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The New Immigration

Here are some figures that show amounts and percentages of immigration to the United States
from various areas of the world during four 10-year periods.

Region 1951-1960 | 1961-1970 | 1971-1980 | 1981-1990
Europe (number) 1,330,000 1,125,000 800,400 760,000
Europe (%) 53% 34% 18% 10%
Asia (number) 151,000 427,600 1,590,000 2,740,000
Asia (%) 6% 13% 35% 38%
Americas (number) 995,000 1,715,000 1,985,000 3,615,000
Americas (%) 40% 52% 44% 49%
Africa (number) 14,999 29,000 80,800 176,800
Africa (%) 5% 1% 2% 2.4%
Oceania (number) 11,500 25,100 41,200 45,200
Oceania (%) 5% 1% 1% .6%

Directions:

1. Construct four pie charts showing the changing percentages of immigration from the five
regions shown in the figures above, and/or construct a line graph of the changing numbers
of immigrants from each region over the 10-year periods.

2. Analyze the charts and information by answering these questions.

(a) Which two groups had the highest immigration figures in the 1950s?

(b) Which two groups had the highest immigration figures in the 1980s?

(c) Which region’s immigration levels grew most in actual numbers from the 1950s to the

1980s?

(d) Which region’s immigration levels grew most from the 1950s to the 1980s as a percentage

of total immigration?

(e) Which region lost the most immigration in terms of both percentage and total immigration

during the period?

Focus on U.S. History: The Era of &I’L’

© 2000 J. Weston Walch, Publisher 92 World War II Through Contemporary Times



Name Unit 5

WORKSHEET 5

Date

The Global Economy

Make a list of consumer goods in your home, listing several items in each of the categories
named below. Identify what country each item came from. Then, on your map of the world, locate
those countries and label which consumer goods came from each country.

Clothing Food (fresh) Food (canned, boxed, frozen)

Home appliances Electronics Health-care products

Toys, games Home furnishings (rugs, bedding, towels, etc.)
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Presidential Elections: 1972-1996

Directions: Below are some pie charts giving information about presidential elections in the 1970s,

1980s, and 1990s. Use the charts to answer the questions that follow.

| ELECTION OF 1972 [ ELECTION OF 1976
Electoral Vote Popular Vote Electoral Vote Popular Vote
3.3%
Nixon (R} Ford(R)
= 47,169,911 - 39,147,793
(60.7%) (48.0%)
McGovern (D) Carter (D)
29,170,383 40,830,763
(37.5%) (50.1%)
Other Oth
L P78 260 [ g SN
(1.8%) (1.9%)
ELECTION OF 1980 ELECTION OF 1992
Electoral Vote Popular Vote Electoral Vote Popular Vote
92.1%
49
Reagan (R Il Bush (R}
. 43,9%4, l‘5]3 39,103,882
(50.7%) (37.4%)
Carter (D) ¢ Clinton (D)
35,483,883 44,909,326
(41.0%) (43.0%)
90.9%
4890 [M Anderson (i) [m ll’gr% 1”’657
5,720,060 741,
(6.6%) (18.9%)
Other Other
- 1,407,125 670,149
(1.7%) (0.7%)

1. Why was there such a huge shift from support of Republican Nixon compared with Republican

Ford in just four years?

2. Why didn’t Nixon run for reelection in 1976?

3. Why did Carter lose so much support in just four years?

4. Which president did not get a majority of the popular vote, and when?

5. What if Perot had not run in 19927

6. In which years were the percentage of the popular vote and the percentage of the electoral vote

very different for the same candidate?
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Who Said It?

Directions: Match each president, presidential candidate, or presidential campaign with the correct
quotation or quotations below. Write the letter of the quotation next to the person/campaign it
matches with.

1. Barry Goldwater 5. Ronald Reagan

2. Spiro Agnew 6. Bill Clinton/Clinton campaign
3. Richard Nixon 7. Gerald Ford

4. Jimmy Carter 8. George Bush

a. “voodoo economics” (on Reaganomics)

b. “nattering nabobs of negativism” (on the media)
c. “It’s the economy, stupid!”
d. “I am not a crook.”

e. “Extremism in the defense of liberty
is no vice.”

f. “the moral equivalent of war” (on a
campaign for energy conservation)

g. “the evil empire” (on the Soviet
Union)

h. “I didn’t inhale.”

i. “Our long national nightmare is
over.”

j- “Read my lips. No new taxes.” Clinton campaign address

k. “Are you better off now than you
were four years ago?”

1. “an effete corps of impudent snobs”
(on antiwar protesters)
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Notable Events: 1970-1998

Directions: Below is a list of notable events that occurred from 1970 to 1998 in the United States.
Choose one (or two) and create a report about it. Produce your report in the form of an audiovisual
presentation if possible. Or illustrate it with copies of news articles, editorial cartoons, photographs,
and news clips.

First Earth Day, 1970

Wounded Knee, 1973

Vice President Agnew resigns, 1973
OPEC oil boycott, 1973

Nixon pardon, 1974

Chrysler bailout, 1978

Three Mile Island, 1979

Moral Majority established, 1979
Air traffic controllers fired, 1981
Iran-Contra scandal breaks, 1986
Immigration Act, 1986

Yellowstone National Park fires, 1988
Exxon Valdez oil spill, 1989

Clean Air Act, 1990

Los Angeles (Rodney King) riots, 1992

NAFTA, 1993

Nuclear power plant

Oklahoma City federal building bombed, 1995
O.J. Simpson acquitted, 1995
Welfare reform legislation, 1996

Clinton impeachment, 1998
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Crisis Spots Around the World

Directions: Presidents from Nixon to Clinton had to deal with many issues around the globe.
Find each of the places referred to below on your blank political map. Next to each entry below,
or on a separate sheet, give a brief summary of U.S. involvement.

Vietnam War, to 1973 Lebanon, 1982

Cambodia, 1969-70 Grenada, 1983

China, 1972 Nicaragua, 1981-90

Chile, 1973 Panama, 1989

Middle East, Yom Kippur War, 1973 Iceland, 1985

OPEC Arab states (Middle East), 1973-74 Iraq and Kuwait, 1990-91

Panama Canal Zone, 1978 agreement Somalia, 1992

Iran, 1979-81 Bosnia, 1990’s

Afghanistan, 1979-80 Haiti, 1994

Camp David (Maryland) accords, 1978 North American Free Trade Agreement
(NAFTA), 1993

Libya, 1986 Dayton (Ohio) accords, 1995
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From Rustbelt to Sunbelt

The number of representatives each U.S. state sends to the House of Representatives is deter-
mined by the state’s population. Every 10 years, a census makes a new count of state populations. If
a state’s population increases enough, the state will be entitled to more representatives in Congress.
If a state’s population decreases enough, the state will lose House representatives.

Directions: Fill in the chart below showing numbers of representatives for selected states in three
different base years. Then answer the questions that follow.

State 1970 1980 1990

Massachusetts

New York

Pennsylvania

Ohio

Michigan

Ilinois

California

Arizona

Washington

Georgia

Florida

Texas

1. What pattern do your figures show about population shifts in the United States between
1970 and 1990?

2. What is the significance of this change?

3. What do the terms “Rustbelt” and “Sunbelt” refer to?
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Changing Family Images

TV presents us with images of the “ideal” or “typical” family of the times. Of course, families on
TV shows aren’t like real-life families. But they do show characteristics that people of the times aspire
to or relate to. Explain what aspects of family life in their decade each of these family sitcoms exhibits
for its viewers.

¢ Father Knows Best ¢ All in the Family

Family characteristics: Family characteristics:

Cast of the
1954-1962 TV show
Father Knows Best

¢ The Cosby Show ¢ The Simpsons

Family characteristics: Family characteristics:
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The Clinton Impeachment

In 1998, the U.S. House of Representatives debated the question of whether it should or should
not impeach President Clinton. The people in Congress who spoke in this debate had deep feelings
about the issue. Here are some of the words these representatives spoke on the House floor during
the debate.

