEN CONQUER AMERICA

  5.	 PRESIDENT ASKS CONGRESS FOR RESOLUTION AFTER 
INCIDENT IN GULF OF TONKIN

  6.	 CIVIL RIGHTS LEADERS PREDICT A LONG HOT SUMMER

  7.	 ANDY WARHOL’S SOUP CANS WORTH BIG MONEY

  8.	 NEWLY INAUGURATED ALABAMA GOVERNOR
	 PROCLAIMS “SEGREGATION FOREVER”!

  9.	 COMMENTATOR SAYS BERKELEY FSM MAY START 
A TREND

10.	 MADDOX DEFIES NEW CIVIL RIGHTS LAW

DO YOU REMEMBER 1963 AND 1964?
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Answers to DO YOU REMEMBER 1963 AND 1964?
  1.	 John F. Kennedy was assassinated in November 1963.

  2.	 Timothy Leary was dismissed from Harvard for experimenting 
with LSD and other drugs.

  3.	 Martin Luther King gave his “I Have a Dream Speech” at the Lincoln 
Memorial before more than 200,000 people in August 1963.

  4.	 The Beatles achieved great popularity after their appearance on 
the Ed Sullivan Show.

  5.	 The U.S. government announced that a U.S. destroyer had been 
attacked by a North Vietnamese PT boat in the Gulf of Tonkin 30 
miles off Vietnam. This led to Congress passing the Gulf of Tonkin 
Resolution, empowering the president to take military action in 
response to aggression against U.S. forces and to support our 
allies in Southeast Asia.

  6.	 The summer of 1964 was marked by racial uprisings in northern 
cities usually touched off by incidents between blacks and police.

  7.	 Andy Warhol was one of the “pop” artists whose work was all 
the rage in 1963-1964.

  8.	 George Wallace claimed he would defend segregation as a way 
of life when he was elected governor of Alabama in 1963.

  9.	 Sit-ins by members of the Free Speech 
Movement at the University of California 
resulted in the establishment of a Free Speech 
Plaza in December 1963. This began the stu-
dent movement of the 1960s.

10.	 The Civil Rights Act of 1964 was passed in 
July. Among other things it integrated public 
accommodations. Lester Maddox, an Atlanta, 
Georgia, restaurant owner, was one of the few 
to disobey the new law. He sold ax handles 
to his patrons to use on blacks who tried to 
enter his restaurant. Maddox received so 
much publicity he was later elected governor 
of Georgia.

1963
1964
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Speech Outline

If you read this 
speech to your 
classmates, you will 
put them to sleep.

Suggestions: 
1.	 Read this speech 

over aloud at 
home several 
times until you 
get the feeling 
for its cadence 
and ideas.

2.	 Copy its ideas into 
an outline form—
but copy down 
only sentence 
fragments.

3.	 The ideas you 
copy should be 
written onto  
3" x 5" note cards.

4.	 Now practice the 
speech again, 
using the 3" x 5" 
note cards. 

5.	 If you get stuck, 
look again at these 
handout pages.

6.	 Above all, do not 
read this speech 
from either 
these pages or 
note cards.

7.	 A good speaker 
talks a speech; 
he or she does 
not read it to 
an audience.

Lyndon Johnson Handout - 1

Introduction
My fellow Americans. Today I want to remind you of a basic American 
value we share: Americans believe that we can make things better.
1.	 All Americans can be more prosperous.
2.	 World peace is possible.
3.	 People of different races can live together in harmony.

Issue 1: Conducting a War on Poverty
1.	 We are citizens of the richest and most fortunate nation in the 

history of the world.
a.	 Our society has as its goal a system where every citizen shares 

all its opportunities and every person has a chance to advance 
his own welfare.

b.	 Yet we still have a long way to go.
c.	 One-fifth of our people have not shared in the abundance 

granted most of us.
2.	 For the millions of us who are well-off, the poor are just a statistic.

a.	 We need to understand what poverty means to those who 
endure it.

b.	 We need to realize what a struggle it is to secure the necessi-
ties for a meager existence.

c.	 We need to feel the frustration of being confronted each day 
by the prosperity of others while living in poverty.

d.	 We need to realize the poor are locked in their cycle of poverty, 
and the “good life” of the middle class seems forever beyond 
their grasp.

3.	 The young are particularly affected by this hopelessness.
a.	 The young man or woman who grows up without a decent 

education in a broken home, in a hostile or squalid environ-
ment, can consider the American dream only a cruel hoax.

b.	 Such a youth does not know how to acquire useful skills and 
faces a mounting sense of despair which drains initiative, ambi-
tion, and energy.

4.	 We need this “War on Poverty” for these reasons:
a.	 It is the interest of all the people to help those of us who have 

been excluded from the rewards of the American system to 
find their rightful place.

b.	 We are talking here not about a government giveaway but 
about an investment in the future.

c.	 Job training and education for the disadvantaged mean a bet-
ter America for everyone—not just the poor.
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5.	 My opponent has no positive suggestions that would in any way 
improve poor people’s lives.
a.	 We ignore the plight of the unfortunate at our own peril.
b.	 The strength of a nation, a wise person once said, can best be 

judged by how it treats its least fortunate citizens.
c.	 I agree with this statement; my opponent obviously does not.

Issue 2: The American stance toward communism—
particularly in Vietnam
1.	 Just as my opponent makes no positive suggestions on domes-

tic matters, neither does he have any constructive proposals on 
international matters.

2.	 He approaches international relations as if disagreements with 
international superpowers were nothing more than disagreements 
between neighborhood kids.
a.	 He thinks the U.S. can act like the kid who, if he makes it known 

that no one is going to push him around, is going to scare off 
others on the block, at least until someone bigger comes along.

b.	 But our disagreements with the Russians and other communist 
nations are not neighborhood skirmishes; rather these disagree-
ments have the potential to lead to a nuclear confrontation 
which could bring the end to civilization.

3.	 We must never forget the burden of responsibility that comes with 
the power to destroy entire nations in minutes.

4.	 We may remain the adversaries of the communists, but this does 
not mean that we and they cannot take steps together to prevent 
our mutual self-destruction.
a.	 The nuclear test ban treaty was such a step.
b.	 This agreement was possible, not because the United States 

and the USSR love each other, but because each understands 
it was in their enlightened self-interest to do so.

c.	 Under a Democratic administration we can look forward to 
further agreements based on a mutual awareness of our 
destructive capacities.

