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WORLD WAR I AND WORLD WAR II  1/2

Soldiers in the trenches, World War I

Just a little more than twenty years apart, World War I and World War II often merge together 
in the collective imagination. In fact these wars were very different for Americans, particularly 
in terms of U.S. involvement, the fighting style, and their respective aftermaths.

Both world wars began in Europe, with America entering later. But many people do not 
realize just how late the United States entered World War I and what a huge role America 
played in World War II. World War I lasted from 1914 to 1918, but America didn’t declare war 
on Germany until April 6, 1917. Troops began arriving in significant numbers in the spring 
of 1918 and fighting ended by November. America’s contributions to World War I should not 
be dismissed. American companies shipped billions of dollars of weapons to the Allied Powers 
throughout the war. Additionally, the troops’ arrival was well timed. Germany signed a peace 
treaty with Russia in March of 1918, meaning the Central Powers no longer had to fight on 
the Eastern Front. Still, U.S. involvement in the First World War was a fraction of what it 
would be for World War II. World War II began in 1939 and lasted until 1945. America was 
involved from 1941 until the end. This resulted in the deaths of over 400,000 U.S. soldiers, 
compared to 116,516 deaths in World War I. In fact, the United States lost more soldiers in 
World War II than either Britain or France.

There was also a marked difference in how battles were fought in World War I and World 
War II. During World War I, soldiers participated in trench warfare. To avoid the machine 
gun fire, armies moved below ground, actually digging out intricate trenches from which to 

Image source: Public domain, via Wikimedia Commons
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WORLD WAR I AND WORLD WAR II  2/2

fight. Once both sides did this, the most common way for troops to advance was to have armed 
soldiers leap up from their trench, charge across what came to be known as “no-man’s-land,” 
make their way through barbed wire, and then try to shoot the enemy in their trench. Besides 
being dangerous this was often not successful and resulted in deadlock on the Western Front 
for most of the war. In World War II, military advances could happen alarmingly fast. Hitler’s 
Germany used a style of fighting called blitzkrieg (which means “lightning war” in German), 
where tanks and fighter planes tore into and through enemy nations. Germany managed to 
take over France, Belgium, and the Netherlands in less than five weeks using blitzkrieg tactics.

The impacts on the United States after the war were very different as well. Soon after 
World War II, tensions began to rise between the United States and its World War II ally, 
the Soviet Union. This dispute is called the “Cold War” because instead of directly fighting, 
the United States and Soviet Union built up their militaries and supported conflicts in other 
countries. The Cold War lasted for over forty years. Political wrangling in Europe after World 
War I would affect the United States as well, but the biggest direct effect was the flu that began 
to spread at the end of the war. The Spanish Flu (so named because it was reported in Spain 
first) ripped through the world, causing more people to die than were killed in the war itself. 
Between 50 million and 100 million people are thought to have passed away from it. Over 
600,000 died in America alone.

World War I was expected to be a short affair. Four years and over seventeen million 
deaths later, it finally came to its end. British author H. G. Wells predicted that this would be 
the “war to end war.” He was wrong. Less than three decades later an even more devastating 
conflict broke out. In World War II over sixty million people were killed and included the 
Holocaust, air raids, and the nuclear bombing of two cities. World War I and World War II 
were quite different, for America and the world, but are similar in reminding everyone just 
how horrific war can be.
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WORLD WAR I AND WORLD WAR II QUESTIONS  1/2

1.	 What year did the United States enter World War I? When did it end?

2.	 Describe the main type of warfare used in World War I.

3.	 What occurred at the end of World War I that killed more people than the war itself?

4.	 Is this text organized sequentially, comparatively, or causally? Explain.

5.	 What is the main goal of the introduction? Circle the letter before the sentence that best  
summarizes the author’s intent.

	 A.	 To inform the reader the paper will focus on the similarities between World War I and World 
War II.

	 B.	 To inform the reader the paper will focus on the differences between World War I and World 
War II.

	 C.	 To hook the reader with a quote, then summarize the overall topic.

	 D.	 To connect the topic to an experience everyone can relate to.
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WORLD WAR I AND WORLD WAR II QUESTIONS  2/2

6.	 In your own words, what is the goal of the conclusion?

7.	 Was the United States more involved in World War I or World War II? Support your answer with at 
least one fact.

8.	 How was the type of fighting different between World War I and World War II?

9.	 How were the aftermaths of World War I and World War II different?



Theodore Roosevelt

COMMON CORE STANDARDS

RH.6-8.1
Cite specific textual evidence to support analysis of 
primary and secondary sources.

RH.6-8.2

Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of 
the source distinct from prior knowledge or opinions.

RH.6-8.4
Determine the meaning of words and phrases as they 
are used in a text, including vocabulary specific to 
domains related to history/social studies.

RH.6-8.6
Identify aspects of a text that reveal an author’s point 
of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts).

RH.6-8.8
Distinguish among fact, opinion, and reasoned judg-
ment in a text.

RH.6-8.10
By the end of grade 8, read and comprehend history/
social studies texts in the grades 6–8 text complexity 
band independently and proficiently.

DIRECTIONS

▪▪ The class goes through “Theodore Roosevelt Was a Great Man” together, using context 
to come up with a synonym for each boldfaced word.

▪▪ The class reads “Theodore Roosevelt Was a Great Man” together, completing the 
“Theodore Roosevelt Chart” as they go.

▪▪ With a partner, students go through “Theodore Roosevelt Was Overrated,” using context 
to come up with a synonym for each boldfaced word. Students share their synonyms with 
the class.

▪▪ Students read “Theodore Roosevelt Was Overrated” independently, completing the 
“Theodore Roosevelt Chart” as they go. Students share what they wrote with a partner, 
then the class.

▪▪ Students complete “Theodore Roosevelt Questions” independently.

EXTENSIONS

▪▪ Give the students more time to research and have them write a longer argumentative 
paper, either arguing that Roosevelt was a great president or supporting the claim that he 
was an overrated president.

▪▪ Have the class delve deeper into the difficulties of building the Panama Canal.

CHAPTER
Craft and Structure

DURATION
2 class period

ACTIVITY 4

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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THEODORE ROOSEVELT WAS A GREAT MAN  1/2

President Theodore Roosevelt, 1918

Because of Theodore Roosevelt’s myriad achievements, it is difficult to capture how incredible 
his political career was. This essay will try.

First of all, Roosevelt was able to rise above adversity even before he was president. It’s 
hard to imagine, but Roosevelt was a very sickly child. Through a regime of weights, hard 
work, and a forceful personality, he became a strong barrel-chested man, a Harvard graduate, 
and a leader. Before being president, he had success at a wide range of political jobs, includ-
ing New York assemblyman, president of New York City Police Board, assistant secretary of 
the Navy, governor of New York, and vice president of the United States. But what people 
really liked about him was that he was a man of action. As assistant secretary of the Navy, he 
ardently supported aiding Cuba in their revolution against Spain. When the war began and 
they needed volunteers, the fearless Roosevelt enlisted, risking his life and achieving various 
military victories as part of the Rough Riders. Can you imagine a Cabinet member today 
going to fight as a soldier?

As president, Roosevelt had an astonishing number of diverse accomplishments. During 
his tenure, he saw through the building of the Panama Canal (France had given up), was 
awarded the Nobel Peace Prize for helping to negotiate peace between Russia and Japan, 
worked to break up trusts, endorsed inspection laws to make meat more sanitary, and earned 

Image source: Public domain, via Wikimedia Commons
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THEODORE ROOSEVELT WAS A GREAT MAN  2/2

the name the Great Conservationist by reserving around 125 million acres of national forests. 
Roosevelt had an amazing ability to get things done and his endeavors always seemed both to 
improve the country’s standing in the world and to help the common person.

