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HOLOCAUST IMAGES  5/5

This photograph was taken at a Holocaust survivor memorial ceremony in Stockholm, Sweden 
in 2013. Nazis tattooed most inmates in Auschwitz on the arm when they entered in order to 
identify dead prisoners more easily.

This is the Hall of Names, an exhibit in Israel attempting to recognize all Jews who lost their lives 
in the Holocaust. It includes six hundred photographs of Jewish victims (some of whom you can 
see in the image) and 2.2 million biographies. There is enough room for the biographies of all the 
estimated 6 million Jews murdered in the Holocaust.

Image sources: Numbers on Man’s Arm. By Frankie Fouganthin, 2013, Stockholm, SE; CC BY-SA 3.0

Yad Vashem Hall of Names. By David Shankbone, 2007, Jerusalem, Israel; CC BY-SA 3.0
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REACTIONS TO IMAGES  1/2

Picture 1 Picture 2 Picture 3

Observe

Connect

Evaluate

Question
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REACTIONS TO IMAGES  2/2

Picture 4 Picture 5 Picture 6

Observe

Connect

Evaluate

Question
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QUESTIONS ABOUT HOLOCAUST IMAGES

1.	 Explain how one picture added to your understanding of a different picture.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

2.	 Which image do you find the saddest? Explain.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

3.	 Which image do you find the most inspiring? Explain.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

4.	 In general, how do these images illustrate the tragedy of the Holocaust?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������



CHAPTER
Integration of Knowledge and Ideas 

DURATION
2 class periods

ACTIVITY 6 

German Dissent: The White Rose
COMMON CORE STANDARDS

RH.6-8.1
Cite specific textual evidence to support analysis of 
primary and secondary sources.

RH.6-8.2
Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of 
the source distinct from prior knowledge or opinions.

RH.6-8.5
Describe how a text presents information (e.g., 
sequentially, comparatively, causally).

RH.6-8.6
Identify aspects of a text that reveal an author’s point 
of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts).

RH.6-8.8
Distinguish among fact, opinion, and reasoned judgment 
in a text.

RH.6-8.9
Analyze the relationship between a primary and 
secondary source on the same topic.

RH.6-8.10
By the end of grade 8, read and comprehend history/
social studies texts in the grades 6–8 text complexity 
band independently and proficiently.

SL.8.1
Engage effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse 
partners on grade 6 topics, texts, and issues, building on 
others’ ideas and expressing their own clearly.

DIRECTIONS

▪▪ Students respond in their journals to the following prompt: “If you were a German citizen 
during the Holocaust, how could you have resisted the Nazis? Why would this be difficult?” 
Students share their answers with a neighbor, then the class.

▪▪ The class reads the first two paragraphs of “The White Rose” together, summarizing each 
paragraph in the margins next to it.

▪▪ Students read the rest of “The White Rose” independently, summarizing each paragraph in 
the margins next to it. Student share what they wrote with a neighbor, then the class.

▪▪ The class reads the first three paragraphs of the “First White Rose Publication” together, 
summarizing each paragraph in the margins next to it.

▪▪ Students read the rest with a neighbor, summarizing each paragraph (the poem is considered 
one paragraph) in the margins next to it. Students share what they wrote with the class.

▪▪ Students answer “The White Rose Questions” independently.

▪▪ In groups of three or four, students complete the “Responsibility” activity. Each group 
hands in one copy.

▪▪ Groups share what they wrote with the class, explaining the reasons for at least two of 
their rankings.

IMPORTANT/DIFFICULT VOCABULARY
There are many ways to review vocabulary. Below are some words from which you may choose 
to create a review activity.

▪▪ Clique
▪▪ Fetters
▪▪ Frivolously
▪▪ Führer
▪▪ Gestapo

▪▪ Hitler Youth
▪▪ Hubris
▪▪ Indoctrinate
▪▪ Likenesses
▪▪ Marrow

▪▪ Nationalistic
▪▪ Scourge
▪▪ Systematic abuse
▪▪ Totalitarian
▪▪ Treason

Activity 6: German Dissent: The White Rose
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THE WHITE ROSE  1/2

Like most young people in Germany dur-
ing World War II, Hans and Sophie Scholl 
joined the Hitler Youth. The group’s 
purpose was to indoctrinate German 
children with Hitler’s nationalistic and 
anti-Semitic vision of the world. Hans and 
Sophie’s parents, however, were not blind 
sheep following the Führer. Their father, 
Robert Scholl, criticized the Hitler Youth 
and the new regime. In fact, he would later 
be sent to prison for saying to his secretary, 
“The war! It is already lost. This Hitler is 
God’s scourge on mankind, and if the war 
doesn’t end soon the Russians will be sit-
ting in Berlin.”

In 1942, Hans Scholl was sent to fight 
in the war. At one point, he witnessed 
Nazis forcing naked Jewish civilians into 
a pit before shooting them to death. This 
experience strengthened Hans’s resolve to 
do something to stop the Nazis.

Hans returned from war and formed 
the White Rose, a German anti-Nazi 
group. In June 1942, Hans, Sophie, and 
some friends published their first pamphlet; it was highly critical of the Nazis, saying that 
it was an evil organization and that the German people should resist them peacefully. They 
distributed these pamphlets at the University of Munich. Later, some were sent directly to 
people’s homes. Germans sympathetic to their cause made and passed on copies; others sprayed 
anti-Nazi graffiti on buildings. Being caught participating in any of these actions risked death.