Representative Henry Hyde, Republican of lllinois

The matter before the House is a question of the willful, premeditated, deliberate corruption
of the nation’s system of justice. Perjury and obstruction of justice cannot be reconciled with the
office of the president of the United States.

Representative David Bonior, Democrat of Michigan

Why can't we just pause for a second? Why can’t we stop right here and come to our senses?
The American people have made it very clear they oppose impeachment. They are looking for
another solution, a just solution, a solution that condemns the president’s wrongdoing, yet
enables America to put this sorry spectacle behind us and get on with the country’s business;
a solution that brings us together as a nation, not one that divides us.

Representative Asa Hutchinson, Republican of Arkansas

The facts establish a pattern of false statements, deceit and obstruction. And by committing
these actions, the president moved beyond the private arena of protecting personal embar-
rassing conduct and his actions began to conceal, mislead and falsify—invading the very heart
and soul of that which makes this nation unique in the world, the right of any citizen to pursue
justice equally. . . . | have no problem in setting a standard for future presidents that repeated
and intentional acts of perjury in official court proceedings will jeopardize their office.

Representative Martin Frost, Democrat of Texas

We should reserve impeachment for those rare instances that undermine our form of govern-
ment and threaten the essence of democracy. It should not be used as a club by a partisan
majority that dislikes a particular president.

Representative John Conyers, Democrat from Michigan

| want to remind you that | am witnessing, in the most tragic event of my career in the
Congress, in effect a Republican coup d'état in process. We are using the most powerful insti-
tutional tool available to this body—impeachment—in a highly partisan manner. Impeachment
was designed to rid this nation of traitors and tyrants, not attempts to cover up extramarital
affairs.

(continued)
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The Clinton Impeachment (continued)

Representative Sam Johnson, Republican of Texas

You know, when the president stands before God, puts his hand on the Bible and takes an
oath to uphold the Constitution and lawfully carry out the duties of his office, he is promising to
put the people and the nation before his own interest. | believe the president violated the laws
and beliefs he swore to uphold. Instead of following the law, respecting American people’s
values, and honoring his office he chose to lie, cover up and evade the truth.

Representative Thomas Barrett, Democrat of Wisconsin

And although | cannot defend President Clinton'’s actions, | can and must defend our Consti-
tution. Our Constitution does not allow us, no, it does not allow you, to remove a president
from office because you can’t stand him.

Representative Louise Slaughter, Democrat of New York

The allegations against President Clinton, even if proven, are not subversive of our govern-
ment. The president is not accused of abusing the power of his office or attacking the funda-
mental freedom of any American. He’s accused of lying about and attempting to prevent the
revelation of his consensual activities with a White House intern. Were they wrong? Undeniably.
Can they be punished through the legal system? Absolutely. Should he be impeached? No.

Directions: Research the Clinton scandal relating to the Jones and Lewinsky cases. Consider the
statements on these activity sheets, plus any others from men and women who voted on Clinton’s
impeachment. Then discuss with classmates the following topics.

1. In your opinion, did President Clinton deserve or not deserve to be (a) impeached by the House
of Representatives and (b) convicted by the U.S. Senate?

2. Compare the moves to impeach President Nixon and President Clinton. Was one or the other
more or less justified? Would it have been a correct judgment of the U.S. Senate to find Nixon
guilty? Was it a correct judgment of the U.S. Senate to find Clinton not guilty?
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ANSWERS, ADDITIONAL
ACTIVITIES, AND
ASSESSMENTS

Unit 1: The United States
and World War Ii

Steps Toward War (page 7)

Order of numbering: 6, 12, 14, 3, 1, 11, 8, 13, 10,
2,7,4,9,5

Neutrality or Involvement? (page 8)

1. Roosevelt: Lend-Lease helps the U.S. defend
against an aggressor that sooner or later will
attack the U.S. as well as Great Britain. U.S.
must maintain freedom of the seas and must
stop Hitler and his aggression.

2. Lindbergh: Stay out because the U.S. can’t
win. Defend the U.S. instead (“America
First”).

3. Taft: As in World War I, Roosevelt’s policy puts
the U.S. into a position where Germany will
attack U.S. ships and draw the U.S. into the
war.

You could have students compare these neutral-
ity or involvement arguments with arguments for and
against entering World War I'in Focus on U.S. History:
The Era of Modern Change, Unit 2. For the Extra Chal-
lenge, use these readings and the “Steps Toward
War” activity sheet.

Destroyers for Bases (page 11)
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Part 1: Students should correctly locate on the map
the countries with the bases plus the areas Roosevelt
lists as in need of protection. Part 2: Roosevelt
emphasized the national defense reason because that
made the destroyers-for-bases deal not a violation of
the U.S. status as a neutral nation. The bases could
be seen as geographically valuable for national
defense.

The United States and Japan (page 12)

1. Theodore Roosevelt moderated this peace
agreement that ended the Russo-Japanese
War. Japanese nationalists resented the treaty
terms, because it didn’t give Japan all the
territory they had hoped to gain, and it kept
the Open Door policy in effect.

2. This ended the segregation of Asian students
in San Francisco public schools while at the
same time restricting immigration of Japanese
workers to the U.S. Japanese people resented
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the segregation, which had started in 1906,
and resented the immigration restriction.

3. U.S. battleships touring the world were
greeted enthusiastically by the Japanese
people; the show of U.S. naval strength
inspired Japanese naval authorities to expand
the Japanese navy.

4. Japan expanded its scope of power in the
Pacific by taking over German colonies in
the area.

5. Signing nations agreed to respect China’s
independence and maintain the Open Door
in China; Japan saw this as an attempt to limit
its influence in and control of China.

6. This immigration-quota act gave no quota at
all to Japan.

7. The U.S. protested Japan’s occupation of
Manchuria; the Stimson Doctrine announced
nonrecognition of the puppet state of
Manchukuo, which irritated the Japanese.

8. AsJapanese control of China tightened and
spread, the Japanese froze out U.S. business
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interests in China and ended the Open Door
policy, angering U.S. business and political
leaders.

9. Japanese planes sank the U.S. gunboat Panay
on China’s Yangtze River; the U.S. was angry,
but later accepted Japanese apology.

10. These were retaliation for Japan’s ending the
Open Door policy in China and, later, for
Japan’s signing an alliance with Germany and

Italy and then invading French Indochina.

11. The meetings went poorly. U.S. Secretary

of State Hull was not very flexible and
demanded that Japan withdraw from China
and stay out of the French and Dutch colonies
in Southeast Asia, something Japan wasn’t will-

ing to do.

“We Are Now in This War” (page 13)

Relevant portions of Wilson’s war message are
included in the seventh book in this series, Focus on
U.S. History: The Era of Modern Change, Unit 2.
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The War in the
Pacific (page 14)
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Wartime Shortages (page 19)

. Consumer goods that use materials such as

metal and rubber that are needed to produce
war goods are not made at all for the duration
of the war.

. Japan has taken over the countries in South-

east Asia that produce rubber.

. Ships that used to bring coffee from Latin

America are now carrying troops and war
materials to Europe.

. You grow a victory garden and can everything

you don’t eat fresh.

. The lunchbox was made of fiberboard, not

metal, and it fell apart when it got wet. (Metal
is used for war materials, not consumer goods
like lunchboxes.)

. They are used to make parachutes and glider-

plane tow ropes, among other things.

. It contains glycerin, which is used to make

black powder for bullets.

. You don’t do any pleasure driving any more;

you stay home, play parlor games, and listen
to the radio; you carpool and/or take mass
transit to get to work.

Japanese Internment:
The Justifications for It (page 20)

. General DeWitt: Because even Americanized

Japanese are members of an enemy race, they
may be organized and ready for sabotage and
spying; the fact that they have not engaged in
any sabotage yet is an indication that they will
do so in the future.

Supreme Court: Government can take
measures during wartime, under the Constitu-
tion’s war powers, to protect the public safety,
and deciding that a certain group of the popu-
lation may have questionable loyalty is within
the broad war powers.