5.	 My opponent has never hinted that we can benefit from any nego-
tiation or compromise with our Soviet adversaries.
a.	 He wants to be the tough kid on the block.
b.	 Tough kids are internationally obsolete in a world on the brink 

of nuclear holocaust.
6.	 As a voter you should not be trapped by seriously considering a 

blustering misguided patriotism that suggests rash acts without 
considering their consequences.

When you reach 
the sequential 
issues in your 
speech—for 
example, Issue 
2 on the right—
consider using a 
transition.
A transition is a 
word or phrase that 
acts as a bridge 
into your next 
point. Examples of 
transitions:
Second...
And now we move 
to Issue 2 ...

Transitions help 
listeners keep track 
of where you are 
and where you 
are taking them.
They are sort of 
verbal maps which 
carry us through 
a speech.

LYNDON JOHNSON HANDOUT - 2
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a.	 Suppose we were to give field commanders the right to use 
nuclear weapons without prior presidential approval, as my 
opponent advocates? Can a field commander possibly under-
stand an international situation as well as the president of the 
United States, who has the intelligence and diplomatic resources 
of the United States government at his command? Obviously, 
the answer is no!

b.	 The Constitution of the United States makes the president the 
commander in chief of the army and navy. The people voted for 
the president; they did not vote for a field commander. Because 
the people elect the president, they are able to maintain some 
control over the military.

c.	 This system has worked well in the past. It is even more impor-
tant that it work in an era when we have the military capacity 
to destroy nations almost instantaneously.

7.	 Suppose we ordered our Marines to march in and turn on the 
water at our naval base in Cuba and our Air Force to defoliate the 
jungles of Vietnam as my opponent would like to see us do?
a.	 Do any of you really believe that would be the end of it? ... that 

our adversaries would say, “We now know the United States 
is a strong nation. We’ll change our ways immediately”?

b.	 No, our adversaries have always realized we are a strong nation. 
We know, and they know, that the strength of the strong is often 
most effectively demonstrated in restraint.

Issue 3: Civil rights and the law
1.	 The issue of civil rights is one more issue where my opponent has 

nothing to contribute but negatives.
2.	 He voted against the Civil Rights Law of 1964; he claims to have 

done this as a matter of principle.
a.	 His principles will be of no assistance to black Americans turned 

away from the polls because they cannot meet requirements 
that whites do not have to meet.

b.	 His principles will not help blacks find a seat at a whites-only 
lunch counter or swim in a whites-only pool that was built partly 
from taxes collected from black families.

3.	 I have my principles also.
a.	 I grew up a Southerner.
b.	 I have watched the blacks and whites of the South come to 

realize they are brothers and sisters.
c.	 Black Americans demand justice and many whites support them.
d.	 We will enforce the Civil Rights Act of 1964 because we know 

that equality under the law is the basic right of all our citizens.
e.	 We cannot use slogans such as “states rights” to deny people 

this equality.

LYNDON JOHNSON HANDOUT - 3

Consider making 
vivid pictures in your 
listeners’ minds as 
you speak. And how 
do you do this? You 
use vivid, sensory 
language. An example 
is the quotation at 
the right which uses 
the word “defoliate.” 
To get more specific, 
you would describe 
how the force of such 
bombing would strip 
the leaves and bark 
from trees like skin 
being stripped from 
human bodies.

Build in other specific 
details such as this 
to make your speech 
come alive!
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Before beginning 
your summary at 
the right, consider 
pausing briefly, 
cluing your audience 
that your speech 
is about over. 
Realizing this often 
helps listeners be 
attentive for one 
final moment.

And now, having 
captured their 
attention for one 
final moment, 
briefly summarize 
the theme of 
your speech.

Then, of course, 
end your speech by 
asking for listeners’ 
support in this 
crucial election.

LYNDON JOHNSON HANDOUT - 4
Conclusion
I would like to conclude by asking you to do something for me. As 
my opponent travels the country telling you about all the things he is 
against, ask him to tell you something he is for. Jefferson, Jackson, 
Lincoln, and the two Roosevelts, and all the presidents who have 
moved our country forward, have brought positive programs to the 
people. I, too, have a positive program. My opponent does not. In Alice’s 
Wonderland it may have been possible to move forward while moving 
backward. In the United States of America it is impossible. Please let 
Barry Goldwater know by electing me to remain as your president!

Answering Questions

The other candidate’s supporters will likely ask you these questions. 
The uncommitted voters will possibly ask you others.

Question 1: Why don’t you call on intellectuals for advice as President 
Kennedy did?
Possible answers:
1.	 I take advice from all qualified people.
2.	 I judge people more by their contributions than by their 

college degrees.
3.	 Maybe people say this about me because I do like people who 

show some emotion just as I get emotional.
4.	 I want people around me who will cry when an old lady falls down 

in the street.

Question 2: Do you dislike the Kennedys? Why did you dump Robert 
Kennedy as a vice presidential candidate?
Possible answers:
1.	 Robert Kennedy was a member of my cabinet. I wanted the cabinet 

to work together as a team so l ruled out any cabinet member as 
a vice presidential candidate.

2.	 We did not want any stars while we were trying to make a group 
effort to get legislation through Congress.

3.	 The legislation I’ve been pushing is itself the best answer to the 
argument that I do not hold the Kennedys in the highest regard.

4.	 We have seen passing in Congress almost all the legislative 
programs Jack Kennedy started. Our new programs for A Great 
Society and a War on Poverty are in keeping with Jack Kennedy’s 
humanitarian ideals, as well as the ideals of the Democratic Party.

Since you know you 
are going to be asked 
these questions, go 
to a mirror and stand 
looking into it as 
you practice giving 
your answers.
 
As you watch yourself, 
examine your body 
language—how you 
hold your arms, what 
expression is on your 
face, what your tone 
of voice is. Think 
about how to be 
most effective.
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To get ready for 
the question/
answer session, 
have a family 
member or friend 
ask you these 
questions and then 
critique how you 
answer them.

LYNDON JOHNSON HANDOUT - 5
Question 3: Why are you just a “politician”?
Possible answers:
1.	 All I can say to that is thank you.
2.	 I have spent most of my adult life learning how to be a politician.
3.	 I do not believe that any of the programs I have seen through 

Congress, or any of the new programs I am advocating would be 
possible if I were not a politician.

4.	 There would be no Medicare, no Department of Housing and Urban 
Development, no Model Cities Program, no Office of Economic 
Opportunity. 

5.	 Being a politician is knowing how to call on the people you know 
for help, to stand up for what you believe, to trade favors and 
to get what the people need, to exert the energy to accomplish 
your goal.

