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. Actiyity Pack
Narrative of the Life of Frederick Douglass

Teacher’s Edition
Pre-reading

Objective:  Visualizing the setting and inferring facts about the quality of life on a planta-

tion.
Activity
1. View the picture below of a lar%e roup of slaves in Beaufort, South Carolina. Most
likely, in the era before the Civil War, the photographer was a white male. Assume that

he was also an abolitionist, sympathetic to the plight of the slaves. What caption do you
think he might have given this photograph?

Example: Standing in the hot sun, waiting for freedom.

2. As the photographer, write a brief diary entry describing some of the difficulties you
imagine he may have experienced trying to assemble the group of slaves for the picture.

Dear Diary,

As you know, it is my mission to pictorially record the sad livin§ conditions of Southern
slaves.  Today was particularly difficult, but in the end, I hope I will have one of the best group
shots I have as yet taken.

Of course it is Sunday, because, any other day of the week, the slaves are working and
unavailable to me. The owner of the plantation, Colonel McCallum fancies himself a preacher
and droned on about how to be a good Christian for more than two hours before brea@ast. All
of this time, unbeknownst to me, this group of slaves was kept waiting in the hot Southern sun-
shine for my equipment and me.




. Actiyity Pack
Narrative of the Life of Frederick Douglass

Student Edition
Pre-reading

Objective:  Visualizing the setting and inferring facts about the quality of life on a planta-

tion.

Activity

1.

View the phicture below of a large group of slaves in Beaufort, South Carolina. Most
likely, in the era before the Civil War, the photographer was a white male. Assume that
he was also an abolitionist, sym%athetlc to the plight of the slaves. What caption do you
think he might have given this photograph?

As the photographer, write a brief diary entry describing some of the difficulties you
imagine he may have experienced trying to assemble the group of slaves for the picture.




Objective:  Recognizing that a contemporaneous narrative is usually a primary, reliable, his-
torical source of information.

Activity I

Read the following excerpts from the Preface by William Lloyd Garrison and the letter from
Wendell Phillips, Esq. Based on these, complete the following chart to evaluate the accuracy of
this narrative.

Excerpt One: Preface by William Lloyd Garrison, Boston, May 1, 1845

“Mr. DOUGLASS has very properly chosen to write his own Narrative, in his own style,
and according to the best of his ability, rather than to employ some one else. It is, therefore, entire-
ly his own production; and considering how long and dark was the career he had to run as a slave,
- how few have been his opportunities to improve his mind since he broke his iron fetters, - it is,
in my judgment, highly creditable to his head and heart. He who can peruse it without a tearful
eye, a heaving breast, an afflicted spirit, - without being filled with an unutterable abhorrence of
slavery and all its abettors, and animated with a determination to seek the immediate overthrow of
that execrable system, - without trembling for the fate of this country in the hands of a righteous
God, who is ever on the side of the oppressed, and whose arm is not shortened that it cannot save,
- must have a flinty heart, and be qualified to act the part of a trafficker “in slaves and the souls of
men.” I am confident that it is essentially true in all its statements; that nothing has been set down
in malice, nothing exaggerated, nothing drawn from the imagination; that it comes short of the real-
ity, rather than overstates a single fact in regard to SLAVERY AS IT IS. The experience of FRED-
ERICK DOUGLASS, as a slave, was not a peculiar one; his lot was not especially a hard one; his
case may be regarded as a very fair specimen of the treatment of slaves in Maryland, in which State
it is conceded that they are better fed and less cruelly treated than in Georgia, Alabama, or
Louisiana.”

Excerpt Two: Letter from Wendell Phillips, Esq., to Frederick Douglass, Boston, April 22,
1845

“After all, I shall read your book with trembling for you. Some years ago, when you were
beginning to tell me your real name and birthplace, you may remember I stopped you, and pre-
ferred to remain ignorant of all. With the exception of a vague description, so I continued, till the
other day, when you read me your memoirs. I hardly knew, at the time whether to thank you or not
for the sight of them, when I reflected that it was still dangerous, in Massachusetts, for honest men
to tell their names! They say the fathers, in 1776, signed the Declaration of Independence with the
halter about their necks. You, too, publish your declaration of freedom with danger compassing
you around. In all the broad lands which the Constitution of the United States overshadows, there
is no single spot, — however narrow or desolate, — where a fugitive slave can plant himself and
say, “I am safe.” The whole armory of Northern Law has no shield for you. I am free to say that,
in your place, I should throw the MS. into the fire.”

Based on these excerpts, decide whether or not each of the statements in the Reliability
Chart below is true or false. Then, decide whether or not the statement contributes to
your belief that the narrative you are about to read is reliable.
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Reliability
Chart
Statement True/False
The authors of the excerpts
believe that:

The information in Douglass’ True
narrative is accurate and reliable.

The information in the narrative is False
exaggerated to help serve the anti-slavery
cause.

There are specific names, places, and True
other details in the narrative, which may

be verified by an outside source and,

when made public, may be dangerous

for Frederick Douglass.

Douglass includes his personal opinions True
and emotions in the narrative.

The narrative is written by Douglass True
in his own words.

Rating

Yes

Yes

Yes

Yes

Yes
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Activity 11

Read the following descriptions of the life stories of other slaves. Consider the circumstances
surrounding the writing of each of these works.

The Autobiography of Miss Jane Pittman, by Ernest J. Gaines, is a carefully researched novel written about a fic-
tional, former slave named Miss Jane Pittman. This novel is the story of a 110-year old woman, beginning with an
account of her childhood as a slave on a southern plantation, continuing through Reconstruction, and ending with the
beginnings of the Civil Rights Movement in the 1960’s. The novel is fictional, but it is written in the guise of an
autobiography.

Harriet Beecher Stowe, a white abolitionist, wrote Uncle Toms Cabin in 1852, at the request of her sister-in-law,
Isabella Jones Beecher. Isabella was outraged at the passage of the Fugitive Slave Law that required citizens in non-
slave holding states to return runaway slaves to the South. Harriet Beecher Stowe intended to write a story about the
immorality of slavery for both the slaves and their owners. Immediately popular, this book was credited with help-
ing many white people view slaves as feeling, intelligent people for the first time.

The Narrative of Sojourner Truth, by Olive Gilbert, is the life story of Sojourner Truth, a woman born into slavery
in 1797. She is remembered as the first African-American woman to make public speeches calling for the abolition
of slavery. Sojourner Truth was also a powerful speaker for the Women’s Suffrage Movement. Due to Sojourner’s
illiteracy, Olive Gilbert, a white abolitionist, wrote this narrative. Unfortunately, Gilbert frequently breaks away from
Sojourner Truth’s life story to sermonize to readers on the immorality of slavery.

Based on the information in these descriptions and what you learned about the Narrative of the
Life of Frederick Douglass in Activity I, rank these works in order of reliability, beginning with
the most reliable and ending with the one you believe may be the least reliable. Briefly state
your reasons for the ranking you have given to each work.

Ranking Chart

Book Reason

1. Narrative of the Life of Frederick Douglass This is a first-person account
written in his own words.

2. The Narrative of Sojourner Truth While written by another,
this is a true story.

3. Uncle Tom s Cabin Although fiction, this story

was written during the era
of slavery, so the details
were fresh.
4. The Autobiography of Miss Jane Pittman Although carefully
researched, this novel is
fictional and was written long after
slavery was abolished.
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Objective:  Researching some of the historical background information pertaining to the
Anti-Slavery Movement during Douglass’ lifetime.

Activity

The Narrative of the Li{e of Frederick Douglass was published in 1845. The following timeline
covers significant people, events, and terms from that era. Research each item, making notes
on the time line so that a person reading it understands the significance of the entry. The first

one is done for you as an example.

1818 Frederick Douglass

1850 Fugitive Slave Laws

The Compromise of 1850

The Dred Scott Decision

The Underground Railroad

The Emancipation Proclamation

Historical Timeline
for Slavery

Frederick Bailey is born in Talbot County, MD.

The Fugitive Slave Laws provided for the return of
fugitive slaves from other states or territories to
the slaveholder.

In 1848, gold was discovered in California, which resulted in 80,000
new people settling in that region. California asked to be admitted to
the Union as a free state, which meant it did not want to permit slavery.
The South, however, wanted the new territory added as a slave state.
This dispute added fuel to an already explosive situation between North
and South. In an attempt to avoid civil war, a compromise solution was
proposed. The areas of New Mexico and Utah would become territo-
ries of the United States without any anti-slavery provisions, but the
South must accept California as a free state and prohibit slave trade in
the District of Columbia. All this compromise accomplished, though,
was to delay the start of the Civil War.

In 1857, the U.S. Supreme Court ruled that Congress may not outlaw
slavery in any territory.

Before the Civil War, the Underground Railroad helped escaped slaves
reach the Northern states and Canada. It was called The Underground
Railroad because it was secret (underground) and used railway terms
to describe the system (the escaping slaves were called “‘freight”). It
was run by Northern abolitionists and former slaves like Harriet
Tubman. It is estimated that between 40,000 to 100,000 slaves were
helped by the Railroad. It ceased operating by the end of the Civil War.

President Abraham Lincoln issued a proclamation on Sept. 22, 1862,
that promised freedom for slaves held in any of the Confederate States.
The Confederate States and their slaveholders, though, paid no atten-
tion to the Proclamation. The slaves in these states were freed as the
Northern armies captured a region. The remaining slaves in the United
States were freed by the 13th Amendment to the Constitution, Dec. 18,
1865.
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Chapters I - VI

Persuasive Writing

Objective:  Identifying the arguments Douglass makes in this narrative which support his
contention that slavery is immoral.

Activity

When Frederick Douglass wrote this narrative, in 1845, he had been acquainted with abolition-
ist William Lloyd Garrison. Garrison and followers argued that slavery must be eliminated
because it was immoral and its practice would ultimately lead to the moral degradation of both
the slaveholder and the slave. Although it is clear by his speeches that by the start of the Civil
War, Frederick Douglass also believed in political action to end slavery, at the time of the writ-
ing of this narrative, Douglass was merely making speeches to persuade others of the immorali-
ty of slavery.

As you read through the narrative, note the incidents from Chapters I through VI on the
IMMORALITY LOG which support Douglass’ contentions that slavery is immoral, that it vio-
lates Christian doctrines, and that slaveholding contributes to the immorality of both the slave
and the slaveholder. Include as many incidents of immorality as you can find in each chapter
and then note the way each incident contributes to immoral behavior by the slave, the slave-
holder, or both. The first example is done for you.

Note to teacher: Sample answers are provided, but students may select different incidents from
the chapters.



Chapters I - VI

Persuasive Writing

Objective:  Identifying the arguments Douglass makes in this narrative which support his
contention that slavery is immoral.

Activity

When Frederick Douglass wrote this narrative, in 1845, he had been acquainted with abolition-
ist William Lloyd Garrison. Garrison and followers argued that slavery must be eliminated
because it was immoral and its practice would ultimately lead to the moral degradation of both
the slaveholder and the slave. Although it is clear by his speeches that by the start of the Civil
War, Frederick Douglass also believed in political action to end slavery, at the time of the writ-
ing of this narrative, Douglass was merely making speeches to persuade others of the immorali-
ty of slavery.

