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Introduction  
 
 

About This Book 
 
The activities provided in this booklet are created to enrich sociology classes.  They 
provide hands-on activities and lessons that engage students in exploring the basic 
concepts in sociology that are central to all sociology curriculums.   
 
This volume contains introductory topics, such as: observation, norms, groups, 
sociological theories and research methods.  These activities clarify the terms, concepts, 
and structures that students learn about through class lectures and readings.   
 
Suggestions provided in textbooks and other supplemental material do not always offer 
complete hands-on approaches sought by course instructors.  Especially for classes taught 
in a schools utilizing block scheduling (ninety and seventy-five minute classes), lessons 
that keep students active and interested while demonstrating the key components of 
sociology are necessary.  
 
The essential goals for each activity were to make them easy to use, to involve and 
engage the students, and to clarify key sociology concepts. 
 
The topics covered in this booklet, and other Sociology Activities volumes, parallel 
general sociology textbooks and should be used as a supplemental aid.  The activities and 
demonstrations clarify basic sociology concepts and allow students to work with material 
in ways that interest them.   
 
All lessons were created with the teacher and student in mind.  The purpose for each 
lesson is clearly stated and a specific list of materials required for each lesson is provided.  
Procedures are written in a step-by-step format to allow for easy implementation into a 
block or typical schedule format.  Hints or tips are offered throughout the booklet to 
assist teachers in adapting lessons to fit their needs or the ability level of students.  
Student handouts include all necessary instructions and directions as well as material to 
assist in grading.  Finally, the material is organized in such a way that incorporating the 
lessons into an existing curriculum is easy and enjoyable. 
 
Current research indicates that students who are actively engaged in the learning process 
retain information better than those who are passive participants in the classroom.  
Sociology Activities was created with this concept in mind.  The hands on approach to 
Sociology that this booklet offers will spark and maintain student interest.  Being 
involved in the lessons allows students to become an active part of their own
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learning.  Participation in these activities also provides students with an episodic memory 
of a classroom experience, strengthening the concepts being taught and therefore 
improving learning.  Most importantly, when students are actively engaged, they have 
more fun.  These activities make the study of sociology an enjoyable experience for 
everyone! 
 
 
About the Author 
 
Kathleen M. Glusick graduated from the University of Wisconsin – Madison with a 
Bachelor’s degree in Broad Field Social Studies and a minor in Psychology.  She 
completed her Master’s of Education through Cardinal Stritch University in Milwaukee, 
Wisconsin.  She taught World Cultures, Citizenship, Sociology, Experimental 
Psychology, and Government during her high school teaching career.  After completing 
her thesis, The Impact of Brain-Compatible Physical Structures on Classroom Learning, 
Peanut Publishing was created to enhance involvement in the classroom by providing 
teachers with student centered activities.  
 

 
While this material is copyright protected, purchasers do have permission to copy and 

distribute class sets of student handouts for instructional use. 
 
 
Questions or comments regarding this material are welcome.  Please contact: 
 
Kathleen M. Glusick 
Peanut Publishing, LLC 
N165 W21230 Tartan Ct. 
Jackson  WI  53037 
 
(262) 677-9259 
email: kglusick@execpc.com 
 
 
 

 
 
 
 
 
 

Kathleen M. Glusick 
 2002 Peanut Publishing, LLC
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Instructor 

LESSON 1: MINIMUM WAGE WOES  
 

PURPOSE: 
• Illustrate the difficulty of making a living on minimum wage 
• Examine the conflict in our society due to lack of financial resources  
• Bring a “real life” process (budgeting) into the classroom 

 
MATERIALS: 

• Copies of “Student Handout: Couple Data,” page 2 
• Copies of “Student Handout: Minimum Wage Woes,” page 3 

 
PROCEDURE: 

• Ask students to brainstorm a list of bills a married couple with and without 
children would have to pay each month. 

• Take a poll of how many students think it is possible to pay for bills when two 
people are working on minimum wage. 

• Explain to students that they will be given some personal data on a couple and 
will have to determine if the couple can survive on minimum wage. 

• Have students get in pairs. 
• Distribute one section of the student handout.: “Couple Data,” (p. 2) to each pair.  

(The data slips will have to be used more than once.)   
• Instruct students to read through the information and ask questions if any 

clarification is needed. 
• Distribute the student handout.: “Minimum Wage Woes,” (p. 3) and read through 

the procedure with the students.  The instructor needs to inform students as to the 
current minimum wage rate. 

 

& HINT: Monetary amounts for this activity will have to be increased from year to 
year – or changed to suit your geographic location. 

 
• After appropriate time, choose one of the data slips to read out loud to the class 

and have the students assigned to that case report their findings.  Discuss any 
differences of opinion. 

• Repeat with the remaining data slips. 

Lesson 1: Minimum Wage Woes 
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Instructor/Student 

 
STUDENT HANDOUT: COUPLE DATA 

 
 
Steve and Margie 
 
Steve and Margie both work minimum wage jobs.  They have large credit card bills to 
pay off and need to make minimum monthly payments of $42.00 or their balance will 
increase due to penalty payments.  They should pay more, but sometimes they can only 
pay the minimum.  Their one bedroom apartment rents for $600.00/month, which 
includes water and electricity.  They own one car, which Steve drives, but Margie has to 
take the bus to work.  They do not have children. 
 
 
John and Sara 
 
John and Sara both work minimum wage jobs.  They are expecting their second child 
very shortly.  Their first child is three years old and is in daycare 8 hours a day, their 
second child will be in the same daycare.  The duplex they rent is $550.00 per month and 
they are responsible for paying all of the utility bills.  They have one car, which they use 
to carpool, but the payments are $124.00/month.   
 
 
Jose and Mary 
 
Jose and Mary both work minimum wage jobs – Jose works a second job part time (20 
hours/week) too.  They have two children who are taken care of by Mary’s Mom so they 
don’t have childcare expenses.  They pay $700.00 a month in rent for their two- bedroom 
apartment, and only the water bill is included in the rent.  They have a car payment of 
$98.00/month, but Jose takes the bus to work.  They have a minimum $23.00 credit card 
payment each month. 
 