One of Roosevelt’s most famous presidential accomplishments was his willingness to take 
on big businesses. At this time in the United States, many industries were monopolies. For 
example, 98 percent of the sugar industry was controlled by the American Sugar Refining 
Company. Without competition, these companies could charge what they wanted for goods 
without worrying about their quality. Roosevelt thought this was wrong and explained how a 
richer, more equitable country would actually be good for business. For his first trust-busting 
act, he had his attorney general bring a lawsuit against J. P. Morgan, one of the richest people 
in the country. J. P. Morgan was one of the owners of Northern Securities, a railroad trust 
that dominated railroad travel in the northern United States. The Supreme Court agreed with 
Roosevelt’s administration that this trust was a monopoly and ordered it to be broken up into 
three separate companies. This was just the beginning, and Roosevelt’s administration took on 
other trusts he deemed were exploiting consumers.

Actions like these made Roosevelt an extremely popular president; he won reelection in 
1904 by over 2½ million votes. Unfortunately, Roosevelt chose not to run for president in 1908, 
because he had already served a full term and a partial term because of McKinley’s death. This 
was noble of him, but the country clearly would have benefited from having four more years of 
Teddy. Let’s hope there are more presidents like Theodore Roosevelt in our future!
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THEODORE ROOSEVELT WAS OVERRATED  1/2

“Who are the four presidents on Mount Rushmore?”
“Easy. George Washington, Thomas Jefferson, Abraham Lincoln, and . . . And . . . Who’s 

the other guy? I can’t remember.”
It’s Theodore Roosevelt and it’s no surprise most people forget him. He is clearly out of 

his league on that mountain. For someone whose political career was filled with so many rash, 
questionable decisions, I’m not sure why Theodore Roosevelt gets so many accolades.

One worrisome aspect to Roosevelt’s personality is that he did not take war seriously. This 
was made abundantly clear with his much ballyhooed volunteering for the Spanish-American 
War. For one, he was much more interested in appearances than in representing his country. 
He went to battle in a suit tailored for him by Brooks Brothers and brought along photog-
raphers, reporters, and movie cameramen to record his exploits. His behavior there also was 
more fitting for a fun adventure than a conflict where people die. In fact, at one point he went 
up to a dying comrade and said, “Well, old man, isn’t this splendid!” A British diplomat once 
warned an associate, “You must always remember that the president is about six,” which is not 
exactly a trait you want to have in your leaders who make life-or-death situations.

Instead of seeing war as a dangerous affair that should always be a last resort, he con-
sistently tried to rush the country into conflicts. After the sinking of the USS Maine in 
1898, President McKinley, responsibly, took time to assess who was to blame. The impatient 
Roosevelt, in McKinley’s cabinet at the time, did not bother to wait for proof, immediately 
declaring, “The Maine was sunk by an act of dirty treachery on the part of the Spanish. The 
blood of the murdered men of the Maine calls for the full measure of atonement, which can 
only come by driving the Spaniard from the New World.’’ This continued after his presidency, 
when he tirelessly ranted that the United States needed to join the pointless bloodbath that 
was World War I. He eventually got his way, and in the conflict the United States lost over 
100,000 young men.

After McKinley died, Roosevelt inherited the presidency. He made many mistakes during 
his presidency, but one particularly egregious act was how he handled the creation of the 
Panama Canal. A canal that connected the Atlantic and Pacific Oceans would have been 
greatly advantageous to trade. That being said, Colombia, the country getting a canal dug 
through the middle of it, needed to agree. At that point, Panama was not a country, but part 
of Colombia. Colombia was willing to have the canal dug, but a majority of the population 
wanted more money for the venture and/or did not like the part of the deal where they would 
not control the canal. This irritated the immature Teddy. So instead of ceding them control of 
their country, he fanned the flames of revolution in Panama. Completely supported by the U.S. 
government, Panama broke off from Colombia. Americans even wrote the new Panamanian 
Constitution, and the wife of an American lobbyist sewed their flag. And, surprise, surprise, 
the new Panamanian government agreed to all of Teddy’s demands.

Roosevelt really showed his true colors after he stopped being president. Unhappy with 
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THEODORE ROOSEVELT WAS OVERRATED  2/2

how his protégé and presidential successor William Taft had run the country, Roosevelt back-
stabbed him and tried to get the Republican nomination in 1912. Even worse, after Taft was 
selected over Roosevelt, instead of moving on, the sore loser created a new party, the ridicu-
lously nicknamed Bull Moose Party. This split the Republican vote and led to a Democrat 
victory in 1912. The majority of Americans wanted a Republican president that year, but his 
insatiable pride made sure that wouldn’t happen. I guess we can at least be happy we didn’t 
have to suffer through another term with him.

“So what you’re telling me is that Mount Rushmore has our first president, the writer of 
the Declaration of Independence, the man who led us through the Civil War . . .”

“Yes?”
“And Teddy Roosevelt? Why is he there?”
“Your guess is as good as mine.”

Image sources: Mount Rushmore (Public domain, via Wikimedia Commons)
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THEODORE ROOSEVELT CHART

Biased Language  
for Roosevelt

Biased Language  
against Roosevelt

Positive Facts  
about Roosevelt 

Negative Facts  
about Roosevelt
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THEODORE ROOSEVELT QUESTIONS  1/2

1.	 Cite an example of an opinion from “Theodore Roosevelt Was a Great Man.” Explain what makes it 
an opinion.

2.	 Cite an example of an opinion from “Theodore Roosevelt Was Overrated.” Explain what makes it 
an opinion.

3.	 Which is the most convincing argument from “Theodore Roosevelt Was a Great Man”? Explain why.

4.	 Which is the most convincing argument from “Theodore Roosevelt Was Overrated”? Explain why.

5.	 Which is the least convincing argument from “Theodore Roosevelt Was a Great Man”? Explain why.
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THEODORE ROOSEVELT QUESTIONS  2/2

6.	 Which is the least convincing argument from “Theodore Roosevelt Was Overrated”? Explain why.

7.	 Both texts discuss Roosevelt fighting in the Spanish-American War. Explain how the texts use this 
fact differently.

8.	 Which text do you trust more? Explain.

9.	 Which text do you agree with more? Explain.



CHAPTER 

Integration of  
Knowledge and Ideas

ACTIVITY 5
Rise to Power Statistics

RH.6-8.7 
RH.6-8.8

ACTIVITY 6
The Wright Brothers

RH.6-8.9

3

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/


Rise to Power Statistics

COMMON CORE STANDARDS

RH.6-8.1
Cite specific textual evidence to support analysis of 
primary and secondary sources.

RH.6-8.2
Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of 
the source distinct from prior knowledge or opinions.

RH.6-8.7
Integrate visual information (e.g., in charts, graphs, 
photographs, videos, or maps) with other information 
in print and digital texts.

RH.6-8.8
Distinguish among fact, opinion, and reasoned judg-
ment in a text.

RH.6-8.10
By the end of grade 8, read and comprehend history/
social studies texts in the grades 6–8 text complexity 
band independently and proficiently.

DIRECTIONS

▪▪ The teacher should review the concept of GDP and GDP per capita with the class.

▪▪ Students look at the charts quietly while considering three questions: “What do I notice?,” 
“What am I suprised by?,” and “What do I wonder?” Students share their answers to any 
of these questions with a neighbor, then the class.

▪▪ Students read the text independently, highlighting any statistics that show the United 
States increasing in power. The class shares what they highlighted with a neighbor, 
then the class.

▪▪ Students answer questions independently.

VARIATIONS

▪▪ Teachers could take questions 8 through 11 and divide them among the group members.

▪▪ Questions 9 and 10 could be turned into a longer argumentative paper.

OTHER VISUAL OPTIONS

▪▪ A chart showing American defense spending from 1800 to today.

▪▪ A bar graph of the countries that spend the highest percentage of their GDP on defense.

▪▪ A video that explains many of the economic concepts in this activity.