As you read through the narrative, note the incidents from Chapters I through VI on the
IMMORALITY LOG which support Douglass’ contentions that slavery is immoral, that it vio-
lates Christian doctrines, and that slaveholding contributes to the immorality of both the slave
and the slaveholder. Include as many incidents of immorality as you can find in each chapter
and then note the way each incident contributes to immoral behavior by the slave, the slave-
holder, or both. The first example is done for you.



apD.4) v 0] Wity u1jjas
Aq aapjs ayy saysiund 23SV
Y Ajnfiyiny S12MSUD 24D]S
ay] ‘papady Jjom S13Y f1 24v]s
Y] SYSD UDWL Y} UYL “AIYIO Y]
Y4y ‘uoysanb v paysn  $2z1U3022.4 2UO A2YJIPU PUD PDOL
Yy} upyy 42Yn.1 $21] 1d22ID SLPUM() UYM YNy 2y []21 01 JOU UIDI] S2AD]S 1Y) UO AIUMO S1Y S)IUL dAD]S |/ ¢ 1dey)

10AMIDU $2U1092q
dyjon.)y ‘pox) o1 jo.ffv uv aq 0y Apuvfo.d pun “UAPIYD JO JuOLf Ul $254ND
Pa2pISU0I SDM Uiy Y} Jv (1Unfosq Ayjon.io o1 pasodxa a.v ua.pjyd Sunog pup uauom sdrym agnang 4y 7 1dey)

‘wiy 10f 24038 u1 Svy afi]
SA0.410Y JDYM smouy ‘pjryd Sunod

"SaAD]S 1047109 0] Sulds D SD U242 ‘pup AJ1vIniq a]qLiLiad) Sy Juny
[DINAG SOUI092q A2P]OYIAD]S dY | SISSAUIIN YOLIOPaL] ‘D80 BUnod v 1y S, yoriapa.,] sdiym duoypuy uwidp))
o)
driym s42y10 apym Aq puvys "SaAD]S
A0 ‘WIDY) JD2q “UDAPIYD UMO STy []aS Y30 Uy} SA1ysp.vy 1210243 4dffns uagfo UDUIOM DAD]S D YJIA UDAP]IYD
ISNUL SOUTIPULOS LOP]OYIAD]S Y | SIAD]S puUp S.2PJOYIAD]S JO UP|IYD Y] SAYIDf SAUIIIULOS AXISDI |
*Ky[onId premoy "PIIYO puL JdYIoW "JUBJUI UR SB ISYJOW
S)BIY  SIOUMOIAR[S U} SUIPIBH B UdIM)IQ Pu0q [eInjeu Y} sydnirdjuy SIY w0y pajeredas 1 JILIOPAIL] [ dey)
19PIOYIAE[S 3} JO 9AB[S 9y} Jo
Ayjerowwy 3y) 0) SNPNQLHUO) Ayeowwy 3y) 0) $AYNQLYUO)) (s)ruaprouy ydey)

DOTALI'TVIONIAI



¢ 1dey)

7 1dey)
*K)Jon1d premo} "PIIYO pue Joyjow "JUBJUI UB SB JOIOW
S}IBAY S JOUMOIAR[S Y} SUIPIBH B UdIMIAQ puoq [einjeu oy sydnuiojuy SIY WwoJj pajeredas sI YOLI0paL] [ Jdey)
A9P[OYIAE[S 91} JO IAE[S 3]} JO
Ayegoww] 3y) 0) SINQLIHUO)) Ayeaoww] 3y) 0) INQLIHUO)) (S)rudproug wydey)

DOTALI'TVIONNI



"SaAD]S 0] SSAUPULY 1Y
PpU2jxXa 0} JOU SUIDI] ‘UDUIOM
pury Apangpu v ‘pny Sy

QUILLD D JOU S1 2AD]S

v 3uljjry 1y} 122f ‘Ajay1y 1sour ‘uou
2] aSNDI2q SIUILLD A12Y] AOf ISLOUID.L
OU MOYS OYM SADLIPANUL 24D 22.4Y] []Y

‘soavys sty saystund Ajpsnfun
o[ “Subwiny fo 1y} 4240 S|pUIUD JO
24DfJom Y] SaNIDA A2PJOYIAD]S Y]

's31d ayg 1] ‘S192.438 Y}
ut poof fo sdp.1os ypa 0y pao.iof s1 Ly

241I0.1231] JO $102dSD 2413150d 2}
BuU1LdX2 WO PajuaaaLd a.4p s24D|§

pu1yaq saanaj ay s3u1qis
oY} 10f S3U1J22J OU 24DY UDD YI1IdPIAH]

paystututp
Apupwiny fo s3u112af 41Y] 24vY $2AD]S

"DYILIUDE] pUb LADJY SIAID]S pUb

sdiym Ajonad uoIuUvE "SI

"PPa. 0] YoLL2pa.,] Su1yonaj
wodf piny “sipy sdois piny Ay

pmy 1N

Y)IM 241] puUp 210U 0] [2AD.A]
o1 uoyvuv)d pAoyT ay) 2ava]

01 Addpy s1 yo110pa.,] Sunoy

‘A11odod s1y uo Sunysif 1of
24p|s pjo uv S|y jpuog 4

YoUS D Y 1413 2ap]s Sunod
D S|P $YO1H S9I1D "SI

Aquia sjpry 41p1od 240D
‘3ulIpaq v 241292.4 JY 31

AdY) uaYM Mouy 1242U S3S40Y
a1} Jo 2402 aYD] OYM SAD]S Y |

9 19dey)

¢ Idey)

 101dey)



9 1dey)

¢ 1dey)

 dey)



Chapters I - IV
African-American Culture
Oral Tradition

Objective:  Recognizing slave songs as part of African-American oral tradition.
Activity I

The lyrics of slave songs often told of the miseries the slaves suffered, without being so directly
insulting to the white Masters as to cause the singer to be punished. In addition, many of the
slave songs are today referred to as Spirituals or Gospel songs because of the religious ideas
expressed in the lyrics. Since most slaves did not know how to read or write, these songs are
remembered through oral tradition, and, as such, usually include repeating phrases which can be
easily remembered by a group of singers. Read the following examples of slave songs and
complete the following chart.

Song 1

Oh, my Lord!

Oh, my good Lord!

Keep me from sinkin; down.

I tell you what I mean to do.
(Keep me from sinkin’ down.)
I mean to go to heaven too.

(Keep me from sinkin’ down.)
I look up yonder and what do I see?
(Keep me from sinkin’ down.)
I see the angels beckonin’ me.

(Keep me from sinkin’ down)1

Song 2

You got a right, I got a right,

We all got a right to the tree of life;
Yes, you got a right, I got a right,
We all got a right to the tree of life.
The very time I thought I was los’
The dungeon shook an’ the chain fell off.
You may hinder me here

But you cannot there

‘Cause God in his heaven

Goin’ to answer prayer.

O Brethren, You got a right

I got a right

We all got a right to the tree of life.
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Goin’ to answer prayer.

O Brethren, You got a right

I got a right

We all got a right to the tree of life.



Song 3

My ol’ mistiss promise me

Raise a rukus tonight,

When she died, she’d set me free.
Raise a rukus tonight.

Live so long till her haid got bal’

Raise a rukus tonight,

Give up the notion of dyin’ atall,

Raise a rukus tonight.

Song 4

De ole bee make de honey-comb,
De young bee make de honey,

De niggers make de cotton en co’n,
En de w’ite folks gits de money.

Song 5
O massa take dat new bran coat
And hang it on de wall,
Dat darkee take dat same ole coat
And wear ’em to de ball.
O don’t you hear my true lub sing?
O don’t you hear ’em sigh?
Away down in Sunbury
I’m bound to live and die.

10
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Activity 11

Based on the information in the text, write the lyrics to a slave song that Frederick Douglass
might have sung. If you can, include a repeating phase like the ones in the slave songs in
Activity L.

Example:

Is it my turn next?

I saw him tie her hands.
1 saw him strike her flesh.
Is it my turn next?

Is it my turn next?

My beautiful Aunt dripping,
Warm, red blood on the floor.
Is it my turn next?

Is it my turn next?

[ hide from the red cowskin

My young body quivering in a closet
Is it my turn next?

Activity IIT
Compare and contrast the lyrics from a modern-day song to the old slave songs. Slave songs

helped the slaves to express the miseries of their lives. What does the newer song seem to be
expressing about modern-day life?

12
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Chapters I — XI

Reading for Details
Setting

Objective:  Visualizing the close proximity of the geographic locations mentioned in the

story.

Activities

On the enclosed 1850’s map, indicate slave states and free states. Shade in the slave
states only.

Douglass details the locations of the plantations where he lived as a slave and the names
of the plantation owners. Based on the information in the text, label each of the follow-
ing places on the close-up map of the Maryland and D.C. area. Briefly note the signifi-
cance of each location to Frederick Douglass’ life.

Chapters 1 and 2

Talbot County, Maryland (County where the Lloyd Plantation is located.)

Tuckahoe River (near Frederick Douglass’ birthplace)

Easton, Maryland (town near Douglass’ birthplace)

Baltimore, Maryland (unruly slaves are taken to Baltimore to be sold; Frederick leaves
the Lloyd plantation to live in Baltimore with Hugh Auld)

Annapolis, (Capitol of Maryland; Frederick sees Annapolis on his way to live in
Baltimore)

Chapters 3 and 4

St. Michaels, Talbot County (Home of the brutal overseer, Gore.)

13
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Chapter 11

Objective:  Reading for detail and recognizing parallels.
Activity I

In the following excerpt from Chapter II, Douglass writes about the reason slaves from outlying
farms feel honored to be asked to run errands to the Great House Farm.

“Few privileges were esteemed higher, by the slaves of the out-farms, than that of being selected
to do errands at the Great House Farm. It was associated in their minds with greatness. A repre-
sentative could not be prouder of his election to a seat in the American Congress, than a slave on
one of the out-farms would be of his election to do errands at the Great House Farm. They regard-
ed it as evidence of great confidence reposed in them by their overseers; and it was on this account,
as well as a constant desire to be out of the field from under the driver’s lash, that they esteemed
it a high privilege, one worth careful living for. He was called the smartest and most trusty fellow,
who had this honor conferred upon him the most frequently. The competitors for this office sought
as diligently to please their overseers, as the office-seekers in the political parties seek to please and
deceive the people. The same traits of character might be seen in Colonel Lloyd’s slaves, as are
seen in the slaves of the political parties.”

Based on this excerpt, complete the following Comparison Chart.

Comparison Chart

Question Slaves Politicians

Why do the slaves want to It is considered to A politician is

run errands to the big house? be a great privilege proud to be

Why do politicians want to be and honor. elected to

elected to Congress? Congress.

What character traits do slaves trustworthy, smart trustworthy,

need in order to be chosen by the smart

overseer to run errands to the

Great House Farm? What character

traits does a politician need in order

to be elected to Congress?

In what sense do the slaves The slaves may seem to Douglass

deceive the overseers? In what the overseer to be implies that

ways does Douglass suggest that ~ obedient, but in truth they  politicians

politicians are deceiving the people appear to be that want to do

who vote for them? way only to gain the the people’s
privilege of running work only to gain
errands. votes.
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Activity 1T

State why the editorial cartoon below could be called satiric. Draw a political cartoon of
your own in which you satirize a modern-day political issue or evil.
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Chapters I, I1

Objective:  Recognizing that pointing out inaccuracies that are often present in
stereotypical thinking is one technique of persuasive writing.