 
Peter and Janine 
 
Peter and Janine both work minimum wage jobs.  Peter just got laid off but they have 
$500.00 in savings to carry them through until he finds work.  (Assume it will take 3 
months to find a new job – his income would then be $167.00/month (post-tax) before 
that $500.00 is depleted.)  They rent a $400.00 efficiency apartment, and have a $130.00 
car payment each month.  They do not have children. 
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Student 
 
 

Name:   

 
 

STUDENT HANDOUT: MINIMUM WAGE WOES 
 
 
Income Analysis: 
 
 Minimum Hours of  Pre-taxed  Post-taxed 
 Wage work/week Monthly income Monthly income 
 
Earner #1: 
 
 
Earner #2: 
  
  
 Combined take home pay: 
  
(To compute the post-taxed income, multiply the pre-taxed income by .66) 
 
 

Budget Analysis: 
 
Circle the payments below that your assigned couple would have to make.  Fill in the blanks according to 
the personal data given to you. 
 
Basic Monthly Expenses: Extra Monthly Expenses: Special Monthly Expenses: 
 
 Rent:    Cable: $30.00 Bus Fare: $35.00/person 

 Electricity:  $40.00  Health Insurance: $200.00  Car Payment:   

 Gas: $45.00  Savings:    Credit Card:   

 Water: $50.00  Child Care: $2.30/hr 

 Phone: $60.00    per child 

 Groceries: $75.00/person 

 Necessities: $30.00/person  
 
 Total:     Total:   Total:    
  
Based on their wages:  
• Can your couple pay their basic monthly expenses?        
• Can they pay their special monthly expenses?        
• Can they afford any extra monthly expenses?        
• If they don’t have health insurance, what problems could they encounter?   
         
• What do they do in case of an emergency?        

Lesson 1: Minimum Wage Woes 
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LESSON 2: IMPACT OF INEQUALITY  

 
PURPOSE: 

• Assist students in understanding the impact on financial strain in different areas of 
society and daily life 

• Allow for active participation through the development and performance of skits  
 
MATERIALS: 

• Copies of “Student Handout: Class Impact,” page 5 
 
PROCEDURE: 

• Discuss how being in a lower-economic class impacts daily life.  Ask students to 
suggest ways their lives would change if one or both of their parents was no 
longer able to work.  

• Distribute copies of the student handout: “Class Impact,” (p. 5).  Allow students 
time to generate ideas and work on the handout on their own. 

• After 10 minutes, allow students get into 6 groups and share their responses with 
their classmates.  Students can add information to their sheets.  

• Assign each group one of the six topics to prepare an explanatory skit. 
• Prior to having students create the skits, verbally go through each of the 6 

categories and ask students from all groups to give information and opinions on 
the impact class has on that topic. 

• Clarify expectations for skits – Length? Do all people have to talk? Does there 
have to be a script turned in? Etc. 

• Allow appropriate time for creating and practicing the skits. 
• Have students perform the skits for each other and follow each performance with 

a discussion on the topic presented. 
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Student 
 
 

 Name:    
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STUDENT HANDOUT: CLASS IMPACT 
 
 
 
 HEALTH POLITICS 
     
   
   
  
  
 
 
 
 
 
 
MARRIAGE 

EDUCATION  
 

 
 
 
  
  
 Directions:  In each of the sections, 
 explain how the stated topic is 
 impacted by financial hardship.  (How 
 would this area of your life be impacted  
 if you were “poor?”) 
 
 
 FAMILY  
  
  
 
 GENDER 
 ROLES 
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LESSON 3: LIVING LABELS  

 
PURPOSE: 

• Demonstrate the impact of generalizations about being “rich” or “poor” 
• Illustrate the relationship between self-esteem and treatment by others 

 
MATERIALS: 

• Discussion Questions, page 7 
• Copies of “Personality Characteristics,” page 7 (cut apart into slips) 
• Copies of “Student Handout: Group Task,” page 8 

 

PROCEDURE: 
• Have students get into groups of 6.   

 

& HINT: It may be best, for this activity, for the instructor to divide the students into 
groups.  For this activity to work, students need to be honest.  Working with 
friends may inhibit a student’s ability to participate seriously. 

 

• Distribute a copy of the student handout: “Group Task,” (p. 8) to each group. 
• Read through the instructions and answer any questions about the procedure. 
• Explain to students that they aren’t just going to work together as a group, but that 

some of them are going to be assigned “personality characteristics.” 
• The instructor should go around the room and tape “personality slips” (p. 7) on 

students’ foreheads so that the student can not see what it says, but the rest of the 
group can.  (Four of the six students should have personality slips A-D, a student 
without a label should be given the handout and named the group leader). 

 

& HINT: To ensure the effectiveness of this activity, the instructor may want to decide 
which students will not be given personality slips and therefore will be 
“cohorts” in this activity.  Prior to running the activity, and without other 
students knowing, explain to the cohorts what they need to do, how they need 
to make the other students feel and suggest some tips for doing that.  (ie. For 
“lazy” – say, “Don’t give it to him, he doesn’t do anything.”) 

 

• Explain to the class that they are to complete the tasks explained on their handout, but 
they are to treat each other according to the personality slips they have been given.  
Pretend the person is what the slip says.  Exaggerate comments to and treatment of 
each other, but don’t let the person know what their stated personality trait is. 

• Once the groups have completed the tasks, have them return to their original seats, 
still not removing or looking at their personality slips. 

• Tell the class that many of their slips had “rich” or “poor” written on them.  Ask those 
who think their slip said “rich” to go to one side of the room, ask those who think 
their slip said “poor” to go to the other side of the room. 

• Have students take their slips off and read the personality characteristic out loud. 
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Instructor 
 

 

DISCUSSION QUESTIONS: 
� What can you deduce from this activity? (Did more students with “uneducated” 

and “lazy” end up on the “poor” side while “arrogant” and “snobby” end up on 
the “rich” side?) 

� What does this tell you about the assumptions we make according to class? 
� How does this relate to self-fulfilling prophecies and what is society’s role in 

perpetuating this? 
� What things made you think your slip said “rich” or “poor?” 

 
 
 

PERSONALITY CHARACTERISTICS 
 
 

LAZY 
 
 

UNEDUCATED 
 
 

ARROGANT 
 
 

SNOBBY 
 

 
 

LAZY 
 
 

UNEDUCATED 
 
 

ARROGANT 
 
 

SNOBBY
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Student 
 

 Name:   
 

STUDENT HANDOUT: GROUP TASK 
 
 
Directions:   Your group is responsible for completing the following tasks.  This is a race 

between the other groups, so try to work together and efficiently. 
 
