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Creative Activities for Teaching
American History

The Industrial Era
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Introduction
These puzzles, games and valuing

exercises are designed to engage students in
the study of the issues and events of the
Industrial Era. They emphasize the problems
of labor, economic issues, and American
inventiveness. Problem solving, decision
making, and evaluating are the skills that are
taught.

Contents
Activities
1-9 Puzzles (Pages 4-13)

Five puzzles ask the students to iden-
tify early objects produced by the Industrial
Revolution.

10 Famous Inventors (Pages 14-16)
Students evaluate famous inventors,

compare their techniques and make generali-
zations about what made them successful.

11 Inventor’s Workshop (Pages 17-20)
Students can develop their own invent-

ing skills in these three activities.

12 Inventor’s Fair (Pages 21-22)
This classroom activity involves all the

students as they invent and compete in con-
tests that require creativity.

13 Famous Folks (Page 23)
Students compare and evaluate capi-

talists, inventors and labor leaders.

These activities may be reproduced in the
school which purchased the manual. All other
forms of reproduction are strictly prohibited with-
out the written permission of the publisher.

Stevens & Shea Publishers, Inc.
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14 Famous Ideas (Page 24)
Students compare and evaluate impor-

tant ideologies.

15 The Molly Maguires (Pages 25-26)
Students decide who is responsible for

the violence in a labor dispute.

16 The Haymarket Trial (Pages 27-28)
Students decide on the guilt or inno-

cence of labor leaders.

17 The Pullman Strike (Page 29)
Students decide on a solution to the

famous Pullman Strike.

18 Assembly Line Game (Pages 30-31)
Students experience working on an

assembly line building a model car.

19 Collective Bargaining Game
(Pages 30-31)

Students play roles of management
and labor in negotiating a contract.

20 Distribution of Wealth (Page 35)
Students decide who should be paid

for what kind of work in this valuing exercise.
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1-9 PUZZLES
In puzzles 1 to 5 the students must

determine what the object is. The objects are
l9th and early 20th century implements.
Puzzles 6 and 7 require the students to iden-
tify who invented the object. Puzzles 8 and 9
require the students to determine the use of
the objects. Puzzle answers are on a sepa-
rate page after Activity 9.

10 FAMOUS INVENTORS
Short biographies of Jenkins, Westing-

house, Goodyear and Edison are to be repro-
duced and distributed to the class. The stu-
dents are to make generalizations about why
they became inventors and what techniques
they used to come up with their inventions.

11 INVENTOR’S WORKSHOP
In this activity the students practice certain
techniques that are used in the problem
solving process. The techniques involve
analysis, idea generation and evaluation and
are generally useful. A description of the
problem solving process is provided.

12 INVENTOR’S FAIR
A problem solving activity that requires the
students to explore the inventing process.
Also includes a puzzle of somewhat outra-
geous inventions. ANSWERS: A., a toilet
seat, B., a foot warmer that uses a person’s
breath, C., a fire escape apparatus, D., a tool
for creating dimples!

13 FAMOUS FOLKS
A valuing exercise in which students make
judgements about the contributions of four
people of the Industrial Era.

14 FAMOUS IDEAS
Students must evaluate the ideologies of the
Industrial Revolution.

15 THE MOLLY MAGUIRES
Students decide who is responsible for the
deaths of miners and mine policemen in the
Pennsylvania coal fields.

16 THE HAYMARKET TRIAL
Students must decide on the guilt of the eight
men arrested for the Haymarket bombing. Of
the eight, Parsons, Spies, Engel and Fischer
were executed. Lingg was found hung in his
cell, a victim of suicide or murder. Fielden,
Schwab and Neebe were imprisoned.

17 THE PULLMAN STRIKE
An activity in which the students must negoti-
ate a solution to the Pullman strike of 1894.

18 ASSEMBLY LINE GAME
This is a hands-on activity which simulates an
assembly line.

19 COLLECTIVE BARGAINING GAME
In this game the students must negotiate a
contract.

20 DISTRIBUTlON 0F WEALTH
In this activity students must decide how a
sum of money will be distributed among a
variety of people. It is a valuing exercise
which can be used to stimulate class discus-
sion.

Stevens & Shea Publishers, Inc.
P.O. Box 794, Stockton, CA 95201

Phone: (209) 465-1880
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The answers to the puzzles are below.

Puzzle 1
Students must figure out what the objects are. Answers: A, lathe for shaping objects, E, steam
engine and boiler, C, telephone, D, a cotton press for making bales of cotton.

Puzzle 2
Students must figure out what the objects are. Answers: A, cherry stoner, B, magic lantern for
showing slides, C, stove, D, apple peeler, E, pot for use as a toilet, F, stove, G, boiler for home
heating, H, ink well.