The White Rose published five more pamphlets. Despite the Gestapo’s attempts to stop 
its distribution, the leaflets spread throughout Germany and Austria. Sadly, on February 18, 
1943, a janitor at the University of Munich saw Hans and Sophie dropping off pamphlets and 
reported them. Nazis arrested them along with Christopher Probst, who they found out was 
connected to the Scholls.

Four days later, all three were put on trial. The Nazis allowed no witnesses to testify. At 
the trial, Sophie shocked the court by bravely declaring in her testimonial, “Somebody, after 
all, had to make a start. What we wrote and said is also believed by many others. They just 
don’t dare to express themselves as we did.”

Image source: Typewriter. By Adam Jones, 2012, Munich, Germany; CC BY-SA 3.0

A typewriter used to produce White Rose pamphlets
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THE WHITE ROSE  2/2

Although Sophie and Hans’s parents were barred from watching the court proceedings, 
they came anyway. Their mom, Magdalene, was told by a guard, “You should have brought 
them up better.” Robert Scholl managed to get into the courtroom for a moment and, while 
being dragged out, yelled, “One day there will be another kind of justice! One day they will go 
down in history!” The court found Hans Scholl, Sophie Scholl, and Christopher Probst guilty 
of treason and sentenced them to death. That same day, all three were guillotined. 

After the trial, Nazis tried dozens of other students connected to the White Rose and its 
distribution and either imprisoned or killed them. However, the Scholl siblings would prove 
their father right, as they are now remembered as courageous heroes. Among other tributes, 
the German postal service placed their likenesses on a stamp, and a square at the University of 
Munich was named “Scholl Square.”

Monument to Hans and Sophie Scholl

Image source: Memorial. By unknown artist, Ludwig Maximilians University, Munich, Germany
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FIRST WHITE ROSE PUBLICATION  1/2

Below are excerpts from the first anonymous leaflet, which was released in June 1942. The group would 
come to be known as the White Rose.

Nothing is so unworthy of a civilized nation as allowing itself to be “governed” without op-
position by an irresponsible clique that has yielded to base instinct. It is certain that today 
every honest German is ashamed of his government. Who among us has any conception of the 
dimensions of shame that will befall us and our children when one day the veil has fallen from 
our eyes and the most horrible of crimes—crimes that infinitely outdistance every human 
measure—reach the light of day?

If the German people are already so corrupted and spiritually crushed that they do not 
raise a hand, frivolously trusting in a questionable faith in lawful order in history; if they sur-
render man’s highest principle, that which raises him above all other God’s creatures, his free 
will; if they abandon the will to take decisive action and turn the wheel of history and thus 
subject it to their own rational decision; if they are so devoid of all individuality, have already 
gone so far along the road toward turning into a spiritless and cowardly mass—then, yes, they 
deserve their downfall.

Goethe speaks of the Germans as a tragic people, like the Jews and the Greeks, but today 
it would appear rather that they are a spineless, will-less herd of hangers-on, who now—
the marrow sucked out of their bones, robbed of their center of stability—are waiting to be 
hounded to their destruction. So it seems—but it is not so. Rather, by means of a gradual, 
treacherous, systematic abuse, the system has put every man into a spiritual prison. Only now, 
finding himself lying in fetters, has he become aware of his fate.

Only a few recognized the threat of ruin, and the reward for their heroic warning was 
death. We will have more to say about the fate of these persons. If everyone waits until the 
other man makes a start, the messengers of avenging Nemesis will come steadily closer; then 
even the last victim will have been cast senselessly into the maw of the insatiable demon.

Therefore every individual, conscious of his responsibility as a member of Christian and 
Western civilization, must defend himself against the scourges of mankind, against fascism 
and any similar system of totalitarianism. Offer passive resistance—resistance—wherever you 
may be, forestall the spread of this atheistic war machine before it is too late, before the last 
cities, like Cologne, have been reduced to rubble, and before the nation’s last young man has 
given his blood on some battlefield for the hubris of a sub-human. Do not forget that every 
people deserves the regime it is willing to endure. . . .
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FIRST WHITE ROSE PUBLICATION  2/2

From Goethe’s “The Awakening of Epimenides,” second act, fourth scene:

SPIRITS

Though he who has boldly risen from the abyss 

Through an iron will and cunning 

May conquer half the world, 

Yet to the abyss he must return. 

Already a terrible fear has seized him; 

In vain he will resist! 

And all who still stand with him 

Must perish in his fall

HOPE

Now I find my good men

Are gathered in the night,

To wait in silence, not to sleep.

And the glorious word of liberty

They whisper and murmur,

Till in unaccustomed strangeness,

On the steps of our temple

Once again in delight they cry:

Freedom! Freedom!

Please make as many copies of this leaflet as you can and distribute them.