CHAPTER
Integration of Knowledge and Ideas 

DURATION
1–2 class periods

ACTIVITY 5

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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U.S. RISE TO POWER STATISTICS  1/3

Top 9 Countries in Defense Spending 
in Billions of Dollars Spent (2014)

U.S. China Russia Saudi Arabia France U.K. India Germany Japan

84.462 80.762 62.289 60.482 46.455 45.77649.968

609.914

216.371

Top 9 Countries in Defense Spending 
by Percent of GDP (2014)

U.S. China Russia Saudi Arabia France U.K. India Germany Japan

4.5

10.4

2.2 2.2

1.2 1

2.4

3.5

2.1

Source: Data from Stockholm International Peace Research Institute
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US RISE TO POWER STATISTICS  2/3
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Source: Data from Angus Maddison, The World Economy, Development Centre 
*This graph follows nine of the biggest economies over time. The ranking of 1 to 9 is in comparison to one another, not against all other economies in the world. It 
also needs to be noted that GDP numbers are estimates and that most of the countries have not been consistent political entities. For example, America’s borders 

changed dramatically between 1700 and 1848, while Germany did not become a country until 1871.
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US RISE TO POWER STATISTICS  3/3

U.S. Military Spending Between 1870 and 1920
(in Millions of U.S. Dollars)

1870 1875 1880 1885 1890 1895 1900 1905 1910 1915 1920

107
92

107.5 116

173.6

221.4

332.1 335.7

389.3 400

470
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U.S. RISE TO POWER

The rise of America between 1870 and 1920 was truly astonishing and can be seen by various 
measures. Even though the country’s borders did not change, the population increased from 
over 38 million to over 106 million. The GDP particularly rose, going from $98,374,000,000 
in 1870 to $517,383,000,000 in 1913, making America’s the biggest economy in the world. 
Military spending as well grew exponentially, growing four times over in just fifty years. It is 
expected that as a population increases, so will its GDP. But one of the reasons for America’s 
rapid growth was that GDP per capita (per person) was also growing during this time: from 
$1,257 in 1820 to $2,445 in 1870 to $5,301 in 1913.

Why during this period? The biggest factor was that the Industrial Revolution reached 
America. Throughout history, industrialization has tended to lead to major increases in GDP 
per capita. Looking at the “GDP over History” chart makes this clear. The United Kingdom 
was the first country in the world to industrialize. Despite having a relatively small popula-
tion, Great Britain rose all the way to being the third biggest economy and most powerful 
country in the world. Japan industrialized after World War II, which began their economy’s 
speedy rise. Currently, China and India are industrializing, with China bringing more people 
out of poverty than ever in history.

Since around 1900, the United States has had the biggest economy in the world. How 
much longer will this be the case? For a long time, there was not even a close second. In 1950 
the United States, alone, made up 27.3 percent of all the world’s economies combined. The 
Soviet Union was second at 9.6 percent. By 2015, China is much closer, and some economists 
estimate China’s economy could pass that of the United States as soon as 2021. One never 
knows, though. During Japan’s meteoric rise in the 1980s, many did not expect the United 
States to last much longer as the world’s top economic power. Still, considering China has 
more than four times as many people as America, it seems probable that at some point this 
century China’s economy will surpass America’s. If India does as well, that would make China 
and India the top two economies in the world, as they have been for most of the last two 
thousand years.
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RISE TO POWER QUESTIONS  1/2

1.	 Of the top nine countries in defense spending, who spends the most? Is it close?

2.	 Of the top nine countries in defense spending, who spends the most as a percentage of their GDP? 
Is it close?

3.	 How much did U.S. defense spending increase from 1870 to 2014? (You will need to use two 
charts to answer this.)

4.	 Which country rapidly increased its GDP after World War II (which ended in 1945)?

5.	 Which country rapidly increased its GDP in the nineteenth century?

6.	 Which country’s GDP has slowly declined since 1500?
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RISE TO POWER QUESTIONS  2/2

7.	 Cite an example of a reasoned judgment. Explain why it is not a fact or an opinion.

8.	 Use statistics from the reading and charts to make the following argument: “The United States rose 
to power after 1870.”

9.	 Use statistics from the reading and charts to make the following argument: “The United States 
spends too much on defense.”

10.	 Use statistics from the reading and charts to make the following argument: “The United States 
should spend more on defense.”

11.	 Use statistics from the reading and charts to make the following argument: “The United States 
will not have the number one economy much longer.”



The Wright Brothers

COMMON CORE STANDARDS

RH.6-8.1
Cite specific textual evidence to support analysis of 
primary and secondary sources.

RH.6-8.2
Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of 
the source distinct from prior knowledge or opinions.

RH.6-8.9
Analyze the relationship between a primary and 
secondary source on the same topic.

RH.6-8.10
By the end of grade 8, read and comprehend history/
social studies texts in the grades 6–8 text complexity 
band independently and proficiently.

DIRECTIONS

▪▪ Students write in their journals about a moment in their lives when they accomplished 
something after a lot of hard work (e.g., riding a bike the first time, building something, 
earning an academic achievement, creating an art project they are proud of, etc.). Students 
share what they wrote with a neighbor, then the class.

▪▪ The class reads the first six entries of “Wright Brothers Time Line” together, underlining 
parts they can connect to, have a question about, or are surprised by. Students should draw 
a line from the underlined part to the margin and explain their connection, ask their question, or 
describe why they were surprised.

▪▪ Students read the rest independently, annotating the text as they did with the first six 
entries. Students share what they underlined with a neighbor, then the class.

▪▪ Students answer the “Wright Brothers Time Line Questions” independently.

▪▪ The teacher may want to explore other inventions and inventors from this era.

IMPORTANT/DIFFICULT VOCABULARY

There are many ways to review vocabulary. Below are some words from which you may choose 
to create a review activity.

▪▪ Aeronautical

▪▪ Angle of descent

▪▪ Biplane kite

▪▪ Convalescence

▪▪ Emery

▪▪ Engineer

▪▪ Equilibrium

▪▪ Gale

▪▪ Horesepower

▪▪ Kitty Hawk

▪▪ Quatrain

▪▪ Typhoid fever

ACTIVITY 6
CHAPTER
Integration of Knowledge and Ideas 

DURATION
1 class period

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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WRIGHT BROTHERS TIMELINE  2/3

WRIGHT BROTHERS TIME LINE  1/3

On December 17, 1903, the Wright Brothers made history. They were the first people ever to fly a 
vehicle heavier than air for a sustained amount of time. Human flight was now possible. The following are 
excerpts from a government publication that lists key events about their lives.

April 16, 1867. Wilbur Wright born on a farm near Millville, eight miles east of  
New Castle, in Henry Court, Ind.

August 19, 1871. Orville Wright born at 7 Hawthorne Street, Dayton, Ohio.

1878. Bishop Milton Wright, on a return from a short trip on church business, brings home a 
toy Pérnaud-type hélicoptére, arousing the boys’ first interests in the problem of flight.

April 1881. Orville writes letter to his father, who is away on church business.
Dear Father

I got your letter today. My teacher said I was a good boy today. We have 45 in our room. The 
other day I took a machine can and filled it with water then I put it on the stove. I waited 

a little while and the water came squirting out of the top about a foot. The water in the 
river was up in the cracker factory about half a foot. There is a good deal water on the 

Island. The old cat is dead. . . .

March 1, 1889. Orville, as editor and publisher, commences publication of the 
weekly West Side News. He was to maintain an active interest in printing and 
publishing throughout the period 1889–96.

April 30, 1890. Orville, with Wilbur as partner, converts West Side News 
into evening newspaper, The Evening Item.

Publication was suspended in August.

December 13, 1890. Paul Laurence Dunbar, high school classmate of Orville’s, starts the 
Tatler, which Orville prints for him.

About this time Dunbar chalked on the shop wall the following quatrain: “Orville Wright 
Is out of sight In the printing business. No other mind is half so bright As his’n is.”

December 1892. Orville and Wilbur rent 1005 West Third St. as bicycle shop. . . .
They were to continue active in the bicycle manufacturing and repair business from 1892 

to early 1907. This modest business provided the funds that enabled them to carry out all their 
early aeronautical experiments.

August–October 1896. Orville seriously ill with typhoid fever.
Otto Lilienthal, German engineer and aeronautical pioneer, dies in Germany, following 

injuries suffered in crash. . . .
Although Wilbur withheld the news of Lilienthal’s crash until after Orville’s convales-

cence, the tragedy served to stimulate anew the interest of the brothers in the work of Lilien-
thal and others who had tried to solve the problem of human flight. The Wrights’ curiosity 
may have been aroused, in a passive way, as early as September 1894 by an article on Lilienthal 
entitled “The Flying Man” in McClures’ Magazine, to which they had access in their home at that time.