Task One: Find 4 things in the classroom that start with the same letter – pile them 

together. 
 
Task Two: List as many of the 50 states as you can without looking at anything. 
         

         

         

         

         

         

         

         

         

         

         

         

      

 
Task Three: Solve the following puzzle:  
 Says a man standing with a woman looking at a painting, “Well, what do you 

think of it, Madam?  I commissioned William Dupont himself to paint it.  Do 
you think it’s outstanding?  It moves me to verse.  Sisters and brothers have I 
none, but that man’s father was my father’s son.” 

 
 What is the relationship between the man speaking and the subject of the 

painting? 
 
Task Four: Make 4 cubes out of paper.  You can use tape or glue in making them. 
 

Lesson 3: Living Labels 
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LESSON 4: GENDER MEDIA MADNESS  
 

PURPOSE: 
• Demonstrate gender expectations and stereotypes portrayed in children’s products 
• Allow students to analyze the media and it’s impact on young children 

 
MATERIALS: 

• Copies of “Student Handout: Gender Analysis,” page 10 
• Outside items: boxes from dolls, cereal boxes, comic strips, coloring books 

 
PROCEDURE: 

• Make a list on the board of toys students remembered playing with when they were 
young.  Make a column for male and female students.  

• Ask students, what, if anything, they notice about the lists. 
• Discuss how gender roles develop early in life how many things in our everyday life send 

messages about how girls and boys are supposed to behave, think, and act.   
• Explain to students that they will be analyzing some media – marketing tactics – used to 

attract children.   
• Distribute the student handout: “Gender Analysis,” (p. 10) and go through the questions 

in case anything needs clarification.  
• Have students get into groups of 3-5 and distribute one media item to each group. 
• Instruct students to discuss the item and complete one of the sections on their handout for 

that item. 
• After appropriate time, have groups switch items and repeat the process until their 

handout is complete (three items). 
• Discuss each of the products with students, allowing someone from each group to share 

their observations.  
 
 

& HINT: This can be expanded to an individual assignment for extra credit or enrichment by 
having students do some analysis individually.  Students can find a doll marketed 
towards girls and a doll marketed towards boys and compare the messages 
portrayed in each.  Students could also collect a few comic strips from the 
weekend newspaper and analyze the messages they send about gender roles. 
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Student 
 
 

 Name:    
 
 

STUDENT HANDOUT: GENDER ANALYSIS 
 

Directions:  For each media item you are given, find three ways the product targets, stereotypes, or markets to males 
or females.  Discuss and determine what messages this sends to young children. 

 
Ways product targets, stereotypes or markets Messages about gender being sent to children: 
to males or females: 
 
 
 
 
 
 
 
 
 
 
 
 
 

Product:      
 
• 
 
 

• 
 
 

• 

 
 
 
 
 
 
 
 
 
 
 
 
 

Product:      
 
• 
 
 

• 
 
 

• 

 
 
 
 
 
 
 
 
 
 
 
 
 

Product:      
 
• 
 
 

• 
 
 

• 
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Main Message:      
 
• 
 
 

• 
 
 

• 
Main Message:      
 
• 
 
 

• 
 
 

• 
Main Message:      
 
• 
 
 

• 
 
 

• 
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LESSON 5: GENDER EXPECTATIONS 
 

PURPOSE: 
• Provide students with an interactive lesson that requires them to make value judgements 
• Encourage students to question each other and debate 
• Allow students to consider the impact of gender expectations on their own thoughts, 

expectations, and actions 
 
MATERIALS: 

• Copies of “Gender Expectations,” page 12 
 
PROCEDURE: 

• Prior to doing this activity, read through the statements on the “Gender Expectations” 
page (p. 12) and determine which statements would be appropriate for your students. 

• Separate desks into four areas of the room and label each area: “I agree,” “I disagree,” I 
don’t know,” and “I don’t want to say.” 

• Explain to students that you are going to be reading some statements about being male or 
female and they are to decide whether or not they agree with the statement. 

• Show students where to go sit if they agree with the statement, disagree with the 
statement, aren’t sure, or don’t want to say. 

• Read the first statement and instruct students to move to the area of the room that 
matches their opinion.  (Some students may have to sit on the floor.) 

• When appropriate, allow students to voice their opinion and question one another.  
Encourage students to back up their opinions with specific examples or stories, not just 
emotions. 

• Repeat this procedure with the remaining statements. 
 
 

& HINT: If space, time, or the personality of the class, does not allow you to run this activity 
as a movement exercise, students can give thumbs up or thumbs down to the 
statements to show their opinion.  Another option is for students to be given a copy 
of the statements so they can write down whether they agree or disagree.  The 
results can then be compiled on an overhead in order to hold a discussion. 
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GENDER EXPECTATIONS 

 
1. The way things are now, it’s better to be a man than a woman. 
2. It’s okay for a girl to play on a male team if she’s better than other males who tried out. 
3. Men should make important decisions because they aren’t as emotional as women. 
4. It’s okay for a woman to be assertive and aggressive. 
5. It’s okay for a boy to cry. 
6. It’s okay for a man to cry. 
7. It’s important to me that a man act like a “typical man” and the same for women. 
8. A woman should not compete with a man, because it may damage his ego. 
9. I often act in a way that a person of my gender “isn’t supposed to.” 
10. I get mad when people tell me that how I act isn’t “right” for my gender. 
11. Men should be more honest and forthcoming about their feelings. 
12. Men should be more open with other people about their own inadequacies. 
13. Women are less self-confident than men. 
14. Men pretend to know more than they do to protect their image. 
15. Women pretend to know more than they do to protect their image. 
16. Men like women who are followers, not leaders. 
17. Women like men who are leaders, not followers. 
18. Women rely on others for input when making decisions. 
19. Women need more encouragement and approval than men. 
20. Women are easier to take advantage of than men. 
21. It’s possible to raise boys and girls in the same way. 
22. Gender stereotyping has damaging effects on girls’ views of themselves. 
23. Gender stereotyping has damaging effects on boys’ views of themselves. 
24. My school channels girls and boys into sex-stereotyped behavior roles. 
25. My school has different expectations of boys and girls. 
26. My parents have different expectations of boys and girls. 
27. I am treated differently by teachers because of my gender. 
28. A woman’s place is in the home. 
29. A woman should be willing to leave her job to follow her husband’s job. 
30. A man should be willing to leave his job to follow his wife’s job. 
31. It’s a woman’s responsibility to quit her job and raise children when the kids are young. 
32. Husbands and wives should have equal responsibility for household maintenance. 
33. Men and women should be paid equally for equivalent work. 
34. All jobs should be open to both men and women. 
35. Women should be allowed to fight combat in the military. 
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LESSON 6: GENERALIZATIONS ABOUT GENDER 