. The Japanese are being interned on the basis

of their possible loyalty to a country that is at
war with the United States, not on the basis of
racial prejudice.

. No hard evidence is given. The Court accepts

the belief of the military authorities that Japa-

nese people “may” menace public safety more
than other people and DeWitt’s findings of
“disturbing indications” of possible upcoming
sabotage.

Article I, Section 8: “The Congress shall have
Power . .. To declare War” and to “raise and
support Armies.” Article II, Section 2: “The
President shall be Commander in Chief of the
Army and Navy of the United States.”

Japanese Internment:
One Girl’s Experience (page 22)

For more personal narratives, see the Resources

list.

Additional Activity Suggestions

You could have the students do any of the follow-
ing activities.

1.

Read eyewitness accounts of the attack at Pearl
Harbor. Research the issue of how much the
U.S. knew about the Japanese plans to attack,
based on the fact that the U.S. military had
broken Japan’s secret code and could read
intercepted messages about Japan’s plans.
Should the U.S. have been better prepared for
the attack on Pearl Harbor?

. Create a class display of World War II propa-

ganda posters. Note what words, slogans, and
symbols each poster uses to promote support
for the war.

Research and report on the 1988 action of the
U.S. Congress to try to make some amends for
the World War II internment of Japanese
Americans.

Research and report on the dangers to which
Americans were exposed during the period
when atomic and nuclear weapons were being
tested in the atmosphere.

With classmates, give a musical presentation
of World War II fighting and morale songs.

Answer the questions raised in the Student
Background Sheets about the Holocaust.

Unit 1 Assessment

. Create a time line of events leading to the

outbreak of World War II and events of the
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war itself and U.S. participation in it. Include 4. nuclear deterrence: the idea that neither side
the “Steps Toward War” on your time line. in the Cold War would use nuclear weapons

2. Interview people who were civilians in the
United States during World War II and create

against the other for fear of retaliation and
mutual destruction.

an album, a class display, or a play to show how 5. iron curtain: Winston Churchill’s phrase
people’s lives were affected by the war. for the metaphorical line across Europe from

Unit 2: Foreign Policy and

north to south that separated the Western
nations from the Soviet bloc.

the Cold War

6. containment: the U.S. foreign policy of work-
ing to stop, or “contain,” the spread of Soviet
power, control, and influence around the

Cold Warrior Talk (page 30) world.
1. Cold War: conflict between U.S. and U.S.S.R. 7. massive retaliation: action that Eisenhower
that began at the end of World War II, fought and Dulles threatened if Soviet aggression got
for influence and control of many parts of the too strong or if the U.S.S.R. attacked the U.S.

world, without direct military action between
the U.S. and U.S.S.R.

8. brinkmanship: the Dulles policy of combating
Soviet aggression by going right to the brink

2. superpowers: the U.S. and the U.S.S.R., the of nuclear war if necessary.

two newly dominant powers in the world after

9. domino theory: the idea that if one nation

World War IL. (especially in Asia) “fell” to Communism, then

3. mutual assured destruction: predicted others would soon follow—like a row of domi-
outcome if the U.S. and U.S.S.R. should start noes that knock each other over, one by one,
nuclear war against each other; each nation after the first one goes down.

had a large enough nuclear arsenal to wipe
out the other. “Mutual assured destruction”
was supposed to result in nuclear deterrence.

10. peaceful coexistence: startling new concept of
Nikita Khrushchey, stating that the Soviet and
Western blocs could coexist peacefully in
the world.

The Cold War Around the World (page 31)
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“two Chinas” policy problems: mainland China and
Taiwan (Formosa); Mao Zedong and his
Communists take control of mainland China,
1949; Chiang Kai-shek and his Nationalists flee to
Formosa; the “China lobby” accuses Democrats
of “losing China”; the U.S. moves to protect
Formosa from Communist China’s threats,
1950s.

Iran (1946, 1953): Soviets refuse to remove their
troops at the end of the war in 1946; the CIA
engineers a coup to oust nationalist Mossadeq,
put back Shah Reza Pahlavi, 1953.

Greece: U.S. sends aid under the Truman Doctrine
to help democratic Greek government defeat
guerrilla war against communists, 1947.

Turkey tensions: Turkey also receives aid under
the Truman Doctrine to resist Soviet pressures
for joint control of Dardanelles, 1947.

Marshall Plan: massive U.S. economic aid to Western
Europe so its economies would recover from the
war and not be susceptible to Communist agita-
tion.

iron curtain: Soviets install Soviet-dominated govern-
ments in Eastern Europe after World War II—
Poland, East Germany, Czechoslovakia, Hungary,
Romania, Bulgaria, and Albania.

Korea: 1950-53, U.N. war (with mostly U.S. forces)
to push back North Korean invasion of South
Korea.

Berlin: Soviet blockade and Western airlift, 1948;
crisis of 1958 when Khrushchev demanded with-
drawal of all Western troops; Berlin Wall built,
1961.

Vietnam: 1950-54, U.S. gives aid to the French to
fight Ho Chi Minh and his Communist Vietminh
forces; Eisenhower, Kennedy give aid and send
advisers to the South Vietnamese government in
their fight against Communist Viet Cong and
North Vietnam; Johnson escalates war; Nixon
starts troop withdrawals.

Guatemala: CIA supports rebels who oust democrati-
cally elected Arbenz government and set up a

military dictatorship, on pretext of Arbenz being
“nearly” Communist, 1954.

Poland: riots against Soviet control, 1956.

Hungary: Soviet tanks crush uprising, 1956, U.S.
protests.

Suez Canal: Egypt takes over the canal; Israel attacks
Sinai peninsula, France and Britain take the
canal, U.S. and U.S.S.R. support a U.N. cease-fire
and condemnation of Britain, France, and Israel,
1956.

Cuba: Castro drives out Batista, 1959, alienates U.S.
with Communist reforms and appointments,
turns to Soviet Union for support; Bay of Pigs
botched invasion of Cuban exiles supported by
U.S., 1960; 1962 missile crisis.

Lebanon: U.S. troops invade to hold off supposed
Communist threat, 1958.

Cambodia: Nixon escalates Vietnam War by sending
U.S. troops into Cambodia, 1970.

A Pair of Cold War Doctrines (page 32)

1. Truman Doctrine: The United States will give
aid, mostly economic, to any country that is
resisting Communist aggression, internal or
external.

2. Eisenhower Doctrine: The United States will
provide military aid and armed forces to any
country in the Middle East that requests help
to fight off Communist aggression.

3. Both doctrines offer help to countries that are
resisting Communist aggression. Truman’s
doctrine emphasizes economic aid, but mili-
tary aid is also supplied under this policy.
Eisenhower’s doctrine is specifically about
military aid in the Middle East, and it takes
Truman’s doctrine further by declaring the
potential for sending U.S. troops.

4. It authorizes the president to send troops
to the Middle East without having to ask
Congress to declare war.



Korea: Hot War in Asia 1 (page 34)
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The Tonkin Gulf Resolution (page 36)

1. Answers and opinions will vary.

2. Both doctrines allowed the president to send
U.S. troops into combat without a declaration
of war from Congress. The Tonkin Gulf reso-
lution was a broader, blanket approval for the
president to take “all necessary measures”
anywhere in the world.

3. Congress repealed the resolution in Decem-
ber 1970 in response to President Nixon’s
escalation of the war with U.S. bombings and
troop invasions of Cambodia.

4. Vietnam was a unilateral action on the part of
the U.S. In the other cases, U.S. troops were
part of a larger United Nations army. Korea
and the Gulf War were responses to invasion
of one country by a neighbor; Somalia and
Bosnia were actions to restore order and
peace in a civil conflict and/or provide
humanitarian aid.

The U.S. in Vietnam (page 37)

Kennedy years 1961-1963, Johnson years 1963—
1969, Nixon years 1969-1974. Most intense antiwar
protests occurred in the years of highest troop
numbers; protests grew sharply after 1964, peaked in
1968, became intense again in 1970 with Nixon’s
incursions into Cambodia, then declined with U.S.
troop withdrawals.