Puzzle 3
Students must figure out what the objects are. Answers: A, hand operated mixer, B, juice
squeezer, C, sifter, D, safety razor, E, box camera, F, garlic press, G, stove, H, lamp.

Puzzle 4
Students must figure out what the objects are. Answers: A, electric fan, B. electric sun lamp,
C. electric light, D, electric washing machine, E, electric juicer, F, electric burglar alarm.

Puzzle 5
Students must figure out what the objects are. Answers: A, steam engine without the boiler, B,
lithographic press, C, electric dynamo or generator, D, electric table lamp.

Puzzle 6
Students must guess who invented the objects. Answers: A, Anton Van Leeuwenhoek, D,
Henry Bessemer, C, Hiram Maxim, D, James Watt.

Puzzle 7
Students must guess who invented the objects. Answers: A, Thomas Edison, B, Alexander
Graham Bell, C, Christopher Sholes, D, Thomas Edison, E,  Wright brothers, E, Samuel F.B.
Morse, C, Robert Fulton.

Puzzle 8
Students must figure out the uses of the objects. Answers: A, a smelter for melting iron ore, B,
a pneumatic drill for drilling holes in rock, C, a water wheel for generating power.

Puzzle 9
Students must figure out the uses of the objects. Answers: A, typewriter, B, stamping mill for
obtaining gold from quartz, C, a dynamo for producing electric power, D, a still for producing
alcohol, E, an ophthalmoscope for diagnosing eye defects.

Puzzle Answers



Copyright 1983, revised 1996 by Stevens & Shea Publishers, Inc.

Industrial Revolution

Page 14

Jenkins continued to invent, however.
The movie projector was only one aspect of
the creation of moving pictures. Jenkins
invented a film-perforating device to cut small
holes in movie film to enable it to move
through the projector and a developing unit for
the film. He sold these to Eastman Kodak. He
also built movie cameras.

In the 1920’s, with the development of
the radio, Jenkins explored sending pictures
by radio. By 1923, he had developed sending
and receiving machinery for the transmission
of pictures through radio.

C. Francis Jenkins
When you go to a movie theatre do you

ever wonder who invented the machine that
shows the pictures? Probably not. 0r you
might think that Thomas Edison invented it.
He invented everything, right? Wrong. The
movie projector was invented by a man
named C. Francis Jenkins.

C. Francis Jenkins was born on a farm
near Dayton, Ohio. As a youth he spent much
time tinkering with farm machinery. He re-
ceived a good education, but as he got older
he wanted to see the world. He worked in the
west in lumber and mining. Later, he became
a stenographer for the government. He was
fascinated by the phenomena of moving
pictures.

Numerous devices were invented in
the 19th Century to make pictures move.
None of them were very practical. The inven-
tion of celluloid film made possible the mod-
ern movie projector. Jenkins spent his eve-
nings developing a projector. By 1904, he and
a partner who provided financial assistance
produced a workable movie projector. It was
far more successful than Edison’s rival inven-
tion, but, in a moment of depression, Jenkins
sold his interest to his partner. His partner, in
turn, merged with Edison and the successful
Edison Vitascope was created.

Student Directions
Thomas Edison said that invention was

90% perspiration and 10% inspiration. Was
he right?

On the following pages are descrip-
tions of the lives of several inventors. From
reading the short biographies, can you make
any generalizations about what makes inven-
tors invent, and how they go about it?

Famous Inventors
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At the age of 17 he enlisted in the Civil
War and became an engineer. After the  war
he witnessed a train accident. He noticed how
long it took to get the cars back on the track.
He designed a new piece of equipment to put
the cars back on the track. While not an
important invention, it put him into business
for himself and brought him into contact with
railroad men and railroad problems.

Because railroad accidents were a
serious problem, he devoted himself to devel-
oping a better braking system for rail trains.
He devised a system in which a steam-oper-
ated cylinder on the locomotive was con-
nected to a chain that stretched from car to
car. The cylinder drew the chain taught. The
chain was connected to brake shoes on each
car and when drawn tight the brake shoes
were pressed against the wheels of the car to
stop the train. He discovered, however, that
the cylinder had to be too long to fit on a
locomotive to operate the brakes on a long
train. He then decided to put cylinders on
each car and operate them with steam from
the locomotive. This solution didn’t work
either. The steam condensed in the cylinders
of each car.

Westinghouse solved this problem by
chance. One day he bought a magazine
subscription from a salesman who stopped by
with the new title. While idly turning over the
pages of the magazine, he came across an
article describing how compressed air was
used in digging tunnels. He decided to use
compressed air rather than steam to operate
the brake cylinders.

George Westinghouse
George did not like school. He pre-

ferred to hang around his father’s shop tinker-
ing with machinery. At 14, he invented a
machine that would automatically cut lengths
of pipe.