 
PURPOSE: 

• Illustrate some of the truths behind gender generalizations 
• Assist students in determining their role in perpetuating gender stereotypes 

 
MATERIALS: 

• Copies of “Student Handout: Gender Role Survey,” page 14 
• Transparency of “Student Handout: Gender Role Survey Tally,” page 15 

 
PROCEDURE: 

• Ask students the following question: “Assuming you form a committed 
relationship with someone someday, how many of you expect that you will be the 
larger bread winner in your family?”  Typically, a higher percentage of men than 
women will raise their hands.  Ask the class why they answered the way they did.  
Spend some time discussing this. 

• Have students get in pairs (as many male/female pairs as possible). 
• Distribute the student handout: “Gender Role Survey,” (p. 14). 
• Have a student in one pair ask the questions to their partner and note the 

responses on their sheet. 
• When complete, have students switch roles so that the questioner becomes the 

questioned and vice verse. 
• Instruct students not to argue about differences of opinion, but to see this as an 

understanding exercise, and to ask each other for explanations and rationalizations 
to better understand the other person’s opinion. 

• Once both students have completed the survey, have the partners switch papers so 
they each have their recorded responses in front of them. 

• Using the transparency, go through each question and tally the number of male 
and female responses who said “Yes”.  Compute the percentages, as individual 
numbers can be deceiving unless you have equal numbers of males and females in 
class. 

• Take time to discuss the statements and the class results as you tally the 
responses. 

• Discuss how some stereotypes about gender may not actually be inaccurate, but 
based in reality.  Does this make them okay?  Does this not mean we should work 
on changing them?
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Student 
 
 

 Name:   
  

STUDENT HANDOUT: GENDER ROLE SURVEY  
 

 
Directions: Ask your partner the following questions and check their responses in the appropriate box.  If 

you are curious, ask your partner to explain their opinion. 
 
  YES NO 
 

1) I can cook. T T 
2) I’m not afraid to be the only boy/girl in a class. T T 
3) I stand up for myself. T T 
4) I have career goals. T T 
5) I feel comfortable taking care of children. T T 
6) I read news magazines and/or the newspaper. T T 
7) I cannot manage money. T T 
8) I can fix a flat tire. T T 
9) I can sew. T T 
10) I plan on getting married someday. T T 
11) I do cleaning around my house. T T 
12) I take out the trash in my house. T T 
13) I cry when I’m upset. T T 
14) If I had to read, I’d read a romance novel. T T 
15) If I had to read, I’d read a science fiction novel. T T 
16) I would let my son play with dolls. T T 
17) I would let my daughter play with a tool set. T T 
18) I do my own laundry and/or ironing. T T 
19) I have taken care of a baby/infant before. T T 
20) I feel men and women can do the same jobs. T T 

Lesson 6: Generalizations About Gender 
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Instructor Transparency 
 

GENDER ROLE SURVEY TALLY (YES RESPONSES) 
 

Female 
“Yes” 

Male 
“Yes”  Female 

% 
Male 

% 

  1) I can cook.   

  2) I’m not afraid to be the only boy/girl in a class.   

  3) I stand up for myself.   

  4) I have career goals.   

  5) I feel comfortable taking care of children.   

  6) I read news magazines and/or the newspaper.   

  7) I cannot manage money.   

  8) I can fix a flat tire.   

  9) I can sew.   

  10) I plan on getting married someday.   

  11) I do cleaning around my house.   

  12) I take out the trash in my house.   

  13) I cry when I’m upset.   

  14) If I had to read, I’d read a romance novel.   

  15) If I had to read, I’d read a science fiction 
novel.   

  16) I would let my son play with dolls.   

  17) I would let my daughter play with a tool set.   

  18) I do my own laundry and/or ironing.   

  19) I have taken care of a baby/infant before.   

  20) I feel men and women can do the same jobs.   

Lesson 6: Generalizations About Gender 
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• 
• 

• 
• 

• 
• 

• 
• 

• 

• 

• 
• 

• 
• 

LESSON 7: ANALYZING STREOTYPES 
 

PURPOSE: 
Analyze the impact and origin of racial stereotypes  
Allow students to work in small groups 

 
MATERIALS: 

Butcher paper and markers 
Copies of “Student Handout: Analyzing Stereotypes,” page 17 

 
PROCEDURE: 

Break students into 5 groups. 
Post five sheets of butcher paper and markers around the room.  Each sheet of 
butcher paper should be labeled with one of the following: African, Caucasian, 
Mexican, Asian, Arabian and Indian (choose one group not to include). 
Instruct the groups of students to stand around one sheet of paper. 
Explain to students that their task is to write stereotypes about the race written on 
their paper.  The stereotypes can be positive or negative.  They will have two 
minutes before they have to rotate. 

 

& HINT: This activity requires brutal honesty (not that all stereotypes are truthful, 
but admitting that they exist takes courage) and may be difficult for some 
individual students (especially if they are of a minority race) or for some 
classes as a whole.  Consider these things before completing this activity. 

 
 

After two minutes have passed, students should rotate to the next sheet and add to 
the list of stereotypes that has already been started. 
Once all groups have rotated through the races, instruct students to sit with their 
group. 
Distribute the student handout: “Analyzing Stereotypes,” (p. 17) to all students. 
Distribute one completed butcher paper to each group and have them use that 
information to complete the student handout. 
Read through the handout and clarify any questions students may have. 
After appropriate work time, have the student groups report on their findings to 
the rest of the class. 
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Student 
 
 Name:   

 
STUDENT HANDOUT: ANALYZING STEREOTYPES 

 
Directions: From the list of racial stereotypes you were given, choose five stereotypes to analyze and 

write them in the middle column.  On the left side, speculate as to where these stereotypes 
originated.  On the right side, explain the impact they have on members of that race, or on 
society in general. 