Activity

Based on the information in the text and on what you perceive to be Frederick
Douglass’ opinions, write a brief persuasive paragraph refuting or supporting each of the
following stereotypical statements of the time about slavery. Begin your paragraph with
a thesis statement pointing out the inaccuracy in the bolded belief. Follow your thesis
with several sentences of supporting evidence from the text.

Slaves who are content and happy, sing beautiful, lyrical slave songs.
Sample thesis statement:
Slaves do not sing because they are happy; they sing when they are most unhappy.

Slaveowners take special care of slave children so that these children will grow up to be
strong, faithful workers.

Sample thesis statement:

Slaveholders routinely separate young children from their mothers, deny these children access
to proper food and clothing, and expose slave children to brutal acts of violence.
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Chapter IV
Style

Objective:  Analyzing the author’s writing style.
Activity I

Refer to the outline on style as a guide and write notations on those elements you find in the
following selection from the text.

If at any one time of my life more than another, I was made to drink the bitterest dregs of slavery,
that time was during the first six months of my stay with Mr. Covey. We were worked in all weath-
ers. It was never too hot or too cold; it could never rain, blow, hail, or snow, too hard for us to
work in the field. Work, work, work, was scarcely more the order of the day than of the night. The
longest days were too short for him, and the shortest nights too long for him. I was somewhat
unmanageable when I first went there, but a few months of this discipline tamed me. Mr. Covey
succeeded in breaking me. 1 was broken in body, soul, and spirit. My natural elasticity was
crushed, my intellect languished, the disposition to read departed, the cheerful spark that lingered
about my eye died; the dark night of slavery closed in upon me; and behold a man transformed into
a brute! (Pg. 58)

Answers will vary.

Style Chart
Narrative of the Life of Frederick Douglass
Type of language standard English
Vocabulary Most of the words are familiar and
(Level of difficulty) concrete but there are a few

polysyllabic words that may be
unfamiliar to some readers.

Techniques/Devices symbolism, metaphor

Tone persuasive

Sentences

Length a mixture, but more long ones than short ones
Dialogue/Narrative mostly narrative with little or no dialogue
Rhetorical devices repetition is used to emphasize an idea
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- Style
l. DICtI(l)({l T 1
. e of language
l)fp Standargd Egnglish — formal
2. Standard English — informal
3. Dialect

B. Vocabulary — level of dlffICUHK o ) )

1. Concreté words-words that have specific meanings; refers to things that are usu-
a I%/ familiar and easily recognized. The more concrete the writing'is, the easier it
is to comprehend. ) _

2. Abstract words- the use of words to evoke sensory impressions; refer to con-
cepts; alarge number of abstract words usually resultsin a higher level of diffi-
culty and unfamiliarity.

C. Imagery .
1. Use of connotations
2. Use of descriptive nouns and verbs
3. Figurative language
a. Metaphors
. Similes
c. Personification
d. Etc. ) _
D. Tone-the writer’s attitude toward subjects or readers
[1. Sentences _
A. Length ¥N umber of words in sentences)
B. Types of sentences
. Simple
2. Complex
3. Compound
4. Compound-complex
C. Form
1. Dialogue
2. Narraiive ]
D. Paralel construction
1. Phrases
2. Clauses
E. Repetition
1. 'Words
2. Phrases
3. Clauses
III. Rhetorical devices (literary terms)

Usually makes writing more poetic
Usually increases difficulty

I. Pun

2. Alliteration

3. Synecdoche

4. Etc.
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Activity 1T

The photograph below, identified as “an interior view of a slave pen,” shows the doors of the
cells where slaves were held before being sold. This photograph was taken between 1861 and
1865.

In the style of Frederick Douglass, write one or two paragraphs relating his thoughts and feel-
ings on slave pens. Try to capture his tone and mood in your choice of words and sentence
structure.
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Chapter IV

Characterization
Inference

Objective:  Inferring possible thoughts and feelings about a character from his or her actions
or words.

Activity

Mr. Bondly coldly kills one of Colonel Lloyd’s slaves because the old slave inadvertently was
fishing on Bondly’s property. The next morning, Bondly comes to see Colonel Lloyd to explain
his actions. Write a conversation between Lloyd and Bondly discussing the incident. Based on
the descriptions of Lloyd’s overseer, Mr. Gore, what do you think Lloyd’s reaction will be to
Bondly’s act? The dialogue might begin as follows:

Mr. Bondly: Colonel Lloyd, I had to kill one of your slaves last night, and [ am
mighty sorry for the loss of your property.

Colonel Lloyd: He deserved killing?

Mr. Bondly: He was fishing on my property, and you know as well as I do that we

can't let these slaves think they can just take whatever they want. If you
allowed that, you would not have any fruit left in your garden.

Colonel Lloyd: Don 't think about it again, Bondly; we will let this be a lesson to the
other slaves. It is important to keep a firm hand. Why, my overseer,
Gore, was just saying the other day, after he shot a slave who disobeyed
an order, that unless this kind of thing is dealt with immediately, all rule
and order on the plantation will be destroyed.

Mr. Bondly: I knew you would understand, and I stand ready to pay you for your loss.

Colonel Lloyd: Very kind; very kind. Won't you come in for a drink?
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Chapters V, VI
Reading for Details

Characterization
Objective: ~ Comparing the quality of life of a city slave with that of a country slave.
Activity I

Based on details from Chapters V and VI, complete the following chart, which compares differ-
ent slaves’ lives.

Comparison Chart

City Slave Country Slave
Availability of City slaves are well fed because the The country slaves
Food city slaveholders have a sense of are almost always
decency and feel shame when a slave hungry.

is poorly fed. City slaveholders do

not want to be known as cruel.

Clothes City slaves have decent clothes. Country slaves have a
meager, yearly
clothing allotment.
The children are
nearly naked.

Punishments Most city slaveholders do not Brutal beatings
whip their slaves, but there are are normal.
exceptions.

Level of Freedom  Douglass describes city slaves Country slaves are
as having many of the privileges totally at the mercy
of free men. of their masters and

have little or no
privileges.
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Activity 11

While living on the Lloyd plantation, young Frederick helps Daniel Lloyd find birds after he
shoots them. This connection to the Lloyd family is an advantage for young Frederick because
Daniel becomes Frederick’s “protector.” Based on the information in Chapters V and VI, write
a letter from young Frederick to Daniel Lloyd. In this letter, discuss how you (as young
Frederick) feel about leaving the plantation and how you feel about your new life in Baltimore.

Example:
Dear Master Daniel,

1 felt great joy when I first learned that I was to go to live with Mr. and Mrs. Hugh Auld in Baltimore.
As you know, my mother is dead, and since my siblings and myself were all separated from our mother
at a young age, I do not have any real family connections on this plantation. On hearing the news that 1
was to leave, I did not know what my new life was going to bring me, but I felt sure, because of all 1
have suffered living on the Lloyd plantation, that I was strong enough endure any hardships that might
come my way.

Much to my astonishment, Mrs. Auld greeted me at the door to her home with a welcoming smile. She
was new to slaveholding, and she treated me with the same kindness and warmth she displayed for white
folks. I have trousers, I always get enough to eat, and as you can see, thanks in part to Mrs. Auld’s
instruction, I can read and write.

1t is difficult to put it into words, but I have known from a very young age that slavery would not be
able to hold me. I believe that it was the spirit of God that sent me to Baltimore so that I can, through
education, find my way out of slavery.

Frederick
Activity ITI

A well-known narrative comic book from the 1990’s is Maus, a satiric commentary on the Holocaust, in
which Nazis are portrayed as cats and Jews as mice, symbolic of the relationship between predator and
prey. In the book, the ruling Germans (cats) have dogs to help them control and kill the prisoners (mice)
in concentration camps. In actuality, the Nazis did use dogs for control and did demonize Jews by
depicting them as rats.

When the author, Art Spiegelman, himself a Jew, portrays the horrors of Hitler’s Germany in a comic
book style, it does not diminish the atrocities of World War II. Instead, he makes the War’s evils more
real and personal to the readers’ lives through the medium of comics.

If you can, imagine the horrors of slavery depicted in comic strip or comic book format, with the slaves
as a helpless type of animal and the slave owners as predators or enemies. Decide which animals you are
going to use, what type of scene you will depict and the dialogue you want to convey. Remember that
this is an exercise in satire, and is not meant to offend. It is intended to make a serious subject under-
standable to anyone through a comic strip and to make the actions of slaveholders seem cruel, ridicu-
lous, and horrible at the same time.

Note to teacher: This activity is recommended for small groups (see Appendix) and for relatively
sophisticated classes.
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Chapter IV

Characterization
Objective:  Interpreting the thoughts and language of a character.
Activity I

One way of getting inside characters to understand them better is by creating a reader’s theatre
dramatization from an appropriate selection of the text. A reader’s theatre dramatization is
made by turning the verbal exchange between characters into dramatic dialogue. For example,
Mr. Auld explains to his wife why she must cease teaching Douglass how to read. A dramatic
dialogue created from this sequence might begin as follows:

[Mr. Auld walks into the parlor and observes Mrs. Auld teaching young Frederick his letters.]

Mr. Auld: What are you doing? You can’t teach him to read. Don’t you understand how
dangerous that is?
Mrs. Auld:  [Astonished] Why ever not? He is certainly smart enough to learn.

Rewrite the rest of the scene as a dramatic dialogue. Be sure to include any necessary stage
directions. Then, select parts and prepare for a dramatic reading. Dramatic readings can be
done from your seats, but try to capture the appropriate tone for the character you are portray-
ing.

Answers will vary.
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Mr. Auld: [Alarmed] You see? You see what I mean? He is beginning to argue already.
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Chapter IV

Characterization
Objective:  Interpreting the thoughts and language of a character.
Activity I
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Activity 11
Select one of the following dramatic incidents from Chapter X, and write a dramatic dialogue.

* Frederick collapses from exhaustion while fanning wheat.

» Frederick entreats his Master to remove him from Covey’s plantation.

* Frederick and Covey battle for nearly two hours.

* Frederick and the other slaves plan to escape.

» Frederick tells Master Hugh about the fight at Mr. Gardner’s shipyard, and Hugh discusses
the fight with Esquire Watson.

* Frederick tries to explain to Covey the problems with the oxen.

The dialogue might begin as follows:

[Exhausted and out of breath, Frederick is talking to Covey by the broken
gate. Covey is angry, but listening. ]

Mr. Covey: How did that gate get broken?

Frederick: I stopped the oxen so I could open the gate, but before I could get hold of
the ox-rope, the oxen rushed through the gate. The wheel of the cart got
caught on the gate, and I nearly got crushed to death against the gate
post. There wasn’t anything I could do to stop it.

Mr. Covey: And how do you explain why it took you half a day to bring back one
load of wood?

In your group, rewrite one of the six incidents mentioned above as a dramatic dialogue. Be
sure to include any necessary stage directions.
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Activity 111

The photograph below is identified as that of a former slave. The text explains that the long
item across his leg is “a horn with which slaves were called.” With this fact in mind, write a
dramatic monologue which explains what this man might be thinking.
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Objective:

Activity

Chapter XI
Writing

Relating literature to life.