6.	 No one has ever accomplished anything in Washington, D.C., 
who was not a politician. I just happen to be better at it than 
almost anyone.
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Speech Outline

If you read this 
speech to your 
classmates, you will 
put them to sleep.

Suggestions: 
1.	 Read this speech 

over aloud at home 
several times until 
you get the feeling 
for its cadence 
and ideas.

2.	 Copy its ideas into 
an outline form—
but copy down 
only sentence 
fragments.

3.	 The ideas you 
copy should 
be written onto 
3" x 5" note cards.

4.	 Now practice the 
speech again, 
using the 3" x 5" 
note cards. 

5.	 If you get stuck, 
look again at these 
handout pages.

6.	 Above all, do not 
read this speech 
from either 
these pages or 
note cards.

7.	 A good speaker 
talks a speech; 
he or she does 
not read it to 
an audience.

Barry Goldwater Handout - 1

Issue 1: Conducting a War on Poverty
1.	 I have often been called a simple man, and today I mean to talk 

to you simply.
2.	 The truth is that in this freest country in the world we are not free.
3.	 The oppression we face is not that different from that our ancestors 

faced when they stood up to the British almost 200 years ago.
a.	 We, as they, are burdened with unfair taxes.
b.	 We, as they, must face government's daily interference.

4.	 The great minds now in Washington have a plan for a “Great 
Society,” but this plan like most plans drawn up by governmental 
bureaucrats is a sham.
a.	 It claims to make some people more secure, but it will make 

no one more free.
b.	 It will put bureaucrats to work, but it will not increase your liberty.

5.	 It has been said I am not for anything, that I am only against things.
a.	 It is true that over the years I have spoken out against many 

government programs.
b.	 All of these programs share one thing in common that I am 

also against: oppression by the federal government.
c.	 I am against oppression, and I am for freedom.
d.	 Freedom is lost through inattention.
e.	 For more than 30 years the federal government has been chis-

eling away at our freedom.
f.	 Its plans always sound great. Who would be against the slogans 

“A Great Society” or “A War on Poverty”?
g.	 Then we get the reality—higher taxes, forms in triplicate, snoop-

ing government bureaucrats, a Big Brother in Washington, D.C., 
who wants you to do it his way or else.

h.	 So I cannot get excited about slogans that serve as a smoke-
screen for policies that concentrate more and more power in 
the hands of the federal government.

6.	 I will promise you one thing as your president: this country will stay 
free, and it will stay free because your president will have respect 
for the Constitution. We will place power back in the hands of the 
people where it belongs.

Issue 2: The American stance toward communism—
particularly in Vietnam
1.	 Lyndon Johnson has done his best to label himself the “peace 

candidate” and label me the “war candidate.”
a.	 Such labels, however, would not make much sense if the 

administration were willing to face up to one basic fact: We 
are already at war!
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When you reach the 
next issue in your 
speech, consider 
using a transition.

A transition is a 
word or phrase that 
acts as a bridge 
into your next 
point. Examples 
of transitions:
Second...
And now we move 
to Issue 2...

Transitions help 
listeners keep track 
of where you are 
and where you are 
taking them. They 
are sort of verbal 
maps which carry us 
through a speech.

BARRY GOLDWATER HANDOUT - 2
b.	 We are at war regardless of how many bullets are being fired.
c.	 International communism is waging war against us in Europe, 

in Asia, in Latin America, and even within our own borders.
d.	 The communists are dedicated to the overthrow of all govern-

ments that do not accept communism.
e.	 This is true in theory, and it is also true in practice.
f.	 We have witnessed this practice over and over again since 

World War II: in Eastern Europe, in China, in Korea, and pres-
ently in Vietnam.

2.	 Because we are already at war, I consider myself the peace 
candidate.
a.	 There is only one way to stop communist aggression and 

bring peace.
b.	 This country must always maintain such superiority of strength, 

such devastating strike-back power, such a strong network of 
allies, that the communists would be committing suicide for 
themselves and their society if they push the button.

c.	 We will insure that the red leaders always recognize that if they 
should push the button, we will destroy them.

d.	 This is the way to peace: through strength.
3.	 There is, of course, an alternative to military strength.

a.	 We can always put our tails between our legs and say to the 
communists, “We are tired of spending money on defense; we 
are tired of worrying; we will go along with you; we don’t mind 
being slaves.”

b.	  But I don’t think I will ever live to see that day in this country.

Issue 3: Civil rights and the law
1.	 My friends, I know politics, and I have done my best not to complain 

about unfair treatment by my opponents during this campaign.
a.	 Because I do not believe the federal government can solve 

all our social problems, I have been called hard-hearted and 
insensitive to the needs of the poor.

b.	 Because I believe in military preparedness, I have been called 
a warmonger.

c.	 Because I believe that our Constitution delegates certain pow-
ers to the states, I have been called a racist.

d.	 All this name-calling hurts, of course, but the charge of racism 
particularly hurts because I myself come from Jewish heritage, 
and if any group of people have learned the insidious nature of 
racism, it is the Jew. Therefore, I want to explain my position 
on this issue of civil rights.
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2.	 I believe the Declaration of Independence: that all men are 
created equal.
a.	 We do not all have the same skills, ambitions, or energies, but 

we should have the same opportunities.
b.	 It is the job of the government to guarantee this equality 

under the law, but the government of a free people cannot 
“integrate” society.

c.	 No one would think of insisting that neighborhoods be “inte-
grated” with fixed proportions of Anglo-Americans, German-
Americans, Swedish-Americans, Catholics, Protestants, or Jews.

d.	 The idea is just as silly when we are talking about black 
and  white

3.	 Our aim is neither to establish a segregated society nor to establish 
an integrated society as such. Our aim is to preserve a free society.

4.	 Any person who locks himself alone in a room and studies the 
Constitution of the United States will come to this conclusion: Its 
purpose is to preserve forever the freedom of the people who live 
on the American continent.
a.	 To this end it gave certain powers, such as the power to 

coin money and provide for the national defense, to the 
federal government.

b.	 It reserved all other rights for the states and the people.
c.	 Who swims in what public swimming pool in Florida, or eats 

at Woolworth’s lunch counter in Georgia is the business of the 
states of Florida and Georgia and their people.

d.	 The founding fathers knew that hostile feelings between peoples 
in the state of South Carolina would not disappear because a 
law was passed in Washington.

e.	 The founding fathers did believe, however, that people who 
know each other have a better chance of working out their 
difficulties if they are allowed to find their own solutions, rather 
than being forced to carry out the directives imposed on them 
from thousands of miles away.