His new brake was successful and
became the standard brake for railroad trains.
The Westinghouse fortune was made. He,
however, went on to develop many other
useful inventions in the area of electricity.

Charles Goodyear
Goodyear went into the hardware

business, following his father’s direction, at
the age of 17. He was a poor businessman
and soon found himself bankrupt. While he
had not invented anything, he had a desire to
improve upon the things he saw. One day
while looking through the window of a rubber
goods store he saw how he could improve
upon one of the products. He talked to the
store owner and learned that rubber was an
impractical substance. It became sticky when
heated. The store owner said that he should
find a way of treating, or “curing,” rubber so
that it didn’t melt.

Goodyear began experimenting even
though he had no knowledge of chemistry.
Goodyear tried combining raw rubber with
many different substances to find one that
would cure rubber. He experimented by
melting the rubber on his kitchen stove. He
had many disappointments and his family
lived in poverty while he carried on his work.

By using a combination of magnesium
salts and quicklime he found a way of curing
thin sheets of rubber. The method did not
work on thick sheets. One day when some
bronze splattered on some rubber, Goodyear
tried to remove it with sulfuric acid. He discov-
ered that the acid treatment made rubber
withstand more heat than anything he had
tried before.

Famous Inventors
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future as an inventor was now insured. His
reputation spread and he soon invented a stock
ticker that became the standard for the industry.
For his invention he was paid $40,000, which he
invested in a laboratory.

New devices to improve the telegraph
were his next inventions. In three years he
patented twenty new inventions. In 1876 he
moved his laboratory to Menlo Park, New Jer-
sey.  It was at Menlo Park that he made his most
famous inventions.

The incandescent light bulb had been
made by inventors as early as 1859. None of
them worked too well because the filament  had
such a short life. Edison decided that what was
needed was a cheap, long-lasting filament. He
attacked the problem systematically. He tested
thousands upon thousands of different materi-
als as a filament. Gradually he discovered better
and better filaments. First, carbonized paper
was used. Then he discovered a type of bamboo
that worked even better. Nine years later he
used tungsten, which is the element that is used
today. In total he took out 375 patents con-
nected with electric lighting.

Edison worked as many as 100 hours a
week on his inventions, which numbered in the
hundreds.

His discovery urged him on and he
opened a rubber goods store to sell his prod-
ucts, but the panic of 1836 forced him back into
poverty. His friends urged him to return to the
hardware business so that he could support his
family. He refused to give up.

Another lucky accident helped him im-
prove his rubber curing process. Accidentally,
he spilled some rubber which had been mixed
with sulphur powder on a stove. Instead of
melting, the rubber hardened. Now  all he had to
do was discover the right temperature to use in
curing rubber. He carried on hundreds of experi-
ments in his wife’s kitchen. Finally, after ten
years of effort, he discovered the right process.
In spite of his success, however, Goodyear died
in 1860 over $200,000 in debt.

Thomas Edison
Thomas Edison was considered a dull

pupil in school. His mother, a school teacher,
withdrew him from school and taught him at
home. He was an able pupil and liked to draw.
Thomas loved experiments. He conducted
chemistry experiments at home, but, because of
the foul odors, his mother forced him to stop. To
earn money to set up his own little laboratory, he
sold newspapers and vegetables. By the time
he was fourteen, he employed several other
boys to work for him. A friendly baggage car
conductor allowed him to operate a laboratory
on his train, but when the baggage car caught
fire, Edison was thrown off. At fifteen he learned
to operate a telegraph and became an itinerant
telegraph operator.

Edison continued to invent things. He
invented a vote recorder that would insure hon-
est elections. He took his invention to Washing-
ton and discovered it was the type of invention
that politicians did not want. One day in New
York City he fixed a stock ticker that had broken
down while he was present in the office. His

Famous Inventors
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This activity provides you with tools to improve your thinking and increase your ability to
solve problems. All good problem solvers, including inventors, have certain techniques that
they use to help them and they follow a certain process in solving problems. On this page we
describe the process for problem solving and provide certain rules to follow. On the following
three pages we describe particular techniques that are very useful. They can be used in solv-
ing any problem you might have.

Analyze
In order to solve a

problem you must take a
careful look at it. Break the
problem down into its parts.
Some parts might be  more
important than other parts.
List everything you know
about the problem. Ask oth-
ers, look in the library.

Define
Only after a careful

analysis should the problem
be defined. Often, the prob-
lem is not what it seems to
be. Many people think they
know what the problem is
before they analyze it. Be as
precise as you can in your
definition. Make sure that you
have included everything that
should be included. Ask
others what they think of your
definition.

Deciding
Evaluate each solution

carefully as to how well it
solves the problem. Decide
on standards for how well it
solves the problem. Your
definition should give you
your standards. Look at the
positive and negative aspects
of each solution.