In this chapter, Douglass tells readers how he escaped from slavery; however, he elects to with-
hold some of the facts connected with his escape. He does this so he will not embarrass others
and because he is concerned that the slaveholders will use the information about his escape to
prevent other slaves from gaining freedom.

In today’s world, where there is fierce competition between reporters to get a story, do you
think Douglass would be able to keep this information about his escape secret? Select a televi-
sion news reporter to interview Douglass shortly after his story was told. Based on the infor-
mation in the book, how do you think Douglass might respond to the questions below? Answer
the questions in the interview as if you were Frederick Douglass. Feel free to add any addition-
al follow-up questions you think the reporter might ask.

Note to teacher: This activity may be done as role-playing without written answers or strictly as
a writing activity.
Answers will vary.

Larry King:
Mr. Douglass:
Larry King:

Mr. Douglass:

Larry King:

Mr. Douglass:

Larry King:
Mr. Douglass:
Larry King:
Mr. Douglass:
Larry King:

Mr. Douglass:

How does it feel to be living in a free state?

Of course, it was a moment of excitement for me, but as time passes, I feel inse-
cure because, at any moment, I can be taken back into slavery. I also feel lonely
living among complete strangers. ) ) ) ) )

Do you see any differences in the quality of life for African-Americans in the
North from what you observed in the South?

Before escaping to the North, I assumed that Northerners, who don 't own slaves,
would not have any of the comforts and luxuries of life the people of the South
ellajoyed. I was wrong. Even more surprisin% to me was the quality of life free
blacks enjoxj[ed. Many of the colored people lived in finer houses than the slave-
holders in Maryland. ) )

Exactly how did you manage to leave Baltimore without Mr. Auld’s knowledge?
1 will not answer any questions about the details of m{/ escape.

You must have had some kind of help. Did you travel by boat to New Bedford?
If I give you any information, good people, who are working to helg escaping
slaves like myself, might be compromised. In addition, if I reveal the details of
my escape route, slaveholders may use that information to prevent others from
escaping to freedom.

What would you like to say to the friends you left behind in Baltimore?

Try to hold on if [you can. There are sympathetic people in the North who recog-
nize the immorality of slavery. I have been asked to speak at many anti-slave
conventions, so I know that the movement to abolish slavery is gaining strength.
In one word, how would you sum up your feelings about slavery?

Immoral.
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Chapter XI
Writing

Objective:  Relating literature to life.
Activity
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Chapter X

Research

Objective:  Combining information gathered in historical research from the era with details
from the narrative to create an interesting project.

Activity I

Read the attached advertisement from Wake Forest Coins for the sale of authentic slave badges
and complete the following information chart about them.

Slave Badges
Where in the South were
slave badges used? Charleston and Charleston Neck
Why did the cities enact The cities wanted to regulate slave hiring
slave badge laws? and collect income taxes from the money earned

by hiring out slaves.

What is the earliest slave
badge surviving today? There are no badges dated prior to 1800.

What is the date of the

last known slave tag? 1864

What is the most common The most common is servant. The rarest badges
occupation found on are for fruiterer, carpenter, or fisherman. There
slave badges? The rarest? are no surviving badges for chimney sweeps,

bread carters, and dog handlers, even though
there were badges made for these occupations.
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Slave Hire Badges
Charleston, South Carolina

Human slavery is an unfortunate and regrettable part of American history. Slavery and slave hire were
also common historical practices worldwide and date back to ancient times. A review of Western civi-
lization reveals that the ancient Egyptians, Greeks, and Romans would not have been successful without
the institution of slavery. The early Arabic countries also had very sophisticated slavery practices. The
ancient Arabic world saw the bondage of very skilled laborers such as physicians, accountants, lawyers,
and merchants.

In the urban South, slaves were a pool of skilled and semi-skilled labor. Many slaves had learned mar-
ketable trades or had become adept at in-house roles such as personal service. A slave’s value to his or
her owner lay in the work the slave performed. If a slave had a skill that could be marketed outside the
owner’s home, then the slave’s labor could be sold and the wages received would accrue directly to the
owner. Receipts for plantation slave hires are relatively common today.

Several Southern cities accommodated slave owners by developing a system to hire out their slaves. In
early Colonial times, hiring slaves was a private arrangement between the owner and the recipient of the
labor. By the second decade of the 18th century, slavery for hire became regulated by local government.
While Savannah, Mobile, New Orleans, Norfolk, and Charleston regulated the practice through the pas-
sage of “badge laws,” only Charleston and Charleston Neck, a small suburb of Charleston, actually
issued slave hire badges. The badge allowed short term employment without written contracts or other
documentation. Moreover, hired slaves, by wearing a badge, could be easily distinguished from run-
aways or free blacks.

The cities instituted badge laws to provide a tax income and to regulate slave hiring. White artisans
complained as early as 1742 about slaves undercutting their prices. This was perceived as an ongoing
problem, especially in the fishing industry and the selling of fresh produce. While rural blacks retained
much of their homeland culture, due to remoteness and lack of interaction with others, slavery was much
different in the larger port cities. Slaves often lived apart from their owners and had a great deal of
autonomy. Slaves also had contact with freed slaves, free blacks, non-white slave owners, and shopkeep-
ers who catered to black clientele. Many ministers established churches for black people. This interac-
tion tended to undermine the control over slaves. Consequently, slave control became the responsibility
of local government

Beginning in 1712, legislative acts were passed in Charleston to limit self-hire and to require written
contracts. Overt the years, several laws were passed with some degree of success. In 1751, slave artisans
were ordered to wear badges identifying their trade, and, in 1783, the city of Charleston extended the
requirement to slave vendors of fruits and vegetables, as well as fishermen.

Early legislation specified slaves were to wear paper tickets or badges, and none have survived dated

prior to 1800. After several versions, repealed acts, and new badge ordinances, badges were abolished
by 1790. No pre-1800 tags are known to exist.
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Hire badges were re-established in 1800 by a rather stiff ordinance in Charleston, partly to appease
white merchants but more importantly to curb the increasing autonomy of the urban slave. An ordinance
in 1789 barred slaves and free blacks from selling certain “goods, wares and merchandise” without a
license. In 1796, it became unlawful for slaves to carry on a trade for themselves or to teach a trade to
other slaves. Owners of slave craftsmen had to keep one white apprentice for every four slaves
employed. Slave vendors were perceived to be gaining control of Charleston’s internal economy. In
1848, for the first time, slaves could work for other slaves or free blacks.

The 1800 ordinance issued a fee schedule by occupation, aiming to reduce the number of slaves
involved in slave hire. It prohibited owners who were not city residents from hiring out their slaves, and
limited the number of slave hires to six per resident. Slave hire ordinance also required the Charleston
city marshals to construct and maintain stands for hiring porters and other day laborers, and to set allow-
able working hours and wage schedules. The annual fee was $1 for servants and $2 for porters, increas-
ing in 1843 to $2 for servants and up to $7 for other skills. The slave population in Charleston was
15,354 in 1830, falling away to 14,673 in 1840.

Records of badge license fees collected in Charleston reveal the popularity of slave hire; $14,000 in
badge fees were collected in 1848 and $26,000 in 1859. A good estimate is that 12-30% of Charleston’s
slaves wore badges in the 1820s through the 1840s. Forty to 50% of Charleston slaves had badges after
1840. Badges were issued in Charleston Neck during 1849 and 1850.

A slave for hire was required by law to renew his or her license each year and receive a new badge with
a new license number. In some cases, it appears that the previous year’s badge may have been reissued,
the old license number and the date effaced, and the new information punched into what had been the
blank reverse of the badge. This technique is known from badges dated 1862 and 1863 and probably
reflects the strained circumstances in Charleston under the Union siege. Slave ordinances governed the
slave hire system and other aspects of the “peculiar institution,” as slavery was sometimes called, in
Charleston until the Union siege began to break down the city’s social structure. The last known dated
tag is 1864.

Slave hire badges were made from thin copper sheet cut to size and shape. Most were square, about
40mm on each side. In general, early badges issued before 1820 are larger. The Ford Collection 1817
Fruiterer’s badge measures 51.9mm by 50.2mm. The 1816 tag offered below is about 50mm square. A
unique round servant’s badge is dated 1802. The upper corners of the rectangular Ford Collection 1811
servant’s badge are scalloped and the suspension hole is in the center of the top edge, a very unusual
design.

Early badges were issued in lesser numbers and may have been “custom made.” Later badges were
issued annually in larger numbers and have a “mass-produced” look to them. Most square-shaped
badges were trimmed to eliminate the sharp corner points. Since the badge laws required the badge to be
worn in open view, all tags bear a hole in one corner for the suspension cord. When worn, the badge
hung with one point down, in the shape of a diamond, and the badge’s inscription was to be legible hori-
zontally across its face.
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Early tags were usually countermarked with a punch by the issuing silversmith, such as the Lafar 1816
tag. In 1800 Ralph Atmar Jr. marked tags “ATMAR.” From 1801 to about 1810, tags were marked “C
PRINCE.” John J. Lafar marked them with his punch “LAFAR” from 1811 to 1828. Lafar lived from
1781 to 1849 and was a well known Charleston silversmith and city marshall. In accordance with the
badge ordinances of 1800, and 1806 almost all tags are also stamped with the city, the date, a serial
number, and the occupation, such as servant or porter, the two most common. The 1812 Servant’s badge
in the Bowers and Merena 1990 sale had a hand-engraved license number.

The earliest recorded hire badge known is dated 1800 for a “House Servant” and is numbered 88; it is
privately owned. A badge dated 1802 for a “Servant,” numbered 73, appeared in a Rich Hartzog sale
some years ago, and the J. Doyle DeWitt Collection at the University of Hartford includes a badge dated
1803. The earliest dated specimen in the spectacular Ford Collection (fourteen pieces in the 1993 Stack
sale) was an unnumbered 1811 “Servant” badge. An 1812 numbered carpenter’s badge is known, and an
1812 servant’s badge was sold by Bowers and Merena in 1990. The earliest badge in the Charleston
Museum is dated 1812.

The “commonest” occupation found on Charleston slave hire badges is that of servant. An estimated
three out of every five surviving badges were issued to servants. Porter badges follow next in rarity.
These were the semi-skilled trades. About one in ten known were issued to mechanics. The rarest occu-
pations found on slave hire badges are those of fruiterer, carpenter, and fisherman. Slave hire badges
were also worn by chimneysweeps, bread carters, and dog handlers. Badges for the latter three occupa-
tions are not known to have survived.

Slave badges remain the only slave item that can be positively guaranteed to have been made for and
worn by a slave. With the added guarantee of an exact date and occupation, it is no wonder the tags are
extremely popular with medal, black history, and other collectors.

A word on fakes and fantasy slave tags is in order. There are NO known genuine slave tags from any-

where except Charleston and Charleston Neck. All such tags seen to date are fantasy/fake pieces. All
fully hand-engraved tags are fakes.
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Activity 11

Even though Douglass would not have been issued a slave badge because he did not work in
Charleston, Hugh Auld hired him out as a laborer. If Frederick did have a slave badge, what
might it look like? Based on the information in the article, Slave Hire Badges, and the informa-
tion about Douglass’ life in chapter X, create a slave badge made out of paper instead of copper
for Douglass.