The Human Cost of War (page 40)

1. Percentages: World War II, 2.5% killed,
4.1% wounded. Korean War, 0.58% killed,
1.8% wounded. Vietnam War, 0.67% killed,
3.5% wounded. Gulf War, 0.06% killed,
0.1% wounded.

3. Most costly in human life and wounded in
total persons: World War II. Most destructive
in percentage: also World War II. World War II
was a total war of great destructive force; the
other wars were more limited, so somewhat
less destructive in terms of killed and
wounded percentages, although the percent-
age of wounded in Vietnam was quite high.
World War II had higher total numbers of
killed and wounded because so many more
soldiers served in that war.



108 Focus on U.S. History: The Era of World War II Through Contemporary Times

Additional Activity Suggestions

You could have the students do any of the follow-

ing activities.

1. Compare the Truman Doctrine and the Eisen-
hower Doctrine with other U.S. foreign policy
“doctrines”—the Monroe Doctrine, the
Roosevelt Corollary, the Stimson Doctrine.

2. Construct a time line of U.S. involvement in
Vietnam, starting with the Truman adminis-
tration in 1950 and continuing through the
withdrawal of all Americans in 1973.

3. Do astudy of the class/racial makeup of U.S.
military forces in Vietnam. Did a dispropor-
tionate percentage of African Americans serve
in the war?

4. Report on the reception of African-American
and white soldiers on their return to the
United States from service in Vietnam.

5. In chart or time line form, trace the involve-
ment of the United States in the conflict
between Israel and the Arab nations.

Unit 2 Assessment

Both “Cold War Talk” and “The Cold War
Around the World” activities would be good assess-
ment vehicles.

Unit 3: The Postwar United States

Domestic Policies: Truman,
Eisenhower, and Kennedy (page 46)

Part 1:

Harry Truman: measures approved by Congress—
higher minimum wage, higher Social Security bene-
fits and benefits for more people, modest public
housing program; measures not approved by
Congress—repeal of Taft-Hartley law, national health
insurance, law against job discrimination, federal aid
to education, the St. Lawrence Seaway.

Dwight Eisenhower: measures approved by
Congress—extension of Social Security to more
people, interstate highway system, St. Lawrence
Seaway, lower government spending, modest federal

support of education, new Department of Health,
Education and Welfare, tax cut.

John Kennedy: measures approved by Congress—
none of his main measures; measures not approved
by Congress—tax cuts, federal aid to education,
urban renewal, civil rights laws, higher minimum
wage, medical care for elderly.

Part 2 answers will vary.

Presidential Elections: 1948-1968
(page 4749)

1948 Presidential Election: Dewey (R) won Oregon,
North Dakota, South Dakota, Nebraska, Kansas, Indi-
ana, Michigan, Pennsylvania, New York, Connecticut,
New Jersey, Delaware, Maryland, Vermont, New
Hampshire, and Maine. Thurmond (SR) won Louisi-
ana, Mississippi, Alabama, and South Carolina, and
received one electoral vote from Tennessee. Truman
(D) won the rest.

1952 Presidential Election: Stevenson (D) won
Arkansas, Louisiana, Mississippi, Alabama, Georgia,
North Carolina, South Carolina, Kentucky, and West
Virginia. Eisenhower (R) won the rest.

1960 Presidential Election: Nixon (R) won Alaska,
Washington, Oregon, California, Idaho, Utah,
Arizona, Montana, Wyoming, Colorado, North
Dakota, South Dakota, Nebraska, Kansas, Oklahoma,
Iowa, Wisconsin, Indiana, Ohio, Kentucky, Tennes-
see, Virginia, Florida, Vermont, New Hampshire, and
Maine. The eight unpledged electors from Missis-
sippi voted for Byrd (D), as did six electors from
Alabama and one elector from Oklahoma. Kennedy
(D) won the rest.

1968 Presidential Election: Humphrey (D) won
Washington, Texas, Minnesota, Michigan, West
Virginia, Pennsylvania, Maryland, New York,
Connecticut, Rhode Island, Massachusetts, Maine,
Hawaii, and the District of Columbia. Wallace (AI)
won Arkansas, Louisiana, Mississippi, Alabama, and
Georgia, and received one electoral vote from North
Carolina. Nixon (R) won the rest.

1. Percentages are as follows (because of round-
ing, some do not add up to 100.00%; P =
popular vote; E = electoral vote). Differences
between popular and electoral percentages
relate to a candidate’s success in capturing
states with large blocs of electoral votes.



1948: Truman—50% P, 57% E; Dewey—
45.4% P, 36% E; Thurmond—24% P, 7% E;
Wallace—2.4% P, 0% E.

1952: Eisenhower—55.4% P, 83% E;
Stevenson—44.5% P, 17% E.

1960: Kennedy—49.7% P, 56.4% E; Nixon—
49.6% P, 40.8% E; Byrd—0.7% P, 2.8% E.

1968: Nixon—43.6% P, 56% E; Humphrey—
42.9% P, 35.5% E; Wallace—13.6% P, 8.5% E.

. Answers will vary, as election results tended
to shift. Republicans often did well in the
Midwest and West; Democrats scored wins in
parts of the Northeast; third-party candidates
in this period got their support from the
South.

. (a) Thurmond took support from Truman;
he represented the States’ Rights, or
“Dixiecrat” party, which split from the
Democratic party when that party
adopted a civil rights plank in its 1948
platform.

(b) Wallace also took support from Truman;
he ran on a program of more progressive
social welfare policies than those Truman

favored, so he attracted liberal Democrats.

(c) Truman would probably have won by a
larger margin.

(d) Byrd, the Dixiecrat candidate, took
support from Kennedy in the traditionally
Democratic South; he attracted Demo-
crats who objected to Democratic party
support for civil rights.

(e) Since he got no electoral votes, the
outcome in electoral votes would have
been the same, and Kennedy would still
have won. Since most of his votes would
probably have gone to Kennedy, Kennedy
might have won the popular vote by a
greater margin. But in such a close elec-
tion, disaffected Southern Democrats
might have voted for Richard Nixon in
great enough numbers to give the popu-
lar-vote win to Nixon.

(f) Wallace took most support from
Humphrey, providing a populist candi-
date who appealed to Southerners and to
blue-collar workers who despised antiwar
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protesters, who had disrupted the Demo-
cratic convention in Chicago.

(g) It’s possible that most of Wallace’s support
would have gone to Humphrey and
enabled Humphrey to at least win the
popular vote. Nixon would still have won
the election with the electoral vote.

4. Dewey ran alackluster campaign, and Truman
impressed voters with his vigorous “give em
hell, Harry” whistlestop nationwide campaign.

5. The genial ex-general appealed to voters, who
were ready for a change after 20 years of
Democratic presidents and the New Deal
reform program.

6. The race was neck-and-neck. The difference
was most likely the televised debates between
Kennedy and Nixon, with the youthful
Kennedy appearing capable and at ease and
the vice president appearing dark and tired.
Kennedy successfully appealed to African
Americans, ethnic groups, and Catholics.

7. Nixon appealed to voters with a call for law
and order in an age of protest and by suggest-
ing he would end the war in Vietnam.
Humphrey was burdened by his association
with Johnson’s prosecution of the war.

A Catholic President? (page 51)

The domestic issues that Kennedy mentioned
in his speech that would also concern the Roman
Catholic Church were birth control, divorce, censor-
ship, and gambling. Today, we would add abortion,
gay rights, and aid to parochial schools to that list.
Students may have more ideas on this.

The Great Society (page 53)

Civil Rights Act of 1964: Main provisions—barred
discrimination in public accommodations;
outlawed discrimination in employment;
protected voting rights. Effectiveness—very
effective.