 
    ORIGINATION STEREOTYPE IMPACT 
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LESSON 8: PUZZLED BY PREJUDICE  
 

PURPOSE: 
• Illustrate how inequality is fueled by prejudice, fear, and ignorance 
• Present students with real life situations borne from prejudice 

 
MATERIALS: 

• Copies of “Prejudice Puzzles,” page 19 (cut apart) 
• Copies of “Student Handout: Precursors to Biased Behavior,” page 20 

 
PROCEDURE: 

• Have students choose a puzzle piece from a hat. 
• Explain to students that they need to find the matching pieces of their puzzle in order 

to read the scenario given to them.  Once they complete their puzzle, they should sit 
together as a group.  

• Allow students time to walk around and put their puzzles together. 
• Distribute the student handout: “Precursors to Biased Behavior,” (p. 20) to each 

student.   
• Read through the instructions and clarify the instructions and expectations. 
• Set a time limit for discussion and completion of the handout section. 
• Walk around and make sure that all groups are completing the activity correctly.  

(Also collect the puzzle pieces.) 
• After appropriate time, repeat the procedure until students have been involved in a 

discussion on each puzzle.  (This will require assigning students to groups towards 
the end as the chances of students picking different puzzle pieces each time is slim.) 

• Conclude with a debriefing discussion about what realizations students came to 
through completing this activity.
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PREJUDICE PUZZLES 

 

Directions for Instructor:  Cut the follow shapes into different shaped puzzle pieces so that the number 
of total pieces you have equals the number of students you have in class. 

 
While on his ride to work one day, Donald, who is African American, was stopped by 
a police officer for no apparent reason.  He was not speeding, he hadn’t made any 
traffic violations, his lights were on, and nothing was wrong with his car.  When he 
asked the police officer for an explanation he was told, “Well, I just wanted to check 
things out.”  This is the third time this has happened to him in the last two months.  
The same thing had happened to his son and an African American coworker just last 
week.  None of his Caucasian coworkers have ever had this happen to them. 
 
Raymond, a Mexican American, has been working for a company for 7 years.  
According to his last boss, he was next in line to be promoted due to his excellent 
work record.  Recently, his boss moved to a different plant.  When a higher level 
position opened up, his new boss promoted a Caucasian man who had only been 
working at the company for two years and had two disciplinary referrals in his 
personal file. 
 
Jose, a Latin American, spent a lot of time during the summer at a local outdoor water 
park.  One day, he was approached by two lifeguards and rudely brought into the 
main office.  He was met by a security guard who questioned him for an hour about 
some money stolen from the men’s locker room.  Jose knew nothing about it, and 
though he wanted to be respectful, he was angry because he sensed that he was 
singled out because of his race due to comments like “what’s a kid like you doing in 
the locker room.” 
 
Janice, an African American, attends a mostly Caucasian high school.  She arrived at 
school one day and found that her locker had been searched during the night.  There 
were reports of drugs being sold at the school, and while the administration claimed 
that the searches were random and drug sniffing dogs were used, she thought it was 
odd that 8 of the 24 African Americans attending the school had their lockers 
searched.  There were only 9 Caucasian students’ lockers searched (which is where 
drugs were found), and no Asian students’ lockers searched.  
 
A Caucasian student approached Juanita, a Mexican American, in the hallway one 
day.  The girl asked Juanita if she was pregnant.  Juanita said no, and asked where that 
kind of question came from.  The girl told her that some people were talking about it 
at lunch.  One of Juanita’s friends had a baby last spring, and Juanita had a boyfriend, 
but she wasn’t pregnant.  The people at lunch were saying that getting pregnant is 
what happens to “those” girls. 
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Name:   
 

STUDENT HANDOUT: PRECURSORS TO BIASED BEHAVIOR 
 
Directions: Choose one shape below to use for analyzing each puzzle.  You must explain how the situation 

described in your puzzle is related to the term printed in the shape you have chosen.  You can 
use any shape with any puzzle. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PREJUDICE 

FEAR 

IGNORANCE 

NARROW MINDEDNESS 

LOW SELF-ESTEEM 
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LESSON 9: QUESTION RACE  

 
PURPOSE: 

• Allow students to seek answers to and share personal questions about racial issues 
• Provide a forum for students to learn from and about each other 

 
MATERIALS: 

• Copies of “Racial Questions,” page 22 
 
PROCEDURE: 

• Give students the following overview of this activity: 
� “During this activity, you will be given cards with a question regarding a racial 

issue written on it.  There is also space on this card for you to write a question 
about race that you would like to ask the class.”   

� “I will be dividing you into two groups and you will form two circles, one on 
the inside of the other.  Those on the inside circle will face outward, and those 
on the outside circle will face inward so that you are face to face with another 
student.”  

� “The inside people will be asking both questions on your card and the outside 
people will be responding.  I will be instructing you to move occasionally so 
that you will face new people and new questions.   

� “Eventually, the inside people will move to the outside, so that they can 
become the responders and the outside people become the questioners.” 

• Distribute cards from “Racial Questions,” (p.22). 
• Allow students time to write their own questions on the card. 
• Break students into two groups and have them form inside and outside circles. 

 

& HINT: An easy way to do this is to have students pair up and stand next to each 
other in a circle.  One person from the pair should take two steps forward 
and turn to face their partner. 

 
• Instruct the students to ask their questions and listen to responses.  As the 

instructor, you should decide whether you want any further discussion to take 
place or if this should be simply a listening and learning exercise. 

• After appropriate time, instruct those in the outside circle to move in a clockwise 
direction to the next person (or two people down, or three people down– mix up 
your instructions to keep things interesting). 

• When students have gotten around the circle, have the inside and outside people 
switch positions and roles. 

 

& HINT: Students may appreciate the instructor participating in this as well.
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RACIAL QUESTIONS 

 
 

Have you ever been discriminated Do you feel you have biases towards 
against because of your race? any race? 
 
Q:   Q:   

      

 
 
Which racial group do you think  If you had to be a different race, what 
deals with the most negative  would it be and why? 
racial stereotypes? 
 
Q:   Q:   

      

 
 
Are you close friends with anyone  Is your neighborhood fairly segregated, 
who is of a different race?  and why do you think that is? 
 
Q:   Q:   

      

 
 
Have you ever told a racist joke?  Do you notice that your parents or 
   grandparents hold prejudiced racial views? 
 
Q:   Q:   

      

 
 
Have you ever witnessed a   Do you know anyone who has faced 
negative racial situation?  racial discrimination or hatred? 
 