Young Orville Wright, 1876
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WRIGHT BROTHERS TIMELINE  2/3

July–August 1899. Wrights construct and Wilbur tests and flies a biplane kite measuring five feet from 
tip to tip and about 13 inches from front to rear. . . The kite flying is witnessed by 10 or 12 schoolboys.

August 18, 1900. William J. Tate . . . writes the Wright brothers recommending Kitty Hawk 
as a suitable place to conduct experiments in “scientific kite flying.”

October 1900. Wrights commence active experiments. Flying their glider both as a kite and as a 
man-carrying glider to test out flight theories and to practice with a view to solving the problem of 
equilibrium. About a dozen free flights are made. The total time in the air was only about two minutes.

October 23, 1900. Wrights depart from Kitty Hawk, leaving glider at camp. The only 
remaining piece of the 1900 glider is destroyed by a 93-mile gale in July 1901.

July 27, 1901. Wright 1901 glider assembled and tried for the first time.
Between 50 and 100 flights are made in 1901, ranging in distance from 20 feet to nearly 400 

feet, with many covering 300 feet or more.

August 1902. Wrights complete construction of parts for their 1902 glider, designed on the 
basis of the wind tunnel calculations. Wilbur uses family sewing machine to sew . . . clothed 
wing covering on which pattern has been marked by Orville.

The wings of this machine measured 32 feet from tip to tip, and five feet from front to rear.

September 19, 1902–October 24, 1902. The Wrights make 700–1,000 glides, increasing 
their record for distance to 622½ ft., for time to 26 seconds, and for angle of descent to 5° for 
a glide of 156 ft.

February 12, 1903. Wrights test newly built plane motor for the first time.

February 13, 1903. Motor body and frame broken during test.

May 2, 1903. Orville suffers eye injury when eye is struck by piece 
of emery. On May 4 Charles Taylor removed an embedded fragment 
from Orville’s eye; the doctor later removed additional fragments.

June 18, 1903. Wilbur informs Chanute in a letter that “Our engine 
develops at the brake 15.6 horsepower and we are convinced that 
this is very close to what we will be able to reach as a maximum,” 
indicating early completion of engine required for powered flight.

September 26, 1903. Wrights repair damaged shed that housed 
their 1902 glider and commence construction on a new building 
at Kitty Hawk, completed on October 5, in which to assemble and 
house their new machine.

October 3, 1903. 1902 glider modified and performance improved by enlarging tail surface 
and changing method of attaching rudder to rear rudder frame.

Image sources: Young Orville Wright, Wright Brothers’ Glider, First Flight. Public domain, via Wikimedia Commons

Wright brothers’ glider, 1900
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WRIGHT BROTHERS TIMELINE  3/3

Wright brothers’ first flight, 1903

November 2, 1903. Installation of engine on 1903 machine commenced.

November 4, 1903. The 1903 machine assembled and ready for launching except for mount-
ing of propellers. Launching track completed.

November 5, 1903. New Wright airplane almost completed and assembled when propeller 
shafts breaks, requiring shipment to Dayton for repair and delaying further experiments.

November 12, 1903. Glider experiments are terminated because the dilapidated condition of 
the machine rendered it unsafe.

Over 200 glides were made during the period September-November.

November 28, 1903. Propeller shaft cracks in test, curtailing further tests while awaiting 
replacements.
December 14, 1903. Wrights make first and unsuccessful attempt with power machine from 
slope of Big Kill Devil Hill, with Wilbur as operator. Machine stalls after 3½ seconds in the 
air and settles to earth 105 feet below.
December 17, 1903. Wilbur and Orville make world’s first free, controlled, and sustained 
flights in power-driven heavier-than-air machine…

First trial by Orville 10:35 a.m. Time 12 seconds. Distance 120 feet. Speed between 7 and 
8 miles per hour.

Second trial by Wilbur 11 a.m. Time approximately 12 seconds. Distance approximately 
175 feet.

Third trial by Orville 11:40 a.m. Time 15 seconds. Distance a little over 200 feet.
Fourth trial by Wilbur 12 noon. Time 59 seconds. . . . With headwinds averaging 

27 m.p.h., the fourth flight achieved a distance through the air of half a mile. . . . Machine 
was wrecked by sudden gust of wind shortly after the fourth flight.

Source: Renstrom, Arthur George. Wilbur and Orville Wright: A Reissue of a Chronology Commemmorating the Hundredth Anniversary of the Birth of 
Orville Wright, August 19, 1871. Washington, DC: National Aeronautics and Space Administration, NASA History Office, 2003. http://history.nasa.gov 

/monograph32.pdf.
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WRIGHT BROTHERS’ TIME LINE QUESTIONS  1/2

1.	 Cite a line or phrase you connected to. Explain why.

2.	 Cite a line or phrase you were surprised by. Explain why.

3.	 Cite a line or phrase you had a question about. State your question and a possible answer.

4.	 How old was Orville when he first successfully flew?

5.	 What were two other businesses the brothers were involved in?
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WRIGHT BROTHERS’ TIMELINE QUESTIONS  2/2

6.	 What setbacks did they face? List at least three.

7.	 List the date of an entry that also includes a primary source.

8.	 What can we infer about Orville as a young boy from his letter to his father?

9.	 What is a possible moral from the Wright Brothers’ story?

10.	 What is an invention that used to seem impossible that you think will be created in your lifetime?



CHAPTER 

Writing Standards
ARGUMENTATIVE WRITING
Should the United States Enter World War I?

WHST.6-8.1 
WHST.6-8.4 
WHST.6-8.9 
WHST.6-8.10

INFORMATIVE WRITING 
Spanish-American War

WHST.6-8.2 
WHST.6-8.5 
WHST.6-8.7 
WHST.6-8.8 
WHST.6-8.10

NARRATIVE WRITING
Titanic Survivor Story

W.6-8.3 
WHST.6-8.5 
WHST.6-8.6 
WHST.6-8.8 
WHST.6-8.10

4

http://www.corestandards.org/ELA-Literacy/WHST/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/4/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/2/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/5/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/7/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/5/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/6/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/


Should the United States Enter  
Word War I?

COMMON CORE STANDARDS

WHST.6-8.1
Write arguments focused on discipline-specific 
content.

WHST.6-8.4
Produce clear and coherent writing in which the 
development, organization, and style are appropriate to 
task, purpose, and audience.

WHST.6-8.9
Draw evidence from informational texts to support 
analysis, reflection, and research.

WHST.6-8.10 
Write routinely over extended time frames (time for 
reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ The class reads the Eugene Debs primary source together, writing down any arguments 
they can find on the table on the “Arguments” handout.

▪▪ Students read the Jane Addams primary source independently, writing down any  
arguments they can find on the table on the “Arguments” handout. Students share  
what they wrote with the class.

▪▪ The class reads the Theodore Roosevelt primary source together, writing down any  
arguments they can find on the table on the “Arguments” handout.

▪▪ Students read the North American Review primary source independently, writing down  
any arguments they can find on the table on the “Arguments” handout. Students share 
what they wrote with the class.

▪▪ Students decide for which side they would like to argue. With a partner who chose the 
same side, students answer the rest of the questions on “Arguments.”

▪▪ Students write the paper based on their “Arguments” table.

▪▪ The teacher takes volunteers to debate the issue in front of the class. Other students  
judge whose argument was more persuasive.

CHAPTER
Writing Standards

DURATION
1–2 class periods

ARGUMENTATIVE WRITING

http://www.corestandards.org/ELA-Literacy/WHST/6-8/1/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/4/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/9/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
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WORLD WAR ONE ARGUMENTATIVE PAPER

Overall
When Europe erupted into armed conflict in 1914, most Americans wanted the United States to keep 
out. Even in 1916, Woodrow Wilson won reelection with the campaign slogan, “He kept us out of the 
war.” But as the Great War continued, support for intervention increased. For this paper you will read 
four opinions on whether or not the United States should enter, then write a paper arguing for one of the 
two sides.

Sides

▪▪ The United States should enter World War I.

▪▪ The United States should not enter World War I.