Source: The White Rose Society. “The First Leaflet.” Translated by Hermann Feuer. Holocaust Education and Archive 
Research Team. http://www.holocaustresearchproject.org/revolt/wrleaflets.html.
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THE WHITE ROSE QUESTIONS  1/2

1.	 “German Dissent: The White Rose Movement” is a secondary source, while “First White Rose 
Publication” is a primary source. Explain why.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

2.	 Is “German Dissent: The White Rose Movement” organized sequentially, comparatively, or 
causally? Explain.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

3.	 How did the primary source add to your understanding of this historical event? Do you think it was 
necessary to read the primary source? Explain.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

4.	 Cite two examples of loaded language against the German government from “First White Rose 
Publication.”

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

5.	 Cite two examples of loaded language against the German people from “First White Rose 
Publication.”

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������
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THE WHITE ROSE QUESTIONS  2/2

6.	 Cite two examples of opinions from “First White Rose Publication.” Explain what makes them 
opinions.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

7.	 Cite two examples of facts from “German Dissent: The White Rose Movement.” Explain what 
makes them facts.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

8.	 What about Sophie and Hans Scholl’s upbringing made it more likely they would resist the Nazis?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

9.	 Other German soldiers witnessed appalling events similar to, and worse than, the episode that 
convinced Hans Scholl to start a dissent movement against the Nazis. Give a possible reason why 
more Germans did not resist the Nazi regime.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������
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10.	 Despite the efforts of the White Rose, German resisters did not bring down the Nazi regime. (It 
was brought down by losses in battles.) Why is it still important that Hans and Sophie Scholl wrote 
the White Rose leaflets?

��������������������������������������������������������������������������������������������������������������
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��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������



59

A
ctivity

  6 
In

teg
ratio

n
 o

f K
n

o
w

led
g

e an
d

 Id
eas 

NAME_________________________________________________________________________________________________________________________	 DATE________________________________________________

A
pplying C

om
m

on C
ore: The H

olocaust. P
erm

ission granted to reproduce for classroom
 use only. ©

 2017 S
ocial S

tudies S
chool S

ervice. 
H

A
N

D
O

U
T

RESPONSIBILITY

Choose six of the following people and place them in order of their responsibility for the Holocaust (most 
to least). It is okay to consider some people equally responsible. 

a.	 Hitler

b.	 Janitor who reported Hans and Sophie Scholl

c.	 People who read White Rose pamphlets

d.	 People who passed on White Rose pamphlets

e.	 Robert Scholl’s secretary

f.	 Robert Scholl

g.	 Sophie and Hans Scholl

h.	 German citizens who did not vote for Hitler’s party in 1933, did not fight in the war, and did nothing 
to help Jews in Germany

i.	 German citizens who voted for Hitler’s party in 1933, did not fight in the war, and did nothing to 
help Jews in Germany

j.	 Nazi generals

k.	 German soldiers

l.	 German citizens who hid Jews, saving them from concentration camps

m.	 Judge who declared Hans and Sophie Scholl guilty

n.	 The executioner that decapitated Sophie and Hans Scholl
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CHAPTER
Writing Standards

DURATION
3–5 class periods

ARGUMENTATIVE WRITING

Protecting Prejudiced Speech

COMMON CORE STANDARDS

WHST.6-8.1
Write arguments focused on discipline-specific 
content.

WHST.6-8.4
Produce clear and coherent writing in which the 
development, organization, and style are appropriate to 
task, purpose, and audience.

WHST.6-8.5
With some guidance and support from peers and 
adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience 
have been addressed.

WHST.6-8.8
Gather relevant information from multiple print and 
digital sources, using search terms effectively; assess 
the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while 
avoiding plagiarism and following a standard format for 
citation.

WHST.6-8.10
Write routinely over extended time frames (time for 
reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ Students read the “Nazis versus Skokie Information Page,” underlining important details 
about the situation and highlighting facts or quotes that they could use to support their 
arguments. Students share what they underlined and highlighted with their neighbor, then 
the class.

▪▪ Students use the “Nazis versus Skokie Information Page” to complete the “Protecting 
Prejudiced Speech Prewrite.”

▪▪ Students use the “Protecting Prejudiced Speech Prewrite” to write their final papers.

Argumentative Writing: Protecting Prejudiced Speech
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PROTECTING PREJUDICED SPEECH

Overall
Two important American values are (1) freedom from prejudice against others and (2) freedom of speech. 
What should we do, then, if someone wants to express prejudice? The Supreme Court has consistently 
found that the freedom of speech should protect even ugly words. This protection was stretched beyond 
many American’s comfort zones when a neo-Nazi group wanted to march through Skokie, a town whose 
population was almost 50 percent Jewish and included numerous Holocaust survivors. For this one- to 
two- page paper, you will argue that free speech should protect even actions such as a public hate-
group march.

Paragraphs
▪▪ An introduction that describes the situation and states the claim

▪▪ Two body paragraphs that argue why it was important that the neo-Nazis were allowed to march

▪▪ A body paragraph that summarizes a counterargument and refutes it

▪▪ A conclusion that explains what you would have done had you been the mayor of Skokie during this 
time

Rubric

Exceeding Proficient Developing Beginning

Argument Uses logical 
reasoning and solid 
support to write 
highly convincing 
arguments 
and dispute a 
counterclaim.

Uses logical 
reasoning and 
solid support to 
write convincing 
arguments. Brings 
up a counterclaim 
but may struggle 
to successfully 
dispute it.

At times, 
arguments are 
solid but need 
improvement 
in reasoning, 
support, and/or 
counterclaim.

Arguments are 
weak because of 
significant issues 
with reasoning, 
support, and/or 
counterclaim.

Introduction 
and Conclusion

Introduction 
thoroughly 
summarizes 
situation and 
clearly states 
claim.

and 

Conclusion 
answers question 
extensively and 
reasonably.

Introduction 
accurately 
summarizes 
situation and 
states claim.

and

Conclusion 
answers question 
sufficiently and 
reasonably.

Introduction 
provides some 
information about 
situation but 
leaves out some 
important details.

or

Conclusion is 
either too short or 
too unbelievable.