Q:   Q:   
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LESSON 10: AFFIRMATIVE ACTION DEBATE 
 

PURPOSE: 
• Analyze the controversies surrounding affirmative action 
• Encourage students to argue opinions that differ from personal views 

 
MATERIALS: 

• Copies of “Student Handout: Community Positions,” page 24 
• Copies of “Student Handout: Personal Opinion,” page 25 

 
PROCEDURE: 

• Discuss the history of affirmative action, specifically the use of quotas to remedy 
past discrimination. 

• Break students into five groups: the city council, fire fighters against quotas, 
firefighters in favor of quotas, community members, the mayor’s staff. 

• Explain the following to students: 
� The city council has recommended that women hold a minimum of 5% of all 

city government jobs, although most areas far exceed this.  The only area 
where this has become an issue is in the fire department.  The concern is that 
less qualified women will be hired just to fill a quota.  In the fire department, 
quality could mean the difference between life and death. 

• Distribute the student handout: “Community Positions,” (p. 24).  Instruct groups 
to read through the information on their assigned position. 

• Explain to students that the mayor’s staff will be listening to arguments from the 
different groups and recommending a city policy to the mayor regarding 
affirmative action and quotas. 

• Allow groups adequate time to prepare arguments for the mayor’s staff.  They 
should expand on the information and arguments given in the handout.  During 
this time, the mayor’s staff should create a list of questions they want to ask the 
other groups. 

• After appropriate time, each group should present an oral argument to the mayor’s 
staff.  Other groups should be allowed to respond to each argument if they have a 
counter point to make.  The mayor’s staff can ask questions at any point. 

• The instructor should act as a moderator. 
• The mayor’s staff should then discuss the arguments and decide on what their 

recommendation will be to the mayor.  During this time the rest of the class 
should complete the student handout: “Personal Opinion,” (p. 25). 

• When a decision has been made, the mayor’s staff should address the rest of the 
class and explain their decision.  They also should complete the “Personal 
Opinion” handout. 

• The “Personal Opinion” handout should be collected. 
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STUDENT HANDOUT: COMMUNITY POSITIONS 

 
 
MAYOR’S STAFF 
 
You have to approach this listening session with an open mind.  Both sides of this debate have 
valid arguments and concerns.  You want to do what is best for the city – to keep things safe, and 
to keep things fair. 
 
CITY COUNCIL 
 
You have recommended a quota be put in place because women have been long under-
represented in city positions.  There were strong anti-female sentiments in the police and fire 
force that made it difficult for women to get hired and to feel comfortable performing their duties.  
They faced discrimination in the hiring process, and this quota will force that perspective to start 
changing. 
 
 
FIRE FIGHTERS AGAINST QUOTAS 
 
These fire fighters fear that the quality of the fire department will decrease if a quota is put in 
place.  They are open to women being fire fighters, but only if they are qualified and can “beat 
out” men who are applying for the job.  They fear that highly qualified men will be turned down 
because there “has” to be a woman hired – and at the time, there may not be any extremely 
qualified women. 
 
 
FIRE FIGHTERS IN FAVOR OF QUOTAS 
 
These fire fighters understand the discrimination that women have faced in the fire department 
and want the culture of the stations to start changing.  They feel that if there is a mandatory 
minimum number of female fire fighters then some of the misconceptions about women not being 
able to do the job as well as men will get dispelled.  Women have to be given a chance to prove 
themselves. 
 
 
COMMUNITY MEMBERS 
 
The community members have mixed emotions on this topic.  They want to be safe and know that 
if they are ever in a fire emergency that the people helping them will be qualified – and be the 
best qualified.  Some community members know women who want to be fire fighters and are 
training incredibly hard to meet the qualifications.  They feel that these women need more 
opportunity and because they are under such scrutiny, they will exceed all expectations. 
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Name:   
 

 
 

STUDENT HANDOUT: PERSONAL OPINION 
 

Directions:  You have been assigned a position to present an affirmative action argument.  This position 
may or may not reflect your personal opinion.  Space below is provided for you to explain your 
personal opinion on the use of quotas.  Your response should be one paragraph in length.  Your 
topic sentence should include your position and the rest of the paragraph should contain 
specific reasons for your opinion. 
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LESSON 11: TELEPHONE  
 

PURPOSE: 
• Demonstrate how word of mouth is not always a reliable form of communication 
• Engage students through active participation in a common childhood game 

 
MATERIALS: 

• Copy of “Messages,” page 27 (cut apart) 
 
PROCEDURE: 

• Discuss how change occurs when people are dissatisfied with the status quo.  Also 
explain how change occurs when there is miscommunication and a lack of 
understanding. 

• Remind students of the “telephone” game they may have played when they were 
children.   
� One person would whisper a sentence to another, who would whisper it to 

another, and at the end, the last person would say the sentence out loud to see 
how it had changed. 

• Divide the class into two teams.  
• Have the students line up in two rows, on opposite sides of the room. 
• Distribute a copy of one of the “Messages,” (p. 27) to each group – (give groups 

the same message). 
• Let the students play “telephone” and see which side does a better job relaying the 

message. 
 

& HINT: The instructor may want to participate and switch teams to keep things fair.  
The activity could be varied to do males against females or any other 
format. 

 
• Repeat the procedure with other messages. 
• Conclude the activity by discussing the following questions: 
� Did some groups do better than others – why? 
� What things made it difficult to relay the message? 
� Were some messages more difficult than others – what made them difficult? 
� Were you able to pinpoint where changes took place? 
� Did changes repeatedly take place at certain points in the line?
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MESSAGES 
 

 
Group A: Peter Piper picked a peck of pickled peppers. 
 
Group B: Peter Piper picked a peck of pickled peppers. 
 
 
Group A: Down by the river runs a flock of gray geese. 
 
Group B: Down by the river runs a flock of gray geese. 
 
 
Group A:  Twice bitten by a sneaky snake slithering in shallow 

grass.   
 
Group B:  Twice bitten by a sneaky snake slithering in shallow 

grass. 
 
 
Group A:  Down the hall, through the doors, over the step, past the 

room with the rainbow and you’ll see the stars. 
 
Group B:  Down the hall, through the doors, over the step, past the 

room with the rainbow and you’ll see the stars. 
 
Group A:  Twinkle, twinkle traffic light, standing on the corner 

bright.  When it’s green it’s time to go, when it’s red it’s 
stop you know. 