5.	 If I am elected president, we will get a chance to prove our ancestors 
were right.

Goldwater is being 
general in his 
comments here. See 
if you can come up 
with some specific 
details which use 
vivid language that 
makes pictures in 
listeners’ minds.

For example, 
you could have 
Goldwater give 
specific percentages 
of differing ethnic 
groups while making 
the point in 2d.

Note how Goldwater 
is specific in 4c. 

BARRY GOLDWATER HANDOUT - 3
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BARRY GOLDWATER  HANDOUT - 4
Answering Questions

The other candidate’s supporters will likely ask you these questions. 
The uncommitted voters will possibly ask you others.

Question 1: What did you mean in your acceptance address by your 
statement about extremism?
Possible answers:
1.	 All freedom-loving persons have been extremists in defense of 

liberty.
2.	 I spoke recently with former President Eisenhower and told him 

that I considered him an “extremist in defense of liberty” when he 
led the Normandy invasion against Nazi Germany during World 
War II.

3.	 If we had not had extremists such as Eisenhower during World 
War II, our children would be speaking German today.

Question 2: Will you renounce the support of the John Birch Society?
Possible answers:
1.	 Any group is free to support me that freely wishes to give its sup-

port. People know what I believe; my views are mine and are not 
dictated by the John Birch Society.

2.	 If some members of the John Birch Society support me, this is 
not to say I am running to carry out their program.

3.	 Many labor leaders are supporting Lyndon Johnson. I do not hear 
any great clamor that Johnson denounce the extremist demands 
of these labor bosses.

4.	 If we renounced the views of all those with whom we did not have 
100 percent disagreement, we would end up renouncing everyone.

Question 3: How do you answer accusations that you are a “Knight of 
the Round Table” because you use such words as “faith,” “honor,” etc.?
Possible answers:
1.	 We have come to a sorry state when one is criticized for advocat-

ing morality in government. 
2.	 When I suggested our cause was a noble one, the press scoffed 

at me.
3.	 I suppose the same people would have scoffed at Thomas Jefferson 

and denounced the Declaration of Independence for its idealism.
4.	 Our system is supposed to give us government by the people. 

What it has given us in recent years is government by pragmatic 
cynics. “Promise the dopes anything,” the cynics say. “Just make 
sure they mark their X next to our names.”

After standing at the 
mirror and practicing 
your answers to the 
questions, have a 
family member or 
friend ask you these 
questions and then 
critique how well you 
answer them.

Since you know you 
are going to be asked 
these questions, go to 
a mirror at home and 
stand looking into it 
as you practice giving 
your answers.
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The poster 
below glorifies 
your candidate...

Hmmmm?

You may wish to 
create posters 
slamming 
Goldwater.

DEMOCRATIC CAMPAIGN MANAGER HANDOUT
Your responsibilities
1.	 Create the “razzle dazzle” necessary for a lively campaign: posters, 

banners, buttons, slogans, and songs. Assign different members 
of your faction different tasks. Get ideas for slogans by studying 
the Background Essay in the Student Guide.

2.	 Assign the questions below to members of your faction. Tell them 
to make sure they under-
stand each question. 
Make clear they may 
put their question into 
their own words, and 
that when they ask the 
question of the oppo-
sition party candidate, 
they should do so with 
understanding and con-
viction. (Suggest they 
practice asking the 
question aloud at home.)

3.	 Direct the campaign to get the uncommitted votes. Assign differ-
ent members of your group to talk with each of the uncommitted 
voters. Remember it is important to approach each uncommitted 
voter with arguments related to the role he/she is playing. Help 
your faction members develop strategies for winning the votes of 
the various uncommitted voters.

Democratic questions for Goldwater

1.	 In your acceptance speech you made the statement, “Extremism 
in defense of liberty is no vice .... Moderation in defense of victory 
is no virtue.” What did you mean by this?

2.	 Many members of the John Birch Society 
support you. This group is working to impeach 
Chief Justice Earl Warren, to repeal the income 
tax, and to withdraw the United States from the 
United Nations. You have never publicly advo-
cated these positions. Will you take this oppor-
tunity to renounce the John Birch Society?

3.	 You go on at great length about “honor in 
government,” about “faith,” about your “good 
and noble cause.” Are you running for presi-
dent of the United States or for head of King 
Arthur’s Round Table?
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The poster below 
glorifies your 
candidate...

Hmmmm?

You may wish to 
create posters 
slamming LBJ.

Your responsibilities

1.	 Create the “razzle dazzle” necessary to a lively campaign: posters, 
banners, buttons, slogans, and songs. Assign different members 
of your faction different tasks. Get ideas for slogans by studying 
the Background Essay in the Student Guide.

2. Assign the questions below 
to members of your faction. 
Tell them to make sure they 
understand the question. Make 
clear they may put their ques-
tion into their own words, and 
that when they ask the question 
of the opposition party candi-
date, they should do so with 
understanding and conviction. 
(Suggest they practice asking 
the question aloud at home.)

3.	 Direct the campaign to get the uncommitted votes. Assign differ-
ent members of your group to talk with each of the uncommitted 
voters. Remember it is important to approach each uncommitted 
voter with arguments related to the role he/she is playing. Help 
your faction members develop strategies for winning the votes of 
the various uncommitted voters.

REPUBLICAN CAMPAIGN MANAGER HANDOUT

Republican questions for President Johnson

1.	 I’ll tell you the truth. You seem to me to be a real politician. Can’t 
you ever rise above politics?

2.	 John F. Kennedy surrounded himself with some of the brightest 
people in America. He used the advice of intellectuals in making 
his decisions. Since you have become president, most of the intel-
lectuals have left. What’s wrong with intellectuals who know how 
to think?

3.	 You took office after the death of John F. Kennedy, 
yet you have done your best to disassociate 
yourself from the Kennedys and all they stand 
for. You went so far as to deny Robert Kennedy 
the vice presidential nomination of your party. 
We don’t see anything wrong with the Kennedys. 
Why don’t you like them?
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	  Objective test Your name: _________________________________

Directions: Circle the letter in front of the correct response.

