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The material in this volume is presented to allow maximum teacher flexibility in how it is
used in the classroom. 

Each document and exercise can be used in a variety of ways. Here are three.

1. Have students work independently on the questions, some or all, to be discussed as
a class later.

2. Have students work in small groups on the questions. The groups can do the
following:

• Work on all of them together.
• Divide the questions among members to work on independently. Members can

then explain their answers to their group.

3. As a teacher-directed activity, do the exercises as a whole group.

The exercises that follow the documents are divided into question sets by type.

Comprehension Questions. The comprehension questions simply require a literal
understanding of the documents.

Critical Thinking. The “Critical Thinking” question set requires students to go beyond
the document text. Some questions call for an assessment of the information’s reliability.
Many students are likely to take as fact anything written by a firsthand source. Teachers
may need to lead students to evaluate sources. As explained in the student introductory
section, certain factors influence the message in a primary source. Among these are author,
source, and audience.

Making Connections. Students should have had exposure to the historical issues that each
document addresses before reading the documents. Nonetheless, an introduction providing
background precedes each document. Teachers may decide not to have students read this
and instead use it themselves to teach the documents. It should be understood that the
“Making Connections” question sets often rely on outside information, both regarding
events surrounding the source and previous sources. Context is critical to students creating
meaning out of the documents.

Relating the Past to Our Lives. This question set asks students to connect the document
to their lives or to the modern United States. It is designed for students to see the relevance
of history today.

Essay Questions. These call for an extended answer. This may be in the form of a written
essay or perhaps in large- or small-group discussion.

Note: Some of the documents are shortened versions. Missing portions are designated by
ellipses (. . .). In most documents, the original spelling has been preserved, except where
archaic spellings might be difficult for students.

© 2006 Walch Publishing www.walch.com
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RReeaaddiinngg  aanndd  IInntteerrpprreettiinngg  PPrriimmaarryy  SSoouurrccee  DDooccuummeennttss
Primary sources are the raw material of history. They include but are not limited to the
following:

They are documents and objects left by people who participated in or witnessed events.
Historians interpret this evidence to write secondary sources—books, such as your
textbook. The key word here is interpret. With most records, there is room for disagreement
on their meanings.

Interpreting primary sources, then, is as basic to the historian’s work as performing
experiments is to the scientist. It is how they reach conclusions about what they are
studying. As history students, you need to learn to interpret primary sources as part of
your study. What follows are hints for getting the most out of reading the primary sources
included in this book.

1. Identifying the Document
What type of document is it? What is its purpose? Who is the audience? 

Answering the first question helps to answer the second two. For example, a friendly
letter usually has a limited audience due to its purpose. A speech, however, will have a
much broader audience. This matters. Some ideas a person might disclose in a private letter
he or she would not include in a public speech. Think about what you would write in a
letter to your closest friend about a teacher. Compare that with what you might say about
the teacher in a speech at a school assembly. People make speeches to persuade or inform.
The speaker understands that the audience will be mixed and that the message needs to be
tailored to this. A letter to a friend has a different purpose and audience. Therefore, it
contains different information. 

2. Placing the Document in Its Context
When was the document created? What was happening in the country at this time?

Knowing about the circumstances that surround the primary source’s creation is
important. This places the document in its context. It helps the historian to grasp its 
full meaning.

© 2006 Walch Publishing www.walch.com
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For example, a student writes an editorial in the school newspaper calling for more
diversity in faculty hiring. Twenty years later someone researching the history of the
school reads the editorial. The researcher would want to know about the circumstances
surrounding the editorial. 

• Did the editorial represent a large number of students with a similar opinion, or
was the author a lone voice?

• What was the racial makeup of the staff at the time? 
• What was the racial makeup of the student body? 

Answers to these and other questions would help the historian understand the document
by placing it in context.

Who created the document? What do you know about that person? What was his or her role in
the events?

Answering these questions furthers the historian’s understanding of the context.
Imagine reading excerpts from a diary written by your brother or sister ten years earlier.
Your knowledge of the circumstances of his or her life at the time—about friends, home,
interests, opinions, problems, and so forth—would make the diary much more
understandable. Now imagine someone reading it who never knew your brother or sister or
anything about his or her life. That person’s understanding would be seriously weakened—
unless he or she did some research. You can place the diary in its proper context. The other
reader cannot. 

Context is provided before each document in this book in the sections titled “Historical
Context” and “Importance.” You may want to read this material first. What you learn in
history class about the time period will add to your knowledge of the document’s
circumstances. It is likely your teacher will assign the documents in this book when you
study the time in which they were created. 

3. Reading and Understanding the Document
What are the key words in the source and what do they mean? 

When reading documents, the language can be difficult. This can be especially true
when documents were written a long time ago. Today, we value clear, direct language. This
was not necessarily true in the past. It is important when you read the documents in this
book to understand the meanings of the words used in the documents. Keep each
document’s vocabulary list with definitions close by for reference.

What is the message? What point is the author trying to make? What evidence does the author
give to support the point? 

© 2006 Walch Publishing www.walch.comvii
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All documents have a main idea or message. It could be helpful to jot down what you
believe is the main idea after reading a document. Listing the evidence used to support the
main idea will also help your understanding. 

4. Evaluating the Document
How reliable is the document? Is the information supported by other evidence? 

Historians must take this task very seriously because they will read many documents
surrounding an event. The information provided by these documents may differ slightly. In
some cases, the documents might contradict one another. This leaves the historian to make
a judgment about what to believe. One way to make the judgment is to check for other
sources that support it. Your textbook or other primary sources can help in determining
whether other information supports the facts stated in a document. 

In what ways might the information be biased? 

All documents are biased to some degree. The creator always has a point of view on an
issue or event. The information the author wants his or her audience to know becomes the
message. Certain facts could be left out or slanted in a particular way. This might be done
on purpose. For example, when you make an argument, are you likely to include the
evidence that hurts your position? 

But bias may not be conscious. For example, consider a loud argument between two
students in a school hallway. This may be reported differently by observers depending on
the following:

• their location in the hallway

• their relationship with one of the students involved

• to whom they are reporting the event

• how soon after the event it is reported

The historian takes nothing at face value. Instead, she or he weighs the factors of
creator, purpose, audience, and context to determine the reliability of the document.

Consider these ideas when reading the documents in this volume. Approach them as a
historian just as you perform experiments as a scientist in chemistry class.

© 2006 Walch Publishing www.walch.comviii
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Great Documents in U.S. History, Volume II

Document: The Chinese Exclusion Act (1882)

HHiissttoorriiccaall  CCoonntteexxtt
The number and variety of immigrants to the United States in the late nineteenth century
alarmed many Americans. Native-born Americans at this time were largely descended from
western European immigrants. The swarms of new immigrants came from different
countries. Many were natives of eastern and southern Europe. But one immigrant group
came from a culturally more foreign part of the world. Eventually they were forbidden to
immigrate at all. In 1882, the Chinese became the first nationality whose immigration to the
United States was restricted by law. Why were the Chinese singled out?

Chinese immigration began with the California gold rush in 1849. Before gold was
discovered that year, only fifty-six Chinese men lived in California. After the gold strike,
many Chinese men came to the United States seeking a fortune. At the time, China was
suffering from political and religious rebellions. This left the Chinese economy in desperate
straits. Many Chinese hoped to make money quickly in the United States. Then they would
return to their native land. Although few Chinese found riches, they did find work as
laborers, cooks, and laundrymen. While the gold rush continued, their labor was valued.
Later they helped build the transcontinental railroad. 

By 1876, more than 100,000 Chinese had come to the West, mostly California. Native-
born laborers began to resent their presence for several reasons.

• Their habits and customs were so different. Chinese men wore their hair in a
queue, or pigtail. They dressed in silk clothing.

• Their religion was foreign. Therefore, many Americans interpreted it as heathen.

• They led a separate existence, within their own camps and sections of cities.

• The ratio of Chinese men to women was lopsided—about twenty to one. This
meant that unmarried Chinese men would seek white women as marriage partners.

• They worked very hard for low wages. Native-born workers believed that they
took American jobs and made it very difficult for the native-born to bargain for
higher wages.

In 1880, anti-Chinese riots broke out in San Francisco. This provided an excuse for
banning Chinese immigration. The U.S. Congress enacted the Chinese Exclusion Act in
1882. This law suspended the immigration of Chinese laborers for ten years. In 1892, the act
was renewed for another ten years. It was made permanent in 1902 and remained in effect
until 1943.

© 2006 Walch Publishing www.walch.com
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IImmppoorrttaannccee
The law was the result of growing anti-immigrant feeling. It became the first of later
restrictive laws targeting the new immigrants. The Chinese Exclusion Act did not ban all
Chinese immigration. Instead, it prevented unskilled or skilled Chinese laborers from
entering the United States. This effectively kept out the vast majority of Chinese. The act
also required that non-laborers obtain a certificate from the Chinese government stating
that they were qualified to enter. Finally, it forbade any Chinese national already here from
becoming a naturalized citizen.

© 2006 Walch Publishing www.walch.com2

The Chinese Exclusion Act, 1882

An act to execute certain treaty stipulations relating to Chinese. 

Whereas in the opinion of the Government of the United States the
coming of Chinese laborers to this country endangers the good order of
certain localities within the territory thereof: Therefore,

Be it enacted, . . . That from and after the expiration of ninety days next
after the passage of this act, and until the expiration of ten years next
after the passage of this act, the coming of Chinese laborers to the United
States be, . . . suspended; and during such suspension it shall not be
lawful for any Chinese laborer to come, or having so come after the
expiration of said ninety days to remain within the United States.

SEC. 2. That the master of any vessel who shall knowingly bring within
the United States on such vessel, and land or permit to be landed, any
Chinese laborer, from any foreign port or place, shall be deemed guilty of
a misdemeanor, and on conviction thereof shall be punished by a fine of
not more than five hundred dollars for each and every such Chinese
laborer so brought, and may be also imprisoned for a term not exceeding
one year. . . .

SEC. 6. That in order to the faithful execution of articles one and two of
the treaty in this act before mentioned, every Chinese person other than
a laborer who may be entitled by said treaty and this act to come within
the United States, and who shall be about to come to the United States,
shall be identified as so entitled by the Chinese Government in each case,
such identity to be evidenced by a certificate issued under the authority
of said government, which certificate shall be in the English language or
(if not in the English language) accompanied by a translation into 

(continued)
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VVooccaabbuullaarryy
execute—to carry out

stipulations—requirements

localities—places

thereof—of it

expiration—end

suspended—temporarily stopped

misdemeanor—a less serious crime

© 2006 Walch Publishing www.walch.com3

English, stating such right to come, and which certificate shall state the
name, title, or official rank, if any, the age, height, and all physical
peculiarities, former and present occupation or profession, and place of
residence in China of the person to whom the certificate is issued and
that such person is entitled, conformably to the treaty in this act
mentioned to come within the Untied States. . . .

SEC. 12. That no Chinese person shall be permitted to enter the United
States by land without producing to the proper office of customs the
certificate in this act required of Chinese persons seeking to land from a
vessel. Any Chinese person found unlawfully within the United States
shall be caused to be removed therefrom to the country from whence he
came, by direction of the President of the United States, and at the cost
of the United States, after being brought before some justice, judge, or
commissioner of a court of the United States and found to be one not
lawfully entitled to be or remain in the United States.

SEC. 13. That this act shall not apply to diplomatic and other officers of
the Chinese Government traveling upon the business of that government,
whose credentials shall be taken as equivalent to the certificate in this
act mentioned, and shall exempt them and their body and household
servants from the provisions of this act as to other Chinese persons.

SEC. 14. That hereafter no State court or court of the United States shall
admit Chinese to citizenship; and all laws in conflict with this act are
hereby repealed.

SEC. 15. That the words “Chinese laborers,” whenever used in this act
shall be construed to mean both skilled and unskilled laborers and
Chinese employed in mining.
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exceeding—going beyond a limit

execution—the act of enforcing a legal judgment

evidenced—proved

conformably—in accordance with

customs—the agency responsible for meeting immigrants coming to the United States

therefrom—from it

credentials—papers showing that a person has a right to official authority

exempt—release from a requirement

provisions—conditions

hereafter—after this

repealed—made to be no longer in effect

construed—understood

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What was the U.S. government’s opinion of Chinese laborers?

2. For how long a period of time does the act forbid Chinese laborers from entering the
United States?

3. What could happen to a ship captain who transported Chinese laborers to the
United States?

4. What does a Chinese non-laborer who wants to enter the United States have to
secure from the Chinese government before leaving China?

5. What is the penalty for a Chinese person found in this country illegally?

6. Which Chinese citizens are not covered by the exclusion?

7. How does the law define a Chinese laborer?

CCrriittiiccaall  TThhiinnkkiinngg
1. What is the purpose of fining ship captains who transport Chinese laborers to the

United States?

2. How does the description of laborers in the law include practically all Chinese?

3. What does Section 14 mean for Chinese people already in the country?

© 2006 Walch Publishing www.walch.com4
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MMaakkiinngg  CCoonnnneeccttiioonnss
1. At what other time in U.S. history was there a strong anti-immigrant feeling?

2. Why did most of the nineteenth-century Chinese immigrants settle on the
West Coast?

3. What role do you think labor unions in California played in supporting this
legislation? Explain.

4. What were U.S. diplomatic relations with China in the second half of the
nineteenth century?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Is immigration restricted today? How?

2. When did your ancestors come to this country? What were the circumstances?

3. Do you think the United States benefits from immigration today?

EEssssaayy  QQuueessttiioonnss
1. Should further limits be placed on immigration to the United States today? Defend

your answer.

2. One argument against allowing the Chinese to enter the United States during this
era was that they could never become part of American society because of their
foreign culture. What are some ways to tell that an immigrant has become part of
mainstream U.S. society? Explain.

3. What are some of the best ways to welcome and then assimilate immigrants into
American life? Explain.

4. To what extent did race determine the passage of the Chinese Exclusion Act?

© 2006 Walch Publishing www.walch.com5
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Sometimes well-intentioned people can do harm to those they are trying to help. In part,
this was the case with the 1887 Dawes Act and the Native Americans it was designed to
help. Of course, not all supporters of the legislation had the Indians’ best interests in mind.  

The Dawes Act had some well-meaning promoters. Henry Dawes of Massachusetts was
its author. He was opposed to the U.S. government policy of removing Indians from their
lands and forcing them onto reservations. Dawes felt that this was government mistreatment
of Native Americans. Clashes between settlers and Indians had increased as the white
population continued to migrate to the West. For reformers like Dawes, the problem was
Indian culture. Others agreed. They had read A Century of Dishonor, Helen Hunt Jackson’s
1881 history of U.S. policy toward the Indians. These whites were moved to help Indian
tribes in the West. 

The reformers concluded that Native Americans would have a brighter future if they
adopted white culture and became farmers. Then they would no longer be nomadic,
isolated tribes. They could become citizens under the protection of the government, state,
or territory, in which they resided. Soon, the reformers believed, there would be no
“Indian Problem.” The reformers’ plan assumed that Indians should simply reject their own
culture. This was consistent with a belief in white racial superiority promoted at the time
in the United States and Europe.  

The Dawes Act carried out this plan. It was intended to weaken Indian tribal culture. It
would make Native Americans like whites by ordering the following: 

The reservations were to be divided into 160-acre parcels for each family, 80 acres for a
single person. To ensure the land was not sold immediately, the federal government did not
grant outright ownership. Instead it held the land in trust for the family for twenty-five
years. Reservation law would not apply once the reservations were broken up. Thus, the act
placed Native Americans with land under the protection of state or federal law.

In the end, the Dawes Act failed to achieve the goal of its supporters, to help Native
Americans. Although the act succeeded in weakening tribal life, it did not destroy that life.
Many Indian tribes were poorly prepared to farm, and most of the reservation land was
infertile. Whites accepted Indians no more than before. For those Dawes Act supporters
who simply wanted Native American land—and there were plenty—the act succeeded. It
reduced Indian lands considerably. Before the Dawes Act went into effect, Native American
tribes owned 138 million acres of land. By 1900, this was reduced to 78 million. Where did
the Indian land go? Once the reservations were divided into 160-acre parcels, surplus land
remained. This was open for sale to the public. Not until the Indian Reorganization Act in

© 2006 Walch Publishing www.walch.com6
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1934 was the remaining unsold surplus land returned to the tribes. This, at last, helped
protect tribal culture. 

IImmppoorrttaannccee
Reading the act is a useful exercise. The first sentence functions as the topic sentence,
stating the purpose of the bill. Then its terms are specified. When placed in context, the
legislation shows how harmless a bill can sound couched in legal language. The human
outcome, for good or ill, is often not apparent.

© 2006 Walch Publishing www.walch.com7

The Dawes Act, 1887

Forty-Ninth Congress of the United States of America; 

At the Second Session, . . .

An Act to provide for the allotment of lands in severalty to Indians on
the various reservations, and to extend the protection of the laws of the
United States and the Territories over the Indians, and for other
purposes. 

Be it enacted by the Senate and House of Representatives of the United
States of America in Congress assembled, That in all cases where any tribe
or band of Indians has been, or shall hereafter be, located upon any
reservation created for their use, either by treaty stipulation or by virtue
of an act of Congress or executive order setting apart the same for their
use, the President of the United States be, and he hereby is, authorized,
whenever in his opinion any reservation or any part thereof of such
Indians is advantageous for agricultural and grazing purposes, to cause
said reservation, or any part thereof, to be surveyed, or resurveyed if
necessary, and to allot the lands in said reservation in severalty to any
Indian located thereon in quantities as follows:

To each head of a family, one-quarter of a section;

To each single person over eighteen years of age, one-eighth of a section;

To each orphan child under eighteen years of age, one-eighth of a
section; and 

(continued)
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VVooccaabbuullaarryy

allotment—a plot of land

severalty—individual right of ownership 

reservations—land set aside for Native American tribes 

stipulation—a specific condition of an agreement 

authorized—established by an appropriate power 

advantageous—giving an advantage

© 2006 Walch Publishing www.walch.com8

To each other single person under eighteen years now living, or who
may be born prior to the date of the order of the President directing an
allotment of the lands embraced in any reservation, one-sixteenth of a
section: . . .

Sec. 5. That upon the approval of the allotments provided for in this act
by the Secretary of the Interior, he shall . . . declare that the United
States does and will hold the land thus allotted, for the period of twenty-
five years, in trust for the sole use and benefit of the Indian to whom
such allotment shall have been made, . . . and that at the expiration of
said period the United States will convey the same by patent to said
Indian, or his heirs as aforesaid, in fee, discharged of said trust and free
of all charge or encumbrance whatsoever: . . . 

Sec. 6. That upon the completion of said allotments and the patenting of
the lands to said allottees, each and every member of the respective
bands or tribes of Indians to whom allotments have been made shall have
the benefit of and be subject to the laws, both civil and criminal, of the
State or Territory in which they may reside; and no Territory shall pass
or enforce any law denying any such Indian within its jurisdiction the
equal protection of the law. And every Indian born within the territorial
limits of the United States to whom allotments shall have been made
under the provisions of this act, or under any law or treaty, and every
Indian born within the territorial limits of the United States who has
voluntarily taken up, within said limits, his residence separate and apart
from any tribe of Indians therein, and has adopted the habits of civilized
life, is hereby declared to be a citizen of the United States, and is entitled
to all the rights, privileges, and immunities of such citizens, whether said
Indian has been or not, by birth or otherwise, a member of any tribe of
Indians within the territorial limits of the United States . . .
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surveyed—determined and described the form, extent, and position of a tract of land

thereon—there

section—a land unit used in surveying that equals 640 acres, or one square mile

trust—something held by one person or entity to be cared for in the interest of another

expiration—end

convey—transfer

patent—a document transferring land

heirs—people who inherit

aforesaid—said before

discharged—released from obligation

encumbrance—a claim against property

patenting—granting of a right to

respective—particular

civil—relating to private rights

reside—live

jurisdiction—the territory that authority covers

provisions—conditions

hereby—by this document

entitled to—has a right to

privileges—rights granted as particular benefits

immunities—protections 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What is the stated purpose of the act?

2. Who enacted it?

3. What does this act authorize the president to do?

4. The term section is a land unit used in surveying that equals 640 acres, or one
square mile. According to the Dawes Act, how many acres does a family get?

5. How many acres does an adult single person get?

6. For how many years does the government of the United States hold the land in trust
for the Indian allotees?

© 2006 Walch Publishing www.walch.com9
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7. After the allotments are complete, what is the Native Americans’ relationship to the
state or territory in which they reside?

8. What privilege does the United States grant to all the participating Indians?

CCrriittiiccaall  TThhiinnkkiinngg
1. What does the government intend for Indians to do with the land they were given?

2. Why do you think the land is held in trust for twenty-five years rather than given
to the Indians outright?

3. What do you think happens to the reservation land left over once the allotments are
given out?

4. Given the land allotments, Native Americans in a tribe would not have as much day-
to-day contact with one another as on the reservation. What do you think this
would do to tribal traditions?

5. How do you think the Native Americans felt about the Dawes Act when it was
enacted?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The Dawes Act was passed to deal with the existence of Native Americans in places

desired by white settlers. What other methods had the U.S. government used to deal
with this issue in the years prior to the passage of the Dawes Act?

2. What might stand in the way of Native Americans becoming successful farmers?

3. What else was happening in the United States at this time to influence support for
the Dawes Act?

4. What laws were the Native Americans subject to before the act put them under
territorial or state laws?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. The Native American population in the United States today numbers about

2.5 million. Most live in the western half of the country. Some of these live on 
reservations. Some reservations are very poor; others are able to prosper. What 
has allowed some tribes to do well financially?

2. What images of Native Americans do you see in U.S. culture? Are these images 
accurate? Explain.

3. How might today’s Native Americans view historical events such as the Pilgrims’ 
arrival at Plymouth and the Lewis and Clark expedition?
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EEssssaayy  QQuueessttiioonnss
1. What is your opinion of the idea that Native Americans should become part of

white society and eventually become more like whites? Explain.

2. What might have been another way to solve the “Indian Problem,” or the issue of
native cultures existing in an expanding United States? Explain.

3. Do you think all supporters of the Dawes Act had the Native Americans’ best
interests in mind? 
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Document: Letter from Enrique Dupuy de Lôme to José Canalejas (1898)

HHiissttoorriiccaall  CCoonntteexxtt
When a foreign diplomat insults the U.S. president, should U.S. citizens feel insulted?
Today, opinion would vary on this question. But times were different in 1898. The chief
Spanish diplomat to the United States then was Enrique Dupuy de Lôme. He sent a letter to
a friend in Cuba that made disparaging comments about U.S. President McKinley. Cuban
rebels intercepted the letter. They promptly leaked it to William Randolph Hearst’s New
York Journal. The headlines exclaimed, “The worst insult to the United States ever!” This
incident was not the sole cause of the Spanish-American War. Yet it did add to an
increasing anger toward Spain among the American public. 

To fully understand the letter’s role, it must be viewed as part of a series of events
leading to the war. In 1895, rebels began to fight for Cuba’s independence from Spain.
Spain’s brutal response to the rebellion was highly publicized by U.S. newspapers. This
caused widespread public sympathy for Cuba. The Spanish commander, General Valeriano
Weyler, wanted to deprive the rebels of support. So he forced large parts of Cuba’s rural
population into guarded camps. These poorly planned camps developed sanitation
problems, which over time led to about 200,000 deaths. Joseph Pulitzer’s New York World
and Hearst’s New York Journal sensationalized these conditions. This exaggerated style of
newspaper coverage was known as “yellow journalism.” The newspapers hoped to move the
public toward calling for U.S. involvement in Cuba. 

Some Americans sympathized with the Cubans, comparing the Cuban struggle with the
American Revolution. Many other Americans had different reasons for wanting the United
States to become involved. Some supported the ideas of imperialism that were popular at
the time. Among these was the belief that Anglo-Saxon countries must colonize and
educate “less civilized” peoples. Others believed that the U.S. Navy needed to extend its
power in the Pacific region. To do so, the navy needed islands in the Pacific for coaling
stations. Some felt that if the U.S. economy were to continue its growth, it must find new
markets and resources. Presidents Grover Cleveland and William McKinley resisted these
pressures for war. They both remained reluctant to commit American soldiers. 

But events seemed to overtake thoughtful policies as the conflict entered 1898. Cuban
rebels stole the de Lôme letter and released it to Hearst. He published it on February 9,
1898, enraging Americans. De Lôme resigned and Spain apologized, but the damage was
done. Pressure on McKinley increased as the yellow journalists spun the incident as a grave
insult to the nation. 

Six days later, the U.S.S. Maine exploded in Havana harbor, killing 266 Americans.
Many newspapers reported the likelihood that a Spanish mine caused the explosion. 

© 2006 Walch Publishing www.walch.com12
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(In fact, sinking the Maine would only hurt Spain’s cause. In 1976, a naval investigation
revealed that the explosion most likely stemmed from a boiler room accident.)

President McKinley finally bowed to an aroused public opinion. On April 11, 1898, he
reluctantly asked Congress for authority to end the fighting in Cuba. Spain had earlier
rejected an ultimatum from the United States that demanded virtual Cuban independence. 

IImmppoorrttaannccee
The de Lôme letter contributed to mounting tension, but it did not cause the war. Like the
Zimmerman telegram in World War I, this involved a combatant attempting to gain an ally
at a time of mounting tensions. As a result of the war, the United States acquired its
colonies—Guam, Puerto Rico, and the Philippines. Cuba did not become completely
independent, but it did not become a colony of the United States, either.  

© 2006 Walch Publishing www.walch.com13

Letter from Enrique Dupuy de Lôme to José Canalejas 
(Undated, but from internal evidence probably written about the middle
of December 1897; published in 1898; translation from the Spanish) 

LEGACIÓN DE ESPAÑA.

WASHINGTON.

His Excellency

Don José Canalejas.

My distinguished and dear friend:

You have no reason to ask my excuses for not having written to me, I
ought also to have written to you but I have put off doing so because
overwhelmed with work and nous sommes quittes.

The situation here remains the same. Everything depends on the political
and military outcome in Cuba. The prologue of all this, in this second
stage [phase] of the war, will end the day when the colonial cabinet shall
be appointed and we shall be relieved in the eyes of this country of a
part of the responsibility for what is happening in Cuba while the
Cubans, whom these people think so immaculate, will have to assume it.

(continued)
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Until then, nothing can be clearly seen, and I regard it as a waste of time
and progress, by a wrong road, to be sending emissaries to the rebel
camp, or to negotiate with the autonomists who have as yet no legal
standing, or to try to ascertain the intentions and plans of this
government. The [Cuban] refugees will keep on returning one by one and
as they do so will make their way into the sheep-fold, while the leaders
in the field will gradually come back. Neither the one nor the other class
had the courage to leave in a body and they will not be brave enough to
return in a body.

The Message has been a disillusionment to the insurgents who expected
something different; but I regard it as bad [for us]. 

Besides the ingrained and inevitable bluntness [grosería] with which is
repeated all that the press and public opinion in Spain have said about
Weyler, it once more shows what McKinley is, weak and a bidder for the
admiration of the crowd besides being a would-be politician [politicastro]
who tries to leave a door open behind himself while keeping on good
terms with the jingoes of his party.

Nevertheless, whether the practical results of it [the Message] are to be
injurious and adverse depends only upon ourselves.

I am entirely of your opinions; without a military end of the matter
nothing will be accomplished in Cuba, and without a military and
political settlement there will always be the danger of encouragement
being given to the insurgents, by a part of the public opinion if not by
the government.