Evaluation
Evaluate how well your

solution works. Does it really
solve the problem? Does it
create more problems than it
solves? Again, look at the
good and bad consequences
of the solution.

Implementation
Is you solution practi-

cal? Can it be put to work?
Who does it affect and will
they accept it? Set goals for
putting your solution to work.
Always be ready to find
another solution if the first
doesn’t work.

Solutions
Don’t jump to a conclu-

sion too soon. Make sure that
you have as many solutions
as you (and others) can think
of. Don’t judge your solutions
too soon. This is the next
step.

Inventor's Workshop
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Improved meth-
ods of transportation
have played an impor-
tant part of our history.
Most people know the
story of Henry Ford and
the Model T. Not so
many understand the
full impact of Mr. Ford’s
contribution. One of the
side effects was that it
stopped the improve-
ment of the bicycle.
Today’s bicycle is not
much different from the
bicycles of the 1890’s.

The Model T
provided inexpensive
transportation. People,
and there were many,
who relied upon the
bike for transportation,
had an alternative.
However, times change
and our needs change.
With the steady rise of
gasoline prices, the
bike now has become
an important piece of
transportation equip-
ment. More attention is
being paid by inventors
to improving it.

Example
This is how we analyzed the transportation problem that many

cities have.

Analysis of Transportation Problem (Breaking it down to its compo-
nent parts)

Reasons people travel from place to place.
1. People go to work.
2. People go to stores and shop.
3. People pursue recreation and visit friends.

Needs in transportation
1. Protection from weather.
2. Speed.
3. Convenience.
4. Space for small packages.

Your job in this exercise is to devise an improved bicycle.

Below analyze the problems with bicycles as they are now.

Inventor's Workshop
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One of the best ways for generating ideas is a process called “brainstorming.” In brain-
storming you list all of the possible solutions you (and others) can think of. Don’t be afraid to
build upon the ideas of others. Take someone else’s idea and change it so that you can add a
new idea to the list. It is important that no idea be judged. This process is for creating ideas,
not judging them.

Possible Solutions

1. Use large buses on runs with a lot of
people.

2. Use small buses or taxis that circulate
through the neighborhoods and feed
i n t o `
 the bus routes with larger buses.

3. Create bike lanes and bike parking.

4. Design a new type of bike that protects
people from the weather.

5. Have special bus runs to offices, schools
and factories that have large numbers of
employees.

6. Have electric carts and bikes for rent in
congested areas.

7. Convert streets in congested areas to
 malls for walkers and bikes.

Example
These are some possible solutions to

the transportation problem.

List your ideas about how to solve the
transportation problem.

Inventor's Workshop
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Evaluation is an important part of solving any problem. It can be used at any step of the
problem solving process to determine how well it is going. A simple, easy-to-use device for
evaluating solutions is described below.

To use this technique, first make a grid. Along one side put those things you want to
evaluate. Along the other side put your criteria (the things you use to judge something). Then
devise a simple rating scale to judge each item by each criteria. A sample scale to use:
3=good, 2=fair, 1=poor. Use this rating scale to fill out the chart below.

Example:

Speed

Walking

Bicycle

Motorcycle

Car

Bus

Convenience
Energy-
Saving

Pollution-
free

Protection
from weather

Inventor's Workshop
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Inventing is more than just
the creation of new things. It is the
solving of problems. Americans
have a long tradition of inventing
things and solving problems. Here
are some problems for you to
solve.

Work with two or three other
students to devise solutions to
these problems.

The Problem is Finding A Prob-
lem!

Inventors usually have
devised inventions to solve prob-
lems they had encountered.

With your team make a list
of ten problems that you know
about that need to be solved.

Compare your list with those
of other teams. Your teacher can
make a master list on the board.
Do you have any problems in
common with other groups?

Invent A Solution To A Problem
If there is a problem that was identified in the exercise above by several teams, that

would be a good problem to attack.

Below are some problems you might want to tackle.
Invent a garbage can(s) or disposal system that will recycle garbage.

Invent a bicycle that  protects the rider from the weather.

Design a gym shoe that will enable anyone to leap like Michael Jordan.

Design an improved toothbrush that makes it easy to clean the backside of your teeth.

To give others an idea of what your invention might look like and to help explain how it
might work, draw a picture or diagram of it along with a written explanation.

Inventor's Fair
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What do you suppose these
objects are for?

A

B

D

C

Inventor's Fair
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Famous Folks

Read over the descriptions of the famous people below. Which would you want to
be like? Rank you favorites (1 for the first choice, 2 for the second, etc.) The teacher will
record all of the choices on the board. Why do you think your class selected the favorites
it did?