  1.	 In 1964 Barry Goldwater was hoping for a switch in the traditional voting patterns in 
which part of the nation?
a.	 North
b.	 South
c.	 East
d.	 West

  2.	 Barry Goldwater voted against the Civil Rights Act of 1964 because he believed sections 
of it to be 
a.	 too weak
b.	 a violation of states rights
c.	 helpful to minorities
d.	 moving too fast toward equality

  3.	 Which of the following was not a part of Johnson’s war on poverty?
a.	 training in job skills
b.	 jobs which put young people to work in community facilities
c.	 recruiting and training of retired people to work
d.	 increased welfare payments

  4.	 Goldwater believed that when government tries to solve economic and social problems 
the most common result is
a.	 lower taxes
b.	 more self-reliance
c.	 greater regimentation
d.	 improved quality of life

  5.	 The recent political campaign that most closely resembles Barry Goldwater’s 1964 
campaign with regard to the issues it identified was
a.	 Jimmy Carter in 1976
b.	 Ronald Reagan in 1980
c.	 Richard Nixon in 1968
d.	 Gerald Ford in 1976

  6.	 Which post-1964 event—if it had happened before November 1964—would have most 
dramatically affected the results of the 1964 election?
a.	 the resignation of Richard Nixon
b	 the moon landing
c.	 the assassination of Martin Luther King
d.	 the escalation of the war in Vietnam

  7.	 Goldwater believed the surest route to war with Russia was
a.	 appeasement of communist aggression
b.	 aid to South Vietnam
c.	 a strong U.S. nuclear capacity
d.	 talking tough to Russia

UNIT TEST - 1
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Your name: _________________________________

  8.	 Which of the following does not reflect Goldwater’s views regarding nuclear weapons
a.	 treaties to control their testing were unlikely to be effective
b.	 American field commanders should be able to order the use of nuclear weapons
c.	 nuclear weapons should never be used in Vietnam
d.	 nuclear weapons are an important part of a modern defense system

  9.	 Which political figure said in 1964, “We don’t want American boys to be doing the fight-
ing of Asian boys. We don’t want to get involved in a land war in Asia”?
a.	 Barry Goldwater
b.	 Nelson Rockefeller
c.	 Lyndon Johnson
d.	 Robert Kennedy

10.	 Which of the following statements could be made about both of the candidates in the 
1964 election?
a.	 They were both Southerners.
b.	 They had both been U.S. senators.
c.	 They both identified with groups within their parties that had traditionally run 

party affairs.
d.	 They were both committed to furthering the ideas of John F. Kennedy.

Essay test

Directions: Using the format suggested by your teacher, write brief or long answers to 
one of more of the following:

1.	 Compare and contrast what you have learned about Goldwater’s 
1964 campaign with what you know of Reagan’s 1980 campaign.

2.	 How would history have been different if the election of 1964 
had gone the other way. Make some conjectures.

3.	 Pick a current issue. Considering what you know about Goldwater 
and Johnson, what might each have to say on this matter?

UNIT TEST - 2
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Teacher Feedback Form

At Interact, we constantly strive to make our units the best they can be. We always appreciate  
feedback from you—our customer—to facilitate this process. With your input, we can continue to 
provide high-quality, interactive, and meaningful instructional materials to enhance your curriculum 
and engage your students. Please take a few moments to complete this feedback form and drop it in 
the mail. Address it to:

Interact  •  Attn: Editorial  
10200 Jefferson Blvd.  •  P.O. Box 802 

Culver City, CA 90232-0802

or fax it to us at (800) 944-5432

or e-mail it to us at access@teachinteract.com

We enjoy receiving photos or videos of our units in action! 
Please use the release form on the following page.

Your Name: _________________________________________________________________________

Address: ___________________________________________________________________________

__________________________________________________________________________________

E-mail:_____________________________________________________________________________

Interact Unit: _ ______________________________________________________________________

Comments: _________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________



Release Form for Photographic Images

To Teachers:
To help illustrate to others the experiential activities involved and to promote the use of simulations, 
we like to get photographs and videos of classes participating in the simulation. Please send photos 
of students actively engaged so we can publish them in our promotional material. Be aware that we 
can only use images of students for whom a release form has been submitted.

To Parents:
I give permission for photographs or videos of my child to appear in catalogs of educational materials 
published by Interact.

Name of Student: ______________________________________________ (print)

Age of Student: _ ______________________________________________ (print)

Parent or Guardian: ____________________________________________ (print)

Signature: ________________________________________ Date: _ __________________

Address:

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

Phone: _ _____________________________________________________

Interact 
10200 Jefferson Blvd. 
Culver City, CA 90232-0802 
310-839-2436
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PURPOSE

History cannot be written until at least 20 years after the events it records, someone once said. 
Whether or not this is true is debatable, but it is true that the events of the election of 1964 began 
to take on a different significance in the 1980s than they appeared to have after the votes were 
counted in November 1964. The Republican candidate Barry Goldwater, a senator from Arizona, 
was a Westerner and a conservative. Goldwater was badly beaten by the incumbent president, 
Lyndon Johnson. The general view after the Goldwater defeat was that Republicans would need 
to find more moderate candidates, candidates who had stronger connections with the eastern 
states which had spawned most American presidents.

However, in 1980 Ronald Reagan, a conservative Republican candidate from the west, defeated 
the incumbent Democrat Jimmy Carter. As a result, the Goldwater candidacy appeared to be more 
the beginning of a movement toward conservatism than a futile step to “set back the clock,” as 
some saw it at the time. Consequently, one purpose of this re-creation is to look at the extent to 
which the Goldwater campaign of 1964 became the Reagan program of the early 1980s.

Another important feature of this re-creation is that you will be looking at the election of 1964 
pretending you had no knowledge of what was to follow. Johnson was the “peace candidate”; 
Goldwater was the “war candidate.” Johnson won, yet within a year the United States was to 
become much more deeply involved in the Vietnam War than before the election, and Vietnam was 
to become the only war we have ever fought that we did not win. It is difficult to put this knowledge 
of the events that followed 1964 aside and consider only the issues as they were presented in 
1964, but that will be your job in this re-creation.

THE PRESIDENTIAL 
ELECTION OF 1964
A re-creation of the 1964 presidential campaign
involving Lyndon Johnson and Barry Goldwater

BACKGROUND ESSAY

The Republicans in 1964
Between 1928 and 1964 the United States had elected only one Republican president, Dwight 
Eisenhower, a military hero who had not proclaimed himself a Republican until shortly before his 
election in 1952. The Republicans in 1964 who organized to nominate Barry Goldwater believed 
they knew why Republican candidates consistently finished second. They thought the people who 
ran the Republican party were not that much different from Democrats. Republican nominees 
almost always belonged to the eastern “establishment,” that group of lawyers, financiers, and 
businessmen to whom nothing was as important as government stability. They were, as someone 
said, “radical middle-of-the-roaders.” The Goldwaterites saw them as people who would never 
do anything drastic, whose first commandment was, “Don’t Rock the Boat.” These men (very few 
were women) disliked the kind of rhetoric Goldwater used regularly while speaking to Republican 
county central committees across the nation: “The Good Lord raised this mighty Republic to be 
a home of the brave and to flourish as the land of the free—not to stagnate in the swamp land of 
collectivism, nor to cringe before the bullying of communism.”
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Issue to
discuss:

Can you 
find any real 
evidence that 
the assassinated 
John F. Kennedy 
influenced 
the 1964 
presidential 
campaign?