I do not think sufficient attention has been paid to the part England is
playing.

Nearly all the newspaper rabble that swarms in your hotels are
Englishmen, and while writing for the Journal they are also
correspondents of the most influential journals and reviews of London. It
has been so ever since this thing began.

As I look at it, England’s only object is that the Americans should amuse
themselves with us and leave her alone, and if there should be a war,
that would the better stave off the conflict which she dreads but which
will never come about.

It would be very advantageous to take up, even if only for effect, the

(continued)
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VVooccaabbuullaarryy
nnoouuss  ssoommmmeess  qquuiitttteess—we are even (English translation from the French)

prologue—an introductory event

immaculate—without fault

emissaries—representatives

autonomists—people who support independence

ascertain—to find out with certainty

sheep-fold—a shelter for sheep; refers to the loyal, nonrebel population

disillusionment—having no trust

insurgents—rebels

ingrained—firmly established

inevitable—bound to happen

bluntness—the quality of getting right to the point

jingoes—people who believe in an aggressive foreign policy

rabble—disorderly crowd of people

prominence—state of being widely known

hither—to this place

propaganda—ideas, facts, or allegations spread deliberately to further one’s cause
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question of commercial relations and to have a man of some prominence
sent hither, in order that I may make use of him here to carry on a
propaganda among the senators and others in opposition to the Junta
and to try to win over the refugees.

So, Amblard is coming. I think he devotes himself too much to petty
politics, and we have got to do something very big or we shall fail.

Adela returns your greeting, and we all trust that next year you may be a
messenger of peace and take it as a Christmas gift to poor Spain.

Ever your attached friend and servant,

ENRIQUE DUPUY de LÔME.
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junta—a group of people controlling a government

petty—having no or little importance 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. From what city was the letter sent?

2. In the letter’s second paragraph, de Lôme refers to the limited self-rule for Cuba
that was to begin in January. Why does de Lôme think having a colonial cabinet
will help Spain?

3. What does de Lôme think of McKinley? 

4. How does de Lôme think the Cuban situation must be settled? 

5. What does de Lôme think England intends to do? 

CCrriittiiccaall  TThhiinnkkiinngg  
1. List the factors de Lôme thinks are most important in Cuba. 

2. How honest do you think de Lôme was in this letter? Explain.

3. The “Message” de Lôme refers to was McKinley’s annual address to Congress in
which he expressed hope that problems would be settled between Spain and Cuba.
According to de Lôme, what would the insurgents have preferred?

4. How does de Lôme think U.S. senators might be won over? 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Compare the de Lôme letter to the Zimmerman note, made public in 1917 before the

United States entered World War I.

2. Why was the status of Cuba so important to the United States?

3. What colonies did the United States take from Spain as a result of the Spanish-
American War?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Have you ever sent a private letter or e-mail that was seen by people for whom it

was not intended? Explain.

2. What is the U.S. relationship with Cuba like today?

3. Letter writing seems to be a disappearing form of communication, as e-mails are
used more. When, if ever, do you write letters?
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EEssssaayy  QQuueessttiioonnss
1. After looking at all of the events leading up to the military conflict, did the United

States have sufficient grounds for war with Spain? Explain. 

2. How much should a U.S. president take into account the public’s demand for war?
Explain.

3. Do you think that if the de Lôme letter did not appear in the newspapers, the
Spanish-American War could have been avoided?
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Document: Theodore Roosevelt, annual message to Congress (1904)

HHiissttoorriiccaall  CCoonntteexxtt
“Speak softly and carry a big stick.” President Theodore Roosevelt was fond of using this
West African proverb to explain his approach to foreign policy. “Big stick diplomacy”
described U.S. involvement in several Latin America nations’ affairs during Roosevelt’s
administration. The president clearly stated the policy that justified these interventions. It
was called the Roosevelt Corollary to the Monroe Doctrine. 

The president intended his Roosevelt Corollary to be an amendment to the Monroe
Doctrine. In 1823, President James Monroe had warned European nations to stay out of the
affairs of Latin American nations. At the time, the United States feared that foreign powers
would try to acquire a foothold near its borders. Eighty years later, President Roosevelt saw
a similar danger. Some independent Latin American countries could not pay back loans to
European bankers. Venezuela in 1902 was a case in point. Its government was unable to pay
debts owed to British and German bankers. Great Britain and Germany blockaded and fired
upon Venezuela’s coast. Rumors suggested that Germany was interested in establishing a
permanent base in Venezuela. President Roosevelt sent the U.S. fleet to the disputed area to
warn the Germans not to violate the Monroe Doctrine. The Germans backed off. 

In 1904, a bankrupt Dominican Republic owed money to European bankers. Roosevelt
worried that European governments might interfere forcibly to retrieve what was owed
them. In doing so, they would be in violation of the Monroe Doctrine. So Roosevelt
decided to formulate a new policy. He announced his corollary in his annual message to
Congress. (Today this annual message is called the State of the Union Address.) Part of
Roosevelt’s message follows on page 19. A year later Roosevelt’s annual message reaffirmed
his corollary: In order to enforce the Monroe Doctrine, it may become necessary for the
United States to become involved in the internal affairs of certain Latin American nations in
order to keep European countries from doing so. According to this policy, the United States
assumed responsibility to police “chronic wrongdoing” in the Western Hemisphere. Europe
was not to intervene. As a case in point, the United States took over the customs service of
the Dominican Republic. U.S. officials then used the customs revenue to pay the European
bankers what was owed them.

IImmppoorrttaannccee
This policy led to about a dozen U.S. interventions in Latin American countries over the
next thirty years. American troops spent time in Haiti, Nicaragua, Mexico, and Cuba, among
others. The fact that Roosevelt tied the policy to the long-standing Monroe Doctrine helped
the American public accept it. But the U.S. military presence caused resentment in the
region. It angered Latin Americans, who considered the U.S. involvement to be imperialist.  
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Theodore Roosevelt, Annual Message to Congress,
December 6, 1904 (the Roosevelt Corollary)

It is not true that the United States feels any land hunger or entertains
any projects as regards the other nations of the Western Hemisphere save
such as are for their welfare. All that this country desires is to see the
neighboring countries stable, orderly, and prosperous. Any country
whose people conduct themselves well can count upon our hearty
friendship. If a nation shows that it knows how to act with reasonable
efficiency and decency in social and political matters, if it keeps order
and pays its obligations, it need fear no interference from the United
States. Chronic wrongdoing, or an impotence which results in a general
loosening of the ties of civilized society, may in America, as elsewhere,
ultimately require intervention by some civilized nation, and in the
Western Hemisphere the adherence of the United States to the Monroe
Doctrine may force the United States, however reluctantly, in flagrant
cases of such wrongdoing or impotence, to the exercise of an
international police power. If every country washed by the Caribbean
Sea would show the progress in stable and just civilization which with
the aid of the Platt Amendment Cuba has shown since our troops left the
island, and which so many of the republics in both Americas are
constantly and brilliantly showing, all question of interference by this
Nation with their affairs would be at an end. Our interests and those of
our southern neighbors are in reality identical. They have great natural
riches, and if within their borders the reign of law and justice obtains,
prosperity is sure to come to them. While they thus obey the primary
laws of civilized society they may rest assured that they will be treated
by us in a spirit of cordial and helpful sympathy. We would interfere
with them only in the last resort, and then only if it became evident that
their inability or unwillingness to do justice at home and abroad had
violated the rights of the United States or had invited foreign aggression
to the detriment of the entire body of American nations. It is a mere
truism to say that every nation, whether in America or anywhere else,
which desires to maintain its freedom, its independence, must ultimately
realize that the right of such independence can not be separated from the
responsibility of making good use of it.
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VVooccaabbuullaarryy
entertains—holds in the mind

stable—firmly established 

prosperous—wealthy

hearty—enthusiastic

obligations—debts (in this case)

chronic—frequent and occurring over a long period of time

impotence—lack of power or control

adherence—the act of remaining faithful 

flagrant—obvious

republics—countries with a government in which people elect representatives who 
govern for them

reign—rule

obtains—is established

primary—basic

cordial—friendly

detriment—injury

truism—truth 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What does Roosevelt claim is not an interest of the United States regarding the

other countries of the Western Hemisphere?

2. What does the United States want from these neighbors?

3. The United States will never bother countries showing what qualities, according to
Roosevelt’s policy?

4. What kind of behavior will lead to interference from the United States?

5. How are most neighboring countries and the United States alike?

6. What responsibility does Roosevelt say comes with freedom and independence? 
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CCrriittiiccaall  TThhiinnkkiinngg
1. Why do you think Roosevelt announces that the United States has no interest in

land in neighboring countries?

2. What does Roosevelt mean when he says that the United States will involve itself in
countries that have “invited foreign aggression”?

3. What does Roosevelt mean when he speaks about “an international police power”?

4. What might happen if the United States does not exercise its police power?

5. How do you think Latin American countries felt when they read this message?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Why is the United States so interested in the behavior of Caribbean and Central

American countries in particular?

2. In what ways can the Progressive movement’s goals be considered consistent with
the Roosevelt Corollary?

3. What involvement in Latin America had the United States undertaken just before
Roosevelt made this statement?

4. Why do you think Roosevelt holds up Cuba as an example of a model country 
in behavior?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What involvement in Latin America has the United States had recently?

2. Have you faced a situation when someone stepped in and dealt with your problem
rather than allowing you to face the consequences? Explain.

3. Has the present U.S. president made an important foreign policy statement that he
has called a doctrine? If so, what is it?

EEssssaayy  QQuueessttiioonnss
1. How important was it to link Roosevelt’s policy with the Monroe Doctrine? Explain.

2. What arguments can be made against the Roosevelt Corollary?

3. Roosevelt announced that the United States would use “international police power.”
What were the future implications of this for U.S. foreign policy? Does it have an
effect today?
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Document: W. E. B. Du Bois, The Souls of Black Folk (1903)

HHiissttoorriiccaall  CCoonntteexxtt
The arrival of the twentieth century brought a central disagreement among black
intellectuals. By then, legal segregation stood firmly in place in the South and in some
places in the North. Voting restrictions limited black voters to a handful in the South. A
small black middle class existed in some cities. But most African Americans lived in
poverty in the rural South. These conditions raised a question. It was thirty years after
emancipation. What demands should African Americans make on those holding the reins of
government and the economy? Several black leaders addressed this question. Booker T.
Washington and W. E. B. Du Bois were among them. They offered two opposing
approaches. They also came from very different backgrounds.

Booker T. Washington was born a slave on a Virginia plantation in 1856. Later, he was
educated at Hampton Institute, an industrial (vocational) school in Virginia. He founded his
own industrial school, Tuskegee Institute, in Alabama in 1881. After he made a speech in
Atlanta, Georgia, in 1895, Washington became the nation’s most important black leader.
Washington’s proposal was called the Atlanta Compromise. In his speech, he promoted
black acceptance of social separation or segregation. He also argued against demanding
political rights, for the present. In exchange, African Americans would get a fair economic
chance. Washington said, “In all things that are purely social we can be as separate as the
fingers, yet one as the hand in all things essential to mutual progress.” Washington believed
that once African Americans proved themselves essential to the economy, whites would
gladly grant the rights they previously denied. Both whites and blacks applauded the
speech at the time.

But in 1903, W. E. B. Du Bois published a book called The Souls of Black Folk. Du Bois
was a black Harvard-educated scholar. A chapter of his book was dedicated to criticizing
Washington’s method for improving African-American lives. Du Bois argued that without
political rights, economic rights could not be protected. Giving up the demand for political
and civil rights doomed the race to an inferior status, he said. In 1909, he helped create the
National Association for the Advancement of Colored People. The NAACP was dedicated to
fighting discrimination in the courts. Du Bois also criticized Washington’s insistence on
industrial education for blacks. Du Bois grew up in Massachusetts and was a product of a
liberal arts education. He believed that the “talented tenth,” or the top ten percent of any
race, should be trained for leadership. Therefore, black liberal arts schools should get
financial support from both black and white leaders. Du Bois accused Washington of giving
in too easily to white plans for blacks.

Several factors contributed to the differences between Washington’s and Du Bois’s
approach to black advancement.
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• Washington was a southerner, like 90 percent of African Americans. He
understood the danger of pushing too hard for rights. The 1890s were a
particularly deadly decade for blacks in the South, with the number of lynchings
at its height. 

• Conversely, Du Bois grew up in Massachusetts. He spent a great deal of his adult
life in university settings.

• Du Bois published his views eight years after Washington’s Atlanta Compromise.
By then it had become more apparent that Washington had too much faith that
southern whites would change their attitudes.

• Du Bois was twelve years younger than Washington.

IImmppoorrttaannccee
The public debate between these two black leaders can be compared to that between
Martin Luther King, Jr., and Malcolm X. One emphasized political and civil rights. The
other stressed economic uplift as the first priority. The Washington–Du Bois debate could
also turn bitter. But as with the later differences between King and Malcolm X, there was
something of value in each approach. Of course, this excerpt gives only Du Bois’s view of
the Atlanta Compromise. Both should be read to make a fair comparison.
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W. E. B. Du Bois, The Souls of Black Folk, 1903

Mr. Washington represents in Negro thought the old attitude of
adjustment and submission; but adjustment at such a peculiar time as to
make his programme unique. This is an age of unusual economic
development, and Mr. Washington’s programme naturally takes an
economic cast, becoming a gospel of Work and Money to such an extent
as apparently almost completely to overshadow the higher aims of life. 

Moreover, this is an age when the more advanced races are coming in
closer contact with the less developed races, and the race-feeling is
therefore intensified; and Mr. Washington’s programme practically
accepts the alleged inferiority of the Negro races. . . . 

In answer to this, it has been claimed that the Negro can survive only
through submission. Mr. Washington distinctly asks that black people
give up, at least for the present, three things, — 

First, political power,

Second, insistence on civil rights,
(continued)
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Third, higher education of Negro youth,  

—and concentrate all their energies on industrial education, and
accumulation of wealth, and the conciliation of the South. This policy
has been courageously and insistently advocated for over fifteen years,
and has been triumphant for perhaps ten years. As a result of this tender
of the palm-branch, what has been the return? In these years there have
occurred:

1. The disfranchisement of the Negro.

2. The legal creation of a distinct status of civil inferiority for the
Negro.

3. The steady withdrawal of aid from institutions for the higher training
of the Negro.

These movements are not, to be sure, direct results of Mr. Washington’s
teachings; but his propaganda has, without a shadow of doubt, helped
their speedier accomplishment. The question then comes: Is it possible,
and probable, that nine millions of men can make effective progress in
economic lines if they are deprived of political rights, made a servile
caste, and allowed only the most meagre chance for developing their
exceptional men? If history and reason give any distinct answer to these
questions, it is an emphatic NO. And Mr. Washington thus faces the
triple paradox of his career:

1. He is striving nobly to make Negro artisans businessmen and
property-owners; but it is utterly impossible, under modern
competitive methods, for workingmen and property-owners to
defend their rights and exist without the right of suffrage.

2. He insists on thrift and self-respect, but at the same time counsels a
silent submission to civic inferiority such as is bound to sap the
manhood of any race in the long run.

3. He advocates common-school and industrial training, and depreciates
institutions of higher learning; but neither the Negro common-
schools, nor Tuskegee itself, could remain open a day were it not for
teachers trained in Negro colleges, or trained by their graduates. . . .

[A group] of Negroes who cannot agree with Mr. Washington has
hitherto said little aloud. They deprecate the sight of scattered counsels,
of internal disagreement; and especially they dislike making their just

(continued)
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[Source: http://www.gutenberg.org/dirs/etext96/soulb10.txt]

VVooccaabbuullaarryy
adjustment—adaptation

submission—surrender

programme—a plan (British spelling of program) 

cast—a shape or form

gospel—something accepted as truth

overshadow—to outweigh

intensified—made greater

alleged—accused

distinctly—clearly

civil rights—the rights of citizens

conciliation—the act of soothing or earning goodwill
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criticism of a useful and earnest man an excuse for a general discharge of
venom from small-minded opponents. Nevertheless, the questions
involved are so fundamental and serious that it is difficult to see how
men like the Grimkes, Kelly Miller, J. W. E. Bowen, and other
representatives of this group, can much longer be silent. Such men feel in
conscience bound to ask of this nation three things:

1. The right to vote.

2. Civic equality.

3. The education of youth according to ability.

They acknowledge Mr. Washington’s invaluable service in counselling
patience and courtesy in such demands; they do not ask that ignorant
black men vote when ignorant whites are debarred, or that any reasonable
restrictions in the suffrage should not be applied; . . . They advocate, with
Mr. Washington, a broad system of Negro common schools supplemented
by thorough industrial training; but they are surprised that a man of Mr.
Washington’s insight cannot see that no such educational system ever has
rested or can rest on any other basis than that of the well-equipped
college and university, and they insist that there is a demand for a few
such institutions throughout the South to train the best of the Negro
youth as teachers, professional men, and leaders.
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advocated—pled in support of

disfranchisement—denial of the right to vote

institutions—schools (in this case) 

propaganda—ideas, facts, or allegations spread deliberately to further one’s cause 

servile caste—a servant class

meagre—skimpy (British spelling of meager)

paradox—a statement seemingly contradictory or opposed to common sense

nobly—impressively

suffrage—the right to vote

counsels—advises

sap—to weaken

common-school—public school

depreciates—lowers in respect

hitherto—up to this time

deprecate—to express disapproval of

venom—poison

invaluable—priceless

ignorant—without sufficient knowledge

supplemented—added to 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. How does Du Bois describe Washington’s ideas?

2. Why are Washington’s ideas focused on economics, according to Du Bois?

3. According to Du Bois, why has racism increased?

4. What does Washington ask blacks to give up for now?

5. Even if unintended, what three results does Du Bois say have emerged from
Washington’s program for blacks?

6. Why does Du Bois feel that Washington’s plan of economic advancement first will
fail without political rights?

7. Why does Du Bois believe that Washington’s focus on industrial education is bound
to fail?
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8. Why have black intellectuals been reluctant to criticize Washington?

9. Speaking for these men, what does Du Bois say they want?

10. What is the position of these men on the education of black youth? 

CCrriittiiccaall  TThhiinnkkiinngg
1. When he writes that Washington’s emphasis on economics almost “overshadow[s]

the higher aims of life,” what does Du Bois mean?

2. Did Du Bois reject all of Washington’s ideas? Explain.

3. What was Du Bois’s tone toward Washington, the man? Explain.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. When Du Bois writes of the “legal creation of a distinct status of civil inferiority,” to

what is he referring?

2. Find statistics regarding lynching in the South in the 1890s. What role might these
have played in Washington’s thinking?

3. In what respect would Martin Luther King, Jr., have agreed with Du Bois? In what
respect would Malcolm X have agreed Du Bois?

4. In what ways do Washington’s ideas fit within the philosophy of the Gilded Age?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Which is a larger problem for African Americans as a group today, political and civil

rights or economic status?

2. Are there any similar debates about two directions for a particular group today?
Explain.

3. Have you ever received an organized written criticism of your thinking as
Washington did from Du Bois? How did you react?

EEssssaayy  QQuueessttiioonnss
1. What do you believe is more important, economic opportunity or political and civil

rights? Which would you choose for yourself?

2. With whom do you agree on the issue of black education, for that time in history—
Washington or Du Bois? Explain.

3. Write a response to Du Bois from Washington.

4. Is such a public debate a good thing for the advancement of African Americans?
Explain. 

© 2006 Walch Publishing www.walch.com27



© 2006 J. Weston Walch, Publisher 28 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

Document: Upton Sinclair, The Jungle (1906)

HHiissttoorriiccaall  CCoonntteexxtt
Occasionally a work of fiction can create change in the wider society. This was true, for
example, of Uncle Tom’s Cabin. Published in 1852, that novel shifted the northern public’s
attitude firmly against slavery. Upton Sinclair hoped to have a similar effect on public
opinion when he wrote The Jungle, published in book form in 1906. It did cause change—
just not what the author intended. Sinclair, a socialist, wanted to reveal the terrible
conditions that workers endured. He chose Chicago’s meatpacking industry as his setting.
He hoped his book could be the Uncle Tom’s Cabin for workers. Instead, the book’s
description of the unhealthy meatpacking process caused public demands for stronger
federal laws. But the workers’ lives remained the same. “I aimed for the people’s heart, and
by accident I hit it in the stomach,” Sinclair later said.

It is inaccurate to say that The Jungle alone led to the Meat Inspection Act of 1906.
Public concern over the safety of meat had been growing since the 1870s. Europe refused to
buy meat from the United States. Small slaughterhouses and cattle growers wanted the
Chicago meatpacking industry reined in. In response, Congress enacted a law in 1891 that
required interstate or foreign sales of meat to carry a stamp showing inspection. There were
no penalties, however, if the meat failed inspection. Primarily, the attitude had been that it
was up to the consumer, not the government, to beware of unhealthy food. In fact, during
the Spanish-American War, American soldiers died from the spoiled meat the industry had
sold the U.S. government. Theodore Roosevelt, a colonel in the Rough Riders in Cuba at the
time, witnessed this.

Publication of The Jungle came at the right time. It coincided with growing concern
over meat. In addition, reformers called Progressives were leading a movement to embrace
more government supervision of business practices. Central to the Progressives’ beliefs was
that the federal government needed to step in to moderate the excesses of big business. The
Progressive movement’s success was greatly aided by having a president in office who was
sympathetic to the movement—Theodore Roosevelt. He believed in Progressive ideas—and
he had not forgotten the spoiled meat he encountered while serving in Cuba. 

In reality, the Meat Inspection Act was a compromise between the packers and the
reformers. This was the only way a law could pass through Congress. Its main provision
required continuous inspection of slaughtering and packing operations by the U.S.
Department of Agriculture. 
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IImmppoorrttaannccee
Upton Sinclair was a leading “muckraker” of the Progressive era. Muckrakers were
investigative journalists who exposed political, legal, and business corruption during the
period from 1890 to 1915. They often published their findings in serial form in magazines
such as McClure’s, Collier’s and The American Magazine. A much longer version of The
Jungle was published in serialized form in Appeal to Reason, a socialist newspaper, in 1905.
What separated Sinclair from typical muckrakers was his socialist beliefs and his use of
fiction to expose issues. Although The Jungle is fiction, in spirit and effect it is a
muckraking work. It is also based in fact. Sinclair researched his subject while living near
and working in the Chicago meatpacking plants, the setting of the novel. 
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Upton Sinclair, The Jungle, 1906

There was never the least attention paid to what was cut up for sausage;
there would come all the way back from Europe old sausage that had
been rejected, and that was moldy and white—it would be dosed with
borax and glycerine, and dumped into the hoppers, and made over again
for home consumption. There would be meat that had tumbled out on
the floor, in the dirt and sawdust, where the workers had tramped and
spit uncounted billions of consumption germs. There would be meat
stored in great piles in rooms; and the water from leaky roofs would drip
over it, and thousands of rats would race about on it. It was too dark in
these storage places to see well, but a man could run his hand over these
piles of meat and sweep off handfuls of the dried dung of rats. These rats
were nuisances, and the packers would put poisoned bread out for them;
they would die, and then rats, bread, and meat would go into the
hoppers together. This is no fairy story and no joke; the meat would be
shoveled into carts, and the man who did the shoveling would not
trouble to lift out a rat even when he saw one—there were things that
went into the sausage in comparison with which a poisoned rat was a
tidbit. There was no place for the men to wash their hands before they
ate their dinner, and so they made a practice of washing them in the
water that was to be ladled into the sausage. There were the butt-ends of
smoked meat, and the scraps of corned beef, and all the odds and ends of
the waste of the plants, that would be dumped into old barrels in the
cellar and left there. Under the system of rigid economy which the
packers enforced, there were some jobs that it only paid to do once in a
long time, and among these was the cleaning out of the waste barrels.

(continued)
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VVooccaabbuullaarryy
borax—a preservative

glycerine—a sweet syrupy alcohol

hoppers—funnel-shaped containers

consumption—use 

consumption germs—tuberculosis germs

ladled—dipped up and transferred in a deep-bowled long-handled spoon

rigid—strict

economy—thriftiness 

gelatine—a gummy material obtained from animal tissues by boiling (a variation of gelatin)

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. How careful were the meat packers in paying attention to what went into sausage? 

2. What would be added to rejected sausage from Europe before it was sold to
American consumers? 

3. List some of the unclean practices mentioned by Sinclair. 

4. Where did men wash their hands? 

5. How was sausage made to look “smoked”? 

6. Was the sausage labeled “special” worth the extra two cents? Why or why not? 
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Every spring they did it; and in the barrels would be dirt and rust and
old nails and stale water—and cartload after cartload of it would be
taken up and dumped into the hoppers with fresh meat, and sent out to
the public’s breakfast. Some of it they would make into “smoked”
sausage—but as the smoking took time, and was therefore expensive,
they would call upon their chemistry department, and preserve it with
borax and color it with gelatine to make it brown. All of their sausage
came out of the same bowl, but when they came to wrap it they would
stamp some of it “special,” and for this they would charge two cents
more a pound. 
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CCrriittiiccaall  TThhiinnkkiinngg
1. Why would European countries reject U.S. sausage?

2. Why were things other than meat added to sausage?

3. “[T]here were things that went into the sausage in comparison with which a
poisoned rat was a tidbit.” What was Sinclair’s purpose in stating this?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. In what other ways did the federal government involve itself in business during this

time period?

2. What might believers in a laissez-faire policy by government toward business say
about the Meat Inspection Act of 1906?

3. What other works of fiction have affected U.S. history?

4. If meat was this unhealthy, what other foods might also be unsafe?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What kinds of regulations regarding food exist today?

2. Which reporters today are similar to the muckrakers? What are some of the issues
they investigate?

3. Without careful inspections, how might something like mad cow disease affect the
United States today?

EEssssaayy  QQuueessttiioonnss
1. What do you think is the federal government’s responsibility to the public

regarding food? What should be outside the federal government’s control?

2. The preamble to the U.S. Constitution states that it exists to “promote the general
Welfare.” Do the meatpacking laws fit that goal? What other laws do that?

3. Upton Sinclair wrote The Jungle as a socialist appeal. Why has socialism not become
a political force in the United States? 
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Document: Alice Stone Blackwell, “Why Women Should Vote” (1906)

HHiissttoorriiccaall  CCoonntteexxtt
Today, it is difficult to believe that for most of this nation’s existence women could not
vote. The Nineteenth Amendment finally granted the vote to women in the United States. 
It was ratified in 1920 and was the result of much hard work and persistence.  

The Seneca Falls Women’s Rights convention was held in 1848. Elizabeth Cady Stanton
and Lucretia Mott wrote a Declaration of Sentiments for the convention. It included a
demand for the right of women’s suffrage, or the right to vote. Stanton and Mott met
hesitation about this demand even from among the progressive women there. Abolitionist
Frederick Douglass helped convince the women at the convention that without the vote,
they had very little power outside the home. After the Convention, supportive women kept
on working to gain the vote. They were sorely disappointed when the Fifteenth
Amendment granted black men, but not women, the right to vote in 1868.

Up to this time, the movement for women’s rights had not focused on achieving the
vote. Being snubbed in 1868 energized the movement. The National Woman Suffrage
Association was formed a year later, led by Stanton and Susan B. Anthony. It worked to
add an amendment to the U.S. Constitution giving women the vote. In contrast was the
American Woman Suffrage Association, which was formed in 1869. Led by Lucy Stone and
her husband Henry Blackwell, this group fought to win suffrage on a state-by-state basis.
Wyoming, Colorado, Idaho, and Utah had granted women the right to vote by 1900. But
without an amendment to the U.S. Constitution, the vote might be denied women in some
states for a long time. The two organizations united in 1890 to form the National American
Woman Suffrage Association (NAWSA). Carrie Chapman Catt became its president in 1900.
She remained at the helm until women’s suffrage was achieved. 