John D. Rockefeller
He started out as a clerk and an accountant. He was very soft-spoken and polite .

He saved his money and invested it wisely. Later he was able to buy oil wells and refineries.
Sometimes he forced people to sell to him at low prices. He made deals with railroads so
that his oil could be shipped at a cheaper rate than that of his competitors. Then his oil could
be sold more cheaply than theirs. With many hours of hard work, he took control of the oil
industry.  He also became one of America’s richest men.

Jim Fisk
He was a millionaire playboy. He made his money in railroads and other deals. When

he was the head of the Erie Railroad and needed more money he simply printed more stock
to sell. He had a mistress whom he kept in an apartment near his office. He wore huge
diamonds, gave big tips, and had a good time. When he was about to be put in jail for
violating the laws of New York, he just moved across the river to New Jersey to operate.
He was quite willing to pay people who make and enforce the laws to help him out of trouble.

Thomas Edison
He did not do well in school , and his mother took him out of school at an early age.

He educated himself and worked in his lab where he invented numerous things including
the electric light and the phonograph. Edison became both famous and rich but did not
seem to care about being either. When he was the honored guest at the opening of the first
theater equipped with electric lights, he spent most of the evening in the basement fixing
a generator for the lights. He continued to invent things long after he became rich and
famous.

William Sylvis
He felt strongly that working people, black people and women were not  treated fairly.

Sylvis dedicated his life to forming the Iron Molders Union and the National Labor Union.
He believed that unions would help people get a better life. He thought people had to unite
in labor unions to fight the rich bosses . While he traveled around the country organizing
workers his family lived in poverty. He had so little money that the workers he was trying
to help had to give him money and meals. He died at the age of 41 leaving his family in
poverty.
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Famous Ideas

In the late 1800’s and early 1900’s people had many different beliefs about what
should be done to help workers who were poor, and most people were poor.

Below are some of the more important ideas about what should be done to cure
injustice. Select the ideas you like best and rank them (“1” for first choice, “2” for sec-
ond, etc.).

The class can then be divided into groups of people who chose the same ideas
for first choice. In the groups members will list all the reasons why their ideas are best.
The class can then meet as a convention and each group will try to get its ideas ac-
cepted by the whole class. The purpose of the convention is to solve the problem of
poverty.

SOCIALISM
Socialists believe that the private ownership of large companies such as Exxon,

General Motors, Bell Telephone, railroads and so forth take advantage of poor people.
They are so big and powerful that they can control the government with their money.
Poor people will never get a fair deal as long as a few rich people run the large power-
ful corporations that control most of the wealth. Socialists believe that the government
must take control of the large corporations and operate them so that poor people can
have a fair chance.

CAPITALISM
A capitalist believes that people should be allowed to make as much money as

they possibly can. If the government takes over businesses and takes money away
from people, it can become a dictatorship. People should be free to do what they want,
including make as much money as they want. Everyone has the opportunity to make
money. Many poor people become rich by using their brains and working hard. Govern-
ment should not be able to take away what people have earned.

TRADE UNIONISM
A trade unionist believes that workers should try to get as much as they can from

the bosses. They believe that it is all right for rich people to own big businesses, but the
workers should join together to fight the bosses for fair treatment and better wages. Big
business cannot operate without workers, and workers can force big business to give
them better treatment by refusing to work.

ANARCHISM
Anarchists do not believe in government or other institutions such as the church.

They believe that big government and big business are unfair to the poor. People would
have more freedom by doing away with government and other institutions. Poor people
should take direct control of factories and other big businesses. They should run them
for themselves. If the government takes control of big businesses, poor people will still
be left out. Government bureaucrats (those who work for the government) would run
the businesses.



Copyright 1983, revised 1996 by Stevens & Shea Publishers, Inc.

Industrial Revolution

Page 25

This is a true story. It is about a group that became know as the Molly Maguires. There
was never any group as far as we know that called themselves that name.

Militant miners in the coal regions of Eastern Pennsylvania were called Molly Maguires
by the newspapers and mine owners in the 1870’s. Working conditions for the mostly Irish
miners in the coal mines were bad. In Schuylkill County there were 20,000 miners. Of those,
5,500 were children between the ages of 7 and 16 who made $1 to $3 each week.

The workers wanted a better life. They formed a union to get it. They were opposed by
the mine owners. This is the story of the Molly Maguires.

Franklin Gowen was a young man. He was handsome and persuasive. He was the most
powerful single person in Eastern Pennsylvania. He was president of the Philadelphia Coal
and Iron Company, and the Philadelphia and Reading Railroad.

Gowen signed an agreement with the miners by which they would get paid according to
the price of coal, but if the price fell below $3 a ton there would be no further wage cuts.