To members of the eastern establishment such language was intemperate. Goldwater became 
the candidate of those Republicans who wanted an alternative. The title of a book Goldwater had 
written became a campaign slogan to which non-establishment Republicans rallied: “A Choice, 
Not an Echo.” The confrontation between the choice and the echo was dramatized when Nelson 
Rockefeller, a member of the eastern establishment who had himself sought the presidency, 
attempted to address the 1964 Republican Convention in San Francisco. Rockefeller was hooted 
down by the Goldwater delegates who dominated the convention, a fascinating confrontation for 
television viewers who were able to see in action what newspaper columnists had called a “party 
split.”

Goldwater
Indeed Barry Goldwater was a very different candidate from the men like Rockefeller who had 
dominated the Republican party. He had not attended Harvard, Yale, or any other Ivy League uni-
versity. Rather, he dropped out of the University of Arizona to go to work for the family business. 
His family was well off, but they had not made their money back east in corporate manipulation 
and finance, but rather out west in merchandising. The family owned department stores in Arizona.

Goldwater had never learned, as had the Easterners, the art of political evasion. He was frank and 
open in a way many found charming, but which others, accustomed to more conventional political 
behavior, found distressing. When, for instance, he was asked how it felt to know he might actu-
ally be elected president he answered, “Frankly, it scares the hell out of me.” This directness was 
in stark contrast to Goldwater’s opponent, Lyndon Johnson. Johnson was not an Easterner, but 
his many years in Washington had taught him when not to answer a question directly. However, 
from Goldwater’s point of view, Johnson’s lack of candor made him “the phoniest individual that 
ever came around.”

Johnson
Johnson’s style could be interpreted more sympathetically. He wanted to be president of all the 
people. His style emphasized the positive; he promised every segment of society that he would 
lead the United States to a Great Society. He said of himself, “We’re in favor of a lot of things, and 
we’re against mighty few.” Johnson had become president in 1963 under tragic circumstances. 
President John F. Kennedy had been assassinated, and Johnson, Kennedy’s vice president,  
succeeded to the office.

Johnson had never been close to the Kennedy White House. The intellectuals close to Kennedy 
thought Johnson’s “down home” manners crude. A member of the Kennedy clan would never pick 
up a pet beagle by the ears or show off an operation scar to the press as Johnson did.

Though Johnson’s personal style was far removed from Kennedy’s, his commitment to the 
Kennedy program was enthusiastic. He worked hard to carry out Kennedy programs such as the 
Civil Rights Act Kennedy had initiated, and to introduce his own humanitarian programs such as 
the War on Poverty. Because Johnson had served for years as majority leader of the Senate, he 
understood how to move a bill through Congress. The amount of important domestic legislation 
passed during the Johnson years is rivaled only by Franklin D. Roosevelt’s record during the Great 
Depression of the 1930s.

The issues in 1964
Issue 1: Do we need to conduct a war on poverty?
In 1964 Lyndon Johnson told the American people he wanted to eliminate poverty. One-fifth of the 
people, he said, had not shared in “the abundance, the comforts, the opportunities they see all 
around them.” He had a plan to do something about this: The Economic Opportunity Act of 1964.

This act created the Job Corps to train enrollees drawn from “those whose background, health, 
and education make them least fit for useful work.” The corps was intended to give 100,000 young 
people in this category a chance to receive a basic education and job skills while also performing 
useful conservation work. Other young people were to be put to work performing jobs in “vital 
community activities from hospitals and playgrounds to libraries and settlement houses.” Johnson 

➠
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said these facilities did not have enough people to staff them and “hundreds of thousands of 
young Americans badly need the experience, the income, and the sense of purpose which useful 
work can provide.” What was needed, he believed, was to get these unemployed youths to the 
facilities that needed their services.

The War on Poverty went further. Johnson proposed recruiting and training retired people to do  
community work, and retraining unemployed fathers and mothers so they could “support their 
families with dignity.” Johnson’s plans for the Great Society had three targets: “our cities ... our 
countrysides ... our classrooms.” He proposed federal funds for urban redevelopment and trans-
portation systems, for cleaning up the environment, for improving education.

For most every social ill Johnson proposed a solution. Goldwater’s objection to all the Johnson 
plans was simple and philosophical. When government attempts to solve economic and social 
problems, the result is always regimentation: “What good is prosperity if you are a slave. We have 
had rich slaves.” In the Great Society “a number will replace a name.”

Goldwater’s main thrust was a generalized warning against big government. However, few candi-
dates have had their specific opinions so well catalogued in advance of their running. Goldwater 
had spent years making speeches before Republican groups all over the country. He had written 
books; he had a regular newspaper column. It was to these sources that Goldwater’s critics went 
to identify his opinions. For instance, while during the campaign Goldwater had warned gener-
ally about big government, he had previously proposed more specifically that social security, 
the system which provided a floor of economic security for older Americans since the 1930s, be 
made voluntary. The Democrats interpreted this remark to mean that Goldwater would eliminate 
social security. Democratic campaign organizers demonstrated this graphically by this television 
commercial: a hand tearing up a social security card.

Issue 2: What should be the American stance toward international communism?
It is a fact of our time that all relations between the great nations are conducted in an environment 
where nations have the capacity to destroy each other in minutes. In every modern presidential 
election, then, issues of war and peace become crucial. Goldwater had strong views on war and 
peace. He believed the surest route to war with the communists was appeasement. To be “soft on 
communism” was to give in to them. Peace could be achieved, he thought, only through constant 
vigilance and continued U.S. military superiority. These general views translated into specifics.

Goldwater opposed the test ban treaty with the Soviet Union which the Democratic administra-
tion had negotiated. The treaty was intended to ban above ground nuclear tests by the United 
States and the Soviet Union. This ban was to be a first step toward control of nuclear weapons 
and elimination of the nuclear contamination of the atmosphere caused by tests. Since the com-
munists were committed to the overthrow of our system, and they had never kept any of their 
previous promises, they could not be expected to be bound by this treaty, according to Goldwater.