Economic Opportunity Act (1964): Main provi-
sions—numerous; attacked all aspects of poverty;
e.g., Job Corps, VISTA, aid to migrant workers,
loan program. Effectiveness—some programs
effective, useful, but others poorly run, especially
the Job Corps.
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Medicare (1965): Main provisions—provided medi-
cal insurance to elderly people. Effectiveness—
elderly people now could get good medical treat-
ment, but doctors, hospitals, and drug compa-
nies raised their prices rapidly now that they
were sure to get reimbursed by the federal
government.

Elementary and Secondary Education Act (1965):
Main provisions—supplied federal funds for
school districts, to spend on poor children. Effec-
tiveness—school officials tended to spend funds
on many other expenses; poor children didn’t
get a lot of benefits.

Head Start (1965): Main provisions—provided
preschool for poor children. Effectiveness—very
successful in helping poor children be prepared
when they started public elementary school, and
also in providing nutritious meals and some
health care.

Omnibus Housing Act (1965): Main provisions—
subsidized rents for poor families who couldn’t
find public housing. Effectiveness—worked well
to provide housing in difficult circumstances.

Voting Rights Act of 1965: Main provisions—
provided for federal help for blacks trying to
register and vote in Southern states; covered
local, state, and federal elections. Effectiveness—
was important in ending Southern suppression
of black people’s right to vote.

Housing and Urban Development (1965): Main
provisions—created a new Cabinetlevel Depart-
ment of Housing and Urban Development.
Effectiveness—helped coordinate programs in
this area, but added another layer of bureau-
cracy.

Immigration Act of 1965: Main provisions—elimi-
nated the national-origins quota system of immi-
gration. Effectiveness—changed the face of
immigration into the United States; for the first
time, many Asians were able to immigrate.

Ask this Challenge Question: Why was Lyndon
Johnson able to get so much legislation passed, when
Kennedy wasn’t able to get anything of note by
Congress?

McCarthysim (page 54)

McCarthy delivered his “I have here in my hand
alist...” speech in West Virginia, speaking from
rough notes. Whatever piece of paper he was waving,
it wasn’t a list of names, because he didn’t have one.
The radio station that broadcast the speech didn’t
save the recording of it. McCarthy later inserted a
retrospective version of what he thought, or wanted
to record, he had said, in the Congressional Record. In
that version, he says: “I have in my hand 57 cases of
individuals who would appear to be either card-carry-
ing members or certainly loyal to the Communist
Party, but who nevertheless are still helping to shape
our foreign policy.” The version on the activity sheet
is a version reported in the newspapers in the days
after McCarthy spoke in West Virginia. It is based on
the notes of a reporter present when McCarthy deliv-
ered the original West Virginia speech.

The Space Age Begins (page 58)
Sputnik: 1957, U.S.S.R., first artificial satellite launch.

Explorer I: 1958, U.S,, first U.S. artificial satellite in
orbit.

Lunik 1, 2, and 3: 1959, U.S.S.R., first moon probes;
Lunik 2 first earth object to land on the moon
(crash landing); Lunik 3, first photos of the back
side of the moon.

Tiros 1: 1960, U.S., first weather satellite.

Yuri Gagarin, Vostok 1: 1961, U.S.S.R., first human
being in space.

Alan Shepard, Freedom 7:1961, U.S., first U.S. astro-
naut in space, sub-orbital flight.

John Glenn, Friendship 7: 1962, U.S., first U.S. astro-
naut in orbit.

Telstar 1: 1962, U.S., first commercial communica-
tions satellite; relays TV programs across the
Atlantic Ocean.

Voshkod 2, Gemini 4—Alexei Leonov & Ed White:
1965, U.S.S.R., then U.S.; first space walks.

Luna 9, Surveyor 1: 1966, U.S.S.R., then U.S,; first soft
landings on moon, return TV pictures to earth.

Apollo 1, Soyuz 1:1967, U.S., then U.S.S.R; first space
deaths—White, Grissom, and Chaffee die in a
launch-pad fire; Komarov is killed when Soyuz



crash-lands on earth after parachute fails to
deploy.

Apollo 11:1969, U.S., first men on the moon.

Suburban Style (page 59)

. New feature: picture window. Use, purpose:

Makes small house seem more spacious, lets in
light, allows view of children and neighbors
and neatly tended front yard.

New house style: “California” ranch. Use,
purpose: New concept of one-story living,
more casual and less private, with rooms flow-
ing into one another; house opens to the
outdoors, with patio and barbecue area.

. New house style: split-level, or raised ranch.

Use, purpose: Because of rising land prices
and restrictive zoning rules, builders can’t fit
enough floor space into a ranch on a typical
suburban lot, but people still want ranches;
this design is the answer—a modified ranch
style, a two-story house that seems like a one-
story house.

New feature: family room. Use, purpose: With
larger families and an emphasis on family
activities, plus the advent of TV, a new room
evolved to provide casual and cozy space for
TV viewing and relaxing together as a family;
the living room now becomes more formal.

The Birth of Rock ’n’ Roll (page 60)
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Challenge Question: They died together in a plane

crash.

Additional Activity Suggestions

You could have the students do any of the follow-
ing activities.

1.

Trace the development of the contemporary
environmental movement, beginning in the
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1960s. Note legislation, advances, and
setbacks.

2. Investigate and report on whether any Great
Society programs are still in effect and if so,
which ones.

3. Watch a film clip of the first landing of human
beings on the moon. Suppose you had been
the first person to step on the moon. What
memorable words would you have spoken?

4. Create a report on one of the assassinations
of the 1960s, complete with audiovisual clips,
if possible, photographs, news headlines,
excerpts from official reports, and so on.

5. View 1950s TV shows and movies and develop
a description of the ideal or preferred U.S.
woman of those times, as portrayed by the
media.

6. View video selections of the Kennedy-Nixon
campaign debates. Try listening to them first,
then viewing them. Is your impression of who
does best different depending on whether or
not you see the images?

Unit 3 Assessment

1. Explain the impact of the Kennedy presidency
on the United States.

2. Draw a portrait in words of the typical middle-
class family of 1950s America.

3. Write an essay comparing the presidencies of
Truman, Eisenhower, Kennedy, and Johnson.
How would you rate each president, and by
what criteria?

Unit 4: Civil Rights and
Equal Rights

Black Rights: Groups and Leaders (page 67)

NAACP (National Association for the Advancement
of Colored People): Roy Wilkins, Thurgood
Marshall; for an end to racial discrimination;
moderate approach, usually through the courts.

National Urban League: Vernon Jordan, court action
to end discrimination.

SCLC (Southern Christian Leadership Conference):
Martin Luther King, Jr.; nonviolent protest,
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passive resistance to achieve an end to segrega-
tion in the South.

CORE (Congress of Racial Equality): James Farmer;
to end segregation and discrimination; spon-
sored first freedom rides; more willing than
SCLC to force confrontations; became less non-
violent after 1964.

SNCC (Student Non-violent Coordinating Commit-
tee): Stokely Carmichael; to end segregation and
secure black voting rights; integration through
nonviolence and political activism; appealed to
more militant younger black activists; by 1965,
advocated black power and not necessarily non-
violence.

Black Muslims (Nation of Islam): Elijah Muhammad,
Malcolm X; black nationalism, complete separa-
tion from white society; did not insist on non-
violence.

Black Panthers: Huey Newton, Eldridge Cleaver;
arms for the black community, and armed
confrontation with whites and police harassers.

Is Separate Unequal? (page 70)

1. Focus on U.S. History: The Era of Industrial
Growth and Foreign Expansion contains excerpts
from Plessy v. Ferguson in Unit 3.

(a) The Court decided that legal segregation
doesn’t violate equal protection of the
laws so long as the facilities for each race
are equal, and also that laws requiring
segregation merely address social issues
rather than civil rights that are protected
by the Fourteenth Amendment.

(b) The Court found that segregated schools
could not provide black children with an
equal education because black children
interpreted segregation as denoting their
inferiority, and this sense of inferiority
would hinder black children’s ability to
learn.