Requirements

▪▪ Two to three arguments and one counterargument

▪▪ At least two quotes from primary sources

▪▪ 1–2 pages

Rubric

Exceeding Proficient Developing Beginning

Argument Uses persuasive 
word choice, 
logical reasoning, 
and strong support 
to write a strong 
argument. Also, 
successfully 
disputes a  
counterclaim.

Integrates all 
requirements 
to write a solid 
argument. Brings 
up counterclaim, 
but may struggle 
to successfully 
dispute it.

At times argument 
is solid, but needs 
to improve persua-
sive word choice, 
reasoning, and/or 
counterclaim.

Argument is weak 
due to issues with 
persuasive word 
choice, reasoning, 
and/or counterclaim.
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EUGENE DEBS

Eugene Debs was a union leader who ran as a socialist candidate for president five times. He was 
outspoken against the war and in 1918 was sentenced to ten years in prison for urging people to resist 
the draft. (He actually ran for president while in jail.) The following is an excerpt from an article he wrote 
for a socialist newspaper in 1915.

“Peace on Earth,” 1915

There has never been “Peace on earth and goodwill toward men;” and we shall have to go forward and 
not backward to realize that ideal. Civilization is still in a primitive, rudimentary state. It has taken 
countless ages to bring us from the brute, the caveman, and the savage to where we are today. The 
development has been painfully slow, but steady, and will continue to the farthest stretches of time.

“Thou shalt not kill” is now the law. But it applies only to individuals—not yet to nations. 
To slay your neighbor is murder—unless you are in uniform. But when the nation slays its 
neighbors and the killings mount into the thousands, it is not murder but patriotism to be 
proud of, glorify, and rejoice over.

When shall peace come to earth? When the brute and savage shall have died in us and we 
have become human. In a word, peace will come to earth when humanity has been human-
ized, civilization civilized, and Christianity christianized. . . .

Wars are between rival nations for commercial supremacy.
It is of little use to cry out against war while we tolerate a social system that breeds war.
Capitalism makes war inevitable. Capitalist nations not only exploit their workers but 

ruthlessly invade, plunder, and ravage one another. The profit system is responsible for it all. 
Abolish that, establish industrial democracy, produce for use, and the incentive to war vanishes. 
Until then men may talk about “Peace on earth” but it will be a myth—or sarcasm.

But there is no cause for despair. The world is awakening and we are approaching the sunrise. . .
Let us show the people the true cause of war. Let us arouse a sentiment against war. Let 

us teach the children to abhor war.
More than 40 years ago the socialists of Europe declared:
We are against all wars, and especially all dynastic wars. With sincerest regret do we 

accept the unavoidable evils of a defensive war, and we demand that the recurrence of such a 
social calamity be made impossible for all time to come by vesting in the people themselves 
the power to decide over war and peace.

. . . The earth is filled with its bounties; there is light in every brain and good in every 
heart. Let us rejoice that we live at a time when old wrongs are being uprooted and new rights 
being proclaimed; when the night is passing and the better day is dawning; when all shall join 
rapturously in the divine anthem —

“PEACE ON EARTH AND GOODWILL TOWARD MEN.”

Source: Debs, Eugene V. “Peace on Earth.” The American Socialist (Chicago), January 9, 1915. http://www.marxists.org/history/usa/parties 
/spusa/1915/0109-debs-peaceonearth.pdf.
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JANE ADDAMS

Jane Addams was a well-known social worker famous for co-founding the Hull House, a place where 
recent immigrants to the country received support. In 1939 she became the first American woman to be 
awarded the Nobel Peace Prize. The following is a letter she sent to President Wilson.

October 29, 1915
To the President of the United States,
Washington, D. C.
Dear Mr. President:

Feeling sure that you wish to get from all sources the sense of the American people in regard to 
great national questions, officers of the Women’s Peace Party venture to call to your attention 
certain views which they have reason to believe are widespread, although finding no adequate 
expression in the press.

We believe in real defense against real dangers, but not in a preposterous “preparedness” 
against hypothetic dangers.

If an exhausted Europe could be an increased menace to our rich, resourceful republic, 
protected by two oceans, it must be a still greater menace to every other nation.

Whatever increase of war preparations we may make would compel poorer nations to 
imitate us. These preparations would create rivalry, suspicion and taxation in every country.

At this crisis of the world, to establish a “citizen soldiery” and enormously to increase our 
fighting equipment would inevitably make all other nations fear instead of trust us.

It has been the proud hope of American citizens who love their kind, a hope nobly expressed 
in several of your own messages, that to the United States might be granted the unique privi-
lege not only of helping the war-worn world to a lasting peace, but of aiding toward a gradual 
and proportional lessening of that vast burden of armament which has crushed to poverty the 
peoples of the old world.

Most important of all, it is obvious that increased war preparations in the United States 
would tend to disqualify our National Executive from rendering the epochal service which 
this world crisis offers for the establishment of permanent peace.

Jane Addams

Source:  
Addams, Jane. Jane Addams to Woodrow Wilson, 29 October 1915. In War Letters, edited by Andrew Carroll. New York: Scribner, 2002. Quoted in 

“Chronological List of Address, Speeches, and Letters, 1910–1919,” American Voices, https://www.dupage88.net/site/public/files/?item=581.

https://www.dupage88.net/site/public/files/?item=581
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THEODORE ROOSEVELT

Theodore Roosevelt was president from 1901 to 1909. Even when out of office, he had a great deal of 
influence. The following are excerpts from an article he wrote in 1915 shortly after the British ship, the 
Lusitania, w as torpedoed by a German submarine.

“Murder on the High Seas,” 1915

The German submarines have established no effective blockade of the British and French coast 
lines. They have endeavored to prevent the access of French, British, and neutral ships to Britain 
and France by attacks upon them which defy every principal of international law as laid down 
in innumerable existing treaties, including The Hague Conventions. Many of these attacks have 
represented pure piracy; and not a few of them have been accompanied by murder on an extended 
scale. In the case of the Lusitania the scale was so vast that the murder became wholesale.

A number of American ships had already been torpedoed in similar fashion. In one 
case the lives lost included those not only of the American captain, but of his wife and little 
daughter. When the Lusitania sank some twelve hundred non-combatants, men, women and 
children, were drowned, and more than a hundred of these were Americans. Centuries have 
passed since any war vessel of a civilized power has shown such ruthless brutality toward non-
combatants, and especially toward women and children. . . .

The day after the tragedy the newspapers reported in one column that in Queenstown 
there lay by the score the bodies of women and children, some of the dead women still clasping 
the bodies of the little children they held in their arms when death overwhelmed them. In 
another column they reported the glee expressed by the Berlin journals at this “great victory of 
German naval policy.” It was a victory over the defenseless and the unoffending, and its signs 
and trophies were the bodies of the murdered women and children.

Our treaties with Prussia in 1785, 1799, and 1828, still in force in this regard, provide that 
“if one of the contracting parties should be at war with any other power the free intercourse 
and commerce of the subjects or citizens of the party remaining neutral with the belligerent 
powers shall not be interrupted.” Germany has treated this treaty as she has treated other 
“scraps of paper.” . . .

The destruction of cities like Louvain and Dinant, the scientific vivisection of Belgium as 
a warning to other nations, the hideous wrongdoings to civilians, men, women and children 
in Belgium and northern France, in order thereby to terrorize the civilian population—all 
these deeds, and those like them, done on the land, have now been paralleled by what has 
happened on the sea.

In the teeth of these things, we earn as a nation measureless scorn and contempt if we 
follow the lead of those who exalt peace above righteousness, if we heed the voices of those 
feeble folk who bleat to high heaven that there is no peace. . . .

Unless we act with immediate decision and vigor we shall have failed in the duty demanded by 
humanity at large, and demanded even more clearly by the self-respect of the American Republic.

Sources: Roosevelt, Theodore. “Murder on the High Seas.” Metropolitan Magazine, May 11, 1915. 
 http://www.theodore-roosevelt.com/images/research/speeches/murderonthehighseas.pdf.