The movement gained momentum in the twentieth century due to several factors: 

• Educated middle-class women condemned the logic of allowing poor, uneducated
immigrant men the right to vote, while denying it to educated women. 

• The Progressive era was underway. Many reformers saw the women’s vote as
potential support for many of their reforms. Surely, women voters would support
such issues as temperance, child labor, and pure food laws. 

• The amendment was debated in the U.S. Congress in 1919. By then, women in New
Zealand, Great Britain, Austria, Canada, Australia, Germany, Hungary, Ireland,
Poland, and other nations had won the right to vote. 
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IImmppoorrttaannccee
“Why Women Should Vote” was published in 1906 in pamphlet form as part of NAWSA’s
Political Equality Series. It also found its way into many newspapers. It lists sixteen reasons
why women should vote. They logically describe why enfranchising women makes
practical sense and would benefit the nation as a whole. The author makes effective use of
statistics and other supporting details. 

Alice Stone Blackwell wrote the essay. She was the daughter of Lucy Stone and Henry
Blackwell. She earlier had led the effort to merge the American and National suffrage
associations into one large one. From 1881–1917, Blackwell also served as editor of
Woman’s Journal. It was the most important women’s rights publication at the time. 
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Alice Stone Blackwell, “Why Women Should Vote,”
1906

1. Because it is fair and right that those who must obey the laws should
have a voice in making them, and that those who must pay taxes
should have a vote as to the size of the tax and the way it shall be
spent.

2. Because the moral, educational, and humane legislation desired by
women would be got more easily if women had votes. New York
women have worked in vain for years to secure a legislative
appropriation to found a state industrial School for Girls. Colorado
women worked in vain for one till they got the ballot; then the
Legislature promptly granted it.

3. Because laws unjust to women would be amended more quickly. It
cost Massachusetts women 55 years of effort to secure the law
making mothers equal guardians of their children with the fathers. In
Colorado, after women were enfranchised, the very next Legislature
granted it. After more than half a century of agitation by women for
this reform only 13 out of 46 States now give equal guardianship to
mothers.

4. Because disfranchisement helps to keep wages down. Hon. Carroll D.
Wright, National Commissioner of Labor, said in an address delivered
at Smith College on February 22, 1902, “The lack of direct political
influence constitutes a powerful reason why women’s wages have
been kept at a minimum.”

(continued)
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5. Because equal suffrage would increase the proportion of educated
voters. The high schools of every state in the Union are graduating
more girls than boys—often twice or three times as many. (Report of
Commissioner of Education.)

6. Because it would increase the proportion of native-born voters. In
three years from June 30, 1900, to June 30, 1903, there landed in the
United States 1,344,622 foreign men, and only 576,746 foreign
women. (Report of Commissioner General of Immigration.)

7. Because it would increase the moral and law-abiding vote very much,
while increasing the vicious and criminal vote very little. The U.S.
Census of 1890 gives the statistics of men and women in the state
prisons of the different States. . . .

8. Because it leads to fair treatment of women in the public service. In
Massachusetts the average pay of a female teacher is about one third
that of a male teacher, and in almost all the States it is unequal. In
Wyoming and Utah, the law provides that they shall receive equal
pay for usual work. . . .

9. Because legislation for the protection of children would be secured
more easily. Judge Lindsey, of the Denver Juvenile Court, writes in
Progress for July, 1904: “We have in Colorado the most advanced laws
of any state in the Union for the care and protection of the home and
the children. These laws, in my opinion, would not exist at this time
if it were not for the powerful influence of woman suffrage.”

10. Because it is the quietest, easiest, most dignified and least
conspicuous way of influencing public affairs. It takes much less
expenditure of time, labor and personal presence to go up to the
ballot box, drop in a slip of paper, and then come away, than to
persuade a multitude of miscellaneous voters to vote right.

11. Because it would make women more broadminded. Professor Edward
H. Griggs says: “The ballot is an educator, and women will become
more practical and more wise in using it.”

12. Because woman’s ballot will make it hard for the notoriously bad
candidates to be nominated or elected. In the equal suffrage states,
both parties have to put men of respectable character or lose the
women’s vote.

(continued)
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VVooccaabbuullaarryy
humane—marked by compassion and sympathy for others

appropriation—money set aside

amended—changed

guardians—those who have responsibility for the care of others

enfranchised—given the ability to vote
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13. Because it would increase women’s influence. Mrs. Mary C. C.
Bradford, president of the Colorado State Federation of Women’s
Clubs, said at the National Suffrage Convention in Washington in
February: “Instead of woman’s influence being lessened by the
ballot, it is greatly increased. Last year there were so many members
of the legislature with bills which they wanted the club women to
indorse that the Social Science department of the State Federation
had to sit one day each week to confer with these legislators who
were seeking our endorsement. Club women outside the suffrage
states do not have this experience.”

14. Because it would help those women who need help the most.
Theodore Roosevelt recommended woman suffrage in his message to
the New York Legislature. On being asked why, he is reported to have
answered that many women have a very hard time, working women
especially, and if the ballot would help them, even a little, he was
willing to see it tried. . . . 

15. Because it is a maxim in war. “Always do the thing to which your
adversary particularly objects.” Every vicious interest in the country
would rather continue to contend with woman’s indirect influence
than try to cope with woman’s vote.

16. Because experience has proved it to be good. Women have for years
been voting literally by hundreds of thousands, in England,
Scotland, Ireland, Australia, New Zealand, Canada, Wyoming,
Colorado, Kansas, Utah, and Idaho, in all these places put together,
the opponents have not yet found a dozen respectable men who
assert over their own names and addresses that the results have been
bad, while scores of prominent men and women testify that it has
done good. An ounce of fret is worth a ton of theory. 



© 2006 J. Weston Walch, Publisher 36 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

disfranchisement—denial of the right to vote

suffrage—the right to vote

conspicuous—obvious

miscellaneous—consisting of various members

indorse—approve of openly (a variation of endorse)

contend—argue

assert—declare positively

prominent—well-known

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. According to Blackwell, why is it fair and right that women vote?

2. What types of laws might be passed more easily if women could vote? 

3. Why would the voters be more educated if women could vote? 

4. How would the vote educate women? 

5. What places does Blackwell list that allowed women the vote at the time of the
article’s publication? 

CCrriittiiccaall  TThhiinnkkiinngg  
1. What do you think of each of Blackwell’s reasons beginning with “Because”?

2. Divide a paper into three columns labeled “Economic,” “Social,” and “Political.”
Place the number of each of the 16 reasons in the appropriate column.

3. To whom is Blackwell appealing in reason 6?

4. Which are the three most persuasive reasons?

5. How does Blackwell support her reasons?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. What were the arguments against women’s suffrage at the time?

2. In reason 15, Blackwell writes of the “vicious interest(s)” opposing women’s
suffrage. Who are those special interests?

3. What constitutional idea allows the states to decide whether or not to let women
vote in national elections?
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RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. When the Nineteenth Amendment was ratified, women were expected to vote for

social issues such as education, welfare, and the environment in larger numbers than
men. Is this true today? Explain.

2. How close is the United States to electing a female president today? Explain.

3. Does the struggle women endured to win the right to vote make you more likely to
vote? Explain.

EEssssaayy  QQuueessttiioonnss
1. What factors contributed to women finally winning the right to vote?

2. What arguments did Blackwell use for women’s suffrage as a benefit to the overall
society? Evaluate the strength of the case she makes.

3. In 2006, 81 women served in the U.S. Congress out of a total of 535 members. What
factors make the proportion (15 percent) so low?
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Document: Woodrow Wilson, address to Congress (1918)

HHiissttoorriiccaall  CCoonntteexxtt
What if a plan could be created to end future wars? President Woodrow Wilson believed
his Fourteen Points could do just that. He announced his plan in 1918, just after the United
States had entered World War I. He believed that the only good that could come from that
war would be a lasting peace.

The Great War, later called World War I, began in August of 1914. More than twenty
countries joined the fighting. The war pitted the Allies against the Central Powers. Russia,
Great Britain, France, and other countries were the Allies. Germany, Austria-Hungary,
Bulgaria, and Turkey were the Central Powers. The assassination of the heir to the throne of
Austria-Hungary by a Serbian nationalist triggered the war. A system of alliances,
combined with an arms buildup and fierce nationalism, created the likelihood of a
European war. Advances in technology made this more terrible than any previous war.
Airplanes, long-range artillery, submarines, and poison gas were used for the first time in
combat. In a single day in 1916 at the Battle of the Somme, 60,000 British troops were
killed and wounded. This is more than the United States lost in the Vietnam War in ten
years. In all, fourteen million people died in World War I.

President Wilson was determined to keep the United States out of the war. With the
Atlantic Ocean as a buffer zone, the United States had historically stayed out of Europe’s
affairs. Both sides in World War I needed arms and other supplies. The United States
exercised its neutral right to trade with them. But the impressive British navy effectively
blockaded U.S. trade with Germany early in the war. In return, German U-boats, or
submarines, attacked supply ships headed for Britain. For a time, Germany stopped attacks
on civilian ships. In 1917, with the war at a stalemate, Germany in desperation resorted to
sinking U.S. merchant ships bound for England. Wilson, who believed deeply in the rule of
international law, objected to the violation of U.S. neutral trading rights. At last, he felt
compelled to ask Congress to declare war. Congress did so on April 6, 1917. The war had
been raging for two and a half years by then.

Wilson wanted the war to have a higher purpose. He wanted it to be the war to end all
wars. In his war message to Congress, Wilson said that this would be a war to make the
world “safe for democracy.” Before sending American troops overseas, Wilson gathered
experts in history, international business, and law to study how to settle the war and create
a lasting peace. The Fourteen Points emerged from this group. On January 8, 1918, Wilson
announced this plan to a joint session of the U.S. Congress.
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This was the first U.S. attempt to create a just and lasting peace after a war. It reflects the
idealistic side of U.S. foreign policy. Wilson rejected “balance of power” goals in favor of
collective security. He envisioned an association of nations that would protect the security
and rights of member nations. The first five of Wilson’s points outline general principles for
a just and peaceful world. The fourteenth point proposes an international organization, the
League of Nations, to ensure this security. Points six through thirteen deal with specific
territorial issues concerning the war.

The final treaty with Germany, the Treaty of Versailles, did not include Wilson’s first
five points. But he believed that as long as his fourteenth point remained, the rest could be
worked out in the League of Nations. The U.S. Senate, however, voted to keep the United
States out of the League. This limited the League’s effectiveness. Wilson’s idea of collective
security would find new life after World War II in the form of the United Nations. 
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Woodrow Wilson, Address to Congress, January 8,
1918 (the Fourteen Points)

. . . We entered this war because violations of right had occurred which
touched us to the quick and made the life of our own people impossible
unless they were corrected and the world secure once for all against their
recurrence. What we demand in this war, therefore, is nothing peculiar
to ourselves. It is that the world be made fit and safe to live in; and
particularly that it be made safe for every peace-loving nation which,
like our own, wishes to live its own life, determine its own institutions,
be assured of justice and fair dealing by the other peoples of the world
as against force and selfish aggression. All the peoples of the world are in
effect partners in this interest, and for our own part we see very clearly
that unless justice be done to others it will not be done to us. The
programme of the world’s peace, therefore, is our programme; and that
programme, the only possible programme, as we see it, is this: 

I. Open covenants of peace, openly arrived at, after which there shall be
no private international understandings of any kind but diplomacy shall
proceed always frankly and in the public view. 

II. Absolute freedom of navigation upon the seas, outside territorial
waters, alike in peace and in war, except as the seas may be closed in
whole or in part by international action for the enforcement of
international covenants. 

(continued)
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III. The removal, so far as possible, of all economic barriers and the
establishment of an equality of trade conditions among all the nations
consenting to the peace and associating themselves for its maintenance. 

IV. Adequate guarantees given and taken that national armaments will be
reduced to the lowest point consistent with domestic safety. 

V. A free, open-minded, and absolutely impartial adjustment of all
colonial claims, . . .[and in this] the populations concerned must have
equal weight with the equitable claims of the government whose title is
to be determined. 

VI. The evacuation of all Russian territory and such a settlement of all
questions affecting Russia as will secure the best and freest cooperation
of the other nations of the world in obtaining for her an unhampered
and unembarrassed opportunity for the independent determination of
her own political development and national policy and assure her of a
sincere welcome into the society of free nations under institutions of her
own choosing; and, more than a welcome, assistance also of every kind
that she may need and may herself desire. . . .

VII. Belgium, the whole world will agree, must be evacuated and
restored, without any attempt to limit the sovereignty which she enjoys
in common with all other free nations. . . .

VIII. All French territory should be freed and the invaded portions
restored, and the wrong done to France by Prussia in 1871 in the matter
of Alsace-Lorraine, which has unsettled the peace of the world for nearly
fifty years, should be righted, in order that peace may once more be
made secure in the interest of all. 

IX. A readjustment of the frontiers of Italy should be effected along
clearly recognizable lines of nationality. 

X. The peoples of Austria-Hungary, whose place among the nations we
wish to see safeguarded and assured, should be accorded the freest
opportunity to autonomous development. 

XI. Rumania, Serbia, and Montenegro should be evacuated; occupied
territories restored; Serbia accorded free and secure access to the sea; and
the relations of the several Balkan states to one another determined by
friendly counsel along historically established lines of allegiance and
nationality; and international guarantees of the political and economic 

(continued)
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VVooccaabbuullaarryy
violations—breaking of rules

recurrence—happening again

assured—made certain

aggression—the practice of making attacks

programme—a plan (British spelling of program)

covenants—formal agreements

diplomacy—the practice of conducting negotiations between nations

navigation—the act of traveling by water

territorial waters—water near the coast controlled by a bordering nation

economic barriers—taxes on imported goods (in this case)
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independence and territorial integrity of the several Balkan states should
be entered into. 

XII. The Turkish portion of the present Ottoman Empire should be
assured a secure sovereignty, but the other nationalities which are now
under Turkish rule should be assured an undoubted security of life and
an absolutely unmolested opportunity of autonomous development, and
the Dardanelles should be permanently opened as a free passage to the
ships and commerce of all nations under international guarantees. 

XIII. An independent Polish state should be erected which should
include the territories inhabited by indisputably Polish populations,
which should be assured a free and secure access to the sea, and whose
political and economic independence and territorial integrity should be
guaranteed by international covenant. 

XIV. A general association of nations must be formed under specific
covenants for the purpose of affording mutual guarantees of political
independence and territorial integrity to great and small states alike. . . .

For such arrangements and covenants we are willing to fight and to
continue to fight until they are achieved; but only because we wish the
right to prevail and desire a just and stable peace such as can be secured
only by removing the chief provocations to war, which this programme
does remove. . . .
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consenting—agreeing

armaments—military weapons

impartial—not taking sides

equitable—fair, reasonable

evacuation—withdrawal from military occupation

unhampered—not interfered with

institutions—established organizations

sovereignty—freedom from outside control

portions—parts

frontiers—borders

accorded—granted

autonomous—independent

allegiance—loyalty

territorial integrity—the principle of no nation interfering with another nation’s borders

unmolested—unbothered

commerce—trade

erected—built

indisputably—without doubt

mutual—shared by members

prevail—win

provocations—actions that arouse anger 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. According to Wilson, what are the overall U.S. objectives in the war? 

2. Who else wants these objectives? 

3. What does the first point require of relations between countries? 

4. The second and third points demand certain freedoms. What are they? 

5. Point four seeks a limit to what? 

6. The fifth point concerns what issue? 

7. The fourteenth point requires that an association of nations be formed to do what? 
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CCrriittiiccaall  TThhiinnkkiinngg  
1. What do points 1–5 have in common?

2. What broad category do 6–13 cover?

3. Why do you think Wilson believed he needed to issue this plan?

4. Why do you think Wilson believed the League of Nations was the most important
part of his Fourteen Points? 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Why did Wilson choose to make his speech before Congress?

2. Why would freedom of the seas be particularly important to Wilson?

3. What “violations of right” caused the United States to enter the war?

4. Which of the first five points can be related to the causes of World War I?

5. What previous U.S. foreign policy statements would joining the League of Nations
contradict?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What international organization today is most like the League of Nations?

2. What is one idea required for world peace today?

3. Which of points 1–5 and 14 is the world living up to today?

EEssssaayy  QQuueessttiioonnss
1. Do you think that the world’s nations could ever live according to the principles in

Wilson’s Fourteen Points? Explain.

2. Was Wilson being realistic in expecting the victorious European countries to agree
to his plan for a fair peace? Explain.

3. Which of points 1–5 and 14 favors small countries? Which favors large countries
such as the United States? Why?

4. Why were so many U.S. senators against the terms of League membership? 
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Document: Franklin Roosevelt, radio address at Madison Square Garden
(1936)

HHiissttoorriiccaall  CCoonntteexxtt
An aggressive tone in a campaign speech is not unusual, especially one delivered near
election day. But President Franklin D. Roosevelt surprised some of his advisers with his
address on October 31, 1936, at Madison Square Garden. The speech was broadcast by
radio to eighty-five million listeners. 

President Roosevelt was elected to his first term in 1932. At this time, the United States
was enduring the Great Depression, the unprecedented national economic collapse.
Twenty-five percent of the population became unemployed. Many people suffered terrible
economic hardship. The nation looked to the national government for immediate help.
President Roosevelt responded with his New Deal program. The President designed the
program to address the nation’s three overall economic needs.

• Relief—to make sure that people in desperate immediate need received the help
they needed to survive

• Recovery—to get the economy going again

• Reform—to make the necessary changes in our system so a depression of that
severity would not happen again

In the first one hundred days that Roosevelt was president, Congress passed many of
his New Deal proposals. Backed by the U.S. government, the banks became reliable again.
Federal agencies put young people and others to work. New laws regulated the stock
market. Farm prices were stabilized, and a new government program helped farmers pay
their mortgages. By the end of Roosevelt’s first term in 1936, the recovery seemed on its
way. Most important, people believed that the U.S. government was taking active steps to
address citizens’ needs.

But by 1935, Roosevelt opponents, such as Father Charles Coughlin, Senator Huey
Long, and Dr. Francis Townsend, attacked him for not doing enough for the average people.
His fiercest critics felt just the opposite, however—that he went too far. In their view,
Roosevelt involved the government in the economy far too much. The conservatives in the
Republican Party attacked him for not balancing the budget and for favoring the labor
unions over business. Some critics even accused him of being a communist. Throughout the
1936 campaign, and especially in this speech, Roosevelt attacked his conservative critics. 
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IImmppoorrttaannccee
Campaign speeches are always one-sided. Their purpose is not to unite. This speech takes
the side of the working class against the wealthy. Roosevelt is not trying to win the votes of
the latter. In fact, he acknowledges this group’s hatred, and says, “I welcome their hatred.”
The speech promises to continue to address the problems Roosevelt tackled in his first
term. But the president also makes clear that he is going to do more than simply respond to
the Great Depression. He intends to go further in his next term. Historians call Roosevelt’s
second-term programs the Second New Deal. During this term, Roosevelt initiated Social
Security to give workers a pension when they retire. The Wagner Act guaranteed unions
the right to exist and created a minimum wage. Roosevelt also persuaded Congress to
impose a wealth tax. It placed a new tax on inheritances, sale of property, and large gifts. 
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Franklin Roosevelt, Radio Address Delivered 
at Madison Square Garden, New York City, 
October 31, 1936 

Senator Wagner, Governor Lehman, ladies and gentlemen:

ON THE eve of a national election, it is well for us to stop for a moment
and analyze calmly and without prejudice the effect on our Nation of a
victory by either of the major political parties.

The problem of the electorate is far deeper, far more vital than the
continuance in the Presidency of any individual. For the greater issue
goes beyond units of humanity—it goes to humanity itself.

In 1932 the issue was the restoration of American democracy; and the
American people were in a mood to win. They did win. In 1936 the issue
is the preservation of their victory. Again they are in a mood to win.
Again they will win.

More than four years ago in accepting the Democratic nomination in
Chicago, I said: “Give me your help not to win votes alone, but to win in
this crusade to restore America to its own people.”

The banners of that crusade still fly in the van of a Nation that is on the
march. . . . 

For nearly four years you have had an Administration which instead of
twirling its thumbs has rolled up its sleeves. We will keep our sleeves
rolled up. . . . 

(continued)
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We had to struggle with the old enemies of peace—business and
financial monopoly, speculation, reckless banking, class antagonism,
sectionalism, war profiteering.

They had begun to consider the Government of the United States as a
mere appendage to their own affairs. We know now that Government by
organized money is just as dangerous as Government by organized mob.

Never before in all our history have these forces been so united against
one candidate as they stand today. They are unanimous in their hate for
me—and I welcome their hatred.

I should like to have it said of my first Administration that in it the
forces of selfishness and of lust for power met their match. I should like
to have it said of my second Administration that in it these forces met
their master.

The American people know from a four-year record that today there is
only one entrance to the White House—by the front door. Since March
4, 1933, there has been only one pass-key to the White House. I have
carried that key in my pocket. It is there tonight. So long as I am
President, it will remain in my pocket. . . .

Here is an amazing paradox! The very employers and politicians and
publishers who talk most loudly of class antagonism and the destruction
of the American system now undermine that system by this attempt to
coerce the votes of the wage earners of this country. . . .

Every message in a pay envelope, even if it is the truth, is a command to
vote according to the will of the employer. But this propaganda is
worse—it is deceit. 

They tell the worker his wage will be reduced by a contribution to some
vague form of old-age insurance. They carefully conceal from him the
fact that for every dollar of premium he pays for that insurance, the
employer pays another dollar. That omission is deceit. 

They carefully conceal from him the fact that under the federal law, he
receives another insurance policy to help him if he loses his job, and that
the premium of that policy is paid 100 percent by the employer and not
one cent by the worker. They do not tell him that the insurance policy
that is bought for him is far more favorable to him than any policy that
any private insurance company could afford to issue. That omission is
deceit. . . .

(continued)
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VVooccaabbuullaarryy
prejudice—judgment formed without just grounds or enough knowledge

electorate—the voting public
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It is because I have sought to think in terms of the whole Nation that I
am confident that today, just as four years ago, the people want more
than promises.

Our vision for the future contains more than promises.

This is our answer to those who, silent about their own plans, ask us to
state our objectives.

Of course we will continue to seek to improve working conditions for the
workers of America—to reduce hours over-long, to increase wages that
spell starvation, to end the labor of children, to wipe out sweatshops. Of
course we will continue every effort to end monopoly in business, to
support collective bargaining, to stop unfair competition, to abolish
dishonorable trade practices. For all these we have only just begun to
fight.

Of course we will continue to work for cheaper electricity in the homes
and on the farms of America, for better and cheaper transportation, for
low interest rates, . . .

Of course we will provide useful work for the needy unemployed; we
prefer useful work to the pauperism of a dole. . . .

Again—what of our objectives?

Of course we will continue our efforts for young men and women so that
they may obtain an education and an opportunity to put it to use. Of
course we will continue our help for the crippled, for the blind, for the
mothers, our insurance for the unemployed, our security for the aged. Of
course we will continue to protect the consumer against unnecessary
price spreads, against the costs that are added by monopoly and
speculation. We will continue our successful efforts to increase his
purchasing power and to keep it constant.

For these things, too, and for a multitude of others like them, we have
only just begun to fight.

All this—all these objectives—spell peace at home. All our actions, all
our ideals, spell also peace with other nations. . . .
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restoration—the act of bringing back into existence

van—the troops moving at the head of an army (short for vanguard)

monopoly—exclusive control

speculation—buying in expectation of profiting from changes in price

antagonism—active opposition or hostility

sectionalism—dedication to the interests of a region

profiteering—making an unreasonable profit, especially by selling essential goods in times
of emergency

appendage—a dependent part

lust—an intense desire

paradox—an idea that seems to be contradictory or opposed to common sense

propaganda—ideas, facts, or allegations spread deliberately to further one’s cause

conceal—to hide

premium—a payment made on an insurance policy

omission—something left out

deceit—trickery

federal—national (in this case)

collective bargaining—the process of negotiating a contract between labor unions and
management

pauperism—the state of being very poor

dole—a grant of government funds to unemployed people

multitude—a huge number 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. According to Roosevelt, what should people spend some time considering? Why?

2. What does Roosevelt want voters to see as the key issue in the election of 1936?

3. Who and what does Roosevelt view as the enemies of peace at home? 

4. For Roosevelt, what was as dangerous as the government being run by 
organized crime? 

5. How does Roosevelt want his second term to be remembered? 

6. How do employers try to influence the votes of their workers, according to Roosevelt?
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7. List four things that Roosevelt promises to do in his next term. 

CCrriittiiccaall  TThhiinnkkiinngg
1. What is the purpose of this speech?

2. How would you describe the tone of the speech?

3. How does the purpose relate to the tone?

4. Whom does Roosevelt portray as the average person’s enemy in the speech?

5. What persuasive techniques does Roosevelt use in his speech? 

6. What words and phrases does Roosevelt use to indicate that he is for working
people?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Choose three of Roosevelt’s promises and match each one with the program or action

Roosevelt devised to accomplish this goal during his second term.

2. How does the content of this speech signal a different direction for the New Deal?

3. When did businesspeople and the wealthy first begin to experience government
regulation in the United States? 

4. What political party did FDR belong to?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Have you seen a campaign speech delivered recently? Compare its tone with that of

FDR’s Madison Square Garden speech.

2. Have you ever heard a speech on radio or on tape? How does the experience differ
from seeing and hearing the speech delivered?

3. Who is the best political speaker today, in your opinion? Explain.

EEssssaayy  QQuueessttiioonnss
1. How did Roosevelt portray the business community in this speech? What phrases

might businesspeople find offensive? Explain.

2. How did the emphasis of Roosevelt’s second term differ from the first term’s
emphasis? Use specifics to support your answer.

3. Did Roosevelt’s programs go too far? Not far enough? Explain.
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Document: Letter from Eleanor Roosevelt to the president general of the
Daughters of the American Revolution (DAR) (1939)

HHiissttoorriiccaall  CCoonntteexxtt
Sometimes a private act of conscience creates ripples that spread far beyond the initial act.
Of course, if the actor is the First Lady of the United States, the chance of this happening is
greater. In 1939, Eleanor Roosevelt resigned from the Daughters of the American
Revolution (DAR). She did so because the organization refused to allow Marian Anderson to
perform a concert in Constitution Hall, a DAR facility in Washington, D.C. Anderson was a
world-renowned African-American singer. The concert sponsor was Howard University, a
black college. It wanted a large concert hall with many seats, worthy of a singer of
Anderson’s stature. But several years earlier, a controversy had arisen over mixed rather
than segregated seating in Constitution Hall. In response, the DAR created a policy of
excluding all black performers. This was not unusual. Washington, D.C., remained a
segregated city in 1939.

Eleanor Roosevelt has become the role model for First Ladies interested in using their
position to make a difference during their time in the White House. Before her marriage to
Franklin, she had worked with poor immigrants in a social settlement house in New York.
As First Lady, Roosevelt became active in the Women’s Division of the Democratic Party. She
wrote a weekly newspaper column called “My Day” and held press conferences. She became
a voice for the disadvantaged. She also opposed racial injustice and influenced her husband
to appoint African Americans such as Mary McLeod Bethune to his administration.