(c) Times had changed, and people’s atti-
tudes toward segregation were not as
friendly as they had been in 1896. Thur-
good Marshall presented the Court with a
wealth of sociological data showing the
harmful effects of segregated schools on
black youngsters. Also, the Court found

that education was far more important to
success in life in 1954 than it had been
when Plessy was decided in 1896, so harm-
ful effects of educational segregation were
a very serious matter. And the Court
accepted the argument about feelings of
inferiority based on modern psychological
knowledge that was not known at the time
of Plessy.

2. Answers will vary. The text of relevant portions
of the Fourteenth Amendment is given in
Focus on U.S. History: The Era of Civil War and
Reconstruction.

A Letter from Jail (page 71)

Suggest that students read some fictional and/or
nonfictional accounts of actual experiences of the
things King writes about. See the Resources section
for suggestions.

Reformers and Activists (page 74)
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Native Americans in the
Twentieth Century (page 75)

Indian Citizenship Act (1924): granted U.S. citizen-
ship to all Indians.

Indian Reorganization Act (1934): reversed the long-
time policy of assimilation and instead promoted
tribal life; Indians on reservations were not
subject to state control; tribal governments ran
the reservations. Tribes, rather than individual
Indians, regained control of Indian land.

termination policy (1950’s): policy of “terminating”
tribes so that Indians would move off reserva-
tions, sell off tribal land, and assimilate into
mainstream U.S. society. Under this policy, many
Native Americans moved to cities, and tribes lost
federal services.




AIM established (1968): American Indian Move-
ment, founded by activists who pushed for
government recognition of the problems of
Native Americans, both urban and rural.

Indian Civil Rights Act (1968): Guaranteed basic civil
rights to Native Americans and also protected
them against the taking of their property without
payment.

Alcatraz Island occupation (1969-71): Activists living
in the San Francisco Bay area founded Indians
of All Tribes in 1969; they took over Alcatraz
to dramatize the problems of non-reservation
Native Americans.

Indian land claims cases (1970s and 1980s): Court
cases won by some tribes for illegal taking of
their lands in violation of treaty rights years ago;
for example, in Maine the Passamaquoddy and
Penobscot tribes received over 300,000 acres of
land and $30 million for land they had lost ille-
gally in the 1800s.

Second Wounded Knee (1973): AIM activists took
over the trading post at Wounded Knee, which
had been the site of the last massacre of Native
Americans by white military forces, in 1890;
again, the purpose was to dramatize Indian prob-
lems and the failure of government policies to
help Indians.

Indian Self-Determination and Education Assistance
Act (1975): Gave Native Americans more control
over the programs that affected them.

Migrant Farm Workers (page 76)

Interested students can read personal accounts
of migrant farmworkers’ lives in Voices from the Fields:
Children of Mugrant Farmworkers Tell Their Stories, by
S. Beth Atkin.

Roe v. Wade (page 77)

1. The right to privacy, found in the Fourteenth
Amendment and possibly also in the Ninth
Amendment.

2. Because the state has a legitimate interest in
protecting the health of the pregnant woman,
in maintaining medical standards, and in
protecting potential life (the unborn child).
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3. The fetus is not a “person” within the
language and meaning of the Fourteenth
Amendment. Also, the Court is unable to rule
at what point, from conception on, life begins.

4. In the first trimester (the first three months).

5. In the second trimester, the state may regulate
the abortion procedure in ways that are
reasonably related to protecting maternal
health. The state may not outlaw abortion
during these three months. When the preg-
nancy reaches the point where the fetus would
be able to survive outside the womb (“viabil-
ity”), the state may regulate and even outlaw
abortion in order to protect the unborn life,
except in cases where abortion is necessary to
preserve the life or health of the mother.

The Court, in its Roe decision, specifically
mentioned the following as legitimate factors that
a woman might weigh in considering whether or not
to have an abortion: “Specific and direct harm medi-
cally diagnosable even in early pregnancy may be
involved. Maternity, or additional offspring, may
force upon the woman a distressful life and future.
Psychological harm may be imminent. Mental and
physical health may be taxed by child care. There is
also the distress, for all concerned, associated with
the unwanted child, and there is the problem of
bringing a child into a family already unable, psycho-
logically and otherwise, to care for it. In other cases,
as in this one, the additional difficulties and continu-
ing stigma of unwed motherhood may be involved.
All these are factors the woman and her responsible
physician necessarily will consider in consultation.”
If you feel it is appropriate, given the sensitive and
controversial nature of the abortion issue, you could
discuss these factors in class. Do students feel that
these are valid reasons for choosing abortion?

Religion and Schools (page 80)

1. This is okay, because the lyrics are an expres-
sion of the composer’s personal religious faith
(1962).

2. The Court declared this unconstitutional
in 1963.

3. The Court outlawed “moments of silence”
in 1985.

4. This is okay, because the Declaration is a
historical document.
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5. The Court said in 1968 that this was okay
because the textbooks taught nonreligious
subjects, and because the books were given to
all students in the state.

6. The Court said in 1980 that the Ten
Commandments are inherently a religious
text, and no declaration about their supposed
secular application gets around this fact.

7. The Court said no to this in 1971.
8. This is allowed.

9. This is allowed.

Rights of the Accused (page 81)

Mappv. Ohio (1961): Right—illegally obtained
evidence can’t be used in state trials; principle—
Fourth Amendment ban on illegal search and
seizure, applies to states via Fourteenth Amend-
ment.

Gideon v. Wainwright (1963): Right—all persons are
entitled to legal counsel (free, if a person cannot
afford counsel) in any case (state or federal)
involving a possible jail sentence; principle—
Sixth Amendment right “to have the assistance
of counsel for his defense,” applies to states via
Fourteenth Amendment.

Escobedov. Illinois (1964): Right—a suspect is entitled
to a lawyer while being questioned as soon as an
investigation begins to focus on that particular
person; police must tell suspects of their right to
remain silent; principles—Sixth Amendment
right to have counsel and Fifth Amendment right
not to self-incriminate, apply to states via Four-
teenth Amendment.

Mirandav. Arizona (1966): Right—police must tell
suspects about their rights to remain silent
and to have a lawyer immediately after arrest;
the accused has a right to have a lawyer present
while being questioned; principles—same as
Escobedo.

Additional Activity Suggestions

You could have the students do any of the follow-

ing activities.
1. Research and report on gay rights laws,

proposed or in effect or defeated, in your
local community and state.

2. Survey local businesses and public buildings

and report on the degree to which your
community is complying with the Americans
with Disabilities Act. Ask friends or acquain-
tances or classmates with disabilities, or with
disabilities other than one you have, to help
you with this activity.

3. Write a sketch of one or more of these figures

of the civil rights movement: James Meredith,
Ross Barnett, Bull Connor, Medgar Evers,
Rosa Parks, Elizabeth Eckford, Oral Faubus.

4. Read the Supreme Court’s decision in

Mirandav. Arizona. Then watch a fictional TV
show that features police detectives investigat-
ing a crime and questioning people suspected
of that crime (e.g., Law and Orde;; NYPD Blue).
Are the police in the TV show acting in
accordance with Miranda?

5. Present a dramatic reading of Martin Luther

King’s “I Have a Dream” speech.

6. Asan ongoing class project, track late 1990s

and 2000s Supreme Court decisions setting
limits on rights established by the Warren
Court, especially abortion rights and rights
of criminal suspects.

Unit 4 Assessment

1. On a map, locate the places in the United

States that were the sites of civil rights demon-
strations, freedom rides, sit-ins, marches, and
race riots during the 1950s and 1960s. Or
create a time line of the civil rights movement
of the 1950s and 1960s.

2. Create a chart showing the various groups

who were active in the rights movements, their
goals and methods, and their achievements
and the things they were not able to accom-
plish or have not yet accomplished.

Unit 5: Contemporary Times

Executive Privilege: Part 1 (page 88)

1. Yes, there is, based on the need for the U.S.
president to get candid and objective advice to
help him or her carry out his or her responsi-
bilities. This is especially true where the



communications regard military, diplomatic,
and national security secrets.