Introduction does 
not state claim

or

Conclusion does 
not answer 
question.
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NAZIS VERSUS SKOKIE INFORMATION PAGE  1/3

Background
▪▪ In 1977, Frank Collin, leader of an American neo-Nazi 
party, announced his group’s plan to march through 
Skokie, Illinois, a suburb of Chicago.

▪▪ About half of Skokie’s population was Jewish.

▪▪ Around one out of six Jews in Skokie was a Holocaust 
survivor.

▪▪ The Skokie Park District did not outright reject the 
request, but it required the group to pay $350,000 in 
liability insurance and stated that the group could not 
display swastikas or wear Nazi military uniforms.

▪▪ Knowing that they would not be able to demonstrate 
on their planned day, twenty-five members of the neo-Nazi group tried to have their rally in Skokie 
a day early. Around a thousand counter demonstrators awaited them, but they were stopped by 
police before the event occurred.

The Case
▪▪ The ACLU stands for the American Civil Liberties Union. Their stated mission is “to defend and 
preserve the individual rights and liberties that the Constitution and the laws of the United States 
guarantee everyone in this country.”

▪▪ The ACLU defended the neo-Nazis by saying that the group’s First Amendment rights were being 
violated. The lawyer who represented the neo-Nazis was Jewish.

▪▪ An Illinois circuit court ruled that because of the threat of violence, swastikas would not be allowed.

▪▪ On July 12, 1977, the Illinois appellate court confirmed the circuit court’s decision but clarified that 
the Nazis could march—just not with Nazi imagery.

▪▪ In January of 1978, the Illinois Supreme Court overrode the earlier rulings, saying that the group 
could march with swastikas.

▪▪ The U.S. Supreme Court decided not to reconsider the Illinois Supreme Court’s decision.

Aftermath
▪▪ The neo-Nazi group planned their Skokie march for April 22, 1978, which was the first day of the 
Jewish holiday Passover.

▪▪ As the march’s date neared, Christian groups in Skokie pledged solidarity with their Jewish neigh-
bors. Together, they organized an event at the local high school. Around 2,500 people attended, 
with members of both religions wearing black armbands with yellow stars, representing their 
support for Holocaust victims. 

▪▪ Frank Collin said he would cancel the march in Skokie if his neo-Nazi group could demonstrate 
instead in Chicago. The city of Chicago agreed, and a rally was planned for the summer.

▪▪ Around 2,000 people attended the rally in Chicago, but many of those people were demonstra-
tors against the neo-Nazis. The rally failed to last even an hour, as the neo-Nazi speakers found it 
difficult to be heard over the crowd’s chants. Fights did break out but no serious violence occurred 
because many police personnel in attendance worked to keep the peace.

▪▪ The neo-Nazis set up demonstrations in other Chicago suburbs. During these demonstrations, no 
one fought them and they got little press. At one event, only three neo-Nazis showed up.

▪▪ In 1981, the film Skokie came out, dramatizing the events.

House in Skokie, Illinois

Image source: House in Skokie. By Silverstone, 2006; CC BY-SA 3.0
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NAZIS VERSUS SKOKIE INFORMATION PAGE  2/3

▪▪ Because of this incident, many Holocaust survivors in Chicago felt it was important to share their 
stories. The Holocaust Memorial Foundation of Illinois formed in 1981. In 1984, they opened a small 
exhibit in a storefront in Skokie. In 2009, the exhibits were expanded and moved to a larger building. 
Bill Clinton and Elie Wiesel attended the opening ceremony.

Quotes

Congress shall make no law respecting an establishment of religion, or prohibiting the free 
exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people 
peaceably to assemble, and to petition the Government for a redress of grievances.

—First Amendment to the U.S. Constitution

Many of the laws the ACLU cited to defend the group’s right to free speech and assembly were 
the same laws it had invoked during the Civil Rights era, when Southern cities tried to shut 
down civil rights marches with similar claims about the violence and disruption the protests 
would cause.

—ACLU.org

The fall of Hitler was the end, not the beginning of genocide. . . . We will create conditions 
here which will not permit a repetition of the Holocaust.

—Sol Goldstein, a Holocaust survivor who lived in Skokie at the time of the case

Victor Rosenbloom, a professor of law at the time of the case: “They [the Nazis] stand for the 
destruction and wiping out of human beings. This is not constitutionally protected.

—Victor Rosenblum, a professor of law at Northwestern University at the time of the case

Image source: Illinois Holocaust Museum. By Gidonb, 2009, Skokie, IL; CC BY-SA 3.0

Illinois Holocaust Museum and Education Center
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 “The display of the swastika, as offensive to the principles of a free nation as the memories 
it recalls may be, is symbolic political speech intended to convey to the public the beliefs of 
those who display it.

—Skokie v. Nationalist Socialist Party

I must respect the decision of the Supreme Court allowing this group 
to express their views, even when those views are despicable and ugly 
as they are in this case. But if such views must be expressed, I am 
pleased they will not go unanswered. That is why I want to voice my 
complete solidarity with those citizens of Skokie and Chicago who 
will gather Sunday in a peaceful demonstration of their abhorrence 
of Nazism.

—President Jimmy Carter at the time of the case

[The Framers] recognized the risks to which all human institutions are subject. But they knew 
that order cannot be secured merely through fear of punishment for its infraction; that it is 
hazardous to discourage thought, hope and imagination; that fear breeds repression; that 
repression breeds hate; that hate menaces stable government; that the path of safety lies in 
the opportunity to discuss freely supposed grievances and proposed remedies, and that the 
fitting remedy for evil counsels is good ones. Believing in the power of reason as applied 
through public discussion, they eschewed silence coerced by law—the argument of force in its 
worst form. Recognizing the occasional tyrannies of governing majorities, they amended the 
Constitution so that free speech and assembly should be guaranteed.