Thus, few readers were surprised when Roosevelt announced her resignation in a “My
Day” column. Her action gathered public support.  Over two thirds of the respondents to a
Gallup Poll favored the resignation. Roosevelt took advantage of this outpouring of public
support. Along with Interior Secretary Harold Ickes, she organized an outdoor concert for
Marian Anderson at the Lincoln Memorial. Seventy-five thousand black and white
spectators, and many more radio listeners, listened to Anderson. She began the concert
with “Nobody Knows the Trouble I’ve Seen.”

The Daughters of the American Revolution is a patriotic organization. It requires
members to have ancestry in the United States dating back to the American Revolution.
The First Lady’s American ancestry went back to 1640. In later years, as segregation
barriers came down in Washington, D.C., the DAR lifted its ban in Constitution Hall. In
fact, later in her career Marian Anderson sang six times in the building. One of those
performances was the opening event of her farewell tour.
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IImmppoorrttaannccee
This letter is an excellent window into Eleanor Roosevelt’s character. What began as a personal
statement became an opportunity that Roosevelt capitalized on. She understood the politics of
being First Lady. In her gracious and humble style, she nevertheless states a firm position with
clear reasons. Integrity, being true to herself, is the message she communicates here.

VVooccaabbuullaarryy
enlightened—knowledgeable

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. Mrs. Henry M. Robert, Jr., represents what organization?

2. What does Eleanor Roosevelt say about her value as a member of the organization? 
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Letter from Eleanor Roosevelt to Mrs. Henry M.
Robert, Jr., of the DAR, February 26, 1939

February 26, 1939

My dear Mrs. Henry M. Robert, Jr.:

I am afraid that I have never been a very useful member of the Daughters
of the American Revolution, so I know it will make very little difference
to you whether I resign, or whether I continue to be a member of your
organization.

However, I am in complete disagreement with the attitude taken in
refusing Constitution Hall to a great artist. You have set an example
which seems to me unfortunate, and I feel obliged to send in to you my
resignation. You had an opportunity to lead in an enlightened way and it
seems to me that your organization has failed. 

I realize that many people will not agree with me, but feeling as I do this
seems to me the only proper procedure to follow.

Very sincerely yours,

From the papers of Eleanor Roosevelt at the Franklin D. Roosevelt Library, Hyde Park,
New York.
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3. What action by the organization does Roosevelt disagree with? 

4. Because of this disagreement, what action does Roosevelt take regarding her
membership? 

5. What opportunity does Roosevelt feel the organization missed? 

CCrriittiiccaall  TThhiinnkkiinngg
1. What is the tone of this letter?

2. Using what the letter reveals, list some adjectives to describe Eleanor Roosevelt.

3. Why do you think the letter omitted the artist’s name and the reason she was
denied the use of Constitution Hall?

4. What do you think President Roosevelt thought of his wife’s resignation?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The issue that Eleanor Roosevelt resigned over was racial segregation. Why did she

say that she realized that “many people will not agree with me”?  

2. How do you think African Americans felt toward President Roosevelt once the First
Lady’s resignation became public?

3. What problems might his wife’s action create for the president?

4. In what other ways did Eleanor Roosevelt stand up for people who were treated
unfairly or who were less fortunate?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Have you ever taken a stand on an issue of personal conscience? Explain.

2. How does the First Lady today take a part in her husband’s administration?

3. Eleanor Roosevelt always worked to help those less fortunate in society. If she lived
today, in what causes might she involve herself?

EEssssaayy  QQuueessttiioonnss
1. Might Eleanor Roosevelt have made an effective president? Explain.

2. Do you agree that the First Lady should be as active politically as Eleanor Roosevelt
was? Explain. 

3. How important was it for a First Lady to resign from a prestigious organization over
such an issue as segregation? Explain. 
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Document: Franklin Roosevelt, annual message to Congress (1941)

HHiissttoorriiccaall  CCoonntteexxtt
Modern presidents often use their annual State of the Union Address to promote their
administration’s objectives. President Franklin Roosevelt’s January 1941 address served
similar purposes. But seldom was so much at stake. The President hoped the speech would
move public opinion toward supporting direct aid to Great Britain. That nation was
continuing to fight Adolf Hitler’s Germany.

World War II had begun in September 1939. By January 1941, only Great Britain was
still actively opposing Germany. Hitler’s mobile army and air force had easily defeated any
western European nations that stood in the way. Hitler had become the unchallenged
master of Europe (with the exception of the Soviet Union). British Prime Minister Winston
Churchill would not, however, acknowledge this dominance. Great Britain, an island
nation, remained at war with Germany. British cities suffered relentless bombing by the
German air force at night. With these attacks, Hitler hoped to break the British will. The
outnumbered British air force, aided by radar, fought heroically and very effectively. Yet it
was wearing down. The British desperately needed arms and other supplies. But American
neutrality laws restricted President Roosevelt in the aid he could offer a country at war.
The United States had been drawn into World War I through trade. Congress passed the
neutrality laws to ensure that the same thing would not happen with the current world
war. Roosevelt could not do much to change the law without public support. This speech
was designed to get that support.

Roosevelt used the first part of his speech to ask Congress for permission to help Britain
or any other country fighting Germany. He wanted to provide U.S. war materials such as
tanks, airplanes, and warships to those countries for their defense. This became the Lend-
Lease Act. In the speech, Roosevelt reasoned that aid to countries fighting Germany kept
the United States from having to join the war. The American people, and through them
Congress, needed some convincing. The general mood in the country approved of
neutrality. Many feared the Lend-Lease Act might move the nation closer to getting into
the war itself. 

The last part of Roosevelt’s speech was the most memorable. It linked the need for the
aid to the preservation of democracy around the world. Roosevelt proposed a move away
from a strictly isolationist position. He argued that World War II involved more than nation
fighting nation. A way of life hung in the balance. His Four Freedoms embodied the values
Roosevelt believed needed to be preserved. Fascist countries such as Germany and Italy
were trying to destroy these values, Roosevelt said. Aiding countries fighting fascism could
prevent this destruction.
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IImmppoorrttaannccee
Once the United States entered World War II in December 1941, the Four Freedoms became
an expression of the war’s goals. They reflected American values and also world values—
the basis of a secure world order in the future. The four broad goals were incorporated in
the Atlantic Charter. This was a more specific list of war aims created jointly by Roosevelt
and Churchill in August 1941. The Four Freedoms were celebrated in popular culture.
Artist Norman Rockwell, inspired by the speech, created four paintings, each one depicting
one of the freedoms. In 1943, The Saturday Evening Post ran the paintings for four
consecutive weeks. After that, the paintings toured the country to help raise $132 million
in war bonds.  
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Franklin Roosevelt, Annual Message to Congress,
January 6, 1941 (the Four Freedoms)

Every realist knows that the democratic way of life is at this moment
being directly assailed in every part of the world—assailed either by
arms, or by secret spreading of poisonous propaganda by those who seek
to destroy unity and promote discord in nations that are still at peace.

During sixteen long months this assault has blotted out the whole
pattern of democratic life in an appalling number of independent
nations, great and small. The assailants are still on the march, threatening
other nations, great and small.

Therefore, as your President, performing my constitutional duty to “give
to the Congress information of the state of the Union,” I find it,
unhappily, necessary to report that the future and the safety of our
country and of our democracy are overwhelmingly involved in events far
beyond our borders. . . . 

New circumstances are constantly begetting new needs for our safety. I
shall ask this Congress for greatly increased new appropriations and
authorizations to carry on what we have begun.

I also ask this Congress for authority and for funds sufficient to
manufacture additional munitions and war supplies of many kinds, to be
turned over to those nations which are now in actual war with aggressor
nations.

Our most useful and immediate role is to act as an arsenal for them as
well as for ourselves. They do not need man power, but they do need
billions of dollars worth of the weapons of defense.

(continued)
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The time is near when they will not be able to pay for them all in ready
cash. We cannot, and we will not, tell them that they must surrender,
merely because of present inability to pay for the weapons which we
know they must have.

I do not recommend that we make them a loan of dollars with which to
pay for these weapons—a loan to be repaid in dollars.

I recommend that we make it possible for those nations to continue to
obtain war materials in the United States, fitting their orders into our
own program. Nearly all their materiel would, if the time ever came, be
useful for our own defense. . . .

For what we send abroad, we shall be repaid within a reasonable time
following the close of hostilities, in similar materials, or, at our option, in
other goods of many kinds, which they can produce and which we 
need. . . .

In the future days, which we seek to make secure, we look forward to a
world founded upon four essential human freedoms.

The first is freedom of speech and expression—everywhere in the world.

The second is freedom of every person to worship God in his own way—
everywhere in the world.

The third is freedom from want—which, translated into world terms,
means economic understandings which will secure to every nation a
healthy peacetime life for its inhabitants—everywhere in the world.

The fourth is freedom from fear—which, translated into world terms,
means a world-wide reduction of armaments to such a point and in such
a thorough fashion that no nation will be in a position to commit an act
of physical aggression against any neighbor—anywhere in the world.

That is no vision of a distant millennium. It is a definite basis for a kind
of world attainable in our own time and generation. That kind of world
is the very antithesis of the so-called new order of tyranny which the
dictators seek to create with the crash of a bomb.

To that new order we oppose the greater conception—the moral order. A
good society is able to face schemes of world domination and foreign
revolutions alike without fear.

(continued)
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VVooccaabbuullaarryy
assailed—attacked

propaganda—ideas, facts, or allegations spread deliberately to further one’s cause

discord—conflict

assault—attack

blotted out—wiped out

appalling—very disturbing

begetting—producing

appropriations—money set aside by formal action for a particular purpose

authorizations—grantings of power to act

aggressor—one who makes attacks

arsenal—a collection of weapons

materiel—equipment and supplies used by an organization, especially the military

hostilities—acts of warfare

armaments—military weapons

millennium—a period of great happiness and human perfection

antithesis—the direct opposite

tyranny—an oppressive power exerted by a government
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Since the beginning of our American history, we have been engaged in
change—in a perpetual peaceful revolution—a revolution which goes on
steadily, quietly adjusting itself to changing conditions—without the
concentration camp or the quick-lime in the ditch. The world order
which we seek is the cooperation of free countries, working together in a
friendly, civilized society.

This nation has placed its destiny in the hands and heads and hearts of
its millions of free men and women; and its faith in freedom under the
guidance of God. Freedom means the supremacy of human rights
everywhere. Our support goes to those who struggle to gain those rights
or keep them. Our strength is our unity of purpose. To that high concept
there can be no end save victory.



© 2006 J. Weston Walch, Publisher 57 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

conception—an idea

schemes—plans 

perpetual—continuing forever

quick-lime—caustic chemical compound

destiny—fate

supremacy—highest in degree

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What, according to Roosevelt, is currently being attacked around the world?

2. How long have these attacks been going on?

3. What effect do these attacks have on the United States?

4. What does Roosevelt ask Congress to do to answer this threat? 

5. What does Roosevelt believe the nations under attack need most from the 
United States? 

6. How does Roosevelt propose the United States be repaid for its help?

7. What are the four freedoms that President Roosevelt believes should be the basis of
a future world?

8. When does Roosevelt believe a world based on these values can be attained? 

9. For Roosevelt, what does freedom mean? 

CCrriittiiccaall  TThhiinnkkiinngg
1. The attacks Roosevelt refers to in the first part of his speech were really the

beginning of what? 

2. Why do you think Roosevelt linked the Four Freedoms with his request for 
more aid?

3. What was his purpose when Roosevelt assured his audience that countries fighting
to preserve democracy did not need manpower?

4. Why did Roosevelt consider his Four Freedoms as essential?

5. How useful are speeches such as this in shifting public opinion?
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MMaakkiinngg  CCoonnnneeccttiioonnss
1. What legislation is Roosevelt promoting when he speaks of material aid to countries

fighting to preserve democracy?

2. What country in particular does Roosevelt want to help?

3. In listing his Four Freedoms, Roosevelt hopes to contrast them with the values of
other political systems in the world at the time. What were those other systems?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. If you were to choose four freedoms essential to your life, what would they be?

2. Which countries today might Roosevelt consider to be opposed to the Four
Freedoms?

3. Do you know anyone who is a veteran of World War II? What does he or she say
about the experience?

EEssssaayy  QQuueessttiioonnss
1. Compare Roosevelt’s Four Freedoms with Woodrow Wilson’s Fourteen Points issued

during World War I.

2. Some people argued against the Lend-Lease Act because they believed it would lead
the United States into war. How might the Lend-Lease Act do that?

3. Compare and contrast the efforts of the United States to remain neutral in World
War I and in World War II.
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Document: “Instructions to All Persons of Japanese Ancestry” (1942)

HHiissttoorriiccaall  CCoonntteexxtt
To be a person of Japanese ancestry after the bombing of Pearl Harbor on December 7,
1941, was to be a person under the suspicion of your own government. Many people on the
West Coast feared that fellow residents of Japanese ancestry would help the Japanese navy
attack there next. As a result, 120,000 persons of Japanese ancestry were relocated to
internment camps. The action was allowed by an executive order of President Franklin D.
Roosevelt. It stands as one of the worst violations of civil liberties in United States history.

Several reasons account for the internment. Farmers on the West Coast sought to
eliminate competition. A large part of the public genuinely feared sabotage. These factors
put pressure on Roosevelt. Certainly, after the Japanese attack on Pearl Harbor, fear of
attack on the West Coast existed. But no evidence of anyone of Japanese ancestry being
disloyal was ever presented. Furthermore, in Hawaii, no similar order was issued. This was
in spite of the fact that the vulnerable islands, already attacked, had a large percentage of
residents of Japanese ancestry.   

Roosevelt signed Executive Order 9066 on February 19, 1942. The order allowed all
persons of Japanese ancestry to be relocated into internment camps. The camps were
located in rural areas of California, Idaho, Utah, Arizona, Wyoming, Colorado, and
Arkansas. Housing at these camps was overcrowded, with little privacy. Available medical
care was poor. Families ate in barracks, and food was rationed. The citizenship status of the
internees was as follows:

• Only one third of the internees were Japanese citizens (Issei). They had not been
permitted by law to become citizens however long they lived in the United States. 

• The other two thirds were born in the United States (Nissei) and were U.S. citizens.

These Japanese and Japanese Americans often were given only one week to report to
the relocation centers. They had to sell their homes and other property at a loss before
leaving. The alternative was to abandon the property with no one to ensure that it would
not be looted. Many older evacuees felt shame at the treatment. Issei were not allowed to
hold leadership positions in the camp. This led them to feel that they had lost the respect of
the younger members of the family. Most internees cooperated, believing that was the
patriotic thing to do. Some Nissei later served in the all-Japanese 442nd regimental combat
team in Europe. Others renounced their American citizenship. 

In 1944, Roosevelt ended the camp program. Since then, the U.S. government has
admitted its mistake. Beginning in 1948, it made some payments for lost property. In 1988,
the government issued a formal apology and awarded $20,000 to each of the 60,000
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internees still alive. The government in no way claims that the cash payment makes up for
what the internees lost financially and otherwise.

IImmppoorrttaannccee  
The document is a flyer posted in public places to notify people of Japanese ancestry of
their upcoming relocation. It can be used to show students what being of Japanese ancestry
on the West Coast in 1942 might mean on a personal level. Students can imagine themselves
as someone about to be relocated. What would they take with them? What would they have
to leave behind?

Recent events have led the U.S. government to justify violating civil liberties in the
interest of security from terrorist attacks. Some comparisons can be made, since in both
cases there is a conflict between freedom and security.  
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“Instructions to All Persons of Japanese Ancestry,”
May 3, 1942

WESTERN DEFENSE COMMAND AND FOURTH ARMY

WARTIME CIVIL CONTROL ADMINISTRATION

Presidio of San Francisco, California

INSTRUCTIONS

TO ALL PERSONS OF

JAPANESE

ANCESTRY

LIVING IN THE FOLLOWING AREA:

All that portion of the Counties of Sacramento and Amador, State of
California, within the boundary beginning at a point at which California
State Highway No. 16 intersects California State Highway No. 49,
approximately two miles south of Plymouth: thence southerly along said
Highway No. 49 to the Amador-Calaveras County Line; thence westerly
along the Amador-Calaveras County Line to the Amador-San Joaquin
County Line; thence northerly along the Amador-San Joaquin County
Line to the Sacramento-San Joaquin County Line; thence westerly along
the Sacramento-San Joaquin County Line to the easterly line of the right

(continued)
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of way of the main line of the Southern Pacific Railroad from Lodi to
Sacramento; thence northerly along said easterly line to its crossing with
California State Highway No. 16; thence easterly along said Highway No.
16 to point of beginning.

Pursuant to the provisions of Civilian Exclusion Order No. 92, this
Headquarters, dated May 23, 1942, all persons of Japanese ancestry, both
alien and non-alien, will be evacuated from the above area by 12 o’clock
noon, P.W.T., Saturday, May 30, 1942.

No Japanese person will be permitted to move into, or out of the above
area after 12 o’clock noon, P.W.T., Saturday, May 23, 1942, without
obtaining special permission from the representative of the Commanding
General, Northern California Sector, at the Civil Control Station located at:

Masonic Hall,

Elk Grove, California.

Such permits will only be granted for the purpose of uniting members of
a family, or in cases of grave emergency.

The Civil Control Station is equipped to assist the Japanese population
affected by this evacuation in the following ways:

1. Give advice and instructions on the evacuation.

2. Provide services with respect to the management, leasing, sale,
storage or other disposition of most kinds of property such as real
estate, business and professional equipment, household goods, boats,
automobiles and livestock.

3. Provide temporary residence elsewhere for all Japanese in family
groups.

4. Transport persons and a limited amount of clothing and equipment
to their new residence.

THE FOLLOWING INTRUCTIONS MUST BE OBSERVED:

1. A responsible member of each family, preferably the head of the
family, or the person in whose name most of the property is held, and
each individual living alone, will report to the Civil Control Station
to receive further instructions. This must be done between 8:00 A.M.
and 5:00 P.M. on Sunday, May 24, 1942, or between 8:00 A.M. and
5:00 P.M. on Monday, May 25, 1942.

(continued)
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2. Evacuees must carry with them on departure for the Assembly
Center, the following property:

(a) Bedding and linens (no mattress) for each member of the family;

(b) Toilet articles for each member of the family;

(c) Extra clothing for each member of the family;

(d) Essential personal effects for each member of the family.

All items carried will be securely packaged, tied and plainly marked with
the name of the owner and numbered in accordance with instructions
obtained at the Civil Control Station. The size and number of packages is
limited to that which can be carried by the individual or family group.

3. No pets of any kind will be permitted.

4. No personal items and no household goods will be shipped to the
Assembly Center.

5. The United States Government through its agencies will provide for
the storage, at the sole risk of the owner, of the more substantial
household items, such as iceboxes, washing machines, pianos and
other heavy furniture. Cooking utensils and other small items will be
accepted for storage if crated, packed and plainly marked with the
name and address of the owner. Only one name and address will be
used by a given family.

6. Each family, and individual living alone, will be furnished
transportation to the Assembly Center. Private means of
transportation will not be utilized. All instructions pertaining to the
movement will be obtained at the Civil Control Station.

Go to the Civil Control Station between the hours of 8:00 A.M. and 5:00
P.M., Sunday, May 24, 1942, or between the hours of 8:00 A.M. and 5:00
P.M., Monday, May 25, 1942, to receive further instructions.

J. L. DEWITT

Lieutenant General, U.S. Army

Commanding

May 23, 1942

See Civilian Exclusion Order No. 92.
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VVooccaabbuullaarryy
thence—from that place

pursuant to—in carrying out

evacuated—removed

alien—a foreign-born resident who is still a citizen of a foreign country

disposition—the transfer to the care or ownership of another person

accordance—agreement

utensils—implements and vessels, such as cooking pots 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. Who is the intended audience for this document? 

2. A portion of what state is covered by the order?

3. What will happen to the affected groups by May 30, 1942? 

4. What will those affected have to do with their homes and other property? 

5. What items can those affected take with them? 

6. What are they forbidden from taking? 

7. What types of items will the government store? 

CCrriittiiccaall  TThhiinnkkiinngg
1. How much time is there between the date of the notice and the deadline to report?

2. Does the notice say where the people are going? Why might the lack of this
information be unsettling?

3. How fair a price might those of Japanese ancestry get for their property if they sold
it? Why?

4. Why might the affected people choose to sell rather than simply leave things such
as houses and boats behind?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. What had recently happened that caused people of Japanese ancestry to be targeted

for removal?

2. In time of war, government limits on individual freedoms often caused controversy.
Can you think of other examples of this happening?

© 2006 Walch Publishing www.walch.com63



© 2006 J. Weston Walch, Publisher 64 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

3. In what way(s) did the internment conflict with the Bill of Rights?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. If you were forced to relocate away from your home, school, and neighborhood,

what are the three things you would miss most?

2. In addition to the economic loss to the internees, what other kinds of damage can
this type of treatment have?

3. In 1988, the U.S. government issued a formal apology and paid $20,000 to each of
the 60,000 internees still alive. Do you think that was enough? Explain.

EEssssaayy  QQuueessttiioonnss
1. To what extent do you think the internment of Japanese and Japanese Americans

was motivated by racism? Explain.

2. The Issei and Nissei had different attitudes toward the internment. What do you
think were the differences? Explain.

3. Write a letter to President Roosevelt from the point of view of an internee,
expressing your feelings. 

© 2006 Walch Publishing www.walch.com64



© 2006 J. Weston Walch, Publisher 65 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

Document: Harry Truman, address to Congress (1947)

HHiissttoorriiccaall  CCoonntteexxtt
Although not always successful, isolation from foreign conflicts had been a long-standing
policy of the United States through most of its history. The United States had taken part in
World War I. Yet after the war, U.S. policy makers went back to a position of neutrality. In
doing this, they correctly interpreted the public mood. The aftermath of World War II,
however, was different. U.S. membership in the United Nations signaled a permanent
departure from isolation. But it was the Truman Doctrine that led to the nation’s
involvement throughout the world over the next forty-plus years. The year was 1947, and
the Cold War had begun.

After World War II, Allied forces occupied much of Europe. The Red Army of the
Soviet Union stood in Eastern Europe. U.S. and British troops occupied Western Europe.
The war’s destruction left populations poor and desperate. The war also increased the
popularity of communists in Europe. Communists had led the opposition to German
occupation in many countries. In addition, the communist system appealed to the many
people in poverty. As a result, strong communist parties developed in some Western
European countries. But problems outside the electoral process emerged, also. In Greece,
communist rebels threatened to topple the government. Turkey faced pressure from the
Soviet Union to share control of the Dardanelle Straits, a strategic waterway. Great Britain
had been responsible for supervising Greece and Turkey after the war. Now it announced
that it could no longer afford to do so. American leaders saw a crisis. The responsibility for
solving it seemed to fall on the United States.

In an effort to address these concerns, President Harry Truman spoke to a joint session
of Congress on March 12, 1947. He asked Congress to authorize foreign aid for Greece and
Turkey. He also used the occasion to go further. Not only did he ask for $400 million in
military and economic help, but also he proposed changing peacetime U.S. foreign policy.
He said, “I believe that it must be the policy of the United States to support free peoples
who are resisting attempted subjugation by armed minorities or by outside pressures.” This
was later known as the Truman Doctrine—a policy of containing the spread of communism.
Congress granted the money and agreed to the policy. 

IImmppoorrttaannccee
Congress’s endorsement of the Truman Doctrine set the United States on a course it
followed until the Soviet Union collapsed in 1991. President Truman never used the word
communist in his speech. Yet it was apparent to everyone listening that the totalitarian
government he referred to was the Soviet Union. Stopping communism from gaining 
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ground anywhere else became the number-one U.S. foreign policy priority. The Truman
Doctrine had far-reaching consequences.

• It led to the Marshall Plan. Through this plan, the United States did much to
rebuild Western Europe and counter the communist threat there. 

• It led to the formation of The North Atlantic Treaty Organization. NATO was a
defensive alliance against communist aggression in Europe.

• It changed the role of the United States from policing the Western Hemisphere to
policing the world. This new role led to U.S. soldiers fighting in the Korean War
and Vietnam War. Aid, including troop support, to countries resisting communism
became a priority. 

Some people argued that the Truman Doctrine created too much expense and foreign
involvement. Others believed that the United States had a responsibility to do so. But all
agreed that it set a new course for American foreign policy for most of the second half of
the twentieth century. 
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Harry Truman, Address to Congress, March 12, 1967 
(the Truman Doctrine)

Mr. President, Mr. Speaker, Members of the Congress of the 
United States: . . .

I am fully aware of the broad implications involved if the United States
extends assistance to Greece and Turkey, and I shall discuss these
implications with you at this time. 

One of the primary objectives of the foreign policy of the United States is
the creation of conditions in which we and other nations will be able to
work out a way of life free from coercion. This was a fundamental issue
in the war with Germany and Japan. Our victory was won over countries
which sought to impose their will, and their way of life, upon other
nations. 

To ensure the peaceful development of nations, free from coercion, the
United States has taken a leading part in establishing the United Nations.
The United Nations is designed to make possible lasting freedom and
independence for all its members. We shall not realize our objectives,
however, unless we are willing to help free peoples to maintain their free
institutions and their national integrity against aggressive movements
that seek to impose upon them totalitarian regimes. This is no more than
a frank recognition that totalitarian regimes imposed on free peoples, by

(continued)



© 2006 J. Weston Walch, Publisher 67 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

© 2006 Walch Publishing www.walch.com67

direct or indirect aggression, undermine the foundations of international
peace and hence the security of the United States. 

The peoples of a number of countries of the world have recently had
totalitarian regimes forced upon them against their will. The Government
of the United States has made frequent protests against coercion and
intimidation, in violation of the Yalta agreement, in Poland, Rumania,
and Bulgaria. I must also state that in a number of other countries there
have been similar developments. 

At the present moment in world history nearly every nation must choose
between alternative ways of life. The choice is too often not a free one. 

One way of life is based upon the will of the majority, and is
distinguished by free institutions, representative government, free
elections, guarantees of individual liberty, freedom of speech and
religion, and freedom from political oppression. 

The second way of life is based upon the will of a minority forcibly
imposed upon the majority. It relies upon terror and oppression, a
controlled press and radio, fixed elections, and the suppression of
personal freedoms. 

I believe that it must be the policy of the United States to support free
peoples who are resisting attempted subjugation by armed minorities or
by outside pressures. 

I believe that we must assist free peoples to work out their own destinies
in their own way. 

I believe that our help should be primarily through economic and
financial aid which is essential to economic stability and orderly political
processes. 

The world is not static, and the status quo is not sacred. But we cannot
allow changes in the status quo in violation of the Charter of the United
Nations by such methods as coercion, or by such subterfuges as political
infiltration. In helping free and independent nations to maintain their
freedom, the United States will be giving effect to the principles of the
Charter of the United Nations. 

It is necessary only to glance at a map to realize that the survival and
integrity of the Greek nation are of grave importance in a much wider
situation. If Greece should fall under the control of an armed minority, 

(continued)
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the effect upon its neighbor, Turkey, would be immediate and serious.
Confusion and disorder might well spread throughout the entire Middle
East. 

Moreover, the disappearance of Greece as an independent state would
have a profound effect upon those countries in Europe whose peoples are
struggling against great difficulties to maintain their freedoms and their
independence while they repair the damages of war. 