2. In cases where the communications are vitally
relevant in a criminal case.

3. Answers will vary depending on develop-
ments. The special prosecutor in the White-
water case requested information in various
areas based on the relevance of this informa-
tion to criminal investigations, as in Water-
gate.

Extra Challenge: You could set this up as a
small group or an individual activity. Assign different
presidents to different groups or individual students
so that all presidents are covered. After students
complete their research and reports, have them
share their information with classmates.

The “Smoking Gun” (page 90)

1. Because they provided the essential evidence
that was so far lacking showing absolute proof
that President Nixon had been actively
involved in obstruction of justice, helping to
plan and carry out the Watergate cover-up.

2. They are planning to get the CIA to tell the
FBI, fraudulently, that the FBI needs to stop its
investigation into the Watergate break-in
because the whole affair is related to a CIA
covert operation.

3. The American public judged that Nixon had
been blatantly lying for the past year or so
about his lack of involvement in Watergate
cover-up illegalities. Nixon’s support in
Congress evaporated, and impeachment and
conviction were clearly about to begin and
almost certainly succeed.

The New Immigration (page 92)

1. You could assign half the class to develop pie
charts, and the other half to develop line
graphs. Students could create a class display
of the charts and graphs.
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2.

(a) Immigrants from Europe and America.
(b) Immigrants from Asia and America.

(c¢) America, with Asia a close second.

(d) Asia, by far.

(e) Europe, down from 53% to 10% and
down by a total of 570,000.

Presidential Elections: 1972-1996 (page 94)

1.

Nixon had resigned the presidency in
disgrace, and Ford had pardoned him and
hadn’t inspired a lot of support in his two
years as president.

. He had been forced to resign the presidency

in 1975.

. He seemed parochial, and indecisive on some

matters, there was a recession during his presi-
dency, with double-digit inflation, and he lost
a lot of credibility during the Iran hostage
crisis.

Bill Clinton in 1992.

5. He got 19% of the vote. This was enough to

L

have tipped the balance between Clinton and
Bush, who had 43% and 38% respectively,
depending on how the Perot vote would have
been distributed between Clinton and Bush.

. The biggest difference was in 1980, when

Reagan got 91% of the electoral vote and
50.5% of the popular vote. Smaller differences
occurred in 1972 and 1992. In 1972, Nixon
got 97% of the electoral vote and 62% of the
popular vote. In 1992, Clinton got 67% of the
electoral vote and 43% of the popular vote.

Who Said It? (page 95)
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Crisis Spots Around the World (page 97)
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Vietnam War, to 1973—the war (see Unit 2)

Cambodia, 1969-70—extension of the Vietnam War
to Cambodia

China, 1972—President Nixon visits there, leads to
establishment of relations for first time since
Communist victory in civil war

Chile, 1973—CIA-backed conservative group ousts
and kills democratically elected president
Allende

Middle East, Yom Kippur War, 1973—another war
between Israel and Arab states

OPEC Arab states, 1973-74—OPEC states impose oil
embargo on the West in the wake of the Yom
Kippur War

Panama Canal Zone, 1978 agreement—U.S. agrees
to turn Canal over to Panama completely by 1999

Iran, 1979-81—fundamentalist revolution in 1979,
hostage crisis 1979-81

Afghanistan, 1979-80—U.S.S.R. invades in 1979, U.S.
protests and boycotts Moscow Olympics in 1980

Camp David accords, 1978—President Carter gets
Egyptian president and Israeli prime minister
to sign peace accords in meetings at presiden-
tial retreat in U.S.

Libya, 1986—U.S. bombs Libya in retaliation for
terrorist attacks

Lebanon, 1982—President Reagan sends troops
to Lebanon to counter supposed Communist
threat, U.S. marine barracks are bombed in
1983, U.S. forces leave in 1984



Grenada, 1983—U.S. forces invade the island to
crush Communist-backed government

Nicaragua, 1981-90—U.S. assists anti-government
Contra rebels

Panama, 1989—U.S. forces invade, capture leader
Noriega

Iceland, 1985—summit meeting between Reagan
and Gorbachev

Iraq & Kuwait, 1990-91—Iraq invades and takes over
Kuwait, U.S. leads U.N. forces to free Kuwait

Somalia, 1992—U.N./U.S. troops go in to help
famine-relief operations in middle of civil strife

Bosnia, 1990s—U.S. troops take part in U.N. military
action to enforce peace, cease-fire

Haiti, 1994—U.S. troops lead U.N. military action to
force out military dictatorship

NAFTA, 1993—North American Free Trade Agree-
ment among U.S., Canada, Mexico

Dayton accords, 1995—signed in Dayton, Ohio, end
(for then) the civil war in Bosnia

From Rustbelt to Sunbelt (page 98)

State 1970 1980 1990
Massachusetts 12 11 10
New York 39 34 31
Pennsylvania 25 23 21
Ohio 23 21 19
Michigan 19 18 16
Illinois 24 22 20
California 43 45 52
Arizona
Washington 7 8 9
Georgia 10 10 11
Florida 15 19 23
Texas 24 27 30

1. A shift from the Northeast and Midwest to the
Southeast, Southwest, and West—from the
Rustbelt of old industrial areas to the Sunbelt
of new industries and technologies.
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2. The Sunbelt states have gained a lot in politi-
cal power—they have more representatives in
the U.S. House of Representatives and wield
more power because of larger electoral votes
in presidential elections.

3. The Rustbelt is the Northeast and the
Midwest, full of aging, rusty factories. The
Sunbelt is the Southeast, Southwest, and West,
with their sunny, mild, inviting climates.

Changing Family Images (page 99)

1. Father Knows Best, 1950s: the happy, secure
nuclear family headed by wise father, with stay-
athome mother who did housework in pearls
and high heels; children with simple, minor
social problems.

2. All in the Family, 1970s: the “real” family of the
1970s—a bigoted blue-collar husband, a
dimwitted housewife, a moderately modern-
minded daughter, and her liberal Polish-
American husband, object of his father-in-
law’s bigoted remarks. A radical departure
from previous TV families, reflective of the
divisive, protest-driven times.

3. The Cosby Show, 1980s: a return to the ideal TV
family of the 1950s, modernized for the 1980s
as a family headed by two African-American
professionals, a doctor husband and a lawyer
wife, with the usual assortment of children
with modest kids” problems. A break-through
portrayal of an African-American family that
every middle-class family, black and white and
otherwise, could relate to.

4. The Stmpsons, 1990s: another iconoclastic
family portrayal, this time in cartoon form—
a very funny and very messed-up family with
a bone-headed father, a somehow charming
platitude-spouting and warm-hearted mother,
a really bratty little boy, a bright and feminist
sister, and a pacifier-sucking baby.

Additional Activity Suggestions

You could have the students do any of the follow-
ing activities. Note that the daily newspapers and
news reports are rich with topics of current interest
that relate to decades-old issues that are ongoing, as
well as recent issues of relevance.
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. To extend the “Crisis Spots Around the

World” activity, create a bulletin board display
of the world map with copies of news head-
lines of the time about the various crises.

. On a world map, locate home countries and

regions/cities/towns within those countries
where classmates or their families have immi-
grated from. You could also interview immi-
grant classmates and develop a multicultural
narrative of the your school’s diversity. Or
conduct a multicultural survey of your
community to discover how ethnic art, food,
music, and clothing have become a part of
your local society.

. Use the classified ads to demonstrate the types

of job skills and education needed for jobs in
today’s world. How are these different from
job skills of 20 years ago? Specifically, what
part does technological know-how of various
kinds play in job qualifications today?

. Create and keep a file of newspaper and Inter-

net stories about issues you have studied and
read about in U.S. history that keep cropping
up in today’s world.

. Read the Ninth and Fourteenth Amendments

to the U.S. Constitution. Do you find a right of
privacy in these amendments? Make an argu-
ment for or against this constitutional right.

. Debate with classmates the concept of a

constitutional amendment allowing school
prayer. Why would this or why would this not
be a good idea?