Johnson simply answered that the American people should not leave the world’s hopes for peace 
with those who have little faith in lasting agreements, for the only alternative was “cold” hostility 
which would end only in a “hot” war that neither side could win.

Goldwater provided further examples of how his peace-through-strength policy would work in  
practice. During the years following the Spanish-American War, the United States had maintained 
a naval base at Guantanamo in Cuba. When Fidel Castro’s communist government came to power 
in Cuba in the late 1950s, the United States remained at Guantanamo; Castro turned off the 
water that supplied the base. Water, therefore, had to be transported by boat to Cuba to supply 
this outpost. Goldwater thought this action was outrageous. He suggested marines be sent to 
Guantanamo to turn the water back on.

While Goldwater recognized the awesome nature of nuclear weapons, he was willing to contem-
plate their use, to “think about the unthinkable,” as the saying went at the time. Under policies 
that existed in 1964 and which still exist today, only the president can order the use of nuclear 
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Question to 
ask yourself 
if you can 
find some 
1964  
campaign 
TV footage 
to watch:

How do you 
think you 
would have 
reacted to 
each candidate 
if you had 
been a voter 
in 1964?

?
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weapons. Goldwater asked the American people to imagine a situation where American forces 
stationed in Europe were attacked by Soviets using nuclear weapons. The American field com-
mander would get on the phone to Washington and try to get permission to respond with nuclear 
devices. Meanwhile, his troops would be destroyed. Goldwater wanted to give field commanders 
the authority to use nuclear weapons. Johnson disagreed. Only the president should have this 
responsibility, he said.

In 1964 talk of aggression and appeasement were not just theory. Goldwater and Johnson both 
recognized what they believed to be communist aggression in South Vietnam. Since the late 
1950s, American military advisers had been in South Vietnam assisting the government in its fight 
against the guerrillas who were trying to conquer its government. In 1964 Johnson had asked 
Congress for the Gulf of Tonkin Resolution in response to a confrontation between a communist 
North Vietnamese PT boat and two American destroyers in the Southeast Asian Gulf of Tonkin. 
The resolution allowed the president to “take necessary steps to prevent aggression against 
American forces in South Vietnam.”

From early in the war Goldwater believed the United States was not doing enough in Southeast 
Asia and that it was maneuvering itself into a no-win situation in Vietnam. One of his suggestions 
for reversing this was widely publicized. Since the Vietcong, the guerrillas who were attempting 
to overthrow the Vietnamese government, would attack Vietnamese villages and then retreat into 
the jungles, Goldwater suggested the use of low yield nuclear bombs to “defoliate the jungles 
of Vietnam.”

Johnson rejected these suggestions saying, “We don’t want our American boys to do the fight-
ing of Asian boys. We don’t want to get tied down in a land war in Asia.” Johnson said he was 
“saddened by the casualty list” of what was then 190 American advisers killed in Vietnam, but he 
said it would be nothing like the 190,000 Americans who would die if nuclear weapons were used.

Issue 3: Should civil rights be guaranteed by law?
Part of Goldwater’s hopes for victory in 1964 were based on the view that Lyndon Johnson  
had already lost the southern states. Republicans believed this was true because Johnson had 
supported the 1964 Civil Rights Act. During the early 1960s black organizations and leaders had 
been intensifying their demonstrations and pressure on Congress and the president to end the 
discrimination they faced in voting, employment, housing, and public accommodations.

The 1964 act was a response to these demands. It guaranteed blacks the right to vote in every 
state on the basis of the same qualifications as whites; it prohibited discrimination against blacks 
in all kinds of public accommodations from motels to barbershops; it opened up all tax-supported 
facilities, such as public beaches and parks, to blacks as well as whites; it established an Equal 
Opportunity Commission to see that neither unions nor employers discriminated against blacks 
in jobs because of their color. Johnson’s leadership had been responsible for converting this bill 
to law, and during the campaign he spoke out for its enforcement even in those southern states 
where he knew it would cost him votes.

As a Southerner himself, Johnson believed he had the credibility to convince Southerners that the 
new law was the just thing to do. Goldwater, on the other hand, had been one of the six United 
States senators to vote against the law. He was not a racist, but he believed that this federal 
law, which regulated the lives of individuals to a greater extent than any previous law, was a step 
toward a police state.

His basic objection to the law was it regulated activities that it was the right of the states to regulate. 
Goldwater was against forced segregation of schools, but he was also against forced integra-
tion. On this issue he was not an extremist, yet he won the support of southern segregationists 
because they had nowhere else to turn. This support generated the so-called southern strategy 
which was expected to win Goldwater the southern states that had traditionally voted Democratic 
since the election of Lincoln in 1860.

➠

Question
to ask a 
grandparent:

Can you 
remember 
how President 
Johnson 
and Senator 
Goldwater 
expressed 
their opinions 
on civil rights 
legislation 
during the 1964 
presidential 
campaign?  

?
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The legal battle over civil rights, however, was not the only racial issue of the campaign. July and 
August of 1964 were the months of the “long hot summer.” Race riots broke out in New York City, 
Philadelphia, Chicago, and other northern cities.  The events in New York were typical. Here, the 
riot was triggered when an off-duty policeman shot a black youth. In the riot that followed, one 
more black died, 114 were injured (including 35 police), 185   were arrested, and 112 businesses 
were damaged before police regained control of the streets.

To many northern whites, who, for the most part, had never accepted the possibility that the racial 
confrontations of the South would spread north, these incidents were an indication that relations 
between the races were out of control. 
The press talked about a “white backlash” 
reaction from northern whites.

Goldwater, who had been touted by his 
backers as the “law and order” candidate, 
was expected to  benefit from these events. 
Goldwater never said what he would do 
about these riots, but he did make  remarks 
such as “Violence in the streets is our  num-
ber 2 issue,” and “As president I’m going to 
do what I can to make sure women can go 
out in the streets without being scared stiff.”

Conclusion
Regardless of Goldwater’s many frontal 
attacks, in the end Johnson won an over-
whelming landslide victory. (An all time 
record 61.1% of the popular vote gave him 
44 states with a total of 486 electoral votes 
to Goldwater’s six states with a total of 52 
electoral votes.)

PROCEDURE

Here is the sequence you will follow during this re-creation of the 1964 election.

Day 1
1.	 You will discuss with your classmates what happened to you when you tried out an informal 

DO YOU REMEMBER 1963 AND 1964? quiz on adults.
2.	 Your teacher will assign you a role as a Democrat, a Republican, or an uncommitted voter. If 

you are one of the uncommitted, you will be assigned to play the part of a voter who has not 
yet made up his/her mind on how to vote in 1964.