 
Group B:  Twinkle, twinkle traffic light, standing on the corner 

bright.  When it’s green it’s time to go, when it’s red it’s 
stop you know. 
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LESSON 12: SOCIAL CHANGE  
 

PURPOSE: 
• Introduce students to different theories and stages of social change 
• Provide an opportunity for evaluation of social change theories 

 
MATERIALS: 

• Transparency of “Social Change Theories,” page 29 
• Transparency of “Social Change Stages,” page 30 
• Copies of “Student Skit Topics,” page 31 

 
PROCEDURE: 

• Show the transparency: “Social Change Theories,” (p. 29) and review the main 
thoughts of each theory. 

• Ask students to brainstorm, with the person sitting next to them, what stages 
movements go through when attempting to cause social change. 

• After a few minutes, call on a few students to share their ideas. 
• Show the transparency: “Social Change Stages,” (p 30) and explain to students 

that these are the stages researchers have found movements go thorough as they 
develop.  Explain the stages. 

• Copy enough skit topic slips so that each student can choose a slip and the groups 
will be relatively balanced in number. 

• Have each student choose a skit topic from a hat. (p. 31) 
• Have all students with the same skit topic meet to plan a skit. 
• Instruct students to create a 3-5 minute skit illustrating how a movement 

regarding their assigned topic could go through the four stages of development. 
• Explain expectations for the skits, such as: Should a script be turned in? Do all 

group members have to speak? Should there be an introduction or conclusion? 
 

& HINT:  To increase motivation for preparing and presenting skits, allow students to 
vote on the best skit.  Awards could be offered to the most believable 
character, best costume, best acting, and the skit that was the easiest to 
follow. 

 
• When the group is ready to present their skit, divide the audience into 5 sections 

and assign each section a theory perspective. 
• Explain to the audience that following the skit, they will have two minutes to 

meet and discuss what followers of their assigned theory would say about the 
movement presented to them.  They will then verbally present their theory’s 
opinion to the class. 

• Continue with the remaining skits, changing the students in each theory section so 
that all students are at some point assigned to each of the theories.
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SOCIAL CHANGE THEORIES 
 

DEPRIVATION THEORY: 
When people feel deprived of basic human needs or rights, they 
begin a social movement to bring the participants greater benefits 
and better quality of life. 
 

MASS-SOCIETY THEORY: 
People who are isolated or who feel insignificant are attracted to 
social movements to establish a sense of belonging.  Movements 
increase during time periods when social breakdown is strong and 
social ties are weak. 
 
 

STRUCTURAL-STRAIN THEORY: 
When society doesn’t meet the expectations of the people and there 
is a clear cause for concern, people unite to form a movement.  
Typically there is some specific event that sets people off. 
 
 

RESOURCE-MOBILIZATION THEORY: 
Regardless of the cause of the movement, members need access to 
money, member base, media, and support from the majority of the 
population. 
 
 

NEW SOCIAL MOVEMENTS THEORY: 
Due to the impact of the media and technology, worldwide, quality 
of life issues are starting movements across the globe.  People are 
getting involved in causes for moral reasons rather 
than financial reasons.
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SOCIAL CHANGE STAGES 
 

 
STAGE ONE: EMERGENCE 

 

There is a perception, small or widespread, that things are not 
right. 

 
 

STAGE TWO: COALESCENCE 
 

The movement begins to organize and define its goals.  Methods 
for getting their message out are determined and contacts or 
connections are made with other groups and the media. 
 

 
 
STAGE THREE: BUREAUCRATIZATION 
 

The movement moves beyond the leadership of a few and 
relies on many people as it becomes more of an organization 
with a staff.   

 
 

STAGE FOUR: DECLINE 
 

Loss of influence by a movement due to: completion of 
their goals, poor leadership, loss of financial means, or 
repression by governments/those in power.
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STUDENT SKIT TOPICS 
 
 
Save the Rainforests! Ban Nuclear Weapons! 

Save the Rainforests! Ban Nuclear Weapons! 

Save the Rainforests! Ban Nuclear Weapons! 

Save the Rainforests! Ban Nuclear Weapons! 

Save the Rainforests! Ban Nuclear Weapons! 

 

End Research on Animals! Gay Rights! 

End Research on Animals! Gay Rights! 

End Research on Animals! Gay Rights! 

End Research on Animals! Gay Rights! 

End Research on Animals! Gay Rights! 

 

Stop Drunk-Driving! Ban Handguns! 

Stop Drunk-Driving! Ban Handguns! 

Stop Drunk-Driving! Ban Handguns! 

Stop Drunk-Driving! Ban Handguns! 

Stop Drunk-Driving! Ban Handguns! 
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LESSON 13: SOCIAL SEAT PRESSURE  

 
PURPOSE: 

• Demonstrate the effectiveness of social pressure to conform 
• Challenge students’ ability to resist changing their behavior 

 
MATERIALS: 

• Candy 
 
PROCEDURE: 

• Enlist the help of several students for this demonstration. 
• Explain to the “helpers” that for the next class period, they should come in and 

stand by their desk for the first three minutes of class.  Inform them that the goal 
is to get other students to stand as well, without saying anything.  Start by 
enlisting three or four students. 

• After the first day, note how many others stand. 
• The next day, enlist the help of about a quarter of your class.  
• Again, note how many stand.   
• On the third day, enlist the help of all but two students.  This time instruct your 

helpers to turn their desks ninety degrees. 
 

& HINT: It may be helpful to ask a teacher to subtly keep the two non-helpers in the 
hall for a while so that the other students can move their desks first. 

 
• A variation of this activity is to have a basket of candy on a front table and pass 

out slips of paper to students (without letting others see) that say: “Go take a piece 
of candy.  Do not speak to anyone about it or about these instructions”.  See how 
many slips you have to hand out before other students, who weren’t given slips, 
begin taking candy. 

• Discuss the following: 
� What sort of pressure students felt to conform.   
� Why they did or didn’t conform. 
� What feeling they had when they did or didn’t conform. 
� What it felt like to be a “helper” and “in” on the activity.
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LESSON 14: GROUND UP OR TOP DOWN DEBATE 

 
PURPOSE: 

• Examine two competing sides to social reform 
• Prepare arguments in support of a policy position 

 
MATERIALS: 

• Copies of “Student Handout: Making an Argument,” page 34 
• Transparency of “Debate Format,” page 35 
 

PROCEDURE: 
• Briefly discuss with students how reform can happen from grass roots movements 

(ground up) started by everyday people or from organizational/government movements 
(top down) started by those with power. 