—Louis Brandeis, Associate Justice of the U.S. Supreme court from 1916–1939

Sources: American Civil Liberties Union. “About the ACLU.” https://www.aclu.org/about-aclu.

———. “ACLU History: Taking a Stand for Free Speech in Skokie.”

Brandeis, Louis. Quoted in Whitney v. California, 274 U.S. 357 (1927).

Carter, Jimmy. Quoted in Joe Winkler, “When the Nazis Came to Skokie.” Jewish Telegraphy Agency. June 20, 2013.  
http://www.jta.org/2013/06/20/news-opinion/the-telegraph/nazis-marching-through-skokie.

Goldstein, Sol. Quoted in “Nazis Thwarted in Rally Bid.” Jewish Telegraph Agency. May 4, 1977.  
http://www.jta.org/1977/05/04/archive/nazis-thwarted-in-rally-bid.

Neier, Aryeh. “One Year Later: How Skokie Fought the Threat of a Nazi March.” Chicago Tribune. July 1, 1979.

Rosenblum, Victor. Quoted in Joe Winkler, “When the Nazis Came to Skokie.” Jewish Telegraphy Agency. June 20, 2013. 
http://www.jta.org/2013/06/20/news-opinion/the-telegraph/nazis-marching-through-skokie.

“Skokie.” Encyclopædia Britannica. https://www.britannica.com/place/Skokie.

Skokie v. Nationalist Socialist Party, 373 N.E.2d 21. Illinois 1978.

Stone, Geoffrey R. “Remembering the Nazis in Skokie.” Huffington Post. May 20, 2009. 
http://www.huffingtonpost.com/geoffrey-r-stone/remembering-the-nazis-in_b_188739.html.

U.S. Constitution. Amendment I. Cornell University Law School.  
https://www.law.cornell.edu/constitution/first_amendment.

Jimmy Carter

Image source: Portrait of Jimmy Carter. By Department of Defense, Department of the Navy Naval Photographic Center,  
National Archives and Records Administration, College City, MD, 558522

http://www.jta.org/2013/06/20/news-opinion/the-telegraph/nazis-marching-through-skokie
http://www.jta.org/2013/06/20/news-opinion/the-telegraph/nazis-marching-through-skokie
http://www.huffingtonpost.com/geoffrey-r-stone/remembering-the-nazis-in_b_188739.html
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PROTECTING PREJUDICED SPEECH PREWRITE  1/2

Introduction
Summarize the situation.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������
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��������������������������������������������������������������������������������������������������������������

State the claim.
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First argument
Reasoning/support
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Second argument
Reasoning/support
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PROTECTING PREJUDICED SPEECH PREWRITE  2/2

Counterargument
Choose one of the following arguments and dispute it.

▪▪ This expression of speech is cruel. Holocaust survivors should not have to allow Nazis to march 
through their town.

▪▪ There is no purpose to the march other than to hurt feelings. Few to no people in Skokie are going 
to listen to a neo-Nazi message.

▪▪ The march could cause a riot to break out.

��������������������������������������������������������������������������������������������������������������
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Conclusion
Pretend you are the mayor of Skokie when the neo-Nazis requested a permit to march through the town. 
What would you do?
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CHAPTER
Writing Standards

DURATION
3–5 class periods

INFORMATIVE WRITING

Personal Histories

COMMON CORE STANDARDS

WHST.6-8.2
Write informative/explanatory texts, including the 
narration of historical events, scientific procedures/
experiments, or technical processes.

WHST.6-8.5
With some guidance and support from peers and 
adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience 
have been addressed.

WHST.6-8.6
Use technology, including the Internet, to produce and 
publish writing and present the relationships between 
information and ideas clearly and efficiently.

WHST.6-8.7
Conduct short research projects to answer a question 
(including a self-generated question), drawing on 
several sources and generating additional related, 
focused questions that allow for multiple avenues of 
exploration.

WHST.6-8.8
Gather relevant information from multiple print and 
digital sources, using search terms effectively; assess 
the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while 
avoiding plagiarism and following a standard format for 
citation.

WHST.6-8.9
Draw evidence from informational texts to support 
analysis, reflection, and research.

WHST.6-8.10
Write routinely over extended time frames (time for 
reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ The teacher decides on how students will access ID cards (printing them out ahead of 
time, having students go to the museum website and selecting a person they want, having 
students go to the website but picking people by certain requirements, and so on).

▪▪ Students research three people, filling in the “Personal Histories Research Page” as they go.

▪▪ Students use the “Personal Histories Research Page” to write three paragraphs.

▪▪ Students choose one of the three people they researched. They share that person’s life 
story with a neighbor. Students complete questions one and two from the “Analysis Page” 
while their neighbor shares.

▪▪ Students independently complete questions three, four, and five from the “Analysis Page.”

Informative Writing: Personal Histories
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PERSONAL HISTORIES

Overall
Upon entering the U.S. Holocaust Memorial Museum in Washington, DC, you are given a slip of paper 
with the name of a Jew sent to a concentration camp. Near the end of the museum, you can type the 
name of the person into a computer, which then lets you know what happened to them. After seeing 
the other exhibits at the museum, this makes for an extremely powerful moment. The museum website 
provides all of these biographies in its “Identification Cards and Personal Stories” section. For this 
activity, you will go to the website and summarize the histories of three different Jews who were sent 
to concentration camps. You will then share one of the mini-biographies with a partner and complete an 
analysis about your, and your neighbor’s, chosen person.