When the price of coal fell below $3 Gowen was in financial difficulty, and wanted to
continue to cut wages. He could have convinced the miners’ union to accept the wage cuts,
but for a group of militant miners who belonged to the Ancient Order of Hibernians, an Irish
fraternal group. They were strongly against the wage cuts.

Gowen hired Allan Pinkerton, the famous detective, to get evidence that the militants –
Munley, Doyle, McGeehan, Kelly, Carroll, Kehoe and Duffy – used violence against the mine
owners. Pinkerton hired a man named McParlan to spy on the miners. McParlan became
friendly with the miners and joined the Ancient Order of Hibernians. For two years he tried to
find something illegal about the miners, but he could not.

Gowen went ahead and cut the miners’ wages and the miners went out on strike in 1875.
The leader of the miners, Edward Coyle, was murdered. Other miners were put in jail for con-
spiring to raise the price of coal. After a six-month strike the union lost and the miners had to
take a 20% pay cut. Mine owners used violence against the miners by shooting at groups of
miners and sometimes killing them.

A mine policeman was murdered, and Gowen had McGeehan, Carroll, Duffy and two
others  arrested for the crime. McParlan claimed that each of the five men told him that they
had committed the crime. A prisoner, Jimmy Kerrigan, also said that the miners had committed
the murder. Kerrigan’s wife claimed that her husband was the actual murderer.

Molly Maguires
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Activities

1. Decide whether or not the miners were guilty of the murder. This could be done with a trial.
Gowen, incidentally, was the prosecuting attorney.

2. A number of people were killed in this conflict. You are to decide who was the most respon-
sible for the deaths of each of them.

Down the left side of the grid below are the names of those who died. Across the top
are those who were involved. Indicate the most responsible with a "1", next most responsible
with a "2", etc.

People
killed

X

X

Militant
miners*

Edward
Coyle

James
Kerrigan

James
McParlan

Franklin
Gowen

Militant
miners*

Allan
Pinkerton

People Involved

Edward
Coyle
(Union
leader)

Mine
Police-
man

*McGeehan, Carroll, Duffy, Munley, and others

Molly Maguires
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The following is a description of the “Haymarket Riot’’ which took place on May 4, 1886,
in Chicago, Illinois. A bomb exploded at a labor rally,  killing one policeman and fatally wound-
ing seven others. Six labor leaders were arrested for throwing the bomb and killing the police-
men. They were Albert Parsons, August Spies, Sam Fielden, Louis Lingg, Michael Schwab
and Adolph Eischer. You are to decide if they are guilty and, if so, what sentence they should
receive – death by hanging or imprisonment.

BACKGROUND INFORMATION:

HOW THE HAYMARKET MEETING CAME TO BE
Workers throughout the country wanted an 8 hour work day. They were working 10, 12

and 14 hours a day, 6 days a week. They had little time for recreation. 0n May l, 1886, workers
all over the country planned to strike for the 8 hour day. On that day 340,000 workers demon-
strated for the 8 hour day and 190,000 of them went on strike. 80,000 of those workers were in
Chicago, which was an industrial center.

On May 3, 300 workers at the McCormick Harvester Works were replaced by 300 strike-
breakers. Police attacked the striking workers and killed six with gunfire.

On May 4, a meeting was organized to protest the violence of the police.

THE HAYMARKET MEETING
The crowd at the meeting was small. August Spies was the only speaker. The mayor of

Chicago was in the crowd to see if it was peaceful. Spies asked Parsons to come and speak.
Parsons brought his wife and two children. He spoke and then went to a local saloon with other
labor leaders.

The mayor reported to the local police (there were 180 policemen stationed nearby) that
the meeting was peaceful and the police could be sent home. After Parsons left, Samuel
Fielden spoke.

While Fielden was speaking, the policemen charged the meeting and ordered it to
disband. As soon as the order was made, a bomb exploded, killing one policemen and  7
others.

When the bomb exploded, only Spies and Fielden were at the scene. Parsons was at a
saloon a few blocks away.

Haymarket Trial
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THE GOVERNMENT’S CASE

1. The words and ideas of the defendants
encouraged the person who threw the bomb
to do it.

2. The defendants encouraged an overthrow
of the government by violence.

3. The defendants were well known leaders of
workers in Chicago and were leaders of the
May 1 strike and demonstrations for the 8
hour working day.

4. The defendants worked together in a con-
spiracy to overthrow the government.

5. The evidence against the defendants was
in their writings which appeared in newspa-
pers and books.

If you were a member of the jury, would you find the men guilty, and if so, what
 sentence would you impose?