. Create a Watergate chronology. Also create

a Whitewater and Lewinsky affair chronology.
Do you see any parallels?

. Evaluate Richard Nixon’s resignation speech.

To what degree did he accept real responsibil-
ity in that speech for his role in the Watergate
cover-up and admit to any criminal wrong-
doing?

Unit 5 Assessment

. View television shows from different eras and

comment on the ways in which the pictures
they show of their times are accurate and also
offer distorted stereotypes.

. The “Cirisis Spots Around the World” activity

would be an effective assessment vehicle.



ADDITIONAL RESOURCES

Fiction for Students

Bauer, Marion Dane. Rain of Fire (World War II
veteran and Hiroshima)

Crew, Linda. Children of the River (teen Cambodian
refugee in U.S.)

Green, Bette. The Summer of My German Soldier (World
War II in Arkansas)

Kerr, M. E. Gentlehands (a grandfather’s Nazi past)

Krumhold, Joseph. And Now Miguel (young Hispanic
American)

Mazer, Harry. The Last Mission (young World War II
flier)
Mohr, Nicholasa. El Bronx Remembered: A Novella and

Stories (Puerto Rican immigrants)

Moore, Yvette. Freedom Songs (black teenager in rural
South, 1963)

Myers, Walter Dean. Fallen Angels (Vietnam)

Sneve, Virginia Driving Hawk. Jimmy Yellow Hawk
(young Native American)

Tan, Amy. The Joy Luck Club (Chinese-American
women)

Taylor, Mildred. Stories involving the Logan family,
rural South, especially Roll of Thundey, Hear My
Cry; Let the Circle Be Unbroken; Mississippi Bridge;
and The Road to Memphis

Uchida, Yoshiko. Journey to Topaz and Journey Home
(Japanese-American internment)

Walter, Mildred Pitts. The Girl on the Outside (Little
Rock, 1957)

Yep, Laurence. Child of the Owl (Chinese-American
girl)

Nonfiction for Students

Archer, Jules. The Incredible Sixties: The Stormy Years
That Changed America

Atkin, S. Beth, ed. Stories from the Fields: Children of
Migrant Farmworkers Tell Their Stories

Baldwin, James. Notes of a Native Son

Bode, Janet, ed. New Kids on the Block: Oral Histories of
Immigrant Teens

Brownstone, David. The Chinese-American Heritage

David, Jay, ed. Growing Up Black: From Slave Days to the
Present—25 African-Americans Reveal the Trials and
Triumphs of Their Childhoods (rev. ed.)

Edelman, Bernard, ed. Dear America: Letters Home from
Vietnam

Frank, Anne. Diary of a Young Girl (Nazi persecution
of Jews in Holland)

Friedan, Betty. The Feminine Mystique
Harrington, Michael. The Other America

Harris, Mark Jonathan, et al. The Homefront: America
During World War IT

Haskins, James, and Kathleen Benson, eds. The 60s
Reader

Hole, Judith, and Ellen Levine. The Rebirth of
Feminism

Irons, Peter, and Stephanie Guitton, eds. May It Please
the Court (Supreme Court cases)

Lemann, Nicholas. The Promised Land: The Great Black
Migration and How It Changed America

Levine, Ellen. A Fence Away from Freedom: Japanese
Americans and World War IT

Levine, Ellen, ed. Freedom’s Choice: Young Civil Rights
Activists Tell Their Own Stories

Morgan, Robin, ed. Sisterhood Is Powerful
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Nakamoto, Hiroko, with Mildred Mastin Pace. My
Japan, 1930-1951

Okubo, Miné. Citizen 13660
Reader’s Digest. Our Glorious Century
Stone, Monica Itoi. Nisei Daughter

Terry, Wallace, ed. Bloods: An Oral History of the
Vietnam War by Black Veterans

Time-Life Books. The Home Front: U.S.A. (Depression
and World War II)

Uchida, Yoshiko. The Invisible Thread (autobiography)

Vogel, Virgil J., ed. This Country Was Ours: A Documen-
tary History of the American Indian

Walter, Mildred Pitts. Mississippi Challenge (civil rights
activism in Mississippi)

Yep, Laurence. The Lost Garden (autobiography)

Collections of Primary Source
Documents: Print

The Annals of America. Chicago: Encyclopedia Britan-
nica, 1968

Commager, Henry Steele, ed. Documents of American
History, 9th ed. (2 vols.). Englewood Cliffs, NJ:
Prentice-Hall, 1973

Craven, Avery, Walter Johnson, and F. Roger Dunn. A
Documentary History of the American People. Boston:
Ginn and Company, 1951

Historical Statistics of the United States. Washington, DC:
U.S. Department of Commerce, Bureau of the
Census, 1975

CD-ROM

America Adventure. Knowledge Adventure
American Indian 2.0. Facts on File

American _Journey—History in Your Hands. Research
Publications
The African-American Experience
The Great Depression & the New Deal
The Asian-American Experience
The Hispanic-American Experience

Immigrant Experience in America

The Native-American Experience

Women in America
World War I and the Jazz Age

The American Multimedia Archive: The Complete Collec-
tion. Facts on File

FDR: Franklin Delano Roosevelt. Corbis

CD Sourcebook of American History. InfoBases
500 Nations. Microsoft

The Grapes of Wrath. Penguin

The Great Depression. Clearvue

The History of the United States for Young People.
American Heritage

Landmark Documents in American History. Facts on File

Voices of the 30s. Sunburst/Wings for Learning

World Wide Web/Internet

Sites with numerous links to U.S. history sources
are listed below.

The American Experience (PBS) (lists a variety of
interesting sites based on PBS programs, including
Nellie Bly, teenage hoboes, forgotten inventors,
and more):
http://www.pbs.org/wgbh/amex/index.html

AMDOCS: Documents for the Study of American
History (primary documents in full text):
http://www.mnu.edu/us_docs/

The Avalon Project at the Yale Law School (a large
collection of historical documents):
http://www.yale.edu/lawweb/avalon/avalon.htm

History/Social Studies Web Site for K-12 Teachers

(includes site map, What’s New Archive, sources

arranged by category):
http://www.execpc.com/~dboals/boals.html

Kathy Schrock’s Guide for Educators (a Cape Cod
teacher’s excellent list of resources):
http://school.discovery.com/schrockguide /

Library of Congress American Memory (variety of
fascinating historical collections):
http://memory.loc.gov/ammem/amhome.html

Library of Congress home page (special collections,
historical documents, and more):
http://lcweb.loc.gov



GLOSSARY

abortion—termination of a pregnancy

assassination—murder by sudden attack for political
or ideological reasons

baby boom—the large number of babies born in the
years after World War II

boycott—to refuse as a group to have dealings with
a person or business in order to express disap-
proval or force change

bureaucracy—government officials and government
offices

civil rights—the nonpolitical rights of citizens, espe-
cially the rights of personal liberty guaranteed by
the U.S. Constitution

Cold War—nonmilitary struggle for world influence
between the United Sates and the U.S.S.R.

détente—easing of tensions between two nations
through negotiations

fundamentalist—person who holds to traditional
religious beliefs

genocide—planned killing of most of a racial,
political, or cultural group

immigration—people coming into a country that
they are not natives of, intending to live there
permanently; these people are called immigrants
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impeachment—the process of formally charging
a public official with misconduct in office

inflation—a large and continuing rise in the general
level of prices

internment—confinement, especially during a war

isolationist—person who wants the United States to
stay uninvolved in European (or world) affairs

migrant—a person who moves regularly in order to
find work, especially in harvesting crops

militant—aggressively active in a cause; combative;
also, a person who is like this

neutrality—condition of not being allied with either
opposing side in a war

quota—a share or portion assigned to members of a
group
ration—a food allowance for a certain period of time

recession—a slowing down of economic activity

satellite—a nation that is dominated or controlled by
another more powerful nation; also, an object
that orbits a planet

segregation—legal separation of people by race

suburb—a smaller community next to or within
commuting distance of a city
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