Roosevelt, Theodore. “Murder on the High Seas.” Almanac of Theodore Roosevelt.  
http://www.theodore-roosevelt.com/images/research/speeches/murderonthehighseas.pdf.

http://www.theodore-roosevelt.com/images/research/speeches/murderonthehighseas.pdf
http://www.theodore-roosevelt.com/images/research/speeches/murderonthehighseas.pdf
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NORTH AMERICAN REVIEW

The following is an excerpted article advocating entering the war. It was published in the magazine North 
American Review in 1917.

“For Freedom and Democracy,” 1917

Just as Thomas Jefferson experienced difficulty in compressing a multitude of complaints 
against a German king of Britain into a modest “Declaration of Independence,” so will Presi-
dent Wilson, when the time comes, find himself overwhelmed by a sense of the grievances 
which this country has endured at the will of the madman of Prussia. We shall await with 
grimmest zest his recital of treaties broken, of wrongs to be done, of lies told, of treacheries 
bared, of insults borne, of murders committed, of all the most shameful shocking, mean 
and low practices against civilization, humanity and common decency recorded even in the 
history of barbarism, in the face of forbearance for the sake of peace unprecedented in the 
chronicles of governing Powers. . . .

The issue is in doubt no longer. We know now, if we have not known before, what this 
war is. It is the last of the great battles for Freedom and Democracy. America fought the first 
a century and forty years ago. . . .

We are for war; of course, we are; and for reasons good and plenty, to wit:
1. Because we have reached and passed the limit of forbearance in trying to maintain 

amicable relations with a barbaric brute who has presumed so far upon our good intent as to 
treat our most conciliatory and helpful suggestions with glaring contempt, who has incited 
all manner of treasonable activities and damnable outrages within our borders, has gloated 
over his avowed assassination of our innocent and harmless citizens of both sexes and all ages 
upon the high seas and has missed no opportunity to deceive, to sneer at and to lie to our 
constituted authorities; because to conserve our own self-respect we are driven finally to the 
point where we must fight or forfeit the decent opinion of all mankind. . . .

2. Because we owe it to our forefathers who founded the Republic and to our fathers who 
saved the Union to prove ourselves not merely worthy of the happiness which flows from pros-
perity but eager and fearless in support of free life and full liberty the world over. . . . Because 
simply and finally, in such a case, war is curative, not destructive, a blessing not a curse.

3. Because our going into the great conflict at this psychological moment would not only 
complete the ring of democracies around the doomed autocracy and so render the ultimate 
result certain to the dullest and the blindest, but also from that very fact would infect all 
Germany, all Austria and all Hungary without the new spirit of Russia, and so by surely short-
ening and perhaps quickly ending the war would save millions of precious finer perceptions 
as a being altogether worthy of our worshipful lives, certain else to be sacrificed to no purpose 
other than impoverishment of the human race for centuries to come.

Source: “For Freedom and Democracy.” North American Review 206 (March 30, 1917): 482–488. Quoted in History Matters,  
The U.S. Survey Course on the Web, George Mason University, http://historymatters.gmu.edu/d/4939.
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ARGUMENTS  1/2

Why the United States should  
enter World War I

Why the United States should not  
enter World War I
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ARGUMENTS  2/2

1.	 Which side will you argue in your paper?

2.	 Write an argument for your side that was not made by any of the primary sources.

3.	 Star the three strongest arguments for your side.

4.	 What is a counterargument someone might make? How could you dispute it?



Spanish-American War

COMMON CORE STANDARDS

WHST.6-8.2
Write informative/explanatory texts, including the 
narration of historical events, scientific procedures/
experiments, or technical processes.

WHST.6-8.5
With some guidance and support from peers and 
adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience 
have been addressed.

WHST.6-8.7
Conduct short research projects to answer a question 
(including a self-generated question), drawing on several 
sources and generating additional related, focused ques-
tions that allow for multiple avenues of exploration.

WHST.6-8.8
Gather relevant information from multiple print and 
digital sources, using search terms effectively; assess 
the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while 
avoiding plagiarism and following a standard format for 
citation.

WHST.6-8.10
Write routinely over extended time frames (time for  
reflection and revision) and shorter time frames 
(a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ Students choose three subjects from the “Subjects and Paragraph Topics.” They spend 
one day doing general research and deciding on which one subject they would like to focus 
their research.

▪▪ For their elected subject, students then choose three paragraph topics (or make up their 
own) and research these, recording information on the “Spanish-American Research Page” 
handout. Students should keep track of sources as they go.

▪▪ Students complete the “Spanish-American War Outline.”

▪▪ Students use the outline to write their final draft.

CHAPTER
Writing Standards

DURATION
3–5 class periods

INFORMATIVE WRITING

http://www.corestandards.org/ELA-Literacy/WHST/6-8/2/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/5/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/7/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
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SPANISH-AMERICAN WAR

Overall
For this assignment you get to choose a subject from the Spanish-American War to learn more about 
and write a paper on. The length should be one to two pages and a Works Cited page is required.

Paragraphs

▪▪ Introductory paragraph where the overall subject is presented and the topics to be covered are 
previewed

▪▪ Three paragraphs that inform the reader about a topic

▪▪ Conclusion that summarizes the paper and explains why this topic is important

Rubric

Exceeding Proficient Developing Beginning

Analysis

The major 
importance of the 
subject is shown 
throughout the 
paper.

Conclusion  
successfully 
explains subject’s 
importance.

Conclusion  
attempts to  
explain subject’s 
importance.

There is no 
attempt to explain 
subject’s impor-
tance.

Information

Comprehensively 
informs about  
topic with specific 
evidence.

Informs about 
topic with suf-
ficient evidence.

Informs well at 
times, but needs 
to go into more 
detail or has 
significant factual 
errors.

Contains little 
information  
about topic.

Battle of Santiago de Cuba

Image source: Public domain, via Wikimedia Commons
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SUBJECTS AND PARAGRAPH TOPICS

Subjects
▪▪ USS Maine

▪▪ Battles of El Caney and San Juan Hill

▪▪ The Rough Riders

▪▪ War in Cuba

▪▪ Battle of Santiago de Cuba

▪▪ War in Philippines

▪▪ Battle of Manila Bay

▪▪ War in Puerto Rico

▪▪ War in Hawaii and Guam

▪▪ Philippine Insurrection

▪▪ Battle of Bud Dajo

▪▪ Medicine in the war

▪▪ Weapons

▪▪ Ships

▪▪ Home front during the war

▪▪ Teller Amendment

▪▪ Platt Amendment

▪▪ Treaty of Paris

▪▪ African Americans in the war

▪▪ Native Americans in the war

▪▪ Women in the war

▪▪ Journalism and the war

▪▪ Woodrow Wilson

▪▪ Theodore Roosevelt

▪▪ George Dewey

▪▪ William Shafter

▪▪ Pascual Servera

▪▪ Emilio Aguinaldo

▪▪ Valeriano Weyler

▪▪ Praxedes Mateo Sagasta

Paragraph Topics
Choose applicable questions from below to find out about your subject. Feel free to modify these ques-
tions or to make up your own research questions.

▪▪ What happened?

▪▪ What was it?

▪▪ What was this country like before the Spanish-American War?

▪▪ How did your subject affect the Spanish-American War?

▪▪ How did your subject change the future of that country or other countries?

▪▪ What are some battles?

▪▪ What are some types?

▪▪ How had they changed since the Civil War?

▪▪ Who were some important people related to your subject?

▪▪ What did those people do?

▪▪ How were they treated during the war?

▪▪ What did they do during the Spanish-American War?

▪▪ What were they doing before the Spanish-American War?

▪▪ What did they do after the Spanish-American War?

▪▪ What was their childhood like?

▪▪ What other roles in politics did they play?

▪▪ What other roles in the military did they play?
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NAME_________________________________________________________________________________________________________________________	 DATE________________________________________________

SPANISH-AMERICAN WAR RESEARCH PAGE

Write three paragraph topics in the header below. Record information you learn from researching underneath. 
Make sure to keep track of your sources.
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SPANISH-AMERICAN WAR OUTLINE  1/2

Hook

(Fact, description,  
quote, question, etc.)