Guilty Not Guilty Death Imprisonment

Albert Parsons _____ _____ ______ _____

August Spies _____ _____ ______ _____

Sam Fielden _____ _____ ______ _____

George Engel _____ _____ ______ _____

Adolph Fischer _____ _____ ______ _____

Oscar Neebe _____ _____ ______ _____

THE DEFENDANTS' CASE

1. Only two of the defendants were at the
scene of the bombing. They were Fielden and
Spies.

2. They only advocated the use of force in self
defense.

3. Workers were exploited and treated unfairly
and had a right to protest.

4. The police had a record of attacking and
killing workers such as the six who were killed
in the McCormick Harvester strike.

5. The police, by their own admission,  do not
know who threw the bomb.

6. The Haymarket meeting was peaceable;
even the mayor of Chicago said so.

7. The newspapers of Chicago constantly
advocated the use of violence against strikers
and working people trying to improve their
conditions.

Haymarket Trial
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George Pullman made a fabulous fortune building the first sleeping cars for railroads.
He did not sell these cars to the railroads but rented them. They were the most comfortable rail
cars made. As rail travel became increasingly popular, Pullman’s fortune grew. Pullman built a
model town to house the workers for his large factory just south of Chicago. He described it as
a utopia, a perfect community. Churches, schools and recreation were provided by the Pull-
man Company.

The Depression of 1893 created financial difficulties for the Pullman Company.  Pullman
responded by reducing the salaries of his workers. Jennie Curtis, for example, a seamstress,
had her wages cut from 17 cents an hour to 11 cents. Robert Coombs, a car builder, took a cut
from 30 cents an hour to 20.5 cents. The rents and charges for utilities in the company town
were not reduced. This made it difficult for the workers to pay the rent and feed their families.

Below is a list of grievances presented by the workers,  and the position of the Pullman
Company management. What kind of compromise would you make to keep the workers happy
if you were George Pullman?

WORKERS’ COMPLAINTS
l. Rents in the village of Pullman are 25%
higher than they are in nearby Chicago.

2. Pullman charges nearly 7 times as much
for gas to light the houses as it costs the
company.

3. The Pullman Company does not allow any
labor union activity among its workers.

4. The Pullman Company hires spies to listen
to workers. If any worker says anything the
company doesn’t like, he or she will be fired.

5. Public meetings are not allowed in the
Village of Pullman (except for church).

6. The Pullman Company in spite of the
Depression is making a profit.

THE PULLMAN COMPANY POSITION

1. The village of Pullman is a model village.
Parks and schools are provided as well as
new housing which is superior to the housing
in Chicago.

2. The company wants to avoid firing workers.
That is why it is necessary to reduce wages.

3. The people who invest in the company
expect to make a profit. That is why it is
necessary to make a profit even during a
depression.

4. The company has a right to fire any work-
ers who are opposed to the company.

5. The company does not allow any trouble or
troublemakers in the village. No saloons are
allowed.

How would you solve the problem?

Pullman Strike
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This game contrasts assembly line techniques and the techniques of the traditional
craftsman.

Several assembly lines can be created in the classroom to produce the car outlined on
the next page.  Copies of the car should be reproduced for students to use on the assembly
lines.

The students should be lined up in a row. Each one should be given one of the following
jobs.

Two Tire cutters: Cuts out tires. Each will need scissors.
Two Body cutters: Cuts out body of car. Each will need scissors.

Body folder: Will fold the body of the car into shape.
Tire installer: Will attach the tires to the car. Will need glue.

Foreman: Oversees the workers and makes sure they keep
up their speed.

Inspector: Examines the finished product.

If a class doesn’t divide evenly into 8 (members for each team), more cutters or folders
can be added.

Comparison
After working on the assembly line, each pair of students should be allowed to cut out

and assemble their own car at their own pace.

Questions
Have the students compare the two systems.

Which one produced more?
Which one produced more quality?
Which was more comfortable psychologically?

Assembly Line Game
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Assembly Line Game
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The objective of this game is to have the students experience the give-and-take of the
collective bargaining process.

Materials
Demands sheet
Score sheet

Directions

1. Divide the class into teams of six people each. Each team should then divide itself into a
labor group (3 people) and a management group (3 people).

2. Each sub-group in the class will then be given a copy of the demands. Each team will be
negotiating from the same demands.

3. Each sub-group will then rank the demands secretly in order of preference. A “5” will indi-
cate the most important item and a “1” the least important. Students should be reminded to
keep their rankings secret.

4. The demand sheet lists both the management and labor demands at the outside edges. In
between are two compromise positions; one slightly favoring management, the other labor.

5. The students in each team have to agree to one proposal in each of the categories: wages,
fringes, vacation, retirement and hours and overtime.

6. Teams can circle the items to which they agree.

7. The students should understand that their goal is to get their high-ranked items included in
the package. They may be given some hints on how to it. For example, trade offs: “We’ll ac-
cept your vacation and retirement proposals if you accept our wage proposals.” Or they can
take the compromise positions. The compromises, however, tend to favor one side or the
other.