Most slave badges are square, 40 mm on each side. The sharp edges of the badge are trimmed
off. There is a hole in the corner to suspend the badge by a cord. Slave tags have the name of
the city where the slave worked, in Douglass’ case, it would be Baltimore. The occupations for
Douglass would be “shipbuilder” or “caulker.” The badge also needs a serial number and the
date; in this case, the date would be any year between 1835 — 1838.
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Chapters I — IX
Reading for Details

Objective: ~ Completing a timeline tracing Douglass’ path to freedom.
Activity On the following chart, approximate dates and locations are provided for you. In
the space provided, fill in details from the text, noting the importance of each

date and location to Frederick Douglass’ life. The first one is done for you.

Timeline of
Frederick Douglass’ Life

Date Details of Frederick
Douglass’ Life

Approximately 1818 Frederick Douglass is born Frederick Bailey in

Tuckahoe, Maryland Tuckahoe, Maryland. His mother is a slave named
Harriet Bailey, and his father is white, possibly the
Master.

1825 Douglass travels to Baltimore to live with

Baltimore, Maryland Hugh Auld. Mrs. Auld begins to

teach Douglass to read.

1832 Douglass goes to live with Master Thomas. Thomas
St. Michael’s, Maryland is not a good Master, so Douglass is often hungry.

1833 Douglass is sent to live with Mr. Covey, a slave breaker,
St. Michael’s, Maryland who nearly succeeds in making Douglass into a brute.
1834 Douglass is sent to work for Mr. Freeland. Freeland is

3 miles from St. Michael’s  a good man, but Douglass yearns for his freedom. He
plots an escape attempt, but the plot is thwarted.

1835 Auld sends Douglass to the shipyards to learn
Baltimore how to calk.
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Timeline of
Frederick Douglass’ Life

Date Details of Frederick
Douglass’ Life
Approximately 1818 Frederick Douglass is born Frederick Bailey in
Tuckahoe, Maryland Tuckahoe, Maryland. His mother is a slave named
Harriet Bailey, and his father is white, possibly the
Master.
1825

Baltimore, Maryland

1832
St. Michael’s, Maryland

1833
St. Michael’s, Maryland

1834
3 miles from St. Michael’s

1835
Baltimore
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1838
Baltimore

1838
New York

1838

New Bedford

1841
Nantucket

Frederick Douglass is permitted by Auld to

“hire his time.” Mr. Auld becomes upset when
Douglass goes out of the city without permission,
so he tells Douglass that he can no longer “hire his
time.” Douglass decides he must escape.

Douglass escapes to New York and stays with
David Ruggles. Ruggles helps arrange for
Anna Murray, a free black woman, to travel to
New York, where she and Douglass are married.

Frederick changes his last name to Douglass. He finds
work in New Bedford to support himself and his wife.

Douglass speaks at the Anti-Slavery Convention,
beginning his career as an orator.
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Chapters I — XI

Characterization

Objective:  Inferring about Douglass’ character traits and recognizing how these traits helped
him to achieve a respected place in history.
Relating literature to life.

Activity I

1. Based on the text, identify the top ten character traits you think Douglass possessed,
which contributed to his greatness.

1. courageous 11. resourceful 21. understanding
2. callous 12. compassionate 22. imaginative

3. intelligent 13. loyal 23. energetic
4. stubborn 14. brave 24. cautious

5. wise 15. talented 25. reasonable

6. difficult 16. insensitive 26. loving

7. methodical 17. honest 27. brilliant

8. perseverant 18. impudent 28. diplomatic

9. reliable 19. persistent 29. passionate

10. lucky 20. aloof 30. shrewd

More than ten answers are correct, so answers will vary:
courageous, intelligent, lucky, wise, resourceful, compassionate, talented, energetic, brilliant,
passionate

2. Select any two of the characteristics you chose and find supporting quotations or inci-
dents from the text for your selection. For example, if you selected the adjective
“courageous,” a passage from the text to support this might be:

“In coming to a fixed determination to run away, we did more than Patrick Henry, when he
resolved upon liberty or death. With us it was a doubtful liberty at most, and almost certain
death if we failed. For my part, I should prefer death to hopeless bondage.”

Activity 11

Make a list of ten personal qualities for which you would like to be remembered. If you can,
briefly note what actions you might take in your life to achieve or enhance these qualities. For

example, if you want to be considered intelligent, one action you might take would be to write a
book.
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Chapters X, XI
Writing

Objective:  Analyzing the techniques of persuasive writing.
Activity

1. Read the following excerpt from Narrative of the Life of Frederick Douglass and the let-
ter to the editor, written by an anonymous seventeen-year old girl living in Delaware.
Analyze the persuasive writing techniques in both excerpts by completing the following
PERSUASIVE WRITING CHART. We have supplied the questions and the first answer.

After escaping to New Bedford, Douglass writes:

I have often been utterly astonished, since I came to the north, to find persons who could
speak of the singing, among slaves, as evidence of their contentment and happiness. It is impossi-
ble to conceive of a greater mistake. Slaves sing most when they are most unhappy. The songs of
the slave represent the sorrows of the heart; and he is relieved by them, only as an aching heart is
relieved by tears. At least, such is my experience. | have often sung to drown my sorrows, but sel-
dom to express my happiness. Crying for joy, and singing for joy, were alike uncommon to me
while in the jaws of slavery. The singing of a man cast away upon a desolate island might be as
appropriately considered as evidence of contentment and happiness, as the singing of a slave; the
songs of the one and of the other are prompted by the same emotion. (Pg. 19)
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Letter to the Editor
Taxing minors is no minor matter
Dear Editor,

I am an ordinary, seventeen year-old teenager, which, unfortunately, means that many aspects of
life are denied to me and others my age. I am not able to legally drink, obtain a credit card, see
an R-rated movie, or drive during certain hours. These restrictions may seem minor to adults
and to most high school students, but being taxed by the government definitely is important.
After all, who voted the politicians who take my money into office? Certainly not I!

The fact is that I work, and each paycheck I see over 25% of my hard-earned dollars goes to
things I do not understand. What, after all, is OASDI or FICA? So far this year, over $125 has
gone into these two bureaucracies. I had no voice in voting for the people who make the laws. I
deeply believe in the idea of “democracy,” but I cannot agree with it in this instance, because it
is really “tyranny.”

This disgusting and probably illegal stealing of my money amounts to “taxation without repre-
sentation,” exactly why the colonies fought The Revolutionary War over 200 years ago, as my
history teachers have beaten into my head for many years. It makes no sense that I must pay
for, as an example, President Bush’s Star Wars Missile Defense System if I had no opportunity
to vote for him, my own congressmen, or anybody else, for that matter. Adults made that choice
for me, and the same adults go into my paycheck and steal from me.

An example from history is the Vietnam War, when 18 year olds were drafted, but couldn’t vote
until they were 21. Later the law was changed, and the voting age was lowered to 18. My sug-
gestion to politicians is to repeal the parts of the income tax, and any other tax, that applies to
people who can’t vote.

I don’t believe that will occur, since no elected official ever pays attention to teens’ opinions,
simply because we cannot vote. However, if the voting age were lowered to include teens over
fifteen, then we would throw a scare into Washington politics. It is just morally wrong to tax
people who have no say in who is elected.

A Junior at William Penn High
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Question
What is the topic
of the work?

What is the author’s
opinion on this
1ssue?

What incidents or
facts does the author
present to support
his or her opinion?

PERSUASIVE WRITING CHART

Douglass’ Selection
Douglass is explaining that
the beliefs about slave
songs representing
happiness are wrong.

Douglass’ opinion is that
slaves sing to relieve the
pressures, anxieties, and
pains of slavery.

He compares singing
slaves to a castaway
singing. Douglass uses
his own experience to
support his views. He also
States that singing or
crying from joy was never
done and that an aching
heart finds relief in song.

39

Letter to the Editor
The author is trying to convince
people that taxing citizens who
can 't vote is unfair.

If the young people participate in the
voting process, they will have a
voice in who is elected to office. If
more young people vote, then those
elected to office and those running
for office will listen to, and perhaps
act on, issues important to that age

group.

The writer cites the unfairness of
fighting in Vietnam when men

under the age of 21 had no right to vote.
The author also provides an

historical reference to the
Revolutionary War.



PERSUASIVE WRITING CHART
Question Douglass’ Selection Letter to the Editor
What is the topic
of the work?

What is the author’s
opinion on this
1ssue?

What incidents or
facts does the author
present to support
his or her opinion?
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Chapter XI
Writing

Objective:  Interpreting the thoughts and feelings of the narrator.
Activity

In Chapter XI, Douglass describes how he feels as a stranger living in the North and the terrible
loneliness of not being able to tell anyone, even other African-Americans, about his status as an
escaped slave. He knew that, at any moment, he could be seized by his fellow men and merci-
lessly returned to slavery. He writes:

“I saw in every white man an enemy, and in almost every colored man cause for dis-
trust. It was a most painful situation; and, to understand it, one must needs experience it, or
imagine himself in similar circumstances. Let him be a fugitive slave in a strange land — a land
given up to be the hunting-ground for slaveholders — whose inhabitants are legalized kidnappers
— where he is every moment subjected to the terrible liability of being seized upon by his fel-
low-men, as the hideous crocodile seizes upon his prey!” (Pg. 86)

Using your imagination, write a short story with the title, 4 Fugitive Slave in A Strange Land.

Your story can be set on another planet, in the future, or in any circumstance you want. Try to
express the same type of feelings of loneliness and fear that Douglass describes in Chapter XI.
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Chapters I — XI
Irony

Objective:  Recognizing ironic statements and situations in the text.

Activity I

Frederick Douglass uses irony in his narrative to help emphasize the immorality of slavery to
both the slaves and the slaveholders. For each of the following passages from Chapters III

through VIII, note on the IRONY CHART why each passage is ironic and how this irony helps
support Douglass’ anti-slavery message. The first one is done for you.

Irony Chart
Passage Irony
Support
Chapter 111
“This establishment [the stable] was under the care of two It is ironic that the colonel treats
slaves—old Barney and young Barney—father and son. To his horses far better than he
attend to this establishment was their sole work. But it was treats his slaves.

by no means an easy employment; for in nothing was Colonel
Lloyd more particular than in the management of his horses.
The slightest inattention to these was unpardonable, and was
visited upon those, under whose care they were placed, with the
severest punishment; no excuse could shield them, if the
colonel only suspected any want of attention to his horses—a
supposition which he frequently indulged, and one which, of
course, made the office of old and young Barney a very trying

ER)

one.

Chapter 111

“Moreover, slaves are like other people, and imbibe prejudices 1t is ironic that slaves, who suffer
quite common to others. They think their own better than that due to racial prejudice, argue

of others. Many, under the influence of this prejudice, think with each other over the

their own s are better than the s of other slaves; and this, too, “goodness” of their masters.

in some cases, when the very reverse is true. Indeed, it is not
uncommon for slaves even to fall out and quarrel among
themselves about the relative goodness of their masters, each
contending for the superior goodness of his own over that of the
others. At the very same time, they mutually execrate their
masters when viewed separately.”