It would be an unspeakable tragedy if these countries, which have
struggled so long against overwhelming odds, should lose that victory
for which they sacrificed so much. Collapse of free institutions and loss
of independence would be disastrous not only for them but for the
world. Discouragement and possibly failure would quickly be the lot of
neighboring peoples striving to maintain their freedom and
independence. 

Should we fail to aid Greece and Turkey in this fateful hour, the effect
will be far reaching to the West as well as to the East. 

We must take immediate and resolute action. 

I therefore ask the Congress to provide authority for assistance to Greece
and Turkey in the amount of $400,000,000 for the period ending June
30, 1948. In requesting these funds, I have taken into consideration the
maximum amount of relief assistance which would be furnished to
Greece out of the $350,000,000 which I recently requested that the
Congress authorize for the prevention of starvation and suffering in
countries devastated by the war. 

In addition to funds, I ask the Congress to authorize the detail of
American civilian and military personnel to Greece and Turkey, at the
request of those countries, to assist in the tasks of reconstruction, and for
the purpose of supervising the use of such financial and material
assistance as may be furnished. I recommend that authority also be
provided for the instruction and training of selected Greek and Turkish
personnel. 

Finally, I ask that the Congress provide authority which will permit the
speediest and most effective use, in terms of needed commodities,
supplies, and equipment, of such funds as may be authorized. 

If further funds, or further authority, should be needed for purposes 

(continued)
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VVooccaabbuullaarryy
implications—possible consequences

coercion—domination by force

fundamental—basic

impose—establish authority

maintain—to uphold and defend

integrity—the state of being whole and undivided

totalitarian—relating to centralized control by a dictatorial leader or hierarchy

regimes—governments in power

© 2006 Walch Publishing www.walch.com69

indicated in this message, I shall not hesitate to bring the situation before
the Congress. On this subject the Executive and Legislative branches of
the Government must work together. 

This is a serious course upon which we embark. 

I would not recommend it except that the alternative is much more
serious. The United States contributed $341,000,000,000 toward winning
World War II. This is an investment in world freedom and world peace. 

The assistance that I am recommending for Greece and Turkey amounts
to little more than 1 tenth of 1 per cent of this investment. It is only
common sense that we should safeguard this investment and make sure
that it was not in vain. 

The seeds of totalitarian regimes are nurtured by misery and want. They
spread and grow in the evil soil of poverty and strife. They reach their
full growth when the hope of a people for a better life has died. We must
keep that hope alive. 

The free peoples of the world look to us for support in maintaining their
freedoms. 

If we falter in our leadership, we may endanger the peace of the world
— and we shall surely endanger the welfare of our own nation. 

Great responsibilities have been placed upon us by the swift movement
of events. 

I am confident that the Congress will face these responsibilities squarely. 
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frank—honest 

undermine—to weaken

intimidation—bullying

oppression—the unjust or cruel use of authority

suppression—the act of putting down by force or authority

subjugation—the act of bringing under control

stability—steadiness

status quo—the present state of affairs

subterfuges—tricks

infiltration—the act of entering secretly

fateful—critically important

resolute—determined

devastated—destroyed

commodities—articles such as manufactured or agricultural products

safeguard—to protect

nurtured—supplied with nourishment

strife—bitter conflict 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What subject did Truman discuss in the speech? 

2. According to Truman, what is one of the primary objectives of U.S. foreign policy?

3. With what world organization does the United States share this objective? 

4. What must the United States do to meet these objectives?

5. Which countries recently had totalitarian regimes forced upon them?

6. Most countries have a choice, according to Truman, between what two ways of life? 

7. What is the role of the United States in helping nations under pressure? 

8. What two reasons, according to Truman, make the survival of Greece as a free
nation critical?

9. List three actions Truman is asking Congress to authorize.

10. Why does Truman think this aid is important? 
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CCrriittiiccaall  TThhiinnkkiinngg
1. What do you think Truman means when he says that he is “fully aware of the broad

implications” of offering aid to Greece and Turkey? 

2. When Truman refers to free peoples and free institutions, what kind of a
government is he referring to?

3. How does Truman connect the independence of Greece and Turkey to that of the
other countries of Europe?

4. Why is containment an appropriate term for the Truman Doctrine?

5. What is the benefit of announcing a policy for the world to see?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. To whom or what is Truman referring when he refers to totalitarian countries?

2. How do you think the speech was received in Western Europe? the Soviet Union?

3. Truman suggested that the communists were violating the charter of the United
Nations. Why, then, did the United Nations not deal with it?

4. What other events had caused tensions between the United States and the Soviet
Union before the problems in Greece and Turkey?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. During the Cold War, people lived in fear of nuclear war. How is the fear of

terrorism similar today? How is it different?

2. If Truman were alive today, how might he view U.S. efforts to fight terrorism?

3. Have you ever had a Cold War—an extended period of icy relations—with
someone? Once it was over, how did it affect your later relationship?

EEssssaayy  QQuueessttiioonnss
1. What problems and benefits could a policy such as the Truman Doctrine create for

the United States?

2. Did the end of communism in the Soviet Union show that containment worked?
Explain.

3. Given the competing interests of the United States and the Soviet Union, was the
Cold War bound to happen?
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Document: U.S. Senate resolution (1954)

HHiissttoorriiccaall  CCoonntteexxtt
McCarthyism is a negative term used since the mid-1950s. It describes the practice of
making unproved accusations or using unfair methods of investigation to discredit people.
These were the tactics of Republican Senator Joseph R. McCarthy, the term’s namesake. He
held the nation’s attention from 1950 into 1954. Today, those years are often called the
McCarthy era. 

To achieve his status, the senator from Wisconsin played on Cold War anti-communist
fears among the public. These fears rose as the United States entered the Korean War in
1950. Previous events had made the time right for McCarthy’s message. 

• The Chinese mainland had become a communist nation in 1949. 

• The Soviet Union tested its first atomic bomb in the same year. 

• Spies were arrested for passing technical secrets to the Soviets. One example was
Klaus Fuchs, who had worked in New Mexico in 1945 on the first atomic bomb.
His information probably hastened the development of the Soviet bomb. 

Fear of enemies within began to take hold. In the 1930s as war approached, the U.S.
government had been investigating possible enemies within its borders. But the Soviet
Union became an enemy of Germany and eventually a U.S. ally in World War II. After that
war ended, however, the Cold War began. The fear of communists inside the United States
grew. While this fear proved largely groundless, it seemed very real to many Americans at
the time.

In 1950, McCarthy made a speech in Wheeling, West Virginia. He claimed to be holding
a list of 205 communists who worked for the State Department. He later revised the
number, and a Senate committee investigating the charges dismissed them. Nevertheless,
the speech had the desired effect. Playing on the public fear of communists kept McCarthy
on the front pages of newspapers. He continued to attack the Truman administration by
accusing it of ignoring communists working in government. He even accused several highly
placed public figures such as George Marshall, U.S. Army chief of staff during World War
II and President Truman’s secretary of state. Through largely unsupported accusations,
McCarthy destroyed many people’s reputations. Witnesses were asked to name others to
save themselves. Anyone critical of government policy might be accused. Many lost jobs;
several committed suicide. Polls showed that McCarthy remained popular, however.
Perhaps for that reason, few people stood up to him.

In 1952, McCarthy became the chairman of the Senate Subcommittee on Investigations.
This group had responsibility for investigating government institutions. The committee
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questioned, in closed hearings, several hundred witnesses. Their names were not made
public at first. Some witnesses refused to reveal the requested information. They claimed
their Fifth Amendment privilege that protects people from testifying against themselves.
The committee often called that witness again to testify in public hearings. This made the
identity of such witnesses public. In the atmosphere of guilt by accusation, that type of
publicity was fatal to careers.

The Republican Dwight D. Eisenhower was elected president in 1952. Yet McCarthy
continued his attacks on the government. In April 1954, McCarthy’s committee took on the
United States Army. This began his downfall. McCarthy accused the army of ignoring
security threats within its ranks. The Army–McCarthy hearings were very public—
televised live from April into June. The coverage enabled the television audience to see
McCarthy’s tactics firsthand. He bullied and harassed witnesses without presenting any
hard evidence. The public turned against him.

IImmppoorrttaannccee  
After the Army–McCarthy hearings, perhaps due to the public response, the Senate finally
took action against McCarthy. A resolution was introduced to censure McCarthy for
conduct “unbecoming a member of the United States Senate.” (A censure is a public
reprimand.) A Senate committee evaluated forty-six charges against McCarthy. In
December, it censured him for two charges on a vote of sixty-five to twenty-two. Several
senators, such as Margaret Chase Smith of Maine, had earlier stood up to McCarthy. But
this vote showed that the tide had shifted, and McCarthy’s tactics would no longer be
tolerated. McCarthy died three years later at the age of forty-nine from an illness connected
to alcohol.  
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Senate Resolution 301: Censure of Senator Joseph
McCarthy, December 2, 1954 

Resolved, That the Senator from Wisconsin, Mr. McCarthy, failed to
cooperate with the Subcommittee on Privileges and Elections of the
Senate Committee on Rules and Administration in clearing up matters
referred to that subcommittee which concerned his conduct as a Senator
and affected the honor of the Senate and, instead, repeatedly abused the
subcommittee and its members who were trying to carry out assigned
duties, thereby obstructing the constitutional processes of the Senate,
and that this conduct of the Senator from Wisconsin, Mr. McCarthy, is
contrary to senatorial traditions and is hereby condemned.

Sec 2. The Senator from Wisconsin, Mr. McCarthy, in writing to the 
(continued)
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VVooccaabbuullaarryy
obstructing—blocking

hereby—by this resolution

condemned—declared wrong

censure—an official scolding

deception— trickery

handmaiden—something that assists

said—previously mentioned

manufacture—to create
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chairman of the Select Committee to Study Censure Charges (Mr.
Watkins) after the Select Committee had issued its report and before the
report was presented to the Senate charging three members of the Select
Committee with “deliberate deception” and “fraud” for failure to
disqualify themselves; in stating to the press on November 4, 1954, that
the special Senate session that was to begin November 8, 1954, was a
“lynch-party”; in repeatedly describing this special Senate session as a
“lynch bee” in a nationwide television and radio show on November 7,
1954; in stating to the public press on November 13, 1954, that the
chairman of the Select Committee (Mr. Watkins) was guilty of “the most
unusual, most cowardly things I’ve ever heard of” and stating further: “I
expected he would be afraid to answer the questions, but didn’t think
he’d be stupid enough to make a public statement”; and in characterizing
the said committee as the “unwitting handmaiden, involuntary agent”
and “attorneys-in-fact” of the Communist Party and in charging that the
said committee in writing its report “imitated Communist methods—that
it distorted, misrepresented, and omitted in its effort to manufacture a
plausible rationalization” in support of its recommendations to the
Senate, which characterizations and charges were contained in a
statement released to the press and inserted in the Congressional Record
of November 10, 1954, acted contrary to senatorial ethics and tended to
bring the Senate into dishonor and disrepute, to obstruct the
constitutional processes of the Senate, and to impair its dignity; and such
conduct is hereby condemned.
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ethics—a set of values

disrepute—a bad reputation

impair—to hurt 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. With what subcommittee did McCarthy fail to cooperate, according to the censure

resolution? 

2. What was this subcommittee supposed to be investigating? 

3. What, specifically, did the Senate accuse McCarthy of doing repeatedly to the
subcommittee? 

4. The Senate’s second charge against McCarthy concerned his conduct toward the
Senate Select Committee that was given the responsibility for evaluating the censure
charges against him. What were some of the insulting things McCarthy called
committee members and the committee in general? 

5. According to the censure resolution, how did McCarthy’s conduct affect the Senate? 

CCrriittiiccaall  TThhiinnkkiinngg  
1. What is the Senate saying when it censures a member?

2. Of the things McCarthy is charged with saying about fellow senators, which in your
opinion was the worst?

3. Why do you think McCarthy acted as he did?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. During the McCarthy era, guilt was assumed once an accusation was made. Can you

think of other occasions in U.S. history when this happened?

2. Given what you know about McCarthy’s record, was the censure resolution
appropriate, too harsh, or too lenient? Explain. 

3. Why do you think the Senate waited until 1954 to censure McCarthy?

4. In what other time in U.S. history were people accused without proof of communist
efforts to undermine the government?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Can you think of other organizations that try to police their members, as the Senate

does with its members?
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2. Have you seen the term McCarthyism referred to recently in the news? Did it apply
to the situation, in your opinion? 

3. If you were unfairly accused of cheating in school, and you were asked to name
those who did cheat, what would you do? 

EEssssaayy  QQuueessttiioonnss
1. The 1950s is often considered a decade of conformity to traditional values. How did

the McCarthy era add to this pressure for people to do the accepted thing? Explain.

2. How were McCarthy’s tactics like those of the communist governments that he
claimed to oppose?

3. Is it fair to lay all of the blame on McCarthy for the public fears that were so
widespread from 1950 through 1954? Explain. 
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Document: Telegram from John F. Kennedy to Nikita Khrushchev (1962)

HHiissttoorriiccaall  CCoonntteexxtt
During the Cold War, the nuclear missiles of the United States and the Soviet Union were
pointed at each other. A mistake or misunderstanding could instantly turn the Cold War
hot. Nuclear war was the ultimate fear at this time. The Cuban missile crisis in October
1962 was the closest the United States and the Soviet Union ever came to making this fear a
reality.

President John F. Kennedy began his administration as a Cold War warrior. He ran for
president vowing to increase defense spending on nuclear weapons, and he fulfilled that
promise. Kennedy was also reluctant to accept a communist country just ninety miles from
the United States. This was only the distance from New York to Philadelphia. In 1961, he
agreed to an invasion of communist Cuba at the Bay of Pigs by CIA-backed Cuban exiles.
This attempt to overthrow the government of Fidel Castro failed. Both of these actions were
linked to the crisis that followed. On October 14, 1962, Kennedy received photographs from
a U-2 spy airplane. They showed that the Soviet Union had been building offensive nuclear
missile sites in Cuba. Historians learned years later that Soviet leader Nikita Khrushchev
had done this for two reasons: 

• To protect communist leader Fidel Castro from another invasion.

• To counter the growing American lead in deploying strategic nuclear missiles.

Kennedy decided that Soviet nuclear weapons must not be allowed off the coast of
Florida. For seven days, the president and his advisers discussed the administration’s
options. Many preferred an invasion of Cuba or the bombing of the missile sites. In the
end, Kennedy rejected those actions. Instead, he decided on a naval blockade of Cuba to
stop any more Soviet missiles from reaching the island nation. The next move was up to the
Soviets. On October 22, the President made a televised address informing the American
people of the crisis. This left the world on edge, wondering how the crisis would end.
When confronted, the Soviet Union denied that the missiles existed in Cuba. The United
States disproved the denials by presenting the U-2 photographs to the United Nations on
October 25.

Three days later, Kennedy received a letter from Khrushchev offering a deal. The Soviet
leader offered to remove the missiles if the United States publicly promised not to invade
Cuba. Before Kennedy could respond, he received a telegram from Khrushchev. The Soviet
leader released this message to newspapers. It was angrier in tone than the letter. It also
added a demand—the removal of U.S. missiles in Turkey. These weapons were only 150
miles from the Soviet border. The Russian leadership saw these as equivalent to the Cuban
missiles. Kennedy and his advisers did not want to agree publicly to remove the Jupiter
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missiles in Turkey. Such a move might be interpreted by European allies as trading
European security for that of the United States. The president decided to ignore the
telegram and answer the letter. The telegram presented here is that answer. But privately
Kennedy informed the Soviets that the Jupiter missiles could be part of an overall
settlement. The crisis was thus over. The agreement was as follows:

• The Soviets removed the missiles in Cuba, under United Nations supervision.

• The United States publicly promised not to invade Cuba.

• Privately the United States promised to remove the missiles in Turkey, which were
obsolete anyway.

IImmppoorrttaannccee
Kennedy’s cool, thoughtful approach to this crisis was impressive. It earned him high praise
throughout the world. This performance left some wondering how good a president he
might have become—if he had been given the time. 

The crisis led to a softening of relations between the two countries, as both were
sobered by how close they had come to nuclear war. In 1963, the United States and the
Soviet Union signed a Limited Test Ban Treaty. This agreement stopped the testing of
nuclear weapons in the atmosphere. Kennedy and Khrushchev also established a “hot line,”
a direct phone link between the leaders of the two countries. At any time, they could speak
directly and not rely on written communication.
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Telegram from President John F. Kennedy to
Chairman Nikita Khrushchev, October 26, 1962  

Dear Mr. Chairman: 

I have read your letter of October 26th with great care and welcomed the
statement of your desire to seek a prompt solution to the problem. The
first thing that needs to be done, however, is for work to cease on
offensive missile bases in Cuba and for all weapons systems in Cuba
capable of offensive use to be rendered inoperable, under effective
United Nations arrangements. 

Assuming this is done promptly, I have given my representatives in New
York instructions that will permit them to work out this weekend—in
cooperation with the Acting Secretary General and your representative—
an arrangement for a permanent solution to the Cuban problem along the
lines suggested in your letter of October 26th. As I read your letter, the 

(continued)
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VVooccaabbuullaarryy
rendered—made

inoperable—not functioning
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key elements of your proposals—which seem generally acceptable as I
understand them—are as follows:

1) You would agree to remove these weapons systems from Cuba under
appropriate United Nations observation and supervision; and undertake,
with suitable safeguards, to halt the further introduction of such
weapons systems into Cuba. 

2) We, on our part, would agree—upon the establishment of adequate
arrangements through the United Nations to ensure the carrying out and
continuation of these commitments—(a) to remove promptly the
quarantine measures now in effect and (b) to give assurances against an
invasion of Cuba. I am confident that other nations of the Western
Hemisphere would be prepared to do likewise. 

If you will give your representative similar instructions, there is no
reason why we should not be able to complete these arrangements and
announce them to the world within a couple of days. The effect of such a
settlement on easing world tensions would enable us to work toward a
more general arrangement regarding ‘other armaments’, as proposed in
your second letter which you made public. I would like to say again that
the United States is very much interested in reducing tensions and
halting the arms race; and if your letter signifies that you are prepared to
discuss a detente affecting NATO and the Warsaw Pact, we are quite
prepared to consider with our allies any useful proposals. 

But the first ingredient, let me emphasize, is the cessation of work on
missile sites in Cuba and measures to render such weapons inoperable,
under effective international guarantees. The continuation of this threat,
or a prolonging of this discussion concerning Cuba by linking these
problems to the broader questions of European and world security,
would surely lead to an intensification of the Cuban crisis and a grave
risk to the peace of the world. For this reason I hope we can quickly
agree along the lines in this letter and in your letter of October 26th. 

/s/ John F. Kennedy 
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safeguards—precautions

quarantine—a time during which a ship arriving in port and suspected of carrying
contagious disease (in this case, missiles) is held in isolation from the shore;
Kennedy used this term rather than blockade, since a blockade is considered
an act of war

armaments—military weapons

detente—the easing of tense relations

cessation—an ending

intensification—making something more extreme

grave—serious  

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What does Kennedy say the Soviet Union must do before any agreement with the

United States can be reached? 

2. Who or what does Kennedy want to oversee the removal of Soviet missiles from
Cuba? 

3. What would the United States do in return for Soviet acceptance of Kennedy’s
terms?

4. What broader agreement does Khrushchev say he wants in the second letter? 

5. When does Kennedy want the Cuban missile agreement listed in Khrushchev’s letter
announced to the world? 

6. What does Kennedy say might happen if the Soviets do not stop building the
missile sites and make their weapons inoperable? 

CCrriittiiccaall  TThhiinnkkiinngg
1. Why is Kennedy so insistent that the removal of the missiles must happen soon?

2. Why would Khrushchev make his second letter public?

3. What is the tone of the final paragraph in Kennedy’s letter? 

4. Evaluate Kennedy’s letter in terms of his overall purpose.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. When Kennedy refers to the Acting General Secretary and his representatives in

New York, to what organization is he referring?
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2. Why does Khrushchev want Kennedy to promise not to not invade Cuba?

3. Why would offensive missiles in Cuba lead to a crisis? 

4. What is/was NATO and the Warsaw Pact?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Have you talked to someone who lived and was aware of what was happening

during this tense time? Ask your parents or grandparents. What do they have to say
about their experiences?

2. Without the Soviet Union as a rival, the United States is the only superpower in the
world today. Has this led to a more peaceful world? Explain.

3. What is the relationship of the United States with Cuba today?

EEssssaayy  QQuueessttiioonnss
1. The Cuban missile crisis led to a softening of relations between the United States

and the Soviet Union. Since this was the result, was the crisis actually a more
positive than negative experience? Explain.

2. Which seems more frightening, the possibility of nuclear war during the Cold War
or the possibility of terrorist attacks today? Explain.

3. Does Kennedy deserve praise for his handling of the Cuban missile crisis? Explain.
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Document: Martin Luther King, Jr., speech at the Lincoln Memorial (1963)

HHiissttoorriiccaall  CCoonntteexxtt  
Even those with only a passing knowledge of the civil rights movement of the 1950s and
1960s recognize lines from the speech that Martin Luther King, Jr., gave at the Lincoln
Memorial on August 28, 1963. Other facts about the event are less widely known. The
event at which King spoke was the March on Washington for Jobs and Freedom. It had first
been planned in 1941 but had been canceled.

A. Philip Randolph, president of the Brotherhood of Sleeping Car Porters, organized
both the 1941 and 1963 marches. He planned to hold the 1941 march to protest racial
discrimination in the defense industry. President Franklin Roosevelt wanted the United
States to maintain a unified purpose, since the nation was inching closer to entering World
War II. Roosevelt made some promises to persuade Randolph not to hold the march. The
President would integrate the defense industry. He also would set up a Fair Employment
Practices Committee to investigate charges of discrimination. Randolph agreed. 

Twenty-two years later, the civil rights movement was in full swing. Randolph and his
colleague Bayard Rustin decided to hold a march like the one planned for 1941. This march
would protest the lack of civil rights progress in the country. Like Roosevelt, President
John F. Kennedy tried to persuade Randolph and other leaders to cancel the event. He
feared the march might harm the passage of his civil rights bill. This time, though,
Randolph could not be persuaded.

Much had happened to make black civil rights the most pressing domestic issue of the
day by the 1950s and 1960s. These are just a few of those factors:

• In 1954, the U.S. Supreme Court ruled that segregation in public schools was
unconstitutional.

• In 1955, Rosa Parks refused to give up her seat to a white person, sparking the
Montgomery bus boycott. This event made Martin Luther King, Jr., a Baptist
minister in the city, a national figure. 

• In 1957, fierce resistance met the court-ordered integration of Central High School
in Little Rock, Arkansas. President Dwight D. Eisenhower had to call in troops. 

• Black college students in Greensboro, North Carolina, and Nashville, Tennessee,
led sit-ins at lunch counters closed to African Americans.

On the day of the march in 1963, more than 250,000 people gathered around the
Lincoln Memorial. Some cooled their feet in the reflecting pool on that hot August day. The
event drew together many civil rights organizations. Rival groups put aside their
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differences for Randolph. On a day filled with speakers, King spoke last. By 1963, he had
become the most recognizable and certainly the most eloquent spokesperson for the
movement. 

IImmppoorrttaannccee
The speech is a part of American culture today. Like the Declaration of Independence, it is
a statement of ideals—something the nation tries to live up to. The text included here is the
most famous part of the speech. King began by reading from a prepared text. Mahalia
Jackson, a famous black vocalist standing near him, leaned closer and said, “Tell them
about the dream, Martin.” At this point, King left his prepared speech and recited this most
famous selection without notes. It was a speech he had used on several previous occasions
and knew by heart.
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Martin Luther King, Jr., Speech at the Lincoln
Memorial, August 28, 1963 (“I Have a Dream”)

I am not unmindful that some of you have come here out of great trials
and tribulations. Some of you have come fresh from narrow jail cells.
Some of you have come from areas where your quest for freedom left you
battered by storms of persecution and staggered by the winds of police
brutality. You have been the veterans of creative suffering. Continue to
work with the faith that unearned suffering is redemptive. 

Go back to Mississippi, go back to Alabama, go back to South Carolina,
go back to Georgia, go back to Louisiana, go back to the slums and
ghettos of our northern cities, knowing that somehow this situation can
and will be changed. 

Let us not wallow in the valley of despair. I say to you today my
friends—so even though we face the difficulties of today and tomorrow,
I still have a dream. It is a dream deeply rooted in the American dream. 

I have a dream that one day this nation will rise up and live out the true
meaning of its creed: “We hold these truths to be self-evident, that all
men are created equal.” 

I have a dream that one day on the red hills of Georgia the sons of former
slaves and the sons of former slave owners will be able to sit down
together at the table of brotherhood. 

(continued)
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I have a dream that one day even the state of Mississippi, a state
sweltering with the heat of injustice, sweltering with the heat of
oppression, will be transformed into an oasis of freedom and justice. 

I have a dream that my four little children will one day live in a nation
where they will not be judged by the color of their skin but by the
content of their character. 

I have a dream today. 

I have a dream that one day down in Alabama, with its vicious racists,
with its governor having his lips dripping with the words of
interposition and nullification—one day right there in Alabama little
black boys and black girls will be able to join hands with little white
boys and white girls as sisters and brothers. 

I have a dream today. 

I have a dream that one day every valley shall be exalted, and every hill
and mountain shall be made low, the rough places will be made plain,
and the crooked places will be made straight, and the glory of the Lord
shall be revealed and all flesh shall see it together. 

This is our hope. This is the faith that I go back to the South with. With
this faith we will be able to hew out of the mountain of despair a stone
of hope. With this faith we will be able to transform the jangling
discords of our nation into a beautiful symphony of brotherhood. With
this faith we will be able to work together, to pray together, to struggle
together, to go to jail together, to stand up for freedom together, knowing
that we will be free one day. 

This will be the day, this will be the day when all of God’s children will
be able to sing with new meaning “My country ‘tis of thee, sweet land of
liberty, of thee I sing. Land where my fathers died, land of the Pilgrims’
pride, from every mountainside, let freedom ring!” 

And if America is to be a great nation, this must become true. And so let
freedom ring from the prodigious hilltops of New Hampshire. Let
freedom ring from the mighty mountains of New York. Let freedom ring
from the heightening Alleghenies of Pennsylvania. 

Let freedom ring from the snow-capped Rockies of Colorado. Let freedom
ring from the curvaceous slopes of California. 

(continued)
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Distribution statement: Accepted as part of the Douglass Archives of American Public Address
(http://douglass.speech.northwestern.edu) on May 26, 1999. Prepared by D. Oetting
(http://oetting.info/dloet/). 

Where the text can be found: Congressional Record, 88th Congress (Washington: U.S. Government Printing
Office, 1963) Washington, vol. 109, pt. 12, pp. 16241–16242.

VVooccaabbuullaarryy
tribulations—suffering

redemptive—making new spiritually

wallow— become or remain helpless

self-evident—obvious

sweltering—becoming exceedingly hot

oppression—crushing by abuse of power

transformed—completely changed

interposition—the action of a state placing its authority between its citizens and the
federal government—in this case, federal desegregation laws

nullification—the action of a state impeding or attempting to prevent the operation and
enforcement within its territory of a law of the United States

exalted—raised by praise

hew—cut with blows using a heavy instrument
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But not only that; let freedom ring from Stone Mountain of Georgia. 

Let freedom ring from Lookout Mountain of Tennessee. 

Let freedom ring from every hill and molehill of Mississippi—from every
mountainside. 