8. Students can compute their own scores and compare team scores. Competition should be
encouraged to see who can get the best deal for their side.

The scoring is done by multiplying the secret ranking times the point value of each
proposal agreed upon. For example, if labor ranked its wage proposal as the top item giving it
a “5”, and they agreed to management’s wage proposal which is worth “0” to labor, labor would
get no points ( 5 X 0). On the other hand, if management agreed to labor’s proposal, labor
would get 20 points (5 X 4).

Collective Bargainning Game
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Labor Union Proposals Compromise One Compromise Two Management Proposals

Increase wages
by 25 cents
 an hour.

Increase wages
by 50 cents
an hour.

Increase wages
by 75 cents
an hour

Increase wages
by $1.00
an hour

One week paid
vacation for first
year of work. One
additional week for
each additional year
up to four years

Wages

Vacations

Fringe Benefits
100% company paid
insurance to cover
employee and family
for the following:
hospital
doctor
dental
prescriptions

Company pays 80%
of expenses for
employee and family
for:
hospital
doctor
dental

Company pays 75%
of expenses for
employee and family
for:
hospital
doctor

Company pays 75%
of expenses for
employee only.
for:
hospital
doctor

One week paid
vacation for every
two years of work up
to four weeks of paid
vacation after eight
years of work.

One week paid
vacation after four
years of work up to
two weeks after eight
years of work.

One week paid
vacation after
four years of
employment.

Retirement

Hours & Overtime

Retirement with
75% of pay at the
end of 20 years.

Retirement with
75% of pay at the
end of 30 years.

Retirement with
50% of pay at the
end of 30 years.

Retirement with
50% of pay at the
end of 40 years.

35 hour work week;
7 hours a day;
Double time for
overtime.

40 hour work week;
8 hours a day;
Double time for
overtime.

40 hour work week;
8 hours a day;
Time and one-half
overtime.

40 hour work week;
8 hours a day;
No additional pay for
overtime.

Decide which items, wages, vacations, fringe
benefits, retirement, and hours, are the most important.
Rank them giving a 5 to the most important, 4 to the
next most important, etc.

Negotiate with the opponent. Try to get them to
agree with your most important items.

Collective Bargainning Game
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Each team should circle the set of points for the decision they agreed to in each of the five
areas. To compute the score for the labor and management teams, multiply the ranking that a
team gave the proposal times the numerical value for each of the proposals.

Labor Comp. Comp. Mgmt. Rank Labor Mgmt.
Prop. One Two Prop. Pts. Pts.

1. Wages
Management 0   1   2   3  X ___= ___
Labor 3   2   1   0  X ___= ___

2. Vacation
Management 0   1   2   3  X ___= ___
Labor 3   2   1   0  X ___= ___

3. Fringe Benefits
Management 0   1   2   3  X ___= ___
Labor 3   2   1   0 X ___= ___

4. Retirement
Management 0   1   2   3  X ___= ___
Labor 3   2   1   0  X ___= ___

5. Hours & Overtime
Management 0   1   2   3  X ___= ___
Labor 3   2   1   0  X ___= ___

Totals ___ ___

Collective Bargainning Game
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Working people have always been concerned about getting their fair share for their
work. During the late 19th Century the few owners of the railroads and factories were getting
wealthy while most workers were poor.

Many workers were socialists. They wanted the government to take over the factories
and they wanted a fair distribution of the wealth.

In the following activity decide how you would divide up $200,000 among the people
listed below.

Your Socialist’s Reality
Opinion Opinion

1. A divorced mother of three. Works
    as a waitress and has a second
    job cleaning houses. _____ _____ _____
2. A playboy. Likes girls and traveling
    to resorts. Has never worked. Single. _____ _____ _____
3. A bank manager. Is responsible
    for handling large sums of money.
    Single. _____ _____ _____
4. Farmworkers who work half the
    year. Husband, wife and 8 children. _____ _____ _____
5. Owner of a large amount of stock
    which was inherited. Lives off
    dividends.   Married, no children. _____ _____ _____
6. A single person who cannot find
    a job. _____ _____ _____
7. An unwed mother with two children.
    Unemployed, and without any job
    skills. _____ _____ _____
8. A single person who works as a
    clerk. _____ _____ _____
9. A retired person who worked hard
    for 40 years but has no savings
    because his wages were so low. _____ _____ _____
10. A middle-aged couple who has
    two teenaged children. He is an
    engineer. _____ _____ _____

Now, if you were a socialist following the socialist principle of “to each according to his
needs and from each according to his means”, how would you divide up the wealth?

Pool your knowledge with the other members of the class and decide, perhaps by
voting, how the wealth is divided in reality.

Distribution of Wealth
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