Chapter VI

“The very decided manner with which he spoke, and strove 1t is ironic that, in striving to keep
to impress his wife with the evil consequences of giving me Douglass a contented slave by
instruction, served to convince me that he was deeply sensible forbidding his wife to teach him to
of the truths he was uttering. It gave me the best assurance read, Auld gives Douglass the key
that I might rely with the utmost confidence on the results his freedom, education.

which, he said, would flow from teaching me to read. What
he most dreaded, that I most desired.”
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Activity 11

Some critics believe that there are several examples of satiric irony in Chapter IX. Find two
ironic passages in this chapter to complete the following chart.
Answers will vary.

IRONY CHART

Passage Irony

Support

“Prior to his [Captain Aulds] conversion, he relied upon his 1t is ironic that a cruel man like
Some slaveholders use the Scriptures to

own depravity to shield and sustain him in his savage barbarity, Captain Auld becomes a church
Justify their behavior.

but after his conversion, he found religious sanction and leader and is considered a
support for his slaveholding cruelty. He made the greatest distinguished Christian man.

pretensions to piety. His house was the house of prayer. He
prayed morning, noon, and night. He very soon distinguished
himself among his brethren, and was soon made a class-leader
and exhorter.”

“While I lived with my master in St. Michael s, there was a white 1t is ironic that the supposedly pious
Slaveholders actively try to prevent

young man, a Mr. Wilson, who proposed to keep a Sabbath men, who should be spreading
slaves from learning about Christianity.

school for the instruction of such slaves as might be disposed God s words, prevent the slaves from
to learn to read the New Testament. We met but three times, learning about the New Testament.

when Mr. West and Mr. Fairbanks, both class-leaders, with
many others, came upon us with sticks and other missiles, drove
us off, and forbade us to meet again. Thus ended our little
Sabbath school in the pious town of St Michaels.”
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Chapters VI — XI

Theme
Objective:  Identifying incidents or comments in the novel that support statements of theme.
Activity I

The importance of education to Douglass’ emancipation is one of the overall themes of this nar-
rative. Complete the following SUPPORT CHART by noting three quotations and three inci-
dents from the story which support this theme.

Answers will vary. One sample quotation and one sample incident are given, but as education
is a major theme of the narrative, many more equally correct examples are available in the text.

SUPPORT CHART

Quotations to support the theme that education is important:

1. Quote: “I now understood what had been to me a most perplexing difficulty — to wit, the white man's
power to enslave the black man. It was a grand achievement, and I prized it highly. From that moment, [
understood the pathway from slavery to freedom...Though conscious of the difficulty of learning without a
teacher, I set out with high hope, and a fixed purpose, at whatever cost of trouble, to learn how to read.”

2. Quote:

3. Quote

Incidents to support the theme that education is important:

1. Chapter
Incident: Douglass uses his writing skill to prepare several “protections” for each of the slaves
who planned to escape with him to Baltimore.
2. Chapter
Incident:
3. Chapter
Incident
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Activity 11

One technique for writing an essay about the theme in a work of literature is to first
restate the theme in the form of a thesis statement. Afterwards, use incidents or com-
ments from the novel to provide support for your thesis.

For example:

Some critics believe that To Kill a Mockingbird by Harper Lee, among other things, is a “coming
of age” story for Jem Finch. As such, one theme for the novel might be: Jem grows up. To write
an essay about this novel, entitled “How Jem Came to Appreciate Atticus,” a student might first
rewrite this theme as a thesis statement.

Thesis Statement: One of the most important themes in 70 Kill A Mockingbird is that Jem matures
in the course of the story and comes to understand his father, the community of Maycomb, and the
world in adult terms.

To complete the essay about Jem in To Kill a Mockingbird, a student must cite specific incidents
from the story that demonstrate Jem’s path to maturity.

Write a thesis statement for an essay titled, “There Can Be no Freedom Without
Education.” Support your thesis statement by providing incidents or comments from the
text.

Answers will vary.
Sample Thesis Statement:

A turning point in young Frederick Douglass’ life was when he came to understand that
the white man's power to enslave the black man stemmed, not from any inherent inferi-
ority in the black man, but from the white man's power to withhold education from the
black man.
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Chapter I — XI

Proverb, Maxim

Objective:  Identifying timeless, quotable passages from the text.

Activity I: Preparation
William Shakespeare is probably the most quoted writer of all time. Most of us are familiar
with at least some of his quotations, even if we can not identify the play or the speaker. The
most common of his quotations are proverbs or maxims which have stood the test of time.
1. Read the following Shakespearean quotations. What general principals or basic truths

about life do they state?

King Lear:  How sharper than a serpent’s tooth it is

To have a thankless child.

1t is painful to have an ungrateful child.

Romeo: Love is a smoke made with the fume of sighs.

Couples in love all face obstacles they must overcome.

2. Read the following maxim from Narrative of the Life of Frederick Douglass. What gen-
eral principal or basic truth about life does it state?

“...a still tongue makes a wise head.”

1t is best for a slave to keep quiet rather than risk a beating by telling the Master the
truth.
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Activity II: Constructing a Proverb Wall

From 1877 until his death in 1895, Frederick Douglass lived in Washington D.C. His home,
called Cedar Hill, is now a National Historic Site, which is open to the public most of the year.
Part of this historic site honoring Frederick Douglass is a wall featuring numerous famous and
memorable quotes from his many writings and speeches.

From the text of Narrative of the Life of Frederick Douglass, create a wall honoring him for
your classroom. After selecting a number of quotations from the text, discuss those that you
find most interesting and quotable. If you have access to a word processor, type the quotation

in large print, so that when it is hung on the wall, it can be easily read. Be sure to include the
source of the quote, page number, and Frederick Douglass’ name on the page. Example:

“The singing of a man cast away upon a
desolate island might be as appropriately
considered as evidence of contentment

and happiness, as the singing of a slave;
the songs of the one and of the other are

prompted by the same emotion.” Frederick

Douglass, Narrative of the Life of Frederick Douglass, (Pg. 19)
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Chapter X
Style
Oral Presentation

Objective:  Recognizing the power of the author’s oratorical writing style.
Activity I

Read the following excerpt from Frederick Douglass’ Independence Day Speech from 1852.
possible, read this speech aloud.

What to the American slave is your Fourth of July? I answer: a day that reveals to him, more
than all other days in the year, the gross injustice and cruelty to which he is the constant victim.
To him, your celebration is a sham; your boasted liberty an unholy license; your national great-
ness, swelling vanity; your sound of rejoicing are empty and heartless; your denunciation of
tyrants, brass-fronted impudence; your shouts of liberty and equality, hollow mockery; your
prayers and hymns, your sermons and thanksgiving with all your religious parade and solemnity,
are, to Him, mere bombast, fraud, deception, impiety, and hypocrisy a thin veil to cover up
crimes which would disgrace a nation of savages. There is not a nation of savages. There is not
a nation on earth guilty of practices more shocking and bloody than are the people of the United
States at this very hour.

1. Based on this excerpt, complete the following chart.
Oratory Chart
Speech Element Example
When does Douglass seem to “What to the American slave is your Fourth of
speak directly to the audience? July?”
What tone is suggested by the anger

use of the word “your” in place
of “our” when Douglass talks about

the holiday?

Find an example of a repeating “...your celebration is a sham, your boasted liberty
word or phrase. an unholy license; your national greatness..."”"
Which line in this excerpt do “There is not a nation on earth guilty of practices
you think best engages the more shocking and bloody than are the people of
audience’s emotions? the United States at this very hour.”
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Chapter X
Style
Oral Presentation

Objective:  Recognizing the power of the author’s oratorical writing style.

Activity I

Read the following excerpt from Frederick Douglass’ Independence Day Speech from 1852.

possible, read this speech aloud.

What to the American slave is your Fourth of July? I answer: a day that reveals to him, more
than all other days in the year, the gross injustice and cruelty to which he is the constant victim.
To him, your celebration is a sham; your boasted liberty an unholy license; your national great-
ness, swelling vanity; your sound of rejoicing are empty and heartless; your denunciation of
tyrants, brass-fronted impudence; your shouts of liberty and equality, hollow mockery; your
prayers and hymns, your sermons and thanksgiving with all your religious parade and solemnity,
are, to Him, mere bombast, fraud, deception, impiety, and hypocrisy a thin veil to cover up
crimes which would disgrace a nation of savages. There is not a nation of savages. There is not
a nation on earth guilty of practices more shocking and bloody than are the people of the United
States at this very hour.

Based on this excerpt, complete the following chart.

Oratory Chart

Speech Element
When does Douglass seem to
speak directly to the audience?

What tone is suggested by the

use of the word “your” in place

of “our” when Douglass talks about
the holiday?

Find an example of a repeating
word or phrase.

Which line in this excerpt do
you think best engages the
audience’s emotions?
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2. Find a passage in Chapter X that seems to be more of a speech than a narrative.

There are many possible passages the students may select. One example begins as fol-
lows:

“It would astonish one, unaccustomed to a slaveholding life, to see with what wonderful
ease a slaveholder can find things, of which to make occasion to whip a slave. A mere
look, word, or motion, - a mistake, accident, or want of power, - are all matters for
which a slave may be whipped at any time. Does a slave look dissatisfied?...”

Activity 11

An edited text of the Independence Day Speech is in the Appendix. The appendix in the
Narrative of the Life of Frederick Douglass also reads like a speech.

Divide the class into two groups and assign one of these works to each group, so they can pre-
pare it to be presented to the class as an exercise in oratory.

*  Each group should divide the work into parts so that each member has a piece of the
speech to perform.

*  Each group member is responsible for understanding the content, vocabulary, and tone of
the selection.

*  Practice reading the selections, so that when the group performs for the class, each mem-
ber knows how to pronounce each word and is able to give the speech with some of the
energy and passion Douglass must have had.
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Post-Reading
Objective: ~ Comparing and Contrasting Memoirs

Perhaps because they are both memoirs, some readers compare Douglass’ Narrative to Elie
Wiesel’s Night.

Activity I

If you are familiar with both books, compare/contrast the following:

Douglass Wiesel
Physical ordeals
Strengths
Fears
Hopes

Support from others
Vision or philosophy

Style of writing

Activity 11

In a PBS show, Meeting of the Minds, people from different time periods are brought together
to discuss common experiences.

Imagine what the discussion might look like if both Douglass and Wiesel were guests on this
show.

This activity can be done as a role playing activity with the person playing the moderator
preparing questions for the other two in advance. ( In The Teacher s and Writer s Guide to
Frederick Douglass, Peter Murphy has some very interesting variations on this activity. See
Further Reading.)
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Objective:  Reflecting on themes in the book.
Activity 1

A defining poem is one that begins with an abstract word, then gives examples of what the
word means to the author. Write a defining poem about freedom and one about dignity. The
sample below will give you the form of a defining poem.

Joy is

The first day of summer vacation
Going to the beach with your friends!
Knocking in the game winning run
Being with the one you love

Activity IT

The photograph below is identified as an ex-slave and his wife sitting on the steps of a decaying
plantation house. Choose a setting (date and location) for the photo and beneath the photo write
a fifty-word caption that ties the photo to one or more themes in the book.
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Further Study

A portrait of Abraham Lincoln hangs in the Frederick Douglass home, and historians
believe that it also hung there when Mr. Douglass lived in the home. What was
Douglass’ relationship with Lincoln? Why might Douglass have Lincoln’s portrait in
his home?