Requirements
▪▪ Three paragraphs (one for each person)

▪▪ “Analysis Page”

Rubric

Exceeding Proficient Developing Beginning

Informative Comprehensively 
informs about 
the lives of three 
different Jews sent 
to concentration 
camps.

Sufficiently informs 
about the lives 
of three different 
Jews sent to 
concentration 
camps.

Sufficiently informs 
about aspects of 
the lives of three 
different Jews sent 
to concentration 
camps but leaves 
out important 
details.

Contains 
little accurate 
information about 
three different 
Jews sent to 
concentration 
camps.

Analysis Answers questions 
in depth. 

Answers questions 
satisfactorily.

Answers most 
questions satis-
factorily but does 
not go into enough 
depth on some 
questions.

Answers fewer 
than half the 
questions 
satisfactorily.
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PERSONAL HISTORIES RESEARCH PAGE

Life before the Holocaust Life during the Holocaust Life after the Holocaust  
(if they survived) 

Person #1: 

___________________

Person #2:

___________________

Person #3:

___________________
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ANALYSIS PAGE

1.	 What is the name of your partner’s person?

��������������������������������������������������������������������������������������������������������������

2.	 Summarize three important facts about his or her life.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

3.	 How are your people similar?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

4.	 How are your people different?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

5.	 What moral can you find in the lives of these two people?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������



CHAPTER
Writing Standards

DURATION
3–5 class periods

NARRATIVE WRITING

Bullying Perspectives

COMMON CORE STANDARDS

W.8.3
Write narratives to develop real or imagined experiences 
or events using effective technique, relevant descriptive 
details, and well-structured event sequences.

WHST.6-8.4
Produce clear and coherent writing in which the 
development, organization, and style are appropriate to 
task, purpose, and audience.

WHST.6-8.5
With some guidance and support from peers and 
adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience 
have been addressed.

WHST.6-8.10
Write routinely over extended time frames (time for 
reflection and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

DIRECTIONS

▪▪ Students complete the “Bullying-Perspectives Brainstorm,” bouncing ideas off their 
neighbors as they work.

▪▪ Students use the “Bullying-Perspectives Brainstorm” to write a rough draft.

▪▪ Students trade rough drafts with a partner and complete the “Bullying-Perspectives Peer 
Edit.” Students should explain their comments and give any additional advice that could 
be helpful.

▪▪ Students use what they learned from the peer edit to write a final draft.

▪▪ The teacher may choose not to have the bullying perspective represented, because that 
may result in students seemingly giving validation to discriminatory views.

Narrative Writing: Bullying Perspectives
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BULLYING PERSPECTIVES

Overall
Fortunately, there is no direct parallel at your school to what Jews had to go through during the Holo-
caust. However, that does not mean that schools have moved beyond problems with discrimination. 
One issue that many students have to deal with is bullying. By some estimates, more than one in four 
students were the victims of bullying between grades 6 and12. Bullies target people for many reasons, 
but one common thread is that the victim is considered different: for example, if the victim is LGBTQ, a 
different religion or race from most people at the school, overweight, or disabled. For this assignment, 
you will pretend to have a student reporter interview four different people involved in a bullying incident.

Requirements
▪▪ Share the basics of the event before  
beginning the interviews; you can do this  
in the voice of the reporter.

▪▪ Use an interview format

▪▪ Represent all four perspectives listed below.

▪▪ Distinguish the reporter’s name and text  
from the people being interviewed (for 
example, the reporter’s details could be in 
italics, bold, underlined, or highlighted).

Perspectives
▪▪ Bully (oppressor)

▪▪ Victim (oppressed)

▪▪ Advocate (sticks up for victim)

▪▪ Bystander (does not stick up for 
oppressed victim)

Story Ideas
▪▪ A real incident you witnessed

▪▪ A verbal bullying occurrence on the school 
bus, in a locker room, in the halls, in a 
classroom, or at lunch

▪▪ A physical bullying episode, which could have 
occurred at school or off school grounds

▪▪ A nonverbal bullying incident, like moving 
seats when someone else sits down, 
spreading rumors, or ostracizing a person  
from a group.

▪▪ A cyber-bullying occurrence committed 
outside of school

Rubric

Exceeding Proficient Developing Beginning

Writing Writes an extremely 
engaging and highly 
informative inter-
view that includes 
lively dialogue, 
specific details 
about the event, 
and four distinct 
perspectives about 
the event.

Writes an engaging 
and informative 
interview that 
includes believable 
dialogue, sufficient 
details about 
the event, and 
four different 
perspectives about 
the event.

Interview is at 
times engaging but 
has issues with 
dialogue that is 
unbelievable, does 
not include enough 
details about the 
event, and/or has 
perspectives that 
are too similar. 

Interview is not 
engaging because 
of significant issues 
with dialogue, 
details, and/or 
perspectives.

Format and 
Conventions

Accurate and 
consistent interview 
format.

and

Uses strong 
conventions.

Format is mostly 
consistent through-
out.

and

Uses grade-level 
conventions.

Is clearly an 
interview but 
format changes 
throughout.

or

Uses close to 
grade-level 
conventions.