Let freedom ring. And when this happens, and when we allow freedom
to ring—when we let it ring from every village and every hamlet, from
every state and every city, we will be able to speed up that day when all
of God’s children—black men and white men, Jews and Gentiles,
Protestants and Catholics—will be able to join hands and sing in the
words of the old Negro spiritual: “Free at last! Free at last! Thank God
Almighty, we are free at last!” 
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discords—arguments

prodigious—enormous

curvaceous—having curves

molehill—a little mound of earth pushed up by a mole

hamlet—small village

Gentiles—non-Jewish people 

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What does King say some of his audience has experienced? 

2. How does he want these civil rights activists to react to their previous negative
experiences?  

3. What are three of the dreams that King describes?

4. To what part of the country will King return after the speech? What will he bring
with him? 

CCrriittiiccaall  TThhiinnkkiinngg
1. What is the tone of the speech?

2. What is the main idea of the speech?

3. King uses a speaking technique of repeating sentence beginnings. What effect does
that have?

4. Why does King list specific locations where freedom should ring?

5. What does King mean when he says, “Let freedom ring”?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. When King says, “We hold these truths to be self-evident, that all men are created

equal,” what document is he quoting?

2. What rights were being withheld from African Americans at the time?

3. What was the significance of holding the event at the Lincoln Memorial?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What dream do you have for American society today? Explain.

2. Have you ever been the victim of discrimination? Explain.
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3. How does your school commemorate Martin Luther King, Jr., Day?

EEssssaayy  QQuueessttiioonnss
1. Has King’s dream been fulfilled? What would King like about today’s society?

Dislike? Explain.

2. What methods did Martin Luther King, Jr., use to communicate the injustice of
racial discrimination? How effective were these methods?

3. One of the most controversial policies today is affirmative action. How do you think
Martin Luther King, Jr., would feel about this policy?
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Document: NOW Statement of Purpose (1966)

HHiissttoorriiccaall  CCoonntteexxtt
It is hard to believe that not long ago women earned less money than men for doing exactly
the same job. Women were not a minority in U.S. society. Yet they still felt the sting of
discrimination that many minorities suffered. During the 1960s, several groups sought
fairer treatment in American law and society. Women had been aiding the black rights
movement that was already under way. Soon, the movement for women’s rights began
emerging as a force. 

Beliefs concerning a woman’s place in society led to legal discrimination such as
differences in pay. The husband was seen as the breadwinner, the wife earning a second,
lesser income. Women were also kept from certain types of jobs and activities in less formal
ways. For example, women were not encouraged to seek leadership positions. When they
did, they found it more difficult than men to get hired or promoted. But the political
climate of the 1960s proved to be very receptive to women’s concerns, many of which had
gone unspoken for years. What women lacked was an organization dedicated to working
toward advancing their rights. The National Association for the Advancement of Colored
People (NAACP), for example, did this for African Americans. 

The National Organization of Women (NOW) was formed in 1966 to do just that. It
fought for equal pay for equal work and against other forms of workplace discrimination
among women. In addition to the liberal climate of the 1960s, other factors led to the
organization’s formation.

• Betty Friedan, a founding member of NOW, published The Feminine Mystique in
1963. This book detailed the ways the male-dominated culture kept women in an
inferior position. For many women suffering silently, the book made them aware
that they were not alone.

• Title VII of the 1964 Civil Rights Act included women in its provision against job
discrimination. This put the law on women’s side.

• More women were entering the workplace—therefore, meeting discrimination
firsthand. This created more activists.

By the end of the 1960s, NOW included over 15,000 members, including men. Over the
years, they have supported political candidates who favored women’s issues. They have
lobbied Congress. They have worked for ratification of the women’s Equal Rights
Amendment to the U.S. Constitution. (It failed to be ratified.) NOW has since taken on the
issue of women’s reproductive rights. This is part of the pro-choice, pro-life debate that
heated up after the Roe v. Wade decision and the rise of the right-to-life movement in the
1980s. NOW continues today as the largest feminist organization in the United States, with
over 500,000 members.
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IImmppoorrttaannccee
This document is a statement of purpose. It lists the problems that made the organization
necessary and what it intends to do about this. The statement reflects feminist goals in
1966. Many of the goals, seen as radical by a lot of people at the time, are part of accepted
practice today. Students may have a hard time viewing these ideas as radical. 
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NOW Statement of Purpose, 1966

There is no civil rights movement to speak for women, as there has been
for Negroes and other victims of discrimination. The National
Organization for Women must therefore begin to speak.

We believe that the power of American law, and the protection
guaranteed by the U.S. Constitution to the civil rights of all individuals,
must be effectively applied and enforced to isolate and remove patterns
of sex discrimination, to ensure equality of opportunity in employment
and education, and equality of civil and political rights and
responsibilities on behalf of women, as well as for Negroes and other
deprived groups.

We realize that women’s problems are linked to many broader questions
of social justice; their solution will require concerted action by many
groups. Therefore, convinced that human rights for all are indivisible, we
expect to give active support to the common cause of equal rights for all
those who suffer discrimination and deprivation, and we call upon other
organizations committed to such goals to support our efforts toward
equality for women.

We do not accept the token appointment of a few women to high-level
positions in government and industry as a substitute for a serious
continuing effort to recruit and advance women according to their
individual abilities. To this end, we urge American government and
industry to mobilize the same resources of ingenuity and command with
which they have solved problems of far greater difficulty than those now
impeding the progress of women.

We believe that this nation has a capacity at least as great as other
nations, to innovate new social institutions which will enable women to
enjoy true equality of opportunity and responsibility in society, without
conflict with their responsibilities as mothers and homemakers. In such 

(continued)
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innovations, America does not lead the Western world, but lags by
decades behind many European countries. We do not accept the
traditional assumption that a woman has to choose between marriage and
motherhood, on the one hand, and serious participation in industry or
the professions on the other. We question the present expectation that all
normal women will retire from job or profession for ten or fifteen years,
to devote their full time to raising children, only to reenter the job
market at a relatively minor level. . . . True equality of opportunity and
freedom of choice for women requires such practical and possible
innovations as a nationwide network of child-care centers, which will
make it unnecessary for women to retire completely from society until
their children are grown, and national programs to provide retraining for
women who have chosen to care for their own children full time.

We believe that it is as essential for every girl to be educated to her full
potential of human ability as it is for every boy—with the knowledge
that such education is the key to effective participation in today’s
economy and that, for a girl as for a boy, education can only be serious
where there is expectation that it will be used in society. We believe that
American educators are capable of devising means of imparting such
expectations to girl students. Moreover, we consider the decline in the
proportion of women receiving higher and professional education to be
evidence of discrimination. This discrimination may take the form of
quotas against the admission of women to colleges and professional
schools; lack of encouragement by parents, counselors and educators;
denial of loans or fellowships; or the traditional or arbitrary procedures
in graduate and professional training geared in terms of men, which
inadvertently discriminate against women. We believe that the same
serious attention must be given to high school dropouts who are girls as
to boys.

We reject the current assumptions that a man must carry the sole burden
of supporting himself, his wife, and family, and that a woman is
automatically entitled to lifelong support by a man upon her marriage, or
that marriage, home and family are primarily woman’s world and
responsibility—hers, to dominate, his to support. We believe that a true
partnership between the sexes demands a different concept of marriage,
an equitable sharing of the responsibilities of home and children and of
the economic burdens of their support. We believe that proper
recognition should be given to the economic and social value of 

(continued)
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[Excerpted from the National Organization for Women Statement of Purpose, October 1966. This is a
historical document and may not reflect the current language or priorities of the organization.]

VVooccaabbuullaarryy
discrimination—a difference in treatment based on category

civil—having to do with citizenship

deprived—disadvantaged

concerted—performed together

indivisible—incapable of being separated

ingenuity—cleverness

capacity—ability
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homemaking and child care. To these ends, we will seek to open a
reexamination of laws and mores governing marriage and divorce, for we
believe that the current state of “half-equality” between the sexes
discriminates against both men and women, and is the cause of much
unnecessary hostility between the sexes.

We believe that women must now exercise their political rights and
responsibilities as American citizens. They must refuse to be segregated
on the basis of sex into separate-and-not-equal ladies’ auxiliaries in the
political parties, and they must demand representation according to their
numbers in the regularly constituted party committees—at local, state,
and national levels—and in the informal power structure, participating
fully in the selection of candidates and political decision-making, and
running for office themselves.

In the interests of the human dignity of women, we will protest and
endeavor to change the false image of women now prevalent in the mass
media, and in the texts, ceremonies, laws, and practices of our major
social institutions. Such images perpetuate contempt for women by
society and by women for themselves. We are similarly opposed to all
policies and practices—in church, state, college, factory, or office—
which, in the guise of protectiveness, not only deny opportunities but
also foster in women self-denigration, dependence, and evasion of
responsibility, undermine their confidence in their own abilities and
foster contempt for women.
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innovate—introduce something new

institutions—important practices in a society

assumption—an idea taken for granted

devising—designing

imparting—communicating the knowledge of

arbitrary—based on individual preference rather than objective standards

inadvertently—unintentionally

equitable—fair

mores—morally binding customs

segregated—separated 

auxiliaries—supporting groups

constituted—put together

prevalent—widely accepted

perpetuate—cause to last indefinitely

guise—excuse

self-denigration—putting oneself down

evasion—avoidance  

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What is the purpose of the National Organization of Women (NOW)? 

2. What does NOW intend to use to end discrimination in employment and education
opportunities? 

3. Divide a sheet of paper into two columns. In the left column, list the problems
addressed in paragraphs two through eight of the NOW statement. In the right
column, describe the steps that NOW intends to take to solve each problem.

4. According to the statement of purpose, what communicates a false image of women? 

5. What institutions, according to NOW, help promote dependence, evasion of
responsibility, and lack of confidence among women? 

© 2006 Walch Publishing www.walch.com92



© 2006 J. Weston Walch, Publisher 93 www.socialstudies.com/walch

Great Documents in U.S. History, Volume II

CCrriittiiccaall  TThhiinnkkiinngg
1. Most of NOW’s focus is on economic fairness in this document. Why is that

important to women?

2. Of all of the actions NOW says that it intends to take, which do you think is the
most likely to be effective? Explain.

3. Do you see this statement of purpose as radical today? Explain. 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Compare and contrast this statement of purpose with the Declaration of Sentiments

created by feminists in 1848.

2. How might women’s participation in the black civil rights movement have affected
women’s interest in their own rights? Explain.

3. Paragraph five of the statement of purpose says that the United States lags behind
many European countries in women’s rights. What countries have had females lead
the country as president or prime minister?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What evidence exists today of the success of NOW in meeting some of the goals set

out in the statement of purpose?

2. Are boys in your school more likely to excel at math and science? Explain.

3. What actual woman or women today represent the qualities that NOW wanted
women to gain as a result of its work? 

EEssssaayy  QQuueessttiioonnss
1. How many of the problems listed in the document persist in American society

today? Explain.

2. In what ways was the women’s movement of the 1960s and 1970s similar to the
black civil rights movement in the 1950s and 1960s? In what ways were they
different? 

3. Which were the most difficult of NOW’s 1966 goals to achieve? Explain. 
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Document: U.S. Congress, Tonkin Gulf Resolution (1964)

HHiissttoorriiccaall  CCoonntteexxtt
The Tonkin Gulf incident led Congress to grant President Lyndon Johnson the authority to
begin our nation’s longest war. Yet the facts surrounding this event remain unclear to this
day. Johnson reported that on August 2, 1964, North Vietnamese torpedo boats in the Gulf
of Tonkin fired on the U.S.S. Maddox while that ship was in international waters. Despite
Johnson’s warning to the North Vietnamese, the Maddox was seemingly attacked again two
days later. On August 7, Congress passed a joint resolution authorizing the president “to
take all necessary measures to repel any armed attack against the forces of the United States
and to prevent further aggression.” This would later be referred to as Congress’s blank
check to President Johnson—in effect, a declaration of war.

The Tonkin Gulf incident came at the right time for Johnson. Communist South
Vietnamese guerillas, called the Viet Cong, were trying to overthrow the government of
South Vietnam. Communist North Vietnam aided the Viet Cong. The United States
supported the South Vietnamese government by sending arms and advisers to train South
Vietnam’s army to fight its own war. By 1963, it had become clear these U.S. efforts were
failing. Johnson wanted to involve the American military more directly. He also wanted to
pressure North Vietnam to stop aiding the Viet Cong. But the U.S. presidential elections
loomed in 1964. Johnson knew asking Congress for permission to increase U.S. involvement
would not be popular. The nation tends to rally around the president, however, when
responding to attack.

Details emerged later to muddy the facts surrounding the attack. The Maddox had
actually been conducting electronic spy operations off the coast of North Vietnam. At the
same time, South Vietnamese gunboats raided a nearby North Vietnamese island. This leads
some to believe the North Vietnamese might have mistaken the U.S. vessel for a South
Vietnamese ship. The second attack, the key to the resolution, appears today to be very
much in doubt. The report of the attack was based on sonar and radar readings only. The
captain of the Maddox later admitted he was not sure shots had been fired at all. Even
Johnson later said privately, “For all I know the navy was shooting at whales out there.”
Without that knowledge, Congress voted almost unanimously for the resolution. Only two
congressmen voted against it.

IImmppoorrttaannccee
The Tonkin Gulf blank check initiated the longest war in U.S. history. Ending in 1973 for
the United States, it cost over 58,000 American lives. Despite that effort, in 1975 North and
South Vietnam united under a communist government. The war led to a reconsideration of
Congress’s role in war making. According to the Constitution, Congress declares war. But
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the president, as the commander-in-chief, can commit troops to combat without a
declaration. The length of the Vietnam War and the division it caused at home led Congress
eventually to seek more control in the future.   

In 1973, Congress passed the War Powers Act over President Richard Nixon’s veto. The
terms of this legislation require the president to inform Congress if he or she is committing
soldiers to combat. Once there, the president must remove them within sixty to ninety days
unless Congress grants permission for them to stay. 
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United States Congress, Tonkin Gulf Resolution,
August 7, 1964

Eighty-eighth Congress of the United States of America

AT THE SECOND SESSION

Begun and held at the City of Washington on Tuesday, the seventh day of
January, one thousand nine hundred and sixty-four

Joint Resolution

To promote the maintenance of international peace and security in
southeast Asia.

Whereas naval units of the Communist regime in Vietnam, in violation of
the principles of the Charter of the United Nations and of international
law, have deliberately and repeatedly attacked United States naval vessels
lawfully present in international waters, and have thereby created a
serious threat to international peace; and

Whereas these attacks are part of a deliberate and systematic campaign
of aggression that the Communist regime in North Vietnam has been
waging against its neighbors and the nations joined with them in the
collective defense of their freedom; and

Whereas the United States is assisting the peoples of southeast Asia to
protect their freedom and has no territorial, military or political ambitions
in that area, but desires only that these people should be left in peace to
work out their destinies in their own way: Now, therefore be it

Resolved by the Senate and House of Representatives of the United States of
America in Congress assembled, That the Congress approves and supports
the determination of the President, as Commander in Chief, to take all

(continued)
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VVooccaabbuullaarryy
maintenance—preservation of something in an existing state

aggression—the practice of making attacks

waging—carrying on

repel—fight off

consonant with—in agreement with

protocol state—nation included in the Southeast Asia Collective Defense Treaty 

concurrent resolution—a resolution passed by both houses of Congress that does not have
the force of law

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What kind of a document is this? 

2. According to the resolution, who attacked an American ship? Where was the ship
when it was attacked? 

3. According to Congress, what was the overall purpose of the attackers? 

4. What power does the resolution give to the president? 
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necessary measures to repel any armed attack against the forces of the
United States and to prevent further aggression. 

Section 2. The United States regards as vital to its national interest and to
world peace the maintenance of international peace and security in
southeast Asia. Consonant with the Constitution of the United States and
the Charter of the United Nations and in accordance with its obligations
under the Southeast Asia Collective Defense Treaty, the United States is,
therefore, prepared, as the President determines, to take all necessary
steps, including the use of armed force, to assist any member or protocol
state of the Southeast Asia Collective Defense Treaty requesting
assistance in defense of its freedom. 

Section 3. This resolution shall expire when the President shall determine
that the peace and security of the area is reasonably assured by
international conditions created by action of the United Nations or
otherwise, except that it may be terminated earlier by concurrent
resolution of the Congress. 
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5. Why is the resolution necessary, according to Congress?

6. How long will the resolution remain in force? 

CCrriittiiccaall  TThhiinnkkiinngg
1. How is the text of the resolution organized?

2. By granting the president the power to “take all necessary measures,” what does
Congress empower him to do? 

3. Why do you think the Tonkin Gulf Resolution passed so easily?

4. Why has this resolution been called a “blank check” given by Congress to Johnson?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. What role had American soldiers played in South Vietnam before passage of the

resolution?

2. Can you think of other important events that began with a congressional resolution?
Name some, if you can.

3. How did U.S. policy in Vietnam fit into the Truman Doctrine?

4. Why did Johnson feel he needed to ask permission from Congress to use force?

5. Do you think Congress intended to give Johnson the power to wage a long, costly war?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Have you ever talked to a Vietnam vet about the war? Explain.

2. What is Vietnam’s form of government today?

3. Are there any students of Vietnamese ancestry in your school? Explain.

4. How is this resolution similar to the one Congress passed for President George W.
Bush to fight the war on terror?

EEssssaayy  QQuueessttiioonnss
1. No wars have been formally declared by Congress since World War II, yet American

soldiers have fought in a number of places around the world. Should war have to be
declared by Congress for soldiers to fight overseas for a period of time? Explain.

2. Evidence has indicated that the second attack on the ships in the Tonkin Gulf may
not have happened. Do you think that matters? Explain.

3. Since the United States ultimately did not achieve its goals in Vietnam, American
policy has been criticized. Discuss the criticism and the reasons for it.
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Document: Ronald Reagan, speech in West Berlin (1987)

HHiissttoorriiccaall  CCoonntteexxtt
The Berlin Wall was built in 1961. In 1963, U.S. President John F. Kennedy condemned the
wall in a speech he delivered in West Berlin. Twenty-four years later, President Ronald
Reagan stood in West Berlin and called for the wall’s destruction. The historical contexts for
these speeches differed. Kennedy spoke while Cold War tensions were building. Reagan’s
words came as these tensions seemed to be easing toward a permanent end.

The construction of the wall occurred sixteen years after the victorious allies divided
Germany at the end of World War II. Britain, France, and the United States controlled West
Germany. The Soviet Union controlled East Germany. As the Cold War developed, Germany
remained divided into the communist East and democratic West. Within East Germany, the
key city of Berlin was also divided into communist and democratic zones. Thus, democratic
West Berlin was in the middle of communist East Germany. One road through East Germany
connected West Berlin to the rest of West Germany.

In the years after World War II, large numbers of East Berliners left for the West Berlin
side. Their aim was to escape their country’s economic and political conditions under
communism. The Berlin Wall was the East German government’s response to this flight. The
wall became a Cold War symbol. It called attention to the Soviet Union’s control of Eastern
Europe and to the negative aspects of the Soviet system. As Kennedy said of it in 1963,
“We have never had to put a wall up to keep our people in.” At that time, it seemed the
easing of tensions between the two sides was a distant goal.

But by the time of Reagan’s speech in 1987, the possibility of the Cold War ending
seemed within reach. There were several reasons for this.

• Mikhail Gorbachev had become general secretary of the Communist Party in the
Soviet Union in 1985. He believed that participation in the arms race with the
United States crippled the Soviet economy. This was causing a declining standard
of living for his people. Consequently, he was interested in reforming the 
Soviet system.

• The United States had begun research for the Strategic Defense Initiative. Reagan
believed this satellite system of antimissile lasers could provide an umbrella of
protection against nuclear attack. The possibility of such a system, if it worked,
would require more Soviet expense to create a credible answer. Gorbachev wanted
to spend that money on improving his people’s lives instead.

• Reagan and Gorbachev had forged a productive relationship. They seemed to share
a mutual interest in ending the Cold War.
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East and West Berlin residents destroyed the Berlin Wall in November 1989 as the
Soviet Union’s grip on Eastern Europe was loosening. It marked the beginning of the end of
communism in Europe—including its eventual fall in the Soviet Union itself. 

IImmppoorrttaannccee
Reagan seemed to want to capitalize on the momentum that appeared to be leading the
Soviet Union toward a more democratic and capitalist path. Reagan often included a
memorable line in his speeches. He had one in this speech: “Mr. Gorbachev, tear down this
wall!” It stands with Kennedy’s, “Ich bin ein Berliner!” Taken together, they function as
bookends marking the construction and inevitable destruction of the Berlin Wall.  
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Ronald Reagan, Speech at the Brandenburg Gate,
West Berlin, June 12, 1987 (“Tear Down This Wall”)

Thank you very much. Chancellor Kohl, Governing Mayor Diepgen,
ladies and gentlemen: Twenty-four years ago, President John F. Kennedy
visited Berlin, speaking to the people of this city and the world at the
City Hall. Well, since then two other presidents have come, each in his
turn, to Berlin. And today I, myself, make my second visit to your city.

We come to Berlin, we American presidents, because it’s our duty to
speak, in this place, of freedom. But I must confess, we’re drawn here by
other things as well: by the feeling of history in this city, more than 500
years older than our own nation; by the beauty of the Grunewald and
the Tiergarten; most of all, by your courage and determination. Perhaps
the composer Paul Lincke understood something about American
presidents. You see, like so many presidents before me, I come here today
because wherever I go, whatever I do: “Ich hab noch einen koffer in
Berlin.” [I still have a suitcase in Berlin.] . . .

Behind me stands a wall that encircles the free sectors of this city, part of
a vast system of barriers that divides the entire continent of Europe.
From the Baltic, south, those barriers cut across Germany in a gash of
barbed wire, concrete, dog runs, and guard towers. Farther south, there
may be no visible, no obvious wall. But there remain armed guards and
checkpoints all the same—still a restriction on the right to travel, still an
instrument to impose upon ordinary men and women the will of a
totalitarian state. Yet it is here in Berlin where the wall emerges most 

(continued)
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VVooccaabbuullaarryy
encircles—makes a circle around

barriers—things that block passage

gash—a long, deep cut

© 2006 Walch Publishing www.walch.com100

clearly; here, cutting across your city, where the news photo and the
television screen have imprinted this brutal division of a continent upon
the mind of the world. Standing before the Brandenburg Gate, every
man is a German, separated from his fellow men. Every man is a Berliner,
forced to look upon a scar.

President von Weizsacker has said: “The German question is open as
long as the Brandenburg Gate is closed.” Today I say: As long as this gate
is closed, as long as this scar of a wall is permitted to stand, it is not the
German question alone that remains open, but the question of freedom
for all mankind. Yet I do not come here to lament. For I find in Berlin a
message of hope, even in the shadow of this wall, a message of 
triumph. . . .

And now the Soviets themselves may, in a limited way, be coming to
understand the importance of freedom. We hear much from Moscow
about a new policy of reform and openness. Some political prisoners have
been released. Certain foreign news broadcasts are no longer being
jammed. Some economic enterprises have been permitted to operate with
greater freedom from state control. 

Are these the beginnings of profound changes in the Soviet state? Or are
they token gestures, intended to raise false hopes in the West, or to
strengthen the Soviet system without changing it? We welcome change
and openness; for we believe that freedom and security go together, that
the advance of human liberty can only strengthen the cause of world
peace. There is one sign the Soviets can make that would be
unmistakable, that would advance dramatically the cause of freedom and
peace. 

General Secretary Gorbachev, if you seek peace, if you seek prosperity
for the Soviet Union and Eastern Europe, if you seek liberalization: 
Come here to this gate! Mr. Gorbachev, open this gate! Mr. Gorbachev,
tear down this wall!
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impose—force upon

totalitarian—relating to centralized control by a dictatorial leader or hierarchy

token—representing no more than a symbolic effort

liberalization—the process of allowing more individual rights in a governmental system

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. Why have U.S. presidents come to Berlin in the past? 

2. Where was President Reagan standing when he gave the speech? 

3. The Berlin Wall is part of what larger network, according to Reagan? 

4. Reagan believed that the existence of the Berlin Wall was more than a German
question. What was this larger question? 

5. What positive things were happening in the Soviet Union, according to Reagan?

6. What two alternative explanations does Reagan offer to explain the changes in the
Soviet Union? 

7. What does Reagan say Gorbachev could do to make clear that the Soviets are taking
a new direction? 

CCrriittiiccaall  TThhiinnkkiinngg  
1. How important is the symbol of speaking in front of the Berlin Wall? Explain.

2. Reagan calls the Berlin Wall a “scar.” What does he mean by that?

3. What does Reagan mean when he says that every man is a Berliner?

4. How do you think Gorbachev felt about Reagan’s speech?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. What other two presidents had come to the Berlin Wall before President Reagan?

2. What region is Reagan referring to in paragraph three of his speech?

3. When Reagan refers to new Soviet policies, what is he referring to?

4. What factors had made Gorbachev open to making changes in the Soviet system?
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RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What communist countries remain today in the world?

2. Families were separated when Germany was divided. If the United States was
divided, separating people, how would you feel?

3. What other nations today are divided into two countries with different forms of
government?

EEssssaayy  QQuueessttiioonnss
1. Find a copy of Kennedy’s 1963 speech in Berlin. How does Reagan’s message

compare with Kennedy’s?

2. If the Soviet Union was changing at the time, why did Reagan make a speech such
as this? Explain.

3. How important was the symbol of the Berlin Wall to those fighting communism?
Explain.
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Document: George W. Bush, address to Congress (2001)

HHiissttoorriiccaall  CCoonntteexxtt
The attacks on the World Trade Center in New York City and the Pentagon in Washington,
D.C., remain a fresh memory to most Americans. They will always remember where they
were when they learned of it. Similarly, some people remember just where and when they
heard about President Kennedy’s assassination in 1963. But only older Americans can
remember the most comparable event—the attack on Pearl Harbor in 1941.

Those watching the September 11 events unfold could scarcely believe what their eyes
told them. At 8:45 A.M. American Airlines Flight 11, with ninety-two passengers and crew
aboard, flew into the World Trade Center’s north tower. Then just eighteen minutes later,
with onlookers still trying to decide whether the first crash was an accident, United
Airlines Flight 175 hit the south tower, killing the sixty-five passengers and crew on board.
At 9:40 A.M., American Airlines Flight 77, carrying sixty-four passengers and crew, struck
the Pentagon. A fourth airliner, United Airlines Flight 93, crashed near Pittsburgh,
Pennsylvania, at 10:10 A.M., killing sixty-four passengers and crew. The passengers of this
flight had learned of the attacks in New York and Washington. They apparently determined
to prevent their airplane from also being used as a missile. They rushed the cockpit and
brought the plane down. By this time, the World Trade Center towers had begun to
collapse. Many of the towers’ occupants were killed, along with many firefighters and
police who were trying to rescue them.

Extensive television coverage enabled many Americans to see live coverage of the
towers’ collapse. People relived the horror of the airliners crashing into the World Trade
Center through taped replays. Nearly 3,000 people died in all. This single-day death toll on
American soil ranked second only to the Civil War Battle of Antietam. 

Responsibility for the attacks soon became public—a radical Islamist terrorist
organization named al-Qaeda. This group was led by wealthy Saudi Arabian terrorist Osama
bin Laden. It had previously organized an attack on the World Trade Center with a truck
bomb, killing six people. Al-Qaeda had also organized truck bombings of U.S. embassies in
1998. In striking the World Trade Center and the Pentagon, al-Qaeda had chosen symbols
of the U.S. economy and military. 