Find a copy of the Columbian Orator and discuss the ways this work influenced
Douglass’ life.

What injustices does Douglass discuss in this work? Write an essay on today’s justice
system stating whether or not you think it is any better today.

Douglass touches on the following topics in this narrative:
slave marriages

slave superstitions

quality of life for “free” slaves

What additional information can you find?

Research Douglass’ connection with Sojourner Truth. What was his involvement in the
women’s movement?

Go to www.amazon.com and do a search for Frederick Douglass. What other books are
available?

Research the lives of Nat Turner, Booker T. Washington, and Harriet Tubman. What
connection, if any, do they have with Douglass? How might Douglass have felt about

their activities?

In this narrative, Douglass frequently uses the words “nigger” and “colored.” How do
you think he would feel about the term “African-American”?

Further Reading

William Dudley, Ed. Slavery: Opposing Viewpoints, Greenhaven Press, 1992.

James Thackery, Ed. Slave Narratives, Greenhaven Press, 2001.

Diane Ravitch, Ed. The American Reader: Words that Moved a Nation. Harper Collins, 1991.

Wesley Brown, Ed. The Teacher’s and Writer’s Guide to Frederick Douglass, Teachers and

Writers Collaborative, 1996.

1 http://www.gospelcom.net/chi/GLIMPSEF/Glimpses/glmps089.shtm
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Appendix I

SMALL GROUP LEARNING

Small Group Learning is defined as two to five students working together for a common goal. For
it to be successful, three basic elements must be present.

1.

SOCIAL SKILLS IN GROUP WORK: Most students, unless they are taught the appro-
priate skills, do not participate as effectively as they might in small group work. Like any
other skill, those needed for group work must be identified, practiced, and reinforced. To
this end, we have included a Social Skills Behavior Checklist which we will ask you to use
to rate your group. At this time, please read the related objectives listed below.

Social-Behavioral Objectives

1.

2.
3.
4

AN

Everyone is addressed by his or her first name.

Everyone speaks quietly in order not to disturb other groups.

No one ever uses put-downs or name calling.

Everyone is always physically and mentally part of the group. The following is
prohibited and may result in the group’s grade being lowered.

A. Putting one’s head down on the desk.

B. Reading or working on unrelated items.

C. Moving about the room or talking to members of other groups.

Everyone is encouraged to participate and does participate.

Everyone offers praise and encouragement.

Everyone recognizes that on some points of opinion two equally valid points of
view can be supported.

Everyone also recognizes, however, that the worth of an idea (opinion) depends
on the strength of the facts that support it.

Social-Intellectual Objectives

9

10.
I1.
12.
13.
14.
15.
16.
17.
18.
19.
20.

21.

Ideas are discussed aloud.

Ideas are summarized.

Clarification is asked for and received.

Explanations are given until everyone understands.
Ideas, not people, are criticized.

Difficult ideas are paraphrased.

Multiple points of view are examined.

Work is organized within available time and available resources.
Questions are asked and answered satisfactorily.

Ideas are examined, elaborated on, and pulled together.
Reasons and rationale are asked for and provided.
Conclusions are challenged with new information.

Ideas are created in brainstorming.
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POSITIVE INTERDEPENDENCE: Critical to successful group work is the realization
on the part of the students “that we are all in this together; we either sink or swim as a
group.” In terms of this unit, it may mean that everyone in the group will share the group
grade on the project, whether it is an “A” or an “F.”

INDIVIDUAL ACCOUNTABILITY: The bottom line of any teaching method is, of
course, how well the students have mastered the objectives being taught. Therefore, you
must understand that the small group process, while it is more fun than other methods, is
serious business. At the conclusion of this unit, a test may be used to evaluate how well each
individual has mastered the objectives. As a consequence, the student who slacks off in the
group or in his homework not only lets the group down, but also hurts him or herself.
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PROCEDURES FOR SMALL GROUP WORK

As well as mastery of content and concepts, grades will be based on the demonstration of the
following skills.

Linguistic-Intellectual Skills — These skills are fostered when students examine ideas from
multiple points of view and critically probe for strengths and weaknesses.

Group Social Skills — Before anything else can be mastered, the small group must function
effectively as a learning unit, which makes the mastery of these skills the first priority.

Linguistic-Intellectual Examples of these skills in action
Skills to be Demonstrated

Explaining It seems to me...
One way of looking at it...
How does everyone feel about...
The idea that...

Encouraging What’s your idea?
I didn’t think of that.
Good idea!
That helps.
Good; go on with that thought.

Clarifying Let’s put it this way...
Perhaps if we draw a chart...
It may mean that....
How does this sound...
Where does this lead us?

Elaborating That’s right and it also may include...
Another instance of that is when...
A point we might also include...

Qualifying I agree with your premise, but...
I see it leading somewhere else...
That is one reason, but it may also...
I agree with the examples, but I come to a different conclusion.
Does that conclusion hold up in every instance?

Questioning Why do you say that?
What is the proof for that conclusion?
Is that a valid generalization?
How did you reach that point?

Disagreeing It seems to me there could be a different reason.
But looking at it from his point of view...
We may be jumping to a conclusion without looking at all the facts.

Here’s another way of looking at it...



SMALL GROUP EVALUATION SHEET

Social-Behavioral Skills in our group Poor Good
1. Everyone is addressed by his or her first name. 1 2 3 45
2. Everyone speaks quietly. (If one group gets loud, other groups 1 2 3 5
get louder to hear each other.)
3. No one ever uses put-downs or name calling. 1 2 3 4 5
4.  Everyone is always physically and mentally part of the group. 1 2 3 4 5
5. Everyone is encouraged to and does participate. 1 2 3 4 5
6.  Everyone offers praise and encouragement. 1 2 3 45
7. Everyone recognizes that on some opinions, two 1 2 3 45
equally valid points of view can be supported.
8. Everyone also recognizes, however, that the worth of an idea 1 2 3 45
(opinion) depends on the strength of the facts that support it.
Social-Intellectual Skills in our group
9.  Ideas are examined and discussed aloud. 1 2 3 45
10. Ideas are summarized. 1 2 3 45
11.  Clarification is asked for and received. 1 2 3 4 5
12.  Explanations are given until everyone understands. 1 2 3 4 5
13. Ideas, not people, are criticized. 1 2 3 45
14. Difficult ideas are paraphrased. 1 2 3 4 5
15.  Multiple points of view are examined. 1 2 3 4 5
16.  Work is organized within available time and available resources. 1 2 3 4 5
17.  Questions are asked and answered satisfactorily. 1 2 3 45
18. Ideas are examined, elaborated on, and pulled together. 1 2 3 4 5
19. Reasons and rationales are asked for and provided. 1 2 3 45
20. Conclusions are challenged with new information. 1 2 3 4 5
21. Ideas are created in brainstorming. 1 2 3 4 5

Total Score
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STUDENT ROLES IN GROUP DISCUSSIONS

Reader: The reader’s job is to read the questions aloud and to be sure everyone knows the
meaning of unfamiliar words and understands the questions.

Recorder: The recorder takes notes and is responsible for writing down the group’s final
answers.

Timer and Voice Monitor: The timer and voice monitor is responsible for reminding indi-
viduals when they get too loud and for keeping track of the time. Because of a concern for
finishing the project on time, the monitor will be the one to get the students back on task
when they stray or get bogged down on one point.

Checker and Encourager: This person’s chief responsibility is to encourage all members

to contribute, to compliment when appropriate, and to remind everyone of the necessity of
avoiding name calling and/or put-downs.
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Appendix 11

Independence Day Speech

Fellow citizens, pardon me, allow me to ask, why am I called upon to speak here today? What have I, or
those I represent, to do with your national independence? Are the great principles of political freedom and
of natural justice, embodied in that Declaration of Independence, extended to us? And am I, therefore,
called upon to bring our humble offering to the national altar, and to confess the benefits and express
devout gratitude for the blessings resulting from your independence to us?

Would to God, both for your sakes and ours, that an affirmative answer could be truthfully returned to
these questions! Then would my task be light, and my burden easy and delightful. For who is there so cold
that a nation’s sympathy could not warm him? Who so obdurate and dead to the claims of gratitude that
would not thankfully acknowledge such priceless benefits? Who so stolid and selfish that would not give
his voice to swell the hallelujahs of a nation’s jubilee, when the chains of servitude had been torn from his
limbs? I am not that man. In a case like that the dumb might eloquently speak and the “lame man leap as
an hart.”

But such is not the state of the case. I say it with a sad sense of the disparity between us. I am not includ-
ed within the pale of this glorious anniversary! Your high independence only reveals the immeasurable dis-
tance between us. The blessings in which you, this day, rejoice are not enjoyed in common. The rich inher-
itance of justice, liberty, prosperity, and independence bequeathed by your fathers is shared by you, not by
me. The sunlight that brought light and healing to you has brought stripes and death to me.

This Fourth of July is yours, not mine. You may rejoice, I must mourn. To drag a man in fetters into the
grand illuminated temple of liberty, and call upon him to join you in joyous anthems, were inhuman mock-
ery and sacrilegious irony. Do you mean, citizens, to mock me by asking me to speak today? If so, there
is a parallel to your conduct. And let me warn that it is dangerous to copy the example of nation whose
crimes, towering up to heaven, were thrown down by the breath of the Almighty, burying that nation in
irrevocable ruin! I can today take up the plaintive lament of a peeled and woe-smitten people.

Fellow citizens, above your national, tumultuous joy, I hear the mournful wail of millions! Whose chains,
heavy and grievous yesterday, are, today, rendered more intolerable by the jubilee shouts that reach them.
To forget them, to pass lightly over their wrongs, and to chime in with the popular theme would be trea-
son most scandalous and shocking, and would make me a reproach before God and the world.

My subject, then, fellow citizens, is American slavery. I shall see this day and its popular characteristics
from the slave’s point of view. Standing there identified with the American bondsman, making his wrongs
mine. [ do not hesitate to declare with all my soul that the character and conduct of this nation never looked
blacker to me than on this Fourth of July! Whether we turn to the declarations of the past or to the pro-
fessions of the present, the conduct of the nation seems equally hideous and revolting. America is false to
the past, false to the present, and solemnly binds herself to be false to the future.
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Standing with God and the crushed and bleeding slave on this occasion, I will, in the name of humanity
which is outraged, in the name of liberty which is fettered, in the name of the Constitution and the Bible
which are disregarded and trampled upon, dare to call in question and to denounce, with all the emphasis
I can command, everything that serves to perpetuate slavery-the great sin and shame of America! “I will
not equivocate, [ will not excuse”; I will use the severest language I can command; and yet not one word
shall escape me that any man, whose judgment is not blinded by prejudice, shall not confess to be right
and just....