Main Topic + a Preview  
of Other Topics

Transition/Topic Sentence

First Paragraph
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SPANISH-AMERICAN WAR OUTLINE  2/2

Transition/Topic Sentence

Second Paragraph

Transition/Topic Sentence

Third Paragraph

Conclusion

(Summary statement and  
explanation for why this  
subject is important)



Titanic Survivor Story

COMMON CORE STANDARDS

W.6-8.3
Write narratives to develop real or imagined experi-
ences or events using effective technique, relevant 
descriptive details, and well-structured event se-
quences.

WHST.6-8.5
With some guidance and support from peers and 
adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience 
have been addressed.

WHST.6-8.6
Use technology, including the Internet, to produce and 
publish writing and present the relationships between 
information and ideas clearly and efficiently.

WHST.6-8.8
Gather relevant information from multiple print and 
digital sources, using search terms effectively; assess 
the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while 
avoiding plagiarism and following a standard format for 
citation.

WHST.6-8.10
Write routinely over extended time frames (time for 
reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ The teacher shares the story of the Titanic, photos, how different classes were treated on the 
voyage, and why more women and children survived.

▪▪ Students are divided into seven groups, and each group is assigned a  survivor from the Titanic: 
Violet Jessop, Elizabeth Shutes, Charlotte Collyer, Eva Hart, Harold Bride, Caroline Lane Brown (and 
how Edith Evans may have given up her seat on a boat for her), or Jack Thayer.

▪▪ Groups research their survivor together, recording facts they find on their own “Information Page” 
and making sure to keep track of sources.

▪▪ Students use their information page to write a rough draft of their story.

▪▪ Each student trades papers with a student in their group and completes a peer edit of the partner’s 
paper, using the “Titanic Survivor Story Peer Edit” sheet.

▪▪ Students use feedback from the peer edit to write their final draft.

▪▪ Students read their story to the people from their group. As a group, students decide whose paper 
is the strongest, and that paper is shared with the class.

▪▪ As students listen to their peers’ stories, they complete “Titanic Survivors.” Students do not have to 
fill out the row for their subject.

NARRATIVE WRITING
CHAPTER
Writing Standards

DURATION
3–5 class periods

http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/5/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/8/
http://www.corestandards.org/ELA-Literacy/WHST/6-8/10/
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TITANIC SURVIVOR STORY

Overall
On April 15, 1912, the Titanic crashed into an iceberg and sank. Over 1,500 people died, but there were 
some survivors. For this paper, you will write a one- to two-page story that captures the experience of a 
real person who survived the Titanic.

Things to Consider

▪▪ When do you want your story to take place? During the evacuation? Right after the evacuation? 
Looking back on the sinking from later in life?

▪▪ Whose perspective will your story be from? Your survivor? A relative who went down on the ship? 
A grandchild hearing the story? Will you write in first or third person?

▪▪ How will you hook the reader? Action? Dialogue? Onomatopoeia? In-depth description?

▪▪ What parts of your survivor’s story will you keep in? What parts will you leave out?

▪▪ How will your story end? Cliffhanger? Full circle (connect it to beginning)? Punch line (a short state-
ment that leaves the reader thinking)? Foreshadowing?

Rubric

Exceeding Proficient Developing Beginning

Writing Writes an extremely 
engaging story by 
using vivid word 
choice, sensory 
details, a strong 
voice, and exten-
sive details about 
the event.

Writes an engaging 
story that includes 
sufficient details 
about the event.

Story has accurate 
details, but is not 
engaging due to or-
dinary word choice, 
a lack of sensory 
details, and/or a 
weak voice.

or

Writes an engaging 
story that does not 
include enough 
details about the 
event.

Story includes few/
no details about 
event.

Conventions No convention 
errors.

or

Uses high-level 
conventions with 
few to no errors.

Convention errors 
in one area.

or

A single error in a 
few areas.

Convention errors in 
two or more areas.

Too short to assess 
conventions.

or

Major issues with 
conventions.
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INFORMATION PAGE

As a group, try to answer as many of these questions in as much depth as you can. You might not be 
able to get the answer for all of them. Some good resources are Encyclopedia Titanica, Titanic Inquiry 
Project, and http://www.titanic-titanic.com/.

Where was your survivor 
born?

What was your survivor’s 
life like before he or she 
got on the Titanic?

How old was your 
survivor on the Titanic?

Why was your survivor 
on the Titanic?

In what class was your 
survivor traveling on the 
Titanic?

How did your survivor 
evacuate?

Did any of your survivor’s 
relatives die on the 
Titanic? If so, what 
happened?

What was your survivor’s 
life like after the Titanic?

http://www.titanic-titanic.com/
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TITANIC SURVIVOR STORY PEER EDIT

Conventions
Using the notations your teacher shows you on how to make corrections on a paper, find and correct 
any convention (usage, mechanics, and sentence structure) errors on the paper. Assess the paper’s 
conventions using the rubric.

Exceeding Proficient Developing Beginning

Conventions No convention 
errors.

or

Uses high-level 
conventions with 
few to no errors.

Convention errors 
in one area.

or

A single error in a 
few areas.

Convention errors 
in two or more 
areas.

Too short to assess 
conventions.

or

Major issues with 
conventions.

Writing
Assess the paper’s writing using the rubric.

Exceeding Proficient Developing Beginning

Writing Writes an extremely 
engaging story by 
using vivid word 
choice, sensory 
details, a strong 
voice, and exten-
sive details about 
the event.

Writes an engaging 
story that includes 
sufficient details 
about the event.

Story has accurate 
details, but is not 
engaging due to or-
dinary word choice, 
a lack of sensory 
details, and/or a 
weak voice.

or

Writes an engaging 
story that does not 
include enough 
details about the 
event.

Story includes few/
no details about 
event.

1.	 Describe two or three parts in the story that were engaging.

2.	 What could be added to the paper to make it more engaging?
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TITANIC SURVIVORS

Three Interesting Facts about the Survivor

Violet Jessop

Elizabeth Shutes

Charlotte Collver

Eva Hart

Harold Bride

Caroline Lane Brown

Jack Thayer



69

Selected


 A
nswers


 

Selected Answers

ACTIVITY 1

USS Maine Background Questions

1.	 The USS Maine was in Cuba to protect American interests.

2.	 There was an explosion on it that killed 266 men.

3.	 It led to the United States declaring war on Spain.

4.	 The Spanish were not happy that the United States had a warship in their colony’s harbor. They 
probably saw it as a first step before war. This could be their way of telling America to back off.

5.	 Spain did not want to fight a war with the United States. America was gaining power and was much 
more powerful than Cuba.

6.	 Cuban rebels may have blown up the USS Maine hoping Spain would be blamed. They could have 
hoped this would lead to the United States entering the war on Cuba’s side.

7.	 America and Cuba were allies. Blowing up an American ship was not only belligerent, but it could 
have led to the United States not wanting to help Cuba.

8.	 The United States may have blown up their own ship to give them an excuse to enter the war.

9.	 The United States likely would not kill that many of their own men for an excuse to enter a war that 
most Americans wanted to enter anyway.

10.	 A coal fire might have caused the explosion. These were common during that time.

What Happened to the USS Maine?

1.	 “Naval officers think the Maine was destroyed by a Spanish mine,” “This effect could have been 
produced only by the explosion of a mine situated under the bottom of the ship,” “It appears more 
probable than was previously concluded that a mine caused the inward bent bottom structure,” etc.

2.	 “There were not any dead fish reported floating in the water the next day,” “No witnesses reported 
seeing water burst into the air,” “There was no rupture anywhere near where the other inquiries 
had suggested the mine contact had occurred,” etc.

3.	 Although it is theoretically possible that a Spaniard snuck onto the ship to ignite the explosion, this 
seems unlikely.

4.	 Answers will vary.

ACTIVITY 2

Annexing Hawaii

1.	 Sequentially—it starts with Hawaii before Europeans arrived, moves to when Europeans arrived, 
and ends with Hawaii becoming a U.S. state.

2.	 It was in the Pacific Ocean with very few inhabited nearby islands.

3.	 James Cook was at first welcomed, but eventually got into a fight and was killed. After his men left, 
their diseases ravaged the island.

4.	 The Hawaiian queen planned to give the vote to all Hawaiians by removing the property require-
ment. The plantation owners would go from being most of the voters to only 10 percent of them.