Al-Qaeda planned these attacks because its members hated the United States for its
influence in the Middle East. Some of the hated U.S. policies were the following:

• U.S. support of unelected regimes that seemed not to care about the average Arab,
such as the regimes in Saudi Arabia and Egypt.

• The presence of the U.S. military in the Middle East.

• U.S. support for Israel.
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Soon after the 9/11 attacks, anthrax-contaminated letters killed five people. These
attacks closed congressional office buildings and several post offices. The anthrax letters
apparently were unrelated to the terrorist attacks. But at the time, they added to the
anxiety of Americans. 

IImmppoorrttaannccee
On September 20, President George W. Bush addressed a joint session of Congress and a
television audience. Americans in stressful times look to their president for cues on how to
react. President Bush offered words of comfort and unity while vowing a strong response.
He promised a war on terror. Like the Cold War, he cautioned, this war would be a 
long one. 

Based in Afghanistan, al-Qaeda became a target for the U.S. military. The government of
Afghanistan was controlled by the Taliban, a radical Islamist group. They refused to
surrender Osama bin Laden and other leaders of al-Qaeda. The United States and Great
Britain responded by invading Afghanistan and hitting it with air strikes, beginning on
October 7. But Osama bin Laden and much of the al-Qaeda leadership escaped, probably to
the mountains of Pakistan. Bin Laden remained at large in 2006.
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George W. Bush, Address to Congress and the
American People, September 20, 2001

On September the 11th, enemies of freedom committed an act of war
against our country. Americans have known wars—but for the past 136
years, they have been wars on foreign soil, except for one Sunday in
1941. Americans have known the casualties of war—but not at the center
of a great city on a peaceful morning. Americans have known surprise
attacks—but never before on thousands of civilians. All of this was
brought upon us in a single day—and night fell on a different world, a
world where freedom itself is under attack. 

Americans have many questions tonight. Americans are asking: Who
attacked our country? The evidence we have gathered all points to a
collection of loosely affiliated terrorist organizations known as al Qaeda.
They are the same murderers indicted for bombing American embassies
in Tanzania and Kenya, and responsible for bombing the USS Cole.

Al Qaeda is to terror what the mafia is to crime. But its goal is not
making money; its goal is remaking the world—and imposing its radical
beliefs on people everywhere. 

(continued)
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The terrorists practice a fringe form of Islamic extremism that has been
rejected by Muslim scholars and the vast majority of Muslim clerics—a
fringe movement that perverts the peaceful teachings of Islam. The
terrorists’ directive commands them to kill Christians and Jews, to kill all
Americans, and make no distinction among military and civilians,
including women and children. 

This group and its leader—a person named Osama bin Laden—are linked
to many other organizations in different countries, including the
Egyptian Islamic Jihad and the Islamic Movement of Uzbekistan. There
are thousands of these terrorists in more than 60 countries. They are
recruited from their own nations and neighborhoods and brought to
camps in places like Afghanistan, where they are trained in the tactics of
terror. They are sent back to their homes or sent to hide in countries
around the world to plot evil and destruction. 

The leadership of al Qaeda has great influence in Afghanistan and
supports the Taliban regime in controlling most of that country. In
Afghanistan, we see al Qaeda’s vision for the world. 

Afghanistan’s people have been brutalized—many are starving and many
have fled. Women are not allowed to attend school. You can be jailed for
owning a television. Religion can be practiced only as their leaders
dictate. A man can be jailed in Afghanistan if his beard is not long
enough. 

The United States respects the people of Afghanistan—after all, we are
currently its largest source of humanitarian aid—but we condemn the
Taliban regime. It is not only repressing its own people, it is threatening
people everywhere by sponsoring and sheltering and supplying
terrorists. By aiding and abetting murder, the Taliban regime is
committing murder. 

And tonight, the United States of America makes the following demands
on the Taliban: Deliver to United States authorities all the leaders of al
Qaeda who hide in your land. Release all foreign nationals, including
American citizens, you have unjustly imprisoned. Protect foreign
journalists, diplomats and aid workers in your country. Close
immediately and permanently every terrorist training camp in
Afghanistan, and hand over every terrorist, and every person in their
support structure, to appropriate authorities. Give the United States full 

(continued)
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access to terrorist training camps, so we can make sure they are no longer
operating. 

These demands are not open to negotiation or discussion. The Taliban
must act, and act immediately. They will hand over the terrorists, or they
will share in their fate. 

I also want to speak tonight directly to Muslims throughout the world.
We respect your faith. It’s practiced freely by many millions of
Americans, and by millions more in countries that America counts as
friends. Its teachings are good and peaceful, and those who commit evil
in the name of Allah blaspheme the name of Allah. The terrorists are
traitors to their own faith, trying, in effect, to hijack Islam itself. The
enemy of America is not our many Muslim friends; it is not our many
Arab friends. Our enemy is a radical network of terrorists, and every
government that supports them. . . .

Americans are asking: How will we fight and win this war? We will
direct every resource at our command—every means of diplomacy, every
tool of intelligence, every instrument of law enforcement, every financial
influence, and every necessary weapon of war—to the disruption and to
the defeat of the global terror network. 

This war will not be like the war against Iraq a decade ago, with a
decisive liberation of territory and a swift conclusion. It will not look
like the air war above Kosovo two years ago, where no ground troops
were used and not a single American was lost in combat. 

Our response involves far more than instant retaliation and isolated
strikes. Americans should not expect one battle, but a lengthy campaign,
unlike any other we have ever seen. It may include dramatic strikes,
visible on TV, and covert operations, secret even in success. We will
starve terrorists of funding, turn them one against another, drive them
from place to place, until there is no refuge or no rest. And we will
pursue nations that provide aid or safe haven to terrorism. Every nation,
in every region, now has a decision to make. Either you are with us, or
you are with the terrorists. From this day forward, any nation that
continues to harbor or support terrorism will be regarded by the 
United States as a hostile regime. 

Our nation has been put on notice: We are not immune from attack. We
will take defensive measures against terrorism to protect Americans. . . . 

(continued)
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VVooccaabbuullaarryy
casualties—people injured or killed

affiliated—associated

indicted—charged with a crime

embassies—the residences and offices of foreign diplomats

mafia—a secret criminal organization

imposing—establishing through force

fringe—relating to a group with marginal or extremist views

clerics—religious leaders

perverts—twists the meanings of

directive—something that directs and urges people toward an action or a goal

distinction—the marking of a difference

tactics—strategies
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This is not, however, just America’s fight. And what is at stake is not just
America’s freedom. This is the world’s fight. This is civilization’s fight.
This is the fight of all who believe in progress and pluralism, tolerance
and freedom. 

We ask every nation to join us. We will ask, and we will need, the help
of police forces, intelligence services, and banking systems around the
world. The United States is grateful that many nations and many
international organizations have already responded—with sympathy and
with support. Nations from Latin America, to Asia, to Africa, to Europe,
to the Islamic world. Perhaps the NATO Charter reflects best the attitude
of the world: An attack on one is an attack on all. . . .  

After all that has just passed—all the lives taken, and all the possibilities
and hopes that died with them—it is natural to wonder if America’s
future is one of fear. Some speak of an age of terror. I know there are
struggles ahead, and dangers to face. But this country will define our
times, not be defined by them. As long as the United States of America is
determined and strong, this will not be an age of terror; this will be an
age of liberty, here and across the world. 
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regime—the government in power

brutalized—harshly treated

repressing—keeping down

sponsoring—paying for

abetting—assisting 

foreign nationals—citizens of other countries

journalists—news reporters

blaspheme—to insult God

disruption—disturbance

network—an interconnected group

liberation—the process of freeing

retaliation—the act of inflicting injury in return for injury

covert—secret

haven—a place of safety

pluralism—a condition in a society in which members of various ethnic, racial, religious,
and/or social groups are treated fairly

CCoommpprreehheennssiioonn  QQuueessttiioonnss
1. What makes this attack on Americans different from other wars, save one, according

to President Bush?

2. What is al-Qaeda? 

3. What other terrorist organizations is al-Qaeda linked to? 

4. In what country is al-Qaeda centered (at the time of this speech)? 

5. How does the Taliban, the controlling group in Afghanistan, treat its people? 

6. What does Bush demand of the Taliban in regard to al-Qaeda?

7. What does Bush want Muslims around the world to understand? 

8. What measures does the president intend to take to fight this war?

9. Other than Americans, whom does President Bush want to join with the United
States in the war on terror? 
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CCrriittiiccaall  TThhiinnkkiinngg  
1. What does Bush mean when he says to other nations, “An attack on one is an attack

on all”?

2. Why is Bush so careful to emphasize that he respects the Muslim religion?

3. How is the tone of this speech consistent with its purpose?

4. What elements of this war on terror caused Bush to caution that it would be a
long war?

MMaakkiinngg  CCoonnnneeccttiioonnss
1. What event is Bush referring to on “one Sunday in 1941”?

2. When he compares Al-Qaeda to the mafia, what common elements does Bush mean
they share?

3. What makes terrorism more deadly today than in the past?

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. What were you doing when you heard of the attacks on 9/11?

2. How did the attacks make you feel at the time?

3. How did your school deal with the attacks?

EEssssaayy  QQuueessttiioonnss
1. How will the history books interpret the events of 9/11? Explain.

2. Compare and contrast the war on terror with the Cold War.

3. What needs to be done before the war on terror is over? Explain.
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Answer Key
Chinese Exclusion
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. Their immigration endangered the good order of
certain local areas.

2. It forbid entry for ten years.
3. A captain could be fined $500 for each Chinese

laborer he transported and could also face a
one-year prison sentence.

4. The non-laborer had to get an identification
certificate.

5. The person would be sent out of the country, to
the country he or she came from.

6. Diplomats and other Chinese government
workers with credentials were not excluded.

7. It defines laborers as both skilled and unskilled
workers and those employed in mining.

CCrriittiiccaall  TThhiinnkkiinngg  
1. The fines are to persuade the captains not to

transport Chinese laborers.
2. Most Chinese immigrants came to the United

States to work as laborers.
3. They may not become naturalized citizens.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Answers will vary. Sample answer: The late

nineteenth to early twentieth centuries leading
to the Immigration Act and the National Origins
Act of 1924 was one anti-immigrant era.

2. It was closest to China.
3. The labor unions saw Chinese immigrants as

competition who hurt their bargaining power,
since many Chinese worked hard for less.

4. The Chinese had experienced the earlier Opium
Wars with Great Britain. By the late nineteenth
century, they had begun to be exploited by
European countries. Along with these countries,
the United States wanted to trade with China.
By that time, it had opened trade relations that
heavily favored the United States.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answer: Yes. There

are work requirements and limits as to the
number from any world region.

2. Answers will vary.
3. Answers will vary. Sample answer: Immigrants

bring skills and energy to the American
economy and diversity to society.  

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. A yes response may argue that they could hurt
the economy by taking American jobs or by
becoming welfare recipients. A no response may
include that this is a nation of immigrants, that
immigrants come with skills and willingness to
work, and that sometimes they accept jobs
Americans will not.

2. Essays may include that they learn the
language, become citizens, fly the flag, and
attend school.

3. Essays may suggest organizations dedicated to
helping assimilation and school programs to
help foreign students adapt.

4. Essays may argue that other immigrant groups
were not targeted in the same way. California
had previously passed other discriminatory
laws targeting the Chinese. Or essays might
argue that the insularity of the Chinese and
their large numbers was really the reason, not
race.

Native American Land Policy
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. Its purpose is to provide for the allotment of
lands to individual Indians on reservations and
to extend the protection of territorial and U.S.
law to the Indians.

2. Congress enacted it.
3. Whenever he identifies land on a reservation

that seems good for grazing or farming, he is
authorized to order the surveying and allotting
of the lands to Indians.

4. A family gets 160 acres.
5. An adult single person gets eighty acres.
6. It holds the land for twenty-five years.
7. They will have the benefit of and be subject to

the state and territorial laws.
8. The U.S. government grants citizenship.

CCrriittiiccaall  TThhiinnkkiinngg  
1. The government wants them to farm.
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2. Some legislators were concerned that some
Indians would sell the land, spend their money,
and then have nothing.

3. The reservation land was sold to settlers by the
federal government.

4. It would make tribal culture harder to preserve
and pass on.

5. They probably disliked it. It called for changing
their way of life.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. They purchased the land through treaties. Some

were fairly negotiated; others were not. 
2. Their lack of skill and the quality of the soil

might stand in the way.
3. The settling of that part of the nation was

happening at that time.  
4. They were subject to tribal laws.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answers: Those

located where gambling casinos can be lucrative
have been at an advantage. 

2. Answers will vary.
3. Answers will vary. Sample answers: Viewed

from the Native Americans’ perspective, these
events contributed to the end of their way of
life. They are nothing to celebrate.

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. An essay that agreed with the idea might argue
that such an event would aid in their survival;
that their economic status would improve
because they would leave the reservation to go
to a place where a good job is more likely. An
essay that disagreed might argue it would
destroy their culture and lead to the loss of land
previously owned by the Native Americans.

2. Essays may include having the government
work to develop the reservations economically
and to provide Native Americans with the
ability to improve their lives. 

3. Students are more likely to write an essay that
takes a negative position. It might include that
the legislators wanted to clear the way for
settlers by taking surplus land and reducing
tribes to individuals, thus reducing a threat to
whites. Some legislators, however, did have
Native Americans’ best interests in mind,

believing that adopting white culture was their
best chance to survive and thrive. These
legislators also believed their culture was
superior to Native-American culture.

The Spanish-American War
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. It was sent from Washington.
2. The responsibility for problems in Cuba can

then be blamed on the Cuban cabinet.
3. He says that McKinley is “weak and a bidder

for the admiration of the crowd.”
4. There must be a military end.
5. He thinks England will stay out if the conflict

escalates to war.

CCrriittiiccaall  TThhiinnkkiinngg
1. The most important factors in Cuba are that a

colonial government be instituted to assume
responsibility for suppressing the rebellion and
to take the blame for any successes of the rebels
and that the rebellion end militarily.    

2. Answers will vary. Sample answer: The private
letter’s recipient was a friend. People have a
tendency to be more truthful in private
communications, especially if the audience is a
friend.

3. The insurgents were hoping for U.S.
intervention on their side; therefore, a more
aggressive message would have been preferable.

4. He thinks they may be won over by offering
favorable commercial relations.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Both messages were released by groups hoping

for U.S. intervention on their side. Both
inflamed the public and contributed to
intervention. 

2. U.S. businessmen owned a great deal of the
sugar grown there. Its location so close to
Florida was also a factor.

3. They took Puerto Rico, Guam, and the
Philippines. Cuba was not “taken” in the same
way, since its subsequent protectorate status did
not make it a U.S. colony.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary.
2. Relations are very cold. The United States has
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had a trade embargo in effect against Cuba since
the 1960s as well as a travel embargo.

3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may include that the United States had
economic interests, but probably not enough for
war; interest in Cuban independence played
some role, but so did the belligerency and
nationalism of the era; the United States had an
interest in expansion, since European countries
had taken colonies in Africa and Asia, but the
Teller Amendment to the war declaration took
away the possibility of making Cuba—but not
the rest of Spain’s possessions—a U.S. colony;
the sinking of the Maine by Spain as an act of
war against the United States has today been
proved almost certainly to be false.

2. Essays may include that presidents are elected
to make decisions based on knowledge of the
situation often not available to the general
public. But presidents cannot totally ignore the
will of the people. It’s best to communicate well
with the public by making a clear case for why
war would do more harm than good.

3. Essays may include that events were moving
toward war with Hearst and Pulitzer clamoring
for war in newspapers, the Maine explosion,
and Spain’s refusal to grant complete
independence to Cuba. Unless something
happened to change the momentum, war
probably would have come anyway. 

The Roosevelt Corollary 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. The United States does not want to acquire
their land.

2. It wants stable, orderly, prosperous countries
that conduct themselves well.

3. The United States will not interfere with
nations that know how to act with reasonable
efficiency and decency in social and political
matters, and that keep order and pay their
debts.

4. Frequent wrongdoing or inability to maintain
the rules of civilized society may result in
intervention.

5. They have great natural riches.
6. Nations have the responsibility of making good

use of their independence.

CCrriittiiccaall  TThhiinnkkiinngg
1. He announces it because one would think that

U.S. intervention in a Latin American country
would lead to territorial acquisitions.

2. He means that the United States will intervene
in countries whose actions might lead a
European country to intervene, thus violating
the Monroe Doctrine. 

3. He means keeping order, enforcing treaties, and
repaying loans.

4. A European country might feel forced to
involve itself in the affairs of a Latin American
nation that did not fulfill a treaty obligation or
repay a loan. 

5. Answers may vary. Sample answer: They may
have seen it as a pretext for the United States to
look after its own interests. They may have seen
it as U.S. meddling.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The United States is interested because these

countries fall within the sphere of influence
defined by the Monroe Doctrine.

2. In both cases reform was a goal; both sought to
correct perceived misbehavior and to increase
efficiency.

3. The United States sent its fleet to the coast of
Venezuela in 1902. England and Germany began
shelling Venezuela’s coast because its bankers
wanted payment for an overdue loan. Germany
threatened to set up a base there.

4. The United States is directly supervising Cuba’s
foreign relations.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answer: The United

States agreed to NAFTA (North American Free
Trade Agreement), removing barriers to trade
with Mexico.

2. Answers will vary.
3. Answers will vary. Sample answer: The policy

of preemptive war against countries that present
an imminent threat was part of the Bush
Doctrine.

EEssssaayy  QQuueessttiioonnss
Essays will vary.
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1. Essays may include that the American people
had long accepted the Monroe Doctrine. To link
the two makes the Roosevelt Corollary more
likely to be accepted; it also is justified as a
necessity to enforce the Monroe Doctrine.  

2. Essays may include that it means involving the
United States in the affairs of other nations
without their consent; it is self-serving, only
designed to protect U.S. interests; it patronizes
the Latin American countries as not able to deal
with their own problems. 

3. Essays may include that the United States will
no longer be isolated from the world; that
interventions are inevitable; that it will cost a
lot of money. Today, the United States is
involved in Iraq and Afghanistan. It is also
involved in Bosnia as part of a NATO operation.

The Status of African Americans
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. They represent an old attitude of adjustment
and submission.

2. It is a time of great economic development.
3. Racism has increased because “more advanced

races” are interacting with “less developed races”
a lot more, which intensifies racial feelings.

4. He asks blacks to give up political power,
demands for civil rights, and higher education.

5. Washington’s program has resulted in
disfranchisement, a status of civic inferiority,
and withdrawal of aid from black schools of
higher education.

6. Blacks cannot defend their economic rights
without having political rights.

7. It will fail because teachers have to be trained
to teach in schools.

8. They don’t want it to appear that black
intellectuals are fighting among themselves, and
they have respect for Washington’s
accomplishments.

9. They want the right to vote, civic equality, and
education of black youth according to ability.

10. They agree with Washington that there should
be a system of common (elementary) schools
and industrial education. But they want the
best black students to be trained in colleges and
universities to become teachers, professionals,
and leaders. 

CCrriittiiccaall  TThhiinnkkiinngg
1. He means that Washington’s focus on learning

only to improve one’s economic status leaves out
liberal arts education.

2. He agrees that industrial education makes sense
for many African Americans. He agrees that
economics is a worthy area to try to improve.

3. He has respect for him. Du Bois calls him a
“useful and earnest man” and has been
reluctant to speak out because he does not want
to show disrespect.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. He is referring to the state and municipal

segregation laws and the state laws restricting
black voting.

2. Washington, as a southerner, understood that to
push too hard, or really to push at all, would
lead to more of his people being killed.

3. Martin Luther King, Jr., would have agreed
with the focus on political and civil rights first.
Malcolm X would have agreed with Du Bois’s
emphasis on actively working toward rights
rather than Washington’s accommodation
method.

4. They fit with the idea that hard work and
pulling oneself up by one’s bootstraps leads to
getting ahead. Self-help was the theme.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Today, economic status seems to be the largest

issue, since the civil rights are now law.
2. Answers will vary. Sample answer: During the

recent immigrant boycott on work for one day,
some immigrant rights organizations argued for
illegal immigrants not to participate in the
action, whereas other organizations advocated
participation.

3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays choosing economic opportunity might
argue that civil rights mean little to people in
poverty. Essays that argue civil rights as more
important may say that having wealth without
rights may easily lead to not having wealth,
since it might be taken away. 

2. Essays that take Washington’s side might argue
that ninety percent of blacks lived in the South
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and should get the education that could best
help their families and communities
immediately. Those that take Du Bois’s side
might argue that industrial education only puts
a ceiling on black achievement.

3. Responses will vary.
4. Essays that take a yes position might argue that

such a public debate means a close examination
of all aspects of a problem, one that others can
participate in. Essays that take a no position
might argue that it makes the group seem
divided and therefore less powerful.

The Jungle 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. They didn’t pay the least attention.
2. Borax and glycerine were added.
3. Answers will vary somewhat. Students may

mention use of meat that had fallen onto the
floor and had been tramped and spit on; meat
contaminated by water leaking from the roof
and by rat feces; the addition of dead, poisoned
rats to the meat hoppers; workers washing their
hands in the water that was later ladled into the
sausage; and annual use of waste meat from
filthy waste barrels.

4. They washed their hands in water that was later
ladled into sausages.

5. The sausage was preserved with borax and
colored with gelatine.

6. No, because all the sausage came from the same
bowl.

CCrriittiiccaall  TThhiinnkkiinngg
1. Due to a lack of regulation, it might be unsafe.
2. They were added to give it weight and bulk to

hide the smaller amounts of meat.
3. His purpose was to shock.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The federal government began to break up

trusts and regulate railroad rates.
2. They would say that it was an unnecessary

intrusion of government in the affairs of
business. The market will take care of itself. If
people are dissatisfied with the meat, they will
find another source.

3. Answers will vary. Sample answers: Uncle Tom’s

Cabin, A Century of Dishonor, and Silent Spring.
4. Answers will vary. Sample answers: pastries,

fruit, bottled and canned goods.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answers: nutritional

information on the label and periodic
inspections of food production.

2. Answers will vary. Sample answers: investigative
reporters for newspapers or television or
Internet sites; corporate corruption, child
prostitution, gambling, and so forth.

3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. Essays may include that the government must
be sure food is safe. It should not require the
food to be nutritious, although producers
should be required to tell the truth about the
nutritional quality of the food on the label.

2. Essays that agree may include federal
encouragement for lower speed limits,
Medicare, bankruptcy laws, and regulating
prescription drugs as examples.

3. Essays may include the American ethic of
individualism; that the United States has
adopted such programs as unemployment
insurance and Social Security that satisfied
enough people; that breaking the two-party
lock on politics is very difficult because of
election laws.

Women’s Right to Vote
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. Those who have to obey the laws should have a
voice in making them, and those who have to
pay taxes should have a vote as to the size of
the tax and how the tax money is spent.

2. Moral, educational, and humane laws would
pass more easily.

3. High schools are graduating more girls than
boys.

4. It would broaden their minds and make them
more practical and wise.

5. She lists England, Scotland, Ireland, Australia,
New Zealand, Canada, Wyoming, Colorado,
Kansas, Utah, and Idaho.
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CCrriittiiccaall  TThhiinnkkiinngg  
1. Answers will vary. Sample answer: The author

wants to constantly remind the reader that she
is listing reasons for women voting. Using
“because” before each reason also makes it clear
that each is a different reason, making a case
that the reasons are numerous.

2. Economic: 1, 4, 8    Social: 1, 2, 5, 11, 13, 14
Political: 3, 5, 6, 7, 9, 10, 12, 15, 16

3. She is appealing to nativists, those who were
concerned about the number of immigrants
entering the United States.

4. Answers will vary.
5. Answers will vary. Sample answer: She uses

statistics.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Answers will vary. Sample answer: Politics was

a man’s activity not a woman’s; women would
not be tough-minded enough to go to war; it
would change the domestic relationships
between men and women.

2. Answers will vary. Sample answer: They are
those who oppose reforms such as prohibition,
ending child labor, and pure food and drugs. 

3. The idea that qualifications for voting are
decided at the state level allows states to decide. 

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Yes, but the difference is less extreme than

opponents in the nineteenth century believed it
would be.

2. Answers will vary.
3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may include that women voted in several
European countries by then; that women’s
support at home for World War I had an impact;
that some states in the West had already
granted women the right to vote.

2. Essays may include it would amend unjust laws
affecting women and also raise women’s wages.
Certainly, if women vote, legislators have to
attend to women’s issues more closely or risk
their chances of reelection. 

3. Essays may include that many women still find
it difficult to put in the time required to run if
they have young children; that some men find it

difficult to vote women to leadership positions;
that women themselves are reluctant to run
because of the obstacles.

Woodrow Wilson’s Fourteen Points
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. U.S. objectives were to make the world safe and
fit to live in for all peace-loving countries.

2. All peoples of the world share these objectives.
3. It requires open diplomacy between nations.
4. They demand freedom of the seas and freedom

of trade.
5. It seeks to limit military arms.
6. It addresses the need to adjust all colonial claims

fairly, taking into consideration both the people
in the colonies and the controlling nations.

7. The association will guarantee the political
independence and territorial integrity of all
countries.

CCrriittiiccaall  TThhiinnkkiinngg
1. They all concern ways to keep world peace once

the war ends.
2. They concern issues about specific countries

that would need to be addressed when the war
was over.

3. Having not entered the war at the outset,
Wilson wanted to make clear the goals the
United States was fighting for.

4. He believed it was most important because it
could make sure the other thirteen points were
carried out. Since an end to war was Wilson’s
goal, the League of Nations would be most
effective in accomplishing this.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Congress declares war. While this was not part

of the war declaration, Wilson felt U.S. goals
were a shared responsibility.

2. Violation of neutral trading rights was one of
the main reasons the United States entered the
war.

3. The violation of neutral trading rights caused
the United States to enter the war.

4. 1, 2, 4, and 5 had some bearing on causing 
the war.

5. It would contradict the Monroe Doctrine and
the Roosevelt Corollary to it.
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RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. The United Nations is most like the League of

Nations.
2. Answers will vary. Sample answer: A fairer

distribution of world wealth is required for
world peace.

3. The world is generally living up to 1, 2, 5, and
14, since the United Nations exists, although it
is not as effective as Wilson hoped the League
of Nations would be.

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. Essays that take the negative side may argue
that disarmament would be difficult to induce
universally. Without universal compliance,
those that comply would be reluctant to
continue. Also, powerful countries are reluctant
to give up their advantage to defer to a world
organization on disputes. 

2. Essays that take the negative side may argue
that the war’s toll had created resentment that
would be hard to give up for a fair settlement.
Also, the participating nations had traditional
rivalries that would not disappear easily. 

3. Essays may include that disarmament,
decolonization, and the League of Nations favor
small countries because these points begin to
equalize military power to some degree.
Freedom of the seas is important to a large
exporting country and one with a large navy.

4. Essays may include that they believed the
United States would have to defer to a world
organization over issues of war and peace; that
the United States would be drawn into world
conflicts constantly; that the terms of
membership violate the U.S. Constitution.

The Second New Deal
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. They should think about what a victory by
either of the two major political parties would
mean.

2. It is key to preserve the 1932 victory that
restored American democracy.

3. The enemies of peace are business and financial
monopoly, speculation, reckless banking, class
antagonism, sectionalism, and war profiteering.