Difficult to tell it is 
an interview.

or

Has major issues 
with conventions
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BULLYING-PERSPECTIVES BRAINSTORM  1/2

You do not need to answer these questions in order.

1.	 Where did the bullying event occur?

2.	 What is the name of the victim? About what was he or she being targeted? How did he or she react?

3.	 What is the name of the bully? Does he or she feel regret over the bullying? Why?

4.	 What is the name of the advocate? Why did he or she decide to stand up for the victim? What did 
he or she do?

5.	 What is the name of the bystander? Why is he or she not a bully? Why did he or she not stand up 
for the victim?
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BULLYING-PERSPECTIVES BRAINSTORM  2/2

6.	 Were there other people involved in the bullying event? If so, what were their names? What were 
their roles in the incident?

7.	 Use bullets to summarize the main events of the incident.

8.	 List questions the reporter might ask.
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BULLYING-PERSPECTIVES PEER EDIT  1/2

Writing
1.	 Cite two examples of dialogue you think are particularly strong. Explain why you chose them.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

2.	 Cite an example of dialogue you think could be stronger. Explain how your partner could improve it.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

3.	 Which perspective do you think was the strongest? Why?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

4.	 Which perspective do you think was the weakest? Why?

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

Assess the paper on the following rubric. Explain your assessment below it.

Exceeding Proficient Developing Beginning

Writing Writes an 
extremely 
engaging and 
highly informative 
interview that 
includes lively 
dialogue, specific 
details about 
the event, and 
four distinct 
perspectives about 
the event.

Writes an engaging 
and informative 
interview that 
includes believable 
dialogue, sufficient 
details about 
the event, and 
four different 
perspectives about 
the event.

Interview is at 
times engaging but 
has issues with 
dialogue that is 
unbelievable, does 
not include enough 
details about the 
event, and/or has 
perspectives that 
are too similar. 

Interview is not 
engaging because 
of significant issues 
with dialogue, 
details, and/or 
perspectives.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������
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BULLYING-PERSPECTIVES PEER EDIT  2/2

Format and Conventions
Read the paper again, marking any formatting inconsistencies or convention mistakes on the paper. 
Assess the paper on the following rubric. Explain your assessment below it.

Exceeding Proficient Developing Beginning

Format and 
Conventions

Accurate and 
consistent 
interview format.

and

Uses strong 
conventions.

Format is mostly 
consistent 
throughout.

and

Uses grade-level 
conventions.

Is clearly an 
interview, but the 
format changes 
throughout.

or

Uses close to 
grade-level 
conventions.

Difficult to tell it is 
an interview.

or

Has major issues 
with conventions.

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������

��������������������������������������������������������������������������������������������������������������
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Selected Answers

ACTIVITY 1

Night Questions
1.	 They are autobiographical.

2.	 Answers will vary.

3.	 Answers will vary, but the following is one possibility: I think they do not believe Moishe the Beadle 
because they cannot fathom that human beings could actually do that. 

4.	 “The Germans will not come this far.”

5.	 Answers will vary, but the following are possible answers: his family thought the edicts would not 
last; the family was scared by what would happen to them if they tried to run; and the family did not 
want to abandon friends and other family members.

6.	 A man was stationed on the train who would shoot anyone who tried to escape.

7.	 Elie Wiesel never saw his mother again.

8.	 Answers will vary.

9.	 Germans came to their town; the Jewish leaders were arrested; decrees were passed taking away 
Jewish rights; Jews were segregated to one of two ghettos; Jews were sent away on trains; Jews 
were stripped and given new clothes; Jews had their heads shaved.

ACTIVITY 2

Warsaw Ghetto Uprising Questions
1.	 People use “ghetto” today to refer to something being of low quality. The definition in the reading is 

of a part of a city where everyone is of the same cultural group.

2.	 Life in the Warsaw ghetto was difficult because it was crowded, which led to disease, difficulties in 
finding food, and other overcrowding problems.

3.	 Nazis began deporting Jews to a concentration camp.

4.	 When the Nazis came to deport more Jews from the Warsaw ghetto, people refused to go and 
instead attacked the Nazis.

5.	 The Germans came to clear the Warsaw ghetto; Jews attacked them and returned to hiding; 
Germans tried to force Jews out of the hiding places; few Jews came out; the Germans burnt 
down the ghetto; the Jews were all forced out; all the Jews who did not escape were either killed 
or sent to concentration camps. 

6.	 The burning of the Great Synagogue of Warsaw.

7.	 Zylberberg was free. By moving into the ghetto, she risked being deported to a concentration camp.

8.	 Zylberberg told people about the terrible things the Nazis were doing to Jews in Lithuania, which 
helped convince people that they should not allow themselves to be deported. She also fought in 
the Warsaw Ghetto Uprising.

9.	 Anielewicz took over as the leader of the Jewish Fighting Organization. He improved its organization 
and commanded Jewish fighters during the Warsaw Ghetto uprising.

10.	 Answers will vary.

11.	 Answers will vary but may include the following: stick up for yourself no matter the odds; do not 
allow yourself to be a victim; and you cannot have your self-respect taken away from you. 
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Quote Analysis Chart
Answers will vary, but the following are possible answers.

Source Summarize What does this add to the  
secondary source? 

Nelly Cesana Life was hard in the ghetto. She spent 
much of her time being scared and 
hungry

The reading brought up some of these 
issues but did not talk about the fear 
that a child would clearly harbor in this 
situation.

Ed Herman When visiting his family near a feared 
prison in the ghetto, he was beaten up 
once for no reason. Other Jews also 
feared being beaten by prison guards for 
no reason.