3.	 Your teacher will also choose two students to play Johnson and Goldwater, and two others 
to act as their campaign managers. These individuals will receive special handouts.

4.	 You will read the Background Essay for a) specific details to record under the appropriate  
question in the Party Position Outline on page 7 of this Student Guide; and b) ideas your party 
may use for posters, slogans, and songs supporting your candidate.

5.	 There will be time at the end of the first day to meet with your campaign manager, who will  
assign the tasks necessary to produce campaign materials.

6.	 If you are an uncommitted voter, you will do research to answer the Identity Questions on 
page 7 which will help you develop your role.

Discuss the 
question at 
the right
with your
classmates.

If Goldwater had been elected in 1964, would he 
have escalated the Vietnam War more than LBJ 
escalated it during his second presidential term?

?
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RESPONSIBILITIES OF THE UNCOMMITTED

Each of the uncommitted voters will be assigned the role of one of the following imaginary identities:
•	 Former member of the Peace Corps who now doubts the United States can do much to 

improve conditions of people in underdeveloped countries
•	 Woman who has just read Betty Friedan’s The Feminine Mystique and is raising questions 

about woman’s traditional role as a wife, a mother, and a homemaker
•	 Former member of the Green Berets formerly stationed in Vietnam, now unsure about U.S.
	 involvement there
•	 Person who had favored the vice presidential nomination of Robert Kennedy and was 
	 disappointed when he wasn’t nominated
•	 Young folk singer learning to sing protest songs in the manner of Bob Dylan and Joan Baez
•	 New York store owner whose store was burned down during the “long hot summer” of 1964
•	 Person who had participated in the 1963 March on Washington led by Martin Luther King Jr.
•	 Person who had voted for George Wallace for governor of Alabama
•	 New York businessman whose main hobby is collecting pop art
•	 Person who had witnessed the assassination of John F. Kennedy and doesn’t want to vote
	 because he believes “there is a plot to kill whoever wins”
•	 American citizen of Cuban descent who participated in the Bay of Pigs invasion
•	 Person employed in the United States space program
•	 One of the U.S. marshals who escorted James Meredith, the first black student at the University 

of Mississippi, into class in 1962
•	 The post office employee who invented zip codes

The 14 of 
you role- 
playing 
these
intriguing 
individuals 
will enjoy 
your parts.

(See the 
top of the 
next page!)

➠➠➠

Day 2
1.	 Johnson and Goldwater will both speak on the three issues found in the Background Essay. 

Take notes on both candidates’ stands on the three issues. How you should take notes is 
described under the Party Position Outline on page 7. 

2.	 After each candidate speaks, members of the opposition or uncommitted faction who have 
been assigned questions by the campaign manager or teacher will have a chance to ask them. 
Here again, both the questions and the candidate’s answers may include specific details for 
your outline.

3.	 Each uncommitted voter now introduces himself/herself to the class based on the Identity 
Questions on page 7, which have helped the voter define his/her role.

4.	 After the party members have listened to the uncommitted voters describe themselves, they 
will be given time to “lobby” the uncommitted voters. If an uncommitted voter is won over, the 
voter’s ID sheet is surrendered to the campaign manager of the party joined.

Day 3
1.	 This day begins as each party stages a brief rally showing off its campaign materials.
2.	 Then a few minutes more are allowed for lobbying the still uncommitted.
3.	 Next the vote takes place and the results are announced.
4.	 Now the class divides into groups for a debriefing discussion.
5.	 The hour concludes with a test on the knowledge and concepts you should have mastered 

by participating in this re-creation.

Each party
will make 
posters 
praising its 
candidate 
and 
criticizing 
the other 
party’s 
candidate.
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Issue 1: Do we need to conduct a war on poverty?

Democrats

Pete Farnsworth - Period 5

Republicans

Three campaign issues
•	 Issue 1: Do we need to conduct a war on poverty?
•	 Issue 2: What should be the American stance toward international communism?
•	 Issue 3: Should civil rights be guaranteed by law?

PARTY POSITION OUTLINE
Everyone in the class—except the two candidates and their campaign managers—should do 
the following:
1.	 Take three sheets of paper and make note sheets, following the model below.
2.	 Write down specific details from the Background Essay prior to the election debate.
3.	 Write down specific details from the speeches and question-and-answer sessions during Day 

2's election debate.

Here is a model for the first of the three sheets:

Writing this 
Party Position 
Outline
before and 
during this 
mini-unit will 
focus your 
concentration. 
As a result, 
you will gain 
more from the 
re-creation
experience.

The writing 
process  
intensifies 
learning.
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Identity Questions

If you are assigned one of these uncommitted roles, do some research and then write brief answers 
to the following Identity Questions. You will need to use your imagination since all these questions’ 
answers will not be in books.

•	 What is my name?
•	 Do I have a family? What else can I say about my personal life?
•	 What job do I have?
•	 What is the greatest problem I face?
•	 What do I see as the most pressing problem facing American society?
•	 What do I want to do in the future?

Be prepared to describe your role to the class by using your answers to the above Identity  
Questions. Neatly print your answers on an 8-1/2"x11" sheet of white paper or cardboard. Then 
pin this sheet on your blouse or shirt and be ready for Democrats or Republicans to lobby for 
your vote. If you are won over to one party and its candidate, you may then give up your ID sheet 
to a party member.
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DEBRIEFING/TESTING

Debriefing
1.	 Your teacher will give you a copy of DO YOU REMEMBER 1963 AND 1964?
2.	 You will be assigned to groups of five to seven persons. Appoint a chairperson and review the 

imaginary headlines.
•	 Discuss which of these events are relevant to the debate during the election of 1964 and 

which had no bearing on it.
•	 Which took on a different significance in later years?
•	 Which are still relevant today? Explain this.

3.	 A member of your group may be asked to tell the class how 1964’s events affected what is 
happening today.

Either because 
of the notes 
you took before 
and during the 
debate—or
because of the 
preparation you 
made to play a 
key role—you 
should do very 
well on any test 
given you at the 
end of the unit.

Testing
Your experience in this historical re-creation should 
give you knowledge to pass objective and essay 
tests on the following:
•	 The differences in philosophy and programs 
	 between Barry Goldwater and Lyndon 
	 Johnson
•	 The importance of the election of 1964 to 
	 our times
•	 The Goldwater movement’s relationship to the 

“conservative” politics which followed
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