5.	 American missionaries moved to Hawaii. Their children owned sugar plantations. When the queen 
threatened to take away their power, the plantation owners overthrew her. They wanted to be part 
of the United States so they wouldn’t have to pay tariffs. In 1898 Hawaii was annexed by the United 
States. In 1959 it was admitted as the fiftieth American state.
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6.	 Hawaiians might feel that their country was stolen from them. Their queen was overthrown and 
now they make up less than 10 percent of their own country.

7.	 Hawaiians might like that they have a democracy (not a queen) and are part of the biggest economy 
in the world.

ACTIVITY 3

World War I and World War II Questions

1.	 World War I started in 1914 and ended in 1918. The United States entered the war in 1917.

2.	 Attacking enemy trenches was dangerous and deadly, which made advancement slow.

3.	 The Spanish Flu

4.	 Comparatively—the paper compares World War I to World War II.

5.	 B.

6.	 To express that both wars were similar in their brutality.

7.	 The United States was more involved in World War II. It entered World War II closer to the begin-
ning of the conflict. America also lost many more people; over 400,000 American soldiers died in 
World War II compared to 116,516 in World War I.

8.	 World War I consisted of a lot of trench warfare, which greatly slowed military advancements. 
World War II had more tanks and planes, resulting in, at times, quick advancements.

9.	 At the end of World War I a deadly flu started to spread that would kill more people around the 
world than the war had. A few years after World War II, the United States and Soviet Union started 
the Cold War.

ACTIVITY 4

Theodore Roosevelt Chart

Biased Language  
for Roosevelt

Biased Language  
against Roosevelt

Positive Facts  
about Roosevelt 

Negative Facts  
about Roosevelt

“Hard work” “Theodore Roosevelt Was 
Overrated”

Reelected by  over 2½ million 
votes.

Made a public decision about 
Spain’s guilt immediately after 
the USS Maine blew up

“He had success at a wide 
range of political jobs”

“Tirelessly ranted” President of the New York City 
Police Board

Brought along media to record 
him when he fought

“But what the people really 
liked about him”

“The impatient Roosevelt” Given a Nobel Peace Prize Pushed for the United States 
to enter World War I

“Earned the name the ‘Great 
Conservationist’”

“One particularly egregious 
act”

Broke up trusts Helped Panama break off from 
Colombia

“This was noble of him” “Immature Teddy” Instrumental in getting the 
Panama Canal getting built

Split the Republican vote 
in 1912 by running as an 
independent

“Let’s hope there are more 
presidents like Theodore 
Roosevelt in our future!”

“Roosevelt backstabbed him” Reserved around 125 million 
acres of forest

Had a suit specially tailored for 
him to fight in

“Unfortunately, Roosevelt 
chose not to run for president 
in 1908”

“Insatiable pride” Volunteered to fight in the 
Spanish-American War

“Fearless Roosevelt” “We didn’t have to suffer 
through another term with him”
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Theodore Roosevelt Questions
Answers will vary, but the following are possible answers:

1.	 “Roosevelt has an amazing ability to get things done and his endeavors always seemed both to 
improve the country’s standing in the world and to help the common person.” This is an opinion 
because someone could argue that his ability was not amazing or that many actions did not manage 
to accomplish helping the “common person” and improve America’s “standing in the world.”

2.	 “For someone whose political career is filled with so many rash, questionable decisions, I’m not 
sure why Theodore Roosevelt gets so many accolades.” This is an opinion because people could 
argue that his decisions were not “rash” and that he does deserve credit for his many accomplish-
ments.

3.	 I think the most convincing argument in “Theodore Roosevelt Was a Great Man” was when the 
author listed all of Roosevelt’s accomplishments during his presidency. It is very impressive that he 
achieved so much.

4.	 I thought the most convincing argument in “Theodore Roosevelt Was Overrated” was about Roos-
evelt’s actions to get the Panama Canal made. It does not seem right that he instigated a rebellion 
to get the United States to control the Panama Canal.

5.	 I found all the arguments in “Theodore Roosevelt Was a Great Man” convincing. But if I had to 
choose, it would be about Roosevelt overcoming adversity. I am more impressed by his actions 
than that he was sick a lot as a kid.

6.	 I found the first argument, about war, in “Theodore Roosevelt Was Overrated” the weakest. I was 
impressed that he fought in the Spanish-American War.

7.	 In the first text, his fighting in the Spanish-American War is used to discuss how “fearless” he was. 
The second text mentions his expensive uniform and the cameraman he brought to make Roosevelt 
sound silly and attention-hungry.

8.	 I trust the first text more. The second text uses so much loaded language and is so opinionated that 
it is hard to determine what is factual and what is not.

9.	 I agree with the first text more. Even though the second text does bring up some good points, after 
reading both I find myself impressed by everything Roosevelt accomplished. He sounds like a very 
impressive person who had a great effect on our country.

ACTIVITY 5

Rise to Power Questions

1.	 United States—It is not close. The United States spends more than the next eight spenders 
combined.

2.	 Saudi Arabia—This is closer, but it spends more than twice as much as the United States, which is 
second on this list.

3.	 U.S. defense spending increased from over 100 million dollars to almost 610 billion dollars.

4.	 Japan

5.	 United States

6.	 Italy

7.	 “Still, considering China has more than four times as many people as America, it seems probable 
that at some point this century China’s economy will surpass America’s.” This is not a fact, because 
China’s economy might never become bigger than America’s. It is a reasoned judgment instead of 
an opinion because logical facts are given to support this conclusion.

8.	 Answers will vary, but the following is one possible answer: The United States rose to being a 
world power after 1870. Its military spending quadrupled between 1870 and 1920, while its  GDP 
quintupled between 1870 and 1913. Between 1870 and 1913, the United States’ economy rose 
from being the fourth biggest to the biggest.
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9.	 Answers will vary, but the following is one possible answer: The United States does not need to 
spend this much on defense. It spends ten times more on defense than France and three times 
more than the second biggest spender, China. We have more pressing matters at home, and if we 
spent less, then maybe we wouldn’t be treated as the world’s policeman.

10.	 Answers will vary, but the following is one possible answer: The United States should increase how 
much it spends on defense. Currently, the United States spends at a lower rate than Saudi Arabia. 
This rate should be increased. Also, as China and India’s economies continue to grow, they will be 
able to spend more on their militaries. If America is going to continue to have the world’s strongest 
military, it will need to increase spending.

11.	 Answers will vary but the following is one possible answer: It seems likely that the United States 
will not have the biggest economy in the world much longer. Both China and India have much big-
ger populations (China’s is more than four times as large as the population of the United States). As 
they industrialize, their GDP per person will increase and their economies will grow larger than that 
of the United States. Some experts predict China might surpass the United States as early as 2021.

ACTIVITY 6

Wright Brothers’ Time Line Questions

1.	 Answers will vary, but the following is one possible answer: “Bishop Milton Wright, on a return 
from a short trip on church business, brings home a toy Pérnaud-type hélicoptére, arousing the 
boys’ first interests in the problem of flight.” I connected to this because my dad often brings a toy 
or present home after he comes back from a business trip.

2.	 Answers will vary, but the following is one possible answer: “Fourth trial by Wilbur 12 noon. Time 
59 seconds.” I am surprised that the flight that has made them so famous was only fifty-nine 
seconds long. I expected it to be a lot longer!

3.	 Answers will vary, but the following is one possible answer: “Propeller shaft cracks in test, curtail-
ing further tests while awaiting replacements.” How can they be here for so long? What about their 
bicycle business? Maybe the bicycle business is doing well enough that they can pay people to run 
it for them while they are gone.

4.	 Thirty-two years old

5.	 Newspaper printing and bicycle repair

6.	 The 1900 glider was destroyed by a wind storm; Orville got emery stuck in his eye; propeller shaft 
broke twice in 1903; the first three trials with a motor in December 1903 did not go far.

7.	 April 1881; December 13, 1890; and June 18, 1903

8.	 That maybe he wasn’t always a good boy, that he did early experiments, that he was not too 
attached to his cat, etc.

9.	 Dare to dream, keep persevering through struggles, nothing is impossible, etc.

10.	 Answers will vary.
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