The reading did not mention that Nazis 
were executing people while in the 
ghetto. The reading also did not mention 
that Nazi policemen beat people for no 
reason. It makes more sense now that 
Jews in the ghetto might see deportation 
as a good thing.

ZOB This is a message to the remaining 
people in the ghetto that they should 
resist the deportations.

This was mentioned in the reading, but I 
was wondering if they expected every-
one to participate. This quote makes 
clear that if a Jew was not able to fight, 
they should hide. It also includes the 
inspiring, yet sad, quote, “All are ready to 
die as human beings.”

Mordechai 
Anielewicz

He is proud and surprised by how well 
the remaining Jews are doing against the 
Germans. Even though he expects to lose 
and probably die, he is extremely happy 
that they have stood up for themselves.

This quote states plainly that the Jewish 
fighters did not expect to win and were 
fighting for self-respect.

Julius Spiegel He describes how his dad was very 
modest about being a Jewish fighter in 
the Warsaw Ghetto Uprising. 

It is neat to hear how one of the few 
survivors described the Warsaw Ghetto 
Uprising to his son. I would think that he 
would talk up how courageous he was. 
Instead, he saw it as something not in his 
nature, but that he had been willing to do 
under the circumstances.

Engraving at the 
Mila 18 memorial

This is the biggest bunker in the Warsaw 
ghetto, where more than one hundred 
Jewish fighters died on May 8, 1943. 
This street used to be a busy location 
before World War II.

One interesting fact the engraving men-
tions is that “many took their own lives.” 
It appears that many Jews in the bunker 
preferred to commit suicide than allow 
the Nazis to kill them.



81

Selected


  A
nswers


 

ACTIVITY 3

“Jewish Question” Chart
Answers will vary, but the following are possible answers:

Loaded language 
in favor of 

Germans (cite)

Loaded language 
against Jews 

(cite)

Loaded language 
against other 

countries (cite)

For what does 
Hitler blame 

Jews ?  
(summarize)

Why Jews 
should not stay 

in Germany 
(summarize)

“honest work” “why the 
members of this 
race should be 
imposed upon the 
German nation”

“shameful 
spectacle”

having diseases There is more 
room for Jews in 
other countries.

“enlighten the 
world”

“a parasite living 
on the body and 
the productive 
work of other 
nations”

“heard-hearted” inflation Germany has 
already done its 
duty by taking in 
Jews for hundreds 
of years.

“No one in 
Germany has 
hitherto been 
persecuted for his 
religious views”

“satisfy its 
Old Testament 
vengeance”

“obdurate” living off the work 
of others

Jews are not 
Germans.

“The greater 
German Reich 
now embodies 
our people’s 
entire struggle for 
existence over 
2,000 years”

“common enemy” “hypocritical 
mien”

causing another 
world war

If other countries 
dislike Germany’s 
treatment of 
Jews, they should 
take them in 
instead.

“wealth of Ger-
man history”

“now they have 
been laughing on 
the other side of 
their face”

“so-called 
democracies”

spreading propa-
ganda

controlling media 

making money off 
of wars
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ACTIVITY 4

Spiritual Resistance Questions
1.	 Jews continued to educate themselves and their children while in ghettos.

2.	 Jews recorded and preserved their experiences so others could learn from their suffering.

3.	 Jews used the arts in different ways in order to resist being dehumanized.

4.	 The author did not place the subjects in any particular order.

5.	 Resisting an attempt at dehumanization

6.	 It is surprising that Jews practiced spiritual resistance because their focus would more likely have 
been on merely surviving.

7.	 It makes sense that Jews practiced spiritual resistance because being human was essential to 
survival and was one of the only means of fighting back.

8.	 Answers will vary, but the following are some possibilities: because being educated is important, 
so that their kids could feel like non-marginalized children, and so that they could pass on cultural 
traditions. 

9.	 Answers will vary, but the following is one possibility: I think people felt that by recording the pain 
they were going through, their pain could have a purpose; it might teach people to never let this 
happen again.

10.	 Jews used the arts to express their situations, inspire people, and to forget the pain they were 
experiencing.

11.	 Whether to risk potential death by starvation or to practice their cultural tradition of fasting

ACTIVITY 6

The White Rose Questions
1.	 “German Dissent: The White Rose Movement” is a secondary source because it summarizes 

a historical event years after they occurred. “First White Rose Publication” is a primary source 
because it is from the time under study.

2.	 Sequentially—it goes in chronological order.

3.	 Answers will vary.

4.	 Answers will vary but may include selections such as the following: “Every honest German 
is ashamed of his government,” “The system has put every man into a spiritual prison,” and 
“irresponsible clique.” 

5.	 Answers will vary but may include selections such as the following: “they are so devoid of all 
individuality,” “it would appear rather that they are a spineless,” and “waiting to be hounded to their 
destruction.” 

6.	 Answers will vary, but the following is one possibility: “Frivolously trusting” and “cowardly mass” 
are opinions because they are judging how the Germans are acting.

7.	 “On February 18, 1943, a janitor at the University of Munich saw Hans and Sophie dropping off 
pamphlets and reported them” and “No witnesses were called to testify” are facts because they 
are events that happened. 

8.	 Their father opposed the Nazi regime.

9.	 Answers will vary but may include the following: The soldiers were scared of repercussions, 
soldiers agreed with the regime, and soldiers were following the crowd.

10.	 Answers will vary.
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