4. A government run by organized money is just
as dangerous.

5. He wants it remembered for mastering the
forces of selfishness and lust for power. 

6. Employers include distorted information on
Roosevelt’s programs in the workers’ pay
envelopes.

7. Answers will vary somewhat. Students should
list four of the following: improvement in
workers’ working conditions; establishment of
fair business practices; cheaper electricity and
transportation; low interest rates; work for the
unemployed; educational assistance; help for
those in need; unemployment insurance; income
security for the aged; and protection against
artificially high consumer prices.

CCrriittiiccaall  TThhiinnkkiinngg
1. It is a campaign speech to rally Roosevelt’s base.
2. The tone of the speech is angry and militant.
3. He is trying to rally those who agree with his

views regarding the abuses of the business
community.

4. The average person’s enemy is big business and
high finance.

5. Answers will vary. Sample answer: By repeating
“of course we will . . .” and by using
memorable lines such as “I should like to have it
said of my first Administration that in it the
forces of selfishness and of lust for power met
their match. I should like to have it said of my
second Administration that in it these forces
met their master.”

6. Answers will vary. Sample answer: Phrases such
as “the old enemies of peace—business and
financial monopoly, speculation, reckless
banking, class antagonism, sectionalism, war
profiteering” and “The very employers and
politicians and publishers who talk most loudly
of class antagonism and the destruction of the
American system now undermine that system
by this attempt to coerce the votes of the wage
earners of this country. . . .”

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Answers will vary. Sample answers: 1. “. . . we

will provide useful work for the needy
unemployed”—the Works Progress
Administration. 2. “Of course we will continue
to seek to improve working conditions for the
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workers of America—to reduce hours over-long,
to increase wages that spell starvation, to end
the labor of children, to wipe out sweatshops.”
—the Wagner Act. 3. “Of course we will
continue to work for cheaper electricity in the
homes and on the farms of America”—Rural
Electrification Administration.

2. It seems to be less focused on recovery and
more concerned with raising the people’s
standard of living. 

3. Theodore Roosevelt’s administration
(1901–1908) began significant federal regulation
of business. 

4. He belonged to the Democratic Party.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1–3. Answers will vary

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. FDR portrayed the business community as
selfish and interested only in furthering their
wealth. They might take offense at “war
profiteering” and “reckless banking.” In part,
FDR is playing to the working-class vote, but
there was also some truth in what he claimed.
He was not counting on the business
community’s vote anyway. 

2. Essays may include that FDR’s policies focus
more on redistribution of wealth to raise the
living standards of the majority. Programs such
as very high taxes on the wealthy, the Social
Security Act, and the Works Progress
Administration are examples of this. 

3. Essays that say he went too far can argue that
he brought socialism to the American system,
creating debt and establishing a welfare state.
Essays that say he did not go far enough can
argue that he could have created a system that
promised more social justice, but he chose
instead to nibble about the edges. 

Eleanor Roosevelt and the DAR 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. The organization is the Daughters of the
American Revolution.

2. She says that she has never been very useful.
3. She disagrees with refusing the use of

Constitution Hall to a great artist.

4. She is resigning.
5. It missed an opportunity to lead in a

knowledgeable way.

CCrriittiiccaall  TThhiinnkkiinngg
Answers will vary. Sample answers:

1. Her tone is politely firm.
2. courteous, straightforward, generous
3. It was probably omitted because Eleanor

Roosevelt thought the issue was well known to
both the writer and the audience.

4. FDR, as a politician, probably would have
preferred she did not take such a stand. Eleanor
Roosevelt’s decision would not be popular
among many southern whites (and probably
quite a few northern ones). The southerners, at
the time, were a very important part of the
Democratic Party.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Segregation had to have been widely accepted,

or it would not be law in many states.
2. They probably felt good that they had a friend

in the White House. 
3. Her public positions often were more liberal

than those that FDR felt comfortable taking.
Southern Democrats might be upset with him
for not “controlling” his wife. Also, the DAR
had powerful members.

4. She fought for women’s rights and the poor.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1–3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may note that as president, she might
not have been so outspoken; that she might
have had to moderate her views in order to
work with Congress; that she would still be a
passionate advocate for social justice, though. 

2. Negative essays might argue that she was not
elected, so she should not be politically active;
that, if political activism became the norm, her
political views would have to be scrutinized
when her husband ran; that it could be a real
problem if her views differed from her
husband’s.

3. Essays may note that publicly resigning from an
American institution such as the DAR became a
very big deal; that segregation was also an
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institution; that it elevated the issue of
segregation and made people think about 
it more.

The Four Freedoms 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. The democratic way of life is under attack.
2. The attacks have been going on for sixteen

months.
3. The attacks affect the future and the safety of

the United States and its democracy.
4. He asks Congress to grant the power and money

to manufacture arms for countries that are
fighting the aggressor nations.

5. Their greatest need is weapons.
6. The nations will repay not in money but in

goods that they produce.
7. The four freedoms are freedom of speech and of

religion, and freedom from want and from fear.
8. It is reachable within his listeners’ generation.
9. Freedom means the supremacy of human rights

everywhere.

CCrriittiiccaall  TThhiinnkkiinngg
1. They were really the beginning of World 

War II.
2. He wanted to provide a justification for

spending the money.
3. The U.S. population generally did not want to

become involved in Europe’s war at this stage.
He was trying to assure them that the aid would
not involve military engagement. 

4. He believed these principles were essential for a
moral world order.

5. Answers will vary. Sample answer: Inspirational
speeches that capitalize on public opinion are
more likely to play better than those that try to
shift it. Those speeches are sometimes more
appreciated later, if the direction they
advocated turned out to be correct.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. He is promoting the Lend-Lease Act.
2. He wants to help Great Britain. 
3. Fascist systems were the target, although the

Soviet Union was not opposed to Germany at
the time, so perhaps communism, too.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary.
2. Answers will vary. Sample answer: North Korea

and Cuba
3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may include that they both had lasting
world peace as a goal, and they both called for
an arms reduction. 

2. Essays may include that Great Britain required
delivery of the armaments. The Germans would
try to prevent delivery by attacking U.S. ships.

3. Essays may include that both wars began in
Europe; that the United States wanted to stay
out; that public opinion was initially against
involvement. In World War II, however, the
United States did not begin by staying neutral,
and there were laws set up to keep the United
States out based on its World War I experience. 

Japanese-American Internment
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. The intended audience is persons of Japanese
ancestry.

2. The order covered part of California.
3. They will be evacuated.
4. They have to sell, lease, or store them.
5. They can take bedding and linens, toilet

articles, extra clothing, and essential personal
effects.

6. They cannot take pets. 
7. The government will store large household

items, such as iceboxes, washing machines, and
heavy furniture.

CCrriittiiccaall  TThhiinnkkiinngg  
1. There are seven days.
2. No, it does not say where they are going. They

already do not know what would happen to
them. Not knowing where they are going adds
to the fear.

3. They will not get a fair price because the buyer
knows that they must sell in one week.

4. It is likely their neighbors are going to be
interned, also. Therefore, no friendly person
will be there to protect against looters and
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vandals.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The attack on Pearl Harbor had recently

happened.
2. Answers will vary. Sample answer: The

Espionage and Sedition Acts during World 
War I and the Patriot Act today.

3. The internees were effectively punished
without a chance to prove their innocence 
in a trial.  

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary.
2. There was mental pain and suffering. Poor

medical care and poor living conditions at the
camps led to problems also.

3. Answers will vary. 

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may include that far fewer Germans and
Italians were interned; that racial slurs and
posters against Japanese were prominent at the
time. But one could also argue that Germany
and Italy did not launch a sneak attack close to
the United States, causing panic on the West
Coast.

2. Essays may include that the Issei, having lived
in Japan, were more likely to defer to authority
and not protest. The Nissei were American-born
and acculturated. They would be more likely to
express their anger.

3. Letters will vary. 

The Truman Doctrine
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. He spoke about the United States helping
Greece and Turkey.

2. A primary objective is to create conditions that
make it possible for nations of the world to live
life without coercion.

3. The United Nations shares this objective.
4. It must help free nations resist aggressive

nations to preserve their freedom.
5. This happened to Poland, Rumania, and Bulgaria.
6. The choice is between a country of free

institutions run by the will of the majority and
a country of terror and oppression imposed by

a minority.
7. It must help free nations resist being taken over

by armed minorities or outside interests. 
8. An armed minority takeover would affect

Turkey and therefore lead to disorder
throughout the Middle East; it would
discourage the people of other European
countries struggling to maintain their freedom.

9. He wants Congress to (1) authorize funds for
assistance to Greece and Turkey, (2) send U.S.
civilian and military personnel to supervise the
use of this assistance, and (3) grant the
president the authority to get the assistance to
those countries as quickly as possible.

10. It is an investment in world peace and freedom.

CCrriittiiccaall  TThhiinnkkiinngg
1. He realizes that aid to Greece and Turkey sets a

precedent that can lead to a financial burden
and possibly to military engagements. He is
implying this is the beginning of U.S. aid to
countries in similar danger.

2. He is referring to nations with representative
institutions—republics.

3. Greece can affect Turkey, and that can affect the
Middle East. Also, the fall of Greece to
communism would demoralize other European
nations also struggling to remain free.

4. Containment is an appropriate term because it
seeks to keep the status quo—no new
communist nations. If this is accomplished,
communism is contained within the borders
already established.

5. It may deter communist insurgencies in other
countries because they will know that the
United States will oppose them. 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. At this point, he is referring to communist

countries. 
2. It was likely welcomed in Western Europe and

resented in the Soviet Union.
3. The Soviet Union was a permanent member of

the UN’s Security Council. All five permanent
members have veto power over any UN action.

4. After World War II, the Soviet Union reneged
on its promise to allow free elections in Poland
and imposed Soviet-dominated communist
regimes throughout Eastern Europe. The United
States saw these developments as a threat to its
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economic and military interests.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answer: Similarities

include the extreme danger and the feeling that
tensions will continue for a long time, with no
easy solution. Differences may include that a
concern for self-preservation kept the United
States and the Soviet Union from acting
recklessly, which can’t be counted on in the
case of suicide bombers and other terrorists; in
the Cold War, governments were involved,
which is not true with the war on terror. 

2. Answers will vary. Sample answer: It is likely
that he would see the limitations that George W.
Bush finds in winning the “war.”

3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Problems may include that it could be very
expensive, and it may involve the United States
in wars. Benefits may include maintaining
Western European nations as trading partners
and that the United States will not retreat from
world engagement again. 

2. Some say yes, that communism was destroyed
due to the impracticality of the system. The
United States simply had to keep it from
expanding too much while continuing the arms
race—which the Soviet Union found more
difficult to continue economically. Others might
say that it did not matter what the United States
did. The Soviet Union’s ineffective leadership
was its downfall.

3. Some say yes, that capitalism cannot peacefully
coexist with communism because their goals are
opposed. Others might argue that there were
moments when conflict could have been
eliminated, but each side felt it could not show
weakness.

The Censure of Senator Joseph McCarthy
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. He failed to cooperate with the Senate
Subcommittee on Privileges and Elections of the
Senate Committee on Rules and Administration.

2. It was investigating McCarthy’s conduct as a

senator.
3. He repeatedly abused it and its members.
4. He accused members of “deliberate deception”

and “fraud.” He called a Senate session a
“lynch-party” and a “lynch bee.” He accused
the committee chairman of doing cowardly
things and of being stupid. He charged the
committee with being an agent of the
Communist Party and of using communist
methods in writing its report.

5. It dishonored the Senate and gave it a bad
reputation.

CCrriittiiccaall  TThhiinnkkiinngg  
1. It disapproves of a member’s conduct.
2. Answers will vary. Sample answer: Deliberate

deception, because he is accusing them of being
dishonest.

3. Answers will vary. Sample answer: It made him
popular for a while and gave him a lot of power. 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. The most obvious analogy is the Salem witch

trials.
2. Answers will vary.
3. Answers will vary. Sample answer: Public

opinion began to turn against McCarthy during
the televised Army–McCarthy hearings from
April to June of 1954, which showcased the
senator’s vindictive conduct. Once public
opinion had changed, the Senate finally acted.

4. The other time was the first Red Scare in 1919.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answer: Some

professional organizations such as the American
Bar Association (lawyers) have some degree of
maintaining ethical standards. But since
members of Congress have immunity from
prosecution under many circumstances, it is
important for Congress to self-police.

2. Answers will vary. Sample answer: During the
Monica Lewinsky scandal, the term sexual
McCarthyism was used.

3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may include that it enforced a political
conformity but also had social and economic
implications. Some wrongly believed that the
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civil rights movement was communist-inspired
and that any efforts for universal health care
were communist. 

2. Essays may include that his violations of civil
liberties such as assumption of innocence, right
of association, and right against self-
incrimination were like the communist policies
he claimed to oppose. 

3. Essays may include that he was a product of his
time. The actual arrest of spies, China becoming
communist in 1949, and the Soviet Union
testing its first atomic bomb set the conditions
for people to believe that communists had
infiltrated the U.S. government and
social/business institutions.

The Cuban Missile Crisis
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. They must stop the building of offensive missile
bases in Cuba and make weapons for them
incapable of operation.

2. He wants the United Nations to supervise this. 
3. The United States would end the quarantine of

Soviet ships and agree not to invade Cuba.
4. He wants a more general arms control

agreement.
5. The announcement could be made within a

couple of days.
6. It will increase tensions and threaten world

peace.

CCrriittiiccaall  TThhiinnkkiinngg
1. He wanted them removed because construction

of the missile sites was near completion.
2. Answers will vary. Sample answer: He may be

concerned about public opinion in his country
and want to appear tough. The added demand
of the removal of the missiles in Turkey made
clear to the world that he was driving a hard
bargain and that the presence of those missiles
was a similar danger to the Soviet Union as
those in Cuba were for the United States.

3. The tone is serious and warning. 
4. Kennedy made clear the U.S. position and

interests, the stakes in the crisis, and the U.S.
offer in a straightforward manner. 

MMaakkiinngg  CCoonnnneeccttiioonnss
1. He is referring to the United Nations.
2. It was one year after the Bay of Pigs, an

attempted invasion of Cuban exiles sponsored
by the United States. Khruschev knew that the
presence of a communist country so close to
Florida was something the U.S. government
would not accept easily.

3. Missiles in Cuba were considered by Kennedy
as an escalation that gave the Soviet Union an
advantage during his administration, even
though the United States did have its missiles in
Turkey, very close to the Soviet Union.

4. They were both defense alliances. NATO
included Western Europe and the United States,
among others, and the Warsaw Pact included
communist Eastern Europe. Each pact said that
member countries must defend against attack on
member countries. 

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary.
2. Answers will vary. Sample answer: Ethnic

conflicts have led to violence and genocide in
several parts of the world since the end of the
Cold War. Terrorism has emerged as a new
global threat.

3. Answers will vary. Sample answer: The United
States has a trade embargo and travel ban
against Cuba. 

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. An essay taking a positive position could argue
that outcomes such as the hot line and Limited
Test Ban Treaty contributed to making the
world ultimately safer. An essay taking a
negative position could argue that being on the
verge of nuclear war can never be positive.

2. Essays may note that nuclear war’s destructive
potential is greater, but terrorism seems less
predictable. 

3. Essays may note that he handled the decision
making with coolness and reason, taking a less
extreme position than most of his advisers
recommended. Others might argue that the Bay
of Pigs invasion, which he approved, may have
motivated the Soviet Union to begin building
missile sites in Cuba.
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“I Have a Dream” 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. They have been jailed and subjected to police
brutality.

2. He wants them to continue to work in the states
they came from, knowing that conditions will
change.

3. Students should list three of the following: All
people will be treated equally; descendants of
slaves and slaveholders will find brotherhood
together; even Mississippi will become an oasis
of freedom and justice; his four children will
someday be judged by their character, not their
skin color; even in Alabama, white and black
children will join as brothers and sisters; the
glory of the Lord will be revealed for all to see.

4. He will return to the South, bringing his faith
with him.

CCrriittiiccaall  TThhiinnkkiinngg
1. The tone is inspirational and optimistic. 
2. Despite the abuse some are presently suffering

in fighting for civil rights, it will be worth it in
the end.

3. It makes the words easier to remember, giving
them the quality of song lyrics.

4. Specific locations mean more to people because
they may have some connection to them. He
also wants to include locations covering
different parts of the country. The southern
locations have particular significance for the
KKK and racism in the South. 

5. Let it resonate across the country just as the
tolling of a bell can be heard throughout an
area. Also, the Liberty Bell is an American
symbol of freedom.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. He is quoting the Declaration of Independence.
2. Rights that were being withheld were the right

to vote in most of the South, the right to be
treated the same as whites in public facilities,
and the right to live where one wants.

3. Lincoln freed many slaves in 1863. He is
considered “The Great Emancipator.”

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1–3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. Essays may include that the legal barriers to
voting and integration are gone today, but the
issue King was working on when he died—
economic uplift—lags behind, as a significant
black lower class remains. King would not have
been happy with the negative attitude toward
voting and education that some African-
American youth hold today, especially in urban
areas. 

2. Essays may include methods such as his
speeches, boycotts, sit-ins, marches, and other
demonstrations designed to publicize the
injustices. They were effective because, with
television reporting, people throughout the
United States saw what was happening, putting
pressure on the government for change.

3. For those who believe he would have been for
affirmative action, essays may include that King
would see it as a necessary temporary corrective
for years of government-sanctioned
discrimination. For those who believe he would
have been against it, essays may include that it
violates his belief that people should only be
judged by the “content of their character.”

The National Organization of Women 
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. NOW will serve as a civil rights organization for
women.

2. NOW will use the law, including the U.S.
Constitution.

3. Problems and solutions are, briefly, as follows:
a. Problem—sex discrimination; Solution—use
existing laws, including the U.S. Constitution,
to ensure equal opportunity and equal rights. 
b. Problem—lack of social justice; Solution—
work with other groups to secure social justice
for all. c. Problem—lack of women in the
higher ranks of government and business;
Solution—encourage government and business
to remedy this situation with the abundant
resources at their disposal. d. Problem—women
are expected to retire from work while they
raise their children; Solution—develop new
social institutions such as nationwide child
care. e. Problem—educational discrimination
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against girls and women; Solution—eliminate
institutional restrictions on women in higher
education and raise expectations for high school
girls. f. Problem—women assigned lesser role in
marriage and maintaining the household;
Solution—effect changes in laws and in
society’s attitudes. g. Problem—women
relegated to a secondary role in political
organizations; Solution—demand full
participation of women. 

4. The media, texts, ceremonies, laws, and major
social institutions convey this false image.

5. Churches, the government, colleges, factories,
and businesses help promote this. 

CCrriittiiccaall  TThhiinnkkiinngg
Answers will vary. Sample answers:

1. Economic equality can lead to less dependence
on men’s salaries and more female
independence.

2. Equal education opportunities—raising
educational expectations for women will lead
them to enter professions that previously
seemed out of reach to all but a token few.

3. Today most of it is generally accepted as the
way things should be.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Voting rights and ability to enter professions

have been achieved. But those professions,
while not excluding women, include
proportionally far fewer than are present in the
society at large. More of the NOW statement
concerns itself with overturning a more
ingrained social custom than absolute legal
barriers.  

2. Women became more aware of discrimination
against them, especially when they were not
allowed leadership positions.

3. India, Great Britain, Pakistan, Israel, Germany,
and the Philippines among others, have had
female leaders.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary. Sample answer: More

women are doctors, lawyers, and scientists.
2. Answers will vary.
3. Answers will vary. Sample answer: 

Condoleezza Rice

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. Essays may include problems that are subtle,
firmly entrenched by tradition, such as that the
proportion of women in government leadership
is still not fifty percent; the same is true of
doctors, lawyers, and scientists, although that
proportion has improved a great deal; partly
this is because the domestic responsibilities
continue to fall most heavily on the wife,
particularly in child care.

2. Essays may include similarities such as both
concerned human rights, and both sought to
overturn entrenched social, as well as legal,
barriers. Differences may include that methods
differed, as the women’s movement featured
fewer demonstrations and less violence; that
proportionally, women have benefited more
from the rights revolution (programs such as
affirmative action have raised women more than
African Americans). 

3. Essays may include that the goal of providing
national child care is far less likely now, with
the national government far more reluctant to
spend money on these programs than it was in
1966. The purpose of child care would be to
allow professional women to stay in the
workforce while raising children. 

The Tonkin Gulf Resolution
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. This is a joint congressional resolution.
2. The resolution says that the North Vietnamese

attacked a U.S. ship when it was in international
waters.

3. North Vietnam is waging a campaign of
aggression against its neighbors and their allies.

4. It gives the president the power to use all
measures necessary to repel armed attack and
prevent further aggression.

5. It is vital to national interest and world peace to
maintain peace and security in southeast Asia.

6. It will stay in force until the president
determines that the peace and security of the
area is reasonably assured. 

CCrriittiiccaall  TThhiinnkkiinngg
1. The text is organized as follows: goal, reasons
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for action, specific action to be taken.
2. Congress empowers him to wage war as he sees

fit.
3. Congress usually defers to the president on

foreign policy, and at the time, opposition to
fighting communists would have been difficult
politically.

4. It put no limits on what the president could do.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. They advised the army of the Republic of

Vietnam (South Vietnamese government), but
only entered combat if attacked.

2. Two other events include the annexing of Texas
in 1845 and the U.S. entry into World War I in
1917.

3. It was consistent because it sought to stop the
spread of communism.

4. Congress, according to the Constitution, shares
war-making powers with the president—it has
the exclusive power to declare war.

5. It is highly unlikely that Congress or Johnson
understood the involvement would become as
extensive and divisive as it did. 

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. Answers will vary.
2. The government is communist.
3. Answers will vary.
4. In both cases, permission to wage war was

granted with few limits. In the Tonkin Gulf,
there was a clearer enemy and end point.

EEssssaayy  QQuueessttiioonnss
Essays will vary. 

1. Essays may argue that putting soldiers in
combat is too important to leave up to one
person; others may argue that Congress does
give permission through resolutions for overseas
combat. Some may argue that it makes little
difference whether a soldier dies in a war or in
a “conflict.”

2. Essays may argue that it matters a great deal
because people who feel the nation entered a
war under false pretenses often begin to lose
trust in the government. Others might argue
that the pretense does not matter because we
were going to enter that war anyway, given the
foreign policy of the era. 

3. Essays may note that some argued that the

United States was entering a civil war in which
it had no business; that we were doing more
harm than good; that the government we
supported was oppressive. Others might argue
that restraints were placed on fighting the war
that ultimately led to defeat. 

The Berlin Wall
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. It is their duty to speak of freedom. But they
are also drawn by Berlin’s beauty and history
and by the courage and determination of
Berlin’s people.

2. Reagan was standing near the Berlin Wall. 
3. The larger network was the vast system of

barriers that cut across Germany.
4. Freedom for all mankind was the larger question.
5. New policies of reform and openness were

being followed—political prisoners released,
news broadcasts no longer jammed, and
independent business allowed to operate.

6. The changes could be a way to strengthen the
Soviet system, or the changes could be token
gestures designed to raise false hopes in the
West.

7. He could have the Berlin Wall torn down.

CCrriittiiccaall  TThhiinnkkiinngg  
1. It symbolizes the division between the

communist world and the “free” world within
one country. That communist East Germany
needed a wall to keep its citizens from moving
to a democratic West Germany had great
propaganda value.  

2. Any barrier that is designed to keep a nation’s
population imprisoned is abnormal. 

3. He means that we are human beings first, and
all people can relate to a wall imprisoning a
population. 

4. Answers will vary. Sample answer: Gorbachev
might have been angry because he was enacting
reforms. This type of rhetoric might cause some
Soviet hardliners to question Gorbachev’s
liberal reforms and become more militant.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. Kennedy and Nixon had been to the Berlin

Wall.
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2. He is referring to Eastern Europe.
3. He is referring to glasnost (political openness)

and perestroika (economic restructuring).
4. The Soviet Union needed to devote a larger

portion of its budget for defense than the
United States, causing its standard of living to
decline. Reagan’s proposed Strategic Defense
Initiative might cost the Soviets even more
money to keep up. The end of the Cold War
would allow the Soviet Union to spend less
money on defense.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1. North Korea, Cuba, China, and Vietnam remain

communist today.
2. Answers will vary.
3. Korea and China are divided into two countries

with different forms of government.

EEssssaayy  QQuueessttiioonnss
Essays will vary.

1. Essays may observe that both speeches included
memorable lines about the wall; both used the
wall as a symbol of what the communist system
was about; both took an angry tone in places.
For Kennedy, with the Cold War in its early
stages, his speech was part of the propaganda
war. Reagan hoped his speech would contribute
to the Cold War’s end.

2. Essays may include that Reagan wanted to
capitalize on Gorbachev’s reforms, or Reagan
was pushing at the pace of the reforms. 

3. Essays may include that the wall showed the
oppression of the communist system because it
forced people to stay within it; it showed the
inefficiency of communism because people did
not have a standard of living that caused them
to be happy with their lives; the image of the
wall with guards visible and barbed wire
suggested totalitarianism.

September 11, 2001
CCoommpprreehheennssiioonn  QQuueessttiioonnss

1. All other wars have been on foreign soil; attacks
on thousands of civilians have never before
occurred.

2. It is an extreme Islamic terrorist organization.
3. It is linked to the Egyptian Islamic Jihad and

the Islamic Movement of Uzbekistan.
4. It is centered in Afghanistan.
5. It has brutalized them, in particular women,

who cannot be educated. A person with a
television, or a beard that is too short, can be
jailed. People can only practice the form of
religion dictated by their leaders.

6. He demands that the Taliban give up the al-
Qaeda leaders.

7. The United States respects the Muslim faith.
8. Measures will include visible dramatic attacks

and covert operations; starving terrorists of
funding, turning them one against another,
driving them from place to place, until there is
no refuge or no rest; and pursuit of nations that
provide aid or safe haven to terrorism.

9. He wants every nation to join.

CCrriittiiccaall  TThhiinnkkiinngg
1. He means that such an attack violates

international law. Therefore, the international
community, which formed these standards of
decency, was being attacked at the same time.
Also, he means that no country is immune. 

2. He wants to make clear that he opposes people
who have distorted the teachings of Islam
because the United States has allies such as
Saudi Arabia that are Muslim, and many
American citizens practice the faith. He does
not want this to be interpreted as a war against
Islam.

3. At times it is angry, it is always resolute, and at
points it is comforting.

4. It cannot be won by defeating a nation.
Terrorists are much harder to locate; they exist
around the world; to win will require finding
and defeating multiple organizations.

MMaakkiinngg  CCoonnnneeccttiioonnss
1. He is referring to the Japanese attack on Pearl

Harbor.
2. They are outside the law; they are heartless.
3. Technology allows for more easily concealed

and more powerful weapons such as nuclear
bombs, dirty bombs, and biological weapons.

RReellaattiinngg  tthhee  PPaasstt  ttoo  OOuurr  LLiivveess
1–3. Answers will vary.

EEssssaayy  QQuueessttiioonnss
Essays will vary.
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1. Essays may argue that the question is elusive,
since historians need years of separation for
perspective on an event; that what happens
next will determine its import; it could be the
beginning of the Age of Terrorism (in U.S.
history) followed by many more, or it could be
the event that marked the moment at which the
nation began to defeat terrorism. 

2. Essays may include similarities such as anxiety
it produced for citizens; potentially dangerous;
seemingly unending. Differences may include
that the war on terror deals with an enemy that
does not care about the safety of its people. The
Soviet Union rationally was as fearful as the
United States was—this acted as a deterrent.

3. Some essays will argue that the terror networks
have to be identified and defeated. Others will
argue that until some of the roots and causes of
anger against the West are eliminated, networks
will arise in new generations. 
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