For the present, it is enough to affirm the equal manhood of the Negro race. Is it not as astonishing that,
while we are plowing, planting, and reaping, using all kinds of mechanical tools, erecting houses, con-
structing bridges, building ships, working in metals of brass, iron, copper, and secretaries, having among
us lawyers doctors, ministers, poets, authors, editors, orators, and teachers; and that, while we are engaged
in all manner of enterprises common to other men, digging gold in California, capturing the whale in the
Pacific, feeding sheep and cattle on the hillside, living, moving, acting, thinking, planning, living in fam-
ilies as husbands, wives, and children, and above all, confessing and worshiping the Christian’s God, and
looking hopefully for life and immortality beyond the grave, we are called upon to prove that we are
men!...

What, am I to argue that it is wrong to make men brutes, to rob them of their liberty, to work them with-
out wages, to keep them ignorant of their relations to their fellow men, to beat them with sticks, to flay
their flesh with the lash, to load their limbs with irons, to hunt them with dogs, to sell them at auction, to
sunder their families, to knock out their teeth, to burn their flesh, to starve them into obedience and sub-
mission to their masters? Must I argue that a system thus marked with blood, and stained with pollution,
is wrong? No! I will not. I have better employment for my time and strength than such arguments would
imply....

What, to the American slave, is your Fourth of July? I answer: a day that reveals to him, more than all
other days in the year, the gross injustice and cruelty to which he is the constant victim. To him, your cel-
ebration is a sham; your boasted liberty, an unholy license; your national greatness, swelling vanity; your
sounds of rejoicing are empty and heartless; your denunciation of tyrants, brass-fronted impudence; your
shouts of liberty and equality, hollow mockery; your prayers and hymns, your sermons and thanksgiving,
with all your religious parade and solemnity, are, to Him, mere bombast, fraud, deception, impiety, and
hypocrisy-a thin veil to cover up crimes which would disgrace a nation of savages. There is not a nation
of savages. There is not a nation on the earth guilty of practices more shocking and bloody than are the
people of the United States at this very hour.

Go where you may, search where you will, roam through all the monarchies and despotisms of the Old
World, travel through South America, search out every abuse, and when you have found the last, lay your
facts by the side of the everyday practices of this nation, and you will say with me that, for revolting bar-
barity and shameless hypocrisy, America reigns without a rival.

A-7



PREsTwiIcK HousEeE LITERARY TOUCHSTONE CLASsSsIcs™

The Perfect Balance Between Gost
antd Quality for Classic Paperhacks

WITH ALL OF THE DIFFERENT EDITIONS of classics Glossary and Vocabulary — An A-to-Z glossary makes
available, what makes Prestwick House Literary sure that your students won't get lost in difficult allu-
Touchstone Classics' better? sions or archaic vocabulary and concepts.

Our editions were designed by former teachers with
the needs of teachers and students in mind. Because Sturdy Bindings and High-Quality Paper — High-quality
we've struggled to stretch tight budgets and had to construction ensures these editions hold up to heavy,
deal with the deficiencies of cheaply made paperbacks, repeated use.
we've produced high-quality trade editions at remark-
ably low prices. As a result, our editions have it all. Strategies for Understanding Shakespeare — Each

Shakespeare Literary Touchstone Classic™ contains line
numbers, margin notes, and a guide to understanding
Shakespeare’s language, as well as key strategies for
getting the most from the plays.

Value Pricing — With our extraordinary Educators’
Discount, you get these books at 50% or more off the
list price.

Reading Pointers for Sharper Insights — Concise notes
that encourage students to question and consider
points of plot, theme, characterization, and style, etc.

202113.......Dracula - Stoker @@ ...
200166 .......Ethan Frome - Wharton @ @@ ...
200054 ....... Frankenstein - Shelley D@ @ .
202112 ......Great Expectations - Dickens D@ @ @.
202108........Gulliver’s Travels - Swift @
200091.......Hamlet - Shakespeare DD D D

200074 ......Heart of Darkness - Conrad @ @@, $3.99...... $1.99
202117 .......Hound of the Baskervilles, The - Doyle @@®...................... $3.99 $1.99
200147 .......Importance of Being Earnest, The - Wilde @@@®................ccccccccooooovrvover. $3.99... $1.99
301414 .......Invisible Man, The - Wells @@ $399 $1.99
202115

200146
201817
200125
204864 ... Medea - Furipides ©

200133........Metamorphosis, The - Kafka @@
200081 .......Midsummer Night's Dream, A - Shakespeare @@ @,

202123
Special Introductory Discount for Educators only — 301391

o | 200079
At LeaSt 50 /O Oﬂ' Frederick Douglass - Douglass ® @ @.

New titles are constantly being added; call or visit our 301269 ..... Odyssey, The - Butler (trans) DD D

website for current listing. 200564-......Odipus Rex - Sophocles @
200095....... Othello - Shakespeare DD @ @
202121 .......Picture of Dorian Gray, The - Wilde @@

(i'-mfk.m 112*111

st

Retail Price Intro. Discount

200053 ....... Adventures of Huckleberry Finn - Tiwain D@ @ @ $4.99 $2.49 200368 ...... Pride and Prejudice - Austen D@D
200473 ...... Adventures of Tom Sawyer, The - Twain D@ ®.. . $4.99 .....$249 202114...... Prince, The - Machavelli @
202116 $3.99 $1.99 200791 .......Pygmalion - Shaw @
202118 $399. . $1.99 200102 .......Red Badge of Courage, The - Crane D@D
200141 $399 . $1.99 200193.......Romeo and Juliet - Shakespeare DD @
202111 $3.99 .. $1.99 200132 .......Scarlet Letter, The - Hawthorne D@ @
204366 202119....... Siddhartha - Hesse D@ @

The Cask of Amontillado, and 30 Others - Poc $4.99. .. $249 204863 ...... Silas Marner - Eliot @@ @
200150 ....... Call of the Wild, The - London D@ D, $399. . $1.99 200251 .......Tale of Two Cities, A - Dickens @ @
200348 ....... Canterbury Tales - Chaucer © $399. .. $1.99 200231 .......Taming of the Shrew, The - Shakespearc D@ @.
200179........ Christmas Carol, A - Dickens D@ @. . $3.99..... $1.99 204865 .......Time Machine, The - Wells @@ @
201198........ Crime and Punishment - Dostoyevsky @ ... $6.99....... $3.49 202120 .......Treasure Island - Stevenson @@....._...................
200694 ....... Doll's House, A - Ibsen DD D $3.99..... $1.99 301420.......War of the Worlds - Wells @@
200190 ......Dr. Jekyll and Mr. Hyde - Stevenson D@ @ $3.99..... $1.99 202122 .......Wuthering Heights - Bronte ® @

@ Teaching Units @ Response Journals  @Activity Pack @ AP Teaching Units

A,
PH PRESTWICK HOUSE, INC.

“Everything for the English Classmom”’
P.O. Box 658 » Clayton, DE 19938 ¢ (800) 932-4593 » (888) 718-9333 * www.prestwickhouse.com



http://www.prestwickhouse.com/pc-5818-13-adventures-of-huckleberry-finn.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6127-13-adventures-of-tom-sawyer-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7383-13-alices-adventures-in-wonderland.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7385-13-antigone.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5893-13-awakening-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7378-13-beowulf.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-9363-13-best-of-poe-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5898-13-call-of-the-wild-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6043-13-canterbury-tales.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5921-13-christmas-carol-a.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6674-13-crime-and-punishment.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6272-13-dolls-house-a.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5931-13-dr-jekyll-and-mr-hyde.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7380-13-dracula.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5913-13-ethan-frome.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5819-13-frankenstein.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7379-13-great-expectations.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7375-13-gullivers-travels.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5852-13-hamlet.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5837-13-heart-of-darkness.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7384-13-hound-of-the-baskervilles-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5897-13-importance-of-being-earnest-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-10971-13-invisible-man-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7382-13-jane-eyre.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5896-13-julius-caesar.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7204-13-jungle-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5880-13-macbeth.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-9361-13-medea.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5886-13-metamorphosis-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5844-13-midsummer-nights-dream-a.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7390-13-much-ado-about-nothing.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-10950-13-my-antonia.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5842-13-narrative-of-the-life-of-frederick-douglass.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-10888-13-odyssey-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6185-13-oedipus-rex.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5856-13-othello.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7388-13-picture-of-dorian-gray-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6055-13-pride-and-prejudice.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7381-13-prince-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-6352-13-pygmalion.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5862-13-red-badge-of-courage-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5934-13-romeo-and-juliet.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5885-13-scarlet-letter-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7386-13-siddhartha.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-9360-13-silas-marner.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5980-13-tale-of-two-cities-a.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-5965-13-taming-of-the-shrew-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-9362-13-time-machine-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7387-13-treasure-island.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-10975-13-war-of-the-worlds-the.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com/pc-7389-13-wuthering-heights.aspx?category=1&id=13&view=1
http://www.prestwickhouse.com
http://www.prestwickhouse.com

A
PH PrRESTWICEK

HovuseE,

INC.

Order Form

Call 1-800-932-4593 Fax 1-888-718-9333

Prestwick House, Inc.
PO. Box 658
Clayton, DE 19938

Bill Ti Home chool Ship To
School: School:
Name: Name:
Address: Address:

City, State, Zip: City, State, Zip:

Signature

Phone: Email: Phone: Email:
ITEM NO TITLE UANTITY X PRICE = TOT
Subtotal $
Method of Payment (Choose one) Shiooi
ippin,

(3 Check or Money Order Enclosed 3 Purchase Order Enclosed 12% s&H (56,00 minimurg |
. X . We accept purchase orders and authorized orders
O Visa O MasterCard O Discover Card O American EXpress  charged to institutions. Personal orders not on a

; ‘ Total $

credit card must be accompanied by a check.

Telephone # Exp. Date

Credit Card #

Because charges for air delivery are based on weight and distance, heavy packages can be expensive to ship air freight. Typographic and photo-
graphic errors are subject to revision. Prestwick House is the sole source of all proprietary materials listed in this catalogue. Please be sure to
include a street address. FedEx ground/UPS will not deliver to a PO. Box.

Shipping & Handling

For orders of $50.00 or less, please add $6.00 for shipping and
handling charges. For orders from $50.01 to $799.99 add 12%
For orders of $800.00 and more, add 10%

Delivery Service

Most orders are shipped FedEx and you can expect delivery with-
in 7-10 working days. Items in stock are usually shipped within
one working day of receiving your order.

Expedited Delivery

for expedited delivery ask about the following options:
* Overnight Air

* 2nd day air

* 3 Day Select



http://www.prestwickhouse.com

	202342.pdf
	202342.pdf
	Table of Contents
	Narrative of the Life of Frederick Douglass
	Pre-reading
	Chapters I - VI Persuasive Writing
	Chapters I – IV African-American Culture Oral Tradition
	Chapters I – XI Reading for Details Setting
	Chapter II
	Chapters I, II
	Chapter IV Style
	Chapter IV Characterization Inference
	Chapters V, VI Reading for Details Characterization
	Chapter IV Characterization
	Chapter XI Writing
	Chapter X Research
	Chapters I – IX Reading for Details
	Chapters I – XI Characterization
	Chapters X, XI Writing
	Chapter XI Writing
	Chapters I – XI Irony
	Chapters VI – XI Theme
	Chapter I – XI Proverb, Maxim
	Chapter X Style Oral Presentation
	Post-Reading
	Further Study

	Appendix
	SMALL GROUP LEARNING
	Independence Day Speech

	Literary Touchstone Classics
	Order Form