• State the following topic for students to consider:  “Social movements are most effective 
if started by the people.” 

• Ask students to decide whether they agree or disagree – keeping in mind the issues of 
power, money, influence, and motivation. 

• Poll student opinion on the statement.  If there is a fairly even split of opinion, have the 
students split into two groups.  If there is an uneven split, assign students to each side of 
the debate. 

• Distribute the student handout: “Making an Argument,” (p. 34) and have students work 
on it individually at first, and then with their debate group. 

• Have groups choose a debate leader to organize their arguments and call on people to 
speak. 

• Show the transparency: “Debate Format,” (p. 35) and review the debate procedure with 
the students. 

• Have one side begin the debate and follow the debate format. 
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 Name:   
  

STUDENT HANDOUT: MAKING AN ARGUMENT 
 

 
Directions: You have chosen, or been assigned, a position in this debate to argue.  Complete this 

handout to organize your thoughts and arguments. 
 
 
     Why it’s Important  Major Points to Make What the Other Side 
           May Say 
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DEBATE FORMAT 

 
 
Position One: Opening Statement 
 
Position Two: Opening Statement 
 
Position One: First main argument 
Position Two: Questions/response to argument 
Position One: Answers regarding first argument 
 
Position Two: First main argument 
Position One: Questions/response to argument 
Position Two: Answers regarding first argument 
 
Position One: Second main Argument 
Position Two: Questions/response to argument 
Position One: Answers regarding second argument 
 
Position Two: Second main argument 
Position One: Questions/response to argument 
Position Two: Answers regarding second argument 
 
Position One: Third main argument 
Position Two: Questions/response to argument 
Position One: Answers regarding third argument 
 
Position Two: Third main argument 
Position One: Questions/response to argument 
Position Two: Answers regarding first argument 
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LESSON 15: PROBLEMS WITH CHANGE  
 

PURPOSE: 
• Assist students in understanding some of the problems associated with change 
• Allow for competition between students 

 
MATERIALS: 

• “Change Issues,” page 37 
• A bell to ring 

 
PROCEDURE: 

• Discuss with students how sometimes change has negative consequences due to 
unforeseen impacts, or due to the manner in which the change occurred.  The negative 
consequences are weighed against the positive ones, which determines whether or not the 
change becomes permanent.   

• Explain to students that they are going to play a game similar to “Family Feud.”   
• Divide the students into two groups and have them sit on opposite sides of the room.   
• Explain the following procedure/rules: 
� One person from each team will be called up to the front and stand on either side of a 

bell (two mallets can also be given).  
� When given a statement regarding change, the students have to think of a problem 

that could result from that change. 
� The student who rings the bell first gets to answer.  
� If, according to the instructor, the student’s response is logical, their team gets 5 

points. 
� The two students then sit down and members from their team, going in order, get to 

list additional problems with change (for 1 point each).   
� The first time an incorrect or repetitive answer is given, the other side gets one 

opportunity to suggest a problem and if correct, their team gets 3 points. 
� The procedure is repeated until all of the topics are stated. 

• State one of the topics from “Change Issues” (p. 37) as an example for the students and 
list as many problems as they can think of so they understand the idea of the game. 

• Run the game following the procedure listed above. 
 

& HINT:  There are many other issues you can use for this activity besides the ones printed 
on page 34.  If students are enjoying and participating in the game, add your own 
issues to the list.  
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CHANGE ISSUES 
 
 Issues Examples of Problem  
 
O  Modern medicine reduces death rates Q Increase in population 

Q More people burden the economy 
Q Burden on economy causes crime 

 
O  Advances in technology – cell phones Q Raises school discipline issues 

Q Increased theft of property 
Q Increased car accidents 

 
O  Change that happens too quickly Q Increases generational conflict 

Q People not prepared for impact 
Q People unhappy – not time to buy 

in 
 
O  Technology – genetic research Q Creates moral dilemmas 

Q Use of funds denied to less 
controversial causes 

 
O  School choice programs Q Takes students out of  

neighborhoods 
Q May increase racial tensions 
Q Raises tax money concerns 

 
O  Raising the drinking age to 21 Q Opens the war argument (fight at 

18) 
Q Decreases local economy 
Q Raises arrests of minors for 

attempting to break the law 
 
O  Recycling Q Funding recycling programs 

Q Cost and energy of enforcing 
rules 

Q Additional strain on daily duties 
 
 
O  Ban testing on animals Q Potentially dangerous products 

for humans 
Q Loss of jobs for researchers 
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Glossary 
 

Affirmative Action: 
 Procedures and methods put in place to correct past discrimination of various groups of people. 
 
Bias: 
 Thoughts, actions, or opinions of people that are skewed in some aspect. 
 
Deprivation Theory: 
 When people feel deprived of basic human needs or rights, they begin a social movement to bring the 
participants greater benefits and better quality of life. 
 
Gender Roles: 
 Attitudes and activities that a society links and expects from each gender. 
 
Inequality: 
 An unfair difference in treatment, conditions, or expectations from some group of people. 
 
Mass-Society Theory: 
 People who are isolated or who feel insignificant are attracted to social movements to establish a sense 
of belonging.  Movements increase during time periods when social breakdown is strong and social ties are 
weak. 
 
Minimum Wage: 
 The lowest amount a business has to pay their employees.  It is supposed to provide people with the 
minimum  amount they need to survive reasonably in society. 
 
New Social Movement Theory: 
 Due to the impact of the media and technology, worldwide, quality of life issues are starting 
movements across the globe.  People are getting involved in causes for moral reasons rather than financial 
reasons. 
 
Prejudice: 
 A strict and irrational generalization about an entire group of people. 
 
Race: 
 A category of people who share biological traits that society deems significant. 
 
Resource Mobilization Theory: 
 Regardless of the cause of the movement, members need access to money, member base, media, and 
support from the majority of the population. 
. 
Stereotypes: 
 An exaggerated generalization applied to every person in a group/category. 
 
Structural Strain Theory: 
 When society doesn’t meet the expectations of the people and there is a clear cause for concern, people 
unite to form a movement.  Typically there is some specific event that sets